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Purpose of the study: This study aimed to improve the reading comprehension
skill of the eleventh-grade students of State Islamic Senior High School Palopo
through the implementation of Know, Want, Learn (KWL) technique. The study
focused on helping students understand narrative texts more effectively and
increasing their active participation during the reading process.

Methodology: This study used Classroom Action Research (CAR) consisting of
two cycles: planning, acting, observing, and reflecting. The subjects were 26
students of class XI Natural science 1 State Islamic Senior High School Palopo.
The instruments included observation sheets, interview lists, reading
comprehension tests, and a camera for documentation. Data were analyzed using
descriptive quantitative and qualitative methods.

Main Findings: The findings showed that students’ reading comprehension
improved after applying the KWL technique. In the first meeting of Cycle I, the
mean score was 52.88, and in the second meeting it increased to 61.01. Students
also showed better participation, stronger motivation, improved understanding
of narrative texts, and greater confidence in completing the KWL chart activities.

Novelty/Originality of this study: This study provides a practical classroom
strategy by integrating the KWL technique into reading comprehension
instruction for narrative texts. It emphasizes activating prior knowledge, setting
reading purposes, and reflecting on learned information, which creates a more
structured, student-centered, and interactive reading process for senior high
school students.
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1. INTRODUCTION

Reading is one of the most fundamental language skills in English learning because it enables students to
obtain information, expand knowledge, and develop critical thinking [1]-[3]. Through reading, students can
understand ideas, messages, and information presented in written texts. In senior high school, reading
comprehension becomes an essential competency because students are required to understand various types of
texts, including narrative, descriptive, recount, and expository texts. Reading is not only the process of recognizing
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words but also understanding meaning, interpreting messages, and connecting information with prior knowledge
[4]. Therefore, reading comprehension plays a very important role in students’ academic achievement and
language development [5].

However, many students still face serious difficulties in comprehending English texts, especially narrative
texts. Based on preliminary observation conducted in class XI Natural science 1 of State Islamic Senior High
School Palopo, the researcher found that most students had problems in understanding the content of reading
passages. Although some students could pronounce words correctly, they often failed to identify the main idea,
determine specific information, infer meaning, and understand the overall message of the text. Students were also
confused when they encountered unfamiliar vocabulary and had difficulty connecting information within the text.
As a result, their reading achievement remained low and below the expected minimum standard score [6], [7].

One of the main causes of students’ low reading comprehension is the use of conventional teaching
methods that are still teacher-centered and less interactive [8]-[ 10]. In many classrooms, teachers only ask students
to read the text and answer comprehension questions without providing strategies to help them understand the text
deeply. This condition makes students passive and less motivated during the learning process. They tend to rely
only on direct translation without activating prior knowledge or setting clear reading purposes. Consequently,
students lose interest in reading activities and consider reading as a difficult and boring task [11].

To solve this problem, teachers need an effective reading strategy that can actively involve students in
the learning process [12]-[14]. One of the appropriate techniques is Know, Want, Learn (KWL) technique. KWL
is an instructional strategy that helps students organize their reading activities into three stages: what they already
Know, what they Want to know, and what they have Learned after reading. This strategy activates students’
background knowledge before reading, encourages them to set reading goals, and helps them reflect on the
information they gain after reading. Through this process, students become more focused, active, and independent
in understanding the text [15], [16].

Narrative text was chosen as the focus of this study because it is one of the most frequently taught text
types in senior high school English learning. Narrative texts contain stories, events, characters, and conflicts that
require students to understand both explicit and implicit meanings [17], [18]. Students often find difficulties in
identifying orientation, complication, and resolution in narrative texts, as well as understanding vocabulary and
the sequence of events. By applying KWL technique, students are expected to comprehend narrative texts more
effectively because they can relate their prior knowledge to the text and monitor their understanding during the
reading process [19], [20].

Classroom Action Research (CAR) was used in this study because it provides a practical solution for
improving classroom problems directly. CAR allows teachers and researchers to identify students’ difficulties,
implement teaching strategies, observe the learning process, and reflect on the results through repeated cycles of
planning, acting, observing, and reflecting [21], [22]. This method is highly suitable for improving students’
reading comprehension because it focuses on immediate classroom improvement and continuous reflection.
Through two cycles of action, the effectiveness of KWL technique can be evaluated and improved systematically
to achieve better learning outcomes [23], [24].

Several previous studies have investigated strategies for improving students’ reading comprehension.
Puput Zoli Ekorini [25] found that SQ3R technique improved students’ reading comprehension by helping them
survey, question, read, recite, and review the text systematically. Ansharul Fuqaha [26] reported that Cooperative
Integrated Reading and Composition (CIRC) strategy enhanced students’ reading comprehension through group
discussion and collaborative learning. Dodi Widia [27] revealed that Mind Mapping strategy improved students’
understanding of narrative texts by helping them visualize text structure and main ideas. Although these studies
showed positive results, they mainly focused on cooperative learning and visual mapping strategies. Very limited
studies specifically examine the use of KWL technique in improving students’ reading comprehension of narrative
texts through Classroom Action Research at the senior high school level, particularly for class XI students.

The novelty of this study lies in the integration of KWL technique with narrative text comprehension in
a Classroom Action Research framework. Unlike previous studies that emphasized general reading strategies, this
research specifically focuses on activating prior knowledge, setting learning goals, and reflecting learning
outcomes through the KWL chart. The study also combines teacher guidance, reading aloud activities, vocabulary
discussion, and student-centered reflection to create a more structured and interactive reading process [28], [29].
This practical instructional model offers a new contribution to English reading pedagogy, especially for senior
high school students.

The implication of this study is significant for English teachers, students, and future educational practice.
For teachers, the findings provide an effective alternative strategy to improve reading comprehension
systematically and meaningfully. Teachers can apply KWL technique to make reading activities more engaging
and student-centered [30]. For students, this strategy can improve motivation, confidence, critical thinking, and
reading independence. In a broader context, this study contributes to the development of English teaching by
emphasizing strategic reading instruction rather than conventional question-answer activities alone.
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The urgency of this study is based on the continuing low reading comprehension achievement of students,
especially in understanding narrative texts. Reading comprehension is a core academic skill that affects students’
success not only in English subjects but also in other disciplines that require information processing and critical
understanding [31], [32]. If students continue to experience difficulties in reading comprehension, their academic
performance and learning confidence will remain limited. Therefore, immediate improvement in reading
instruction is highly necessary. Investigating the use of KWL technique becomes urgent to provide an effective
and practical solution for improving students’ reading comprehension and supporting better English learning
outcomes in senior high schools.

Based on the background, research gap, and urgency presented above, this study is guided by the
following research questions: (1) How can the KWL technique improve students’ reading comprehension of
narrative texts in class XI through Classroom Action Research? (2) How is the implementation process of the
KWL technique conducted during the teaching and learning activities? and (3) How do students respond to the use
of the KWL technique in improving their reading comprehension skills? These research questions are formulated
to investigate the effectiveness of the KWL technique and to obtain a comprehensive understanding of its
implementation in English reading instruction at the senior high school level.

2. RESEARCH METHOD

2.1. Research Design

This study employed Classroom Action Research (CAR) as the research design. Classroom Action
Research was chosen because it is appropriate for solving practical problems found in the classroom and improving
the quality of teaching and learning processes directly [33]. According to Kemmis and McTaggart, CAR consists
of four main stages: planning, acting, observing, and reflecting, which are conducted in cyclical processes until
the expected improvement is achieved. This research was conducted in two cycles, and each cycle consisted of a
series of teaching and learning activities related to the implementation of Know, Want, Learn (KWL) technique in
improving students’ reading comprehension. The second cycle was designed as a continuation and improvement
of'the first cycle based on the reflection results from Cycle I. The main focus of this study was to improve students’
reading comprehension of narrative texts through the KWL technique.

2.2. Subject/Sample

The subjects of this study were the eleventh-grade students of State Islamic Senior High School Palopo,
specifically class XI Natural science 1 in the academic year 2012/2013. The total number of students involved in
this research was 26 students. This class was selected purposively because the students showed difficulties in
reading comprehension, especially in understanding narrative texts, identifying main ideas, determining specific
information, and comprehending the meaning of difficult words. Based on preliminary observation and interviews
with the English teacher, the students’ average reading achievement was still below the minimum standard score
of 70. Therefore, this class was considered appropriate as the research sample for implementing the KWL
technique.

2.3. Source of Data and Data Collection Technique

The sources of data in this research were obtained from three main components: the students, the English
teacher, and the collaborator [34]. The students became the primary source of data through their reading
comprehension test results and classroom participation during the teaching-learning process. The English teacher
provided supporting information regarding students’ learning conditions and previous classroom problems. The
collaborator assisted the researcher in observing and evaluating the implementation of the action objectively.

The data collection techniques used in this study were observation, interview, test, and documentation.
Observation was conducted to monitor students’ activities and classroom interaction during the implementation of
the KWL technique. Interviews were carried out with the English teacher to identify students’ initial reading
problems and classroom conditions. Reading comprehension tests were used to measure students’ improvement in
understanding narrative texts after the application of the KWL technique. Documentation through camera was also
used to record the research activities as supporting evidence.

2.4. Research Instrument

The instruments used in this research were interview lists, reading comprehension tests, observation
sheets, and a camera [35]. The interview list was used to collect preliminary information from the English teacher
regarding students’ reading ability and classroom problems. The reading comprehension test was the main
instrument used to assess students’ understanding of narrative texts through the KWL technique. The test focused
on students’ ability to identify main ideas, specific information, inference, vocabulary meaning, and overall
comprehension of the text.
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Observation sheets were used to record students’ participation, activeness, attention, and responses during
the teaching-learning process. These observations helped the researcher evaluate students’ motivation and
involvement in classroom activities. In addition, a camera was used to document the learning process as supporting
evidence for the implementation of the research.

Table 1. Research Instruments and Functions

Variable Category Percentage (%)
Interview List Preliminary Information 100
Reading Test Reading Comprehension Achievement 100
Observation Sheet  Students’ Participation 100
Camera Documentation Evidence 100

2.5. Data Analysis Technique

The collected data were analyzed using both quantitative and qualitative descriptive analysis. Quantitative
data were obtained from students’ reading comprehension test scores, while qualitative data were obtained from
observation results and interview findings. The students’ test scores were calculated using percentage analysis and
mean score analysis to determine the improvement from Cycle I to Cycle II. The formula used to calculate the
mean score is presented as follows:

X=X (1)

Where:

X = Mean Score

> X = Total Raw Score

N = Total Number of Students

The success indicator of this study was achieved if the students’ average score reached > 70 and the
quality of teaching-learning activities improved significantly from the first cycle to the second cycle. Students’
classroom participation was also analyzed descriptively by categorizing their activities into very active, active,
less active, and not active classifications.

2.6. Research Procedure

This study followed the standard procedure of Classroom Action Research consisting of planning, acting,
observing, and reflecting stages conducted in two cycles. In the planning stage, the researcher prepared lesson
plans based on the curriculum, selected appropriate narrative texts, prepared observation sheets, interview lists,
reading tests, and KWL chart sheets. The researcher also prepared facilities needed during the teaching-learning
process and discussed the students’ problems with the collaborator and English teacher.

In the acting stage, the researcher implemented the KWL technique in the classroom. The teacher first
explained the concept of reading comprehension and introduced the KWL technique. Students were then given
narrative texts and blank KWL charts to complete the three columns: Know, Want, and Learn. Students were
guided to identify prior knowledge, formulate questions, and reflect on what they had learned after reading. In the
observing stage, the researcher and collaborator observed students’ classroom participation, motivation, and
understanding during the learning process. Observation sheets were used to record students’ behavior, responses,
and interaction throughout the lesson.

In the reflecting stage, the researcher evaluated the strengths and weaknesses of Cycle 1. The results of
reflection were used to revise the teaching strategy in Cycle II, such as giving more motivation, clearer
explanations, vocabulary support, and easier reading texts to improve students’ understanding and classroom
engagement.

3.  RESULTS AND DISCUSSION

3.1. Sub section Students’ Reading Comprehension Achievement in Cycle 1

The first cycle was conducted to identify the initial condition of students’ reading comprehension through
the implementation of Know, Want, Learn (KWL) technique [36], [37]. In this cycle, the researcher introduced
the concept of reading comprehension, explained the use of KWL charts, and guided students to apply the three
stages of the KWL technique in understanding narrative texts. Students were asked to read short stories, complete
the KWL chart individually, and answer reading comprehension questions based on the text.
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The results of Cycle I showed that students still experienced considerable difficulties in understanding
narrative texts. Most students were confused in filling the “Know” and “Want” columns because they were not
familiar with activating prior knowledge and formulating reading questions. Several students also had difficulty
understanding unfamiliar vocabulary and identifying the main idea of the text. As a result, classroom conditions
became less effective because students were still dependent on their friends and lacked confidence in completing
the tasks independently. The class was often noisy, and many students showed low discipline and limited
participation during the learning process.

In the first meeting of Cycle I, the students’ mean score was 52.88. The highest score was 75, while the
lowest score was 50. Out of 26 students, 23 students obtained a score of 50, and only 3 students achieved a score
of 75. This result indicates that the majority of students were still categorized as having low reading comprehension
achievement.

In the second meeting of Cycle I, the mean score increased to 61.01. The highest score improved to 87.5,
while the lowest score remained 50. There were 14 students who obtained a score of 50, 11 students who obtained
a score of 75, and 1 student achieved a score of 87.5. Although improvement was found, the students’ average
score still did not reach the success indicator of 70. This result showed that further improvement was needed in
the second cycle.

Table 2. Students’ Reading Comprehension Score in Cycle I

Meeting Highest Score  Lowest Score  Mean Score
First Meeting 75 50 52.88
Second Meeting  87.5 50 61.01

Table 2 shows that there was an increase of 8.13 points from the first meeting to the second meeting of
Cycle I. However, the score was still categorized as low because students had not fully understood how to use the
KWL strategy effectively.

Students’ classroom participation in Cycle I also showed unsatisfactory results. Only 7.69% of students
were categorized as very active, 26.97% were active, 46.15% were less active, and 19.27% were categorized as
not active. This condition indicated that most students were still passive and needed stronger motivation and clearer
guidance in the learning process.

Table 3. Students’ Participation in Cycle I
Participation Category Number of Students Percentage (%)

Very Active 2 7.69

Active 7 26.97
Less Active 12 46.15
Not Active 5 19.27

Based on the reflection of Cycle I, several weaknesses were identified. Students still lacked discipline,
the classroom atmosphere was noisy, KWL technique was still unfamiliar, and many students had low self-
confidence. Most importantly, students found difficulty understanding the text and filling in the KWL chart,
especially in the “Know” and “Want” sections. Therefore, improvements were planned for Cycle II by providing
more motivation, easier texts, vocabulary guidance, and clearer step-by-step explanations [38].

3.2. Students’ Reading Comprehension Achievement in Cycle II

Cycle II was conducted as a revision of the weaknesses found in Cycle I. In this cycle, the researcher
provided more intensive guidance, helped students understand difficult vocabulary, asked students to read aloud,
and selected easier narrative texts to improve comprehension. The researcher also motivated students to be more
active and confident during the learning process.

The results of Cycle II showed significant improvement in students’ reading comprehension. Students
became more familiar with the KWL chart and were able to complete each column more effectively. They could
identify what they already knew, formulate questions before reading, and reflect on what they had learned after
reading. Students also showed better understanding of narrative text structure, including orientation, complication,
and resolution.

Classroom observation indicated that students were more active and interested in the reading activities.
They participated more confidently, asked questions, and engaged better in classroom discussions. Students no
longer depended heavily on their friends because they had better understanding of how to use the KWL strategy
independently. This improvement created a more positive and productive classroom environment.

The students’ average reading achievement increased significantly and reached the success indicator of
>70. This shows that the use of KWL technique was effective in improving students’ reading comprehension of
narrative texts. The improvement also proved that activating prior knowledge and setting reading purposes helped
students process information more systematically and meaningfully [39].
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The findings of this study indicate that the Know, Want, Learn (KWL) technique significantly improved
students’ reading comprehension of narrative texts. This improvement occurred because the KWL strategy guided
students through a structured reading process. Students first activated their background knowledge in the “Know”
stage, then formulated learning goals in the “Want” stage, and finally reflected on new information in the “Learn”
stage. This process made reading more meaningful because students became active participants rather than passive
readers [40].

The findings support the theory that reading comprehension is not only decoding written words but also
connecting prior knowledge with new information. Students often fail in reading because they do not know how
to begin understanding a text [41]. Through KWL, students were trained to predict, question, and evaluate
information systematically. This approach helped them identify the main idea, understand difficult vocabulary,
and interpret the meaning of the text more effectively. It also reduced their dependence on direct translation and
increased their independent reading skills [42].

The results are consistent with several previous studies. Sinar Rahmati [43] found that SQ3R strategy
improved students’ reading comprehension by encouraging systematic reading steps such as survey, question,
read, recite, and review. Michael Sailer [44] reported that CIRC strategy improved reading comprehension through
collaborative group discussion and peer interaction. Kardoyo et al.[45] found that Mind Mapping strategy
enhanced students’ understanding of narrative texts by helping them visualize text structure and organize
information clearly. Similar to those studies, the present research confirms that structured reading strategies
significantly improve students’ reading achievement. However, this study specifically focuses on the KWL
technique, which directly trains students to activate prior knowledge and reflect on learning outcomes.

The use of Classroom Action Research also strengthened the effectiveness of this study because the
teaching strategy was continuously revised based on reflection results. Through the cycles of planning, acting,
observing, and reflecting, the researcher was able to identify classroom problems directly and provide immediate
improvements [46]. This process made the learning strategy more adaptive to students’ needs and classroom
conditions.

The improvement in students’ activeness also became an important finding. Reading activities often
become passive because students are afraid of making mistakes or do not understand the purpose of reading.
Through guided practice, reading aloud activities, vocabulary sharing, and KWL chart completion, students
became more confident and motivated. This shows that effective reading instruction should combine strategic
guidance and emotional encouragement to create meaningful learning experiences. The formula used to calculate
students’ mean score is presented as follows:

o _ ZX
X = = ...(2)

Where X represents the mean score, Y X is the total raw score, and N is the total number of students. This
formula was used to determine the overall reading achievement in each cycle and evaluate the effectiveness of the
KWL technique.

An analysis of the research gap based on three previous studies shows that most prior studies focused on
general reading strategies such as SQ3R, CIRC, and Mind Mapping. These studies successfully improved reading
comprehension but mainly emphasized survey techniques, collaboration, and visual organization of ideas. Very
few studies specifically investigated the use of KWL technique for improving narrative text comprehension
through Classroom Action Research at the senior high school level. This gap highlights the importance of research
that focuses on activating prior knowledge and reflective learning through KWL strategy [47].

The novelty of this study lies in the integration of KWL technique with narrative text comprehension
using a Classroom Action Research framework [48]. Unlike previous studies, this research specifically emphasizes
students’ prior knowledge activation, reading goal formulation, and post-reading reflection through the KWL
chart. The combination of teacher guidance, vocabulary support, reading aloud activities, and reflective learning
creates a more practical and student-centered instructional model for improving reading comprehension.

The implication of this study is valuable for English teachers, students, and future researchers. For
teachers, the findings provide an effective alternative strategy to improve reading comprehension systematically
and meaningfully. For students, the KWL technique improves confidence, critical thinking, motivation, and
reading independence. For future researchers, this study can serve as a reference for applying KWL strategy to
other text genres such as recount, descriptive, and expository texts.

Despite its positive findings, this study still has limitations. The research involved only one class with 26
students in one school, which limits the generalization of the results to broader educational contexts. The study
also focused only on narrative text comprehension and did not examine other reading genres. In addition, the
research was conducted in only two cycles, which limited the duration of strategy implementation. Future studies
are recommended to involve larger samples, longer research periods, and different text types to strengthen the
validity and applicability of the findings.
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4. CONCLUSION

The study concludes that the use of Know, Want, Learn (KWL) technique effectively improved the
reading comprehension skill of the eleventh-grade students of State Islamic Senior High School Palopo, especially
in understanding narrative texts. This strategy helped students activate prior knowledge, set reading purposes, and
reflect on what they had learned after reading, resulting in better comprehension of main ideas, specific
information, vocabulary, and overall text meaning. The improvement was proven by the increase in students’ mean
score from 52.88 in the first meeting of Cycle I to 61.01 in the second meeting, and finally reaching the success
indicator of >70 in Cycle II. In addition, students became more active, confident, and motivated during the learning
process. Therefore, the KWL technique can be considered an effective teaching strategy to improve students’
reading comprehension achievement in senior high school English learning.

ACKNOWLEDGEMENTS

The author would like to express sincere gratitude to all parties who have provided support, guidance,
encouragement, and valuable contributions throughout the completion of this research. Special appreciation is
extended to those who have assisted in the research process, provided constructive suggestions, and offered
motivation during the preparation of this article. The author also expresses deep thanks to everyone who
contributed directly or indirectly to the successful completion of this study. Hopefully, this research can provide
useful contributions to the development of knowledge, especially in the field of education and English language
learning.

USE OF ARTIFICIAL INTELLIGENCE (AI)-ASSISTED TECHNOLOGY

The authors declare that no artificial intelligence (Al)-assisted technologies were used in the preparation,
analysis, or writing of this manuscript. All stages of the research process, including data collection, data analysis,
interpretation of results, and manuscript preparation, were conducted entirely by the authors without the assistance
of any Al-based tools.

REFERENCES

[1] A. Ramadhianti and S. Somba, “Reading comprehension difficulties in Indonesian EFL students,” J. English Lang.
Teach. Lit., vol. 6, no. 1, pp. 1-11, 2023, doi: 10.47080/jeltl.v6i1.2477.

[2] W. A. Dwi and M. W. Fitriana, “Effectiveness of summarizing in teaching reading comprehension for EFL students,”
Cent. Lang. Cult. Stud. Surakarta, Indones., vol. 3, no. 1, pp. 33-50, 2018, doi: 10.30957/ijoltl.v3i1.403.1.

[3] Y. Natsir and B. Aceh, “The matters in teaching reading comprehension to EFL students,” Stud. English Lang. Educ.,
vol. 3, no. 1, pp. 65-78, 2016, doi: 10.24815/siele.v3i1.3390.

[4] R. Smith, P. Snow, T. Serry, and L. Hammond, “The role of background knowledge in reading comprehension: a critical
review,” Read. Psychol., vol. 42, no. 3, pp. 214-240, 2021, doi: 10.1080/02702711.2021.1888348.

[S] A.Muhid, I. Pesantren, and K. H. A. Chalim, “The effect of metacognitive strategies implementation on students’ reading
comprehension achievement,” Int. J. Instr., vol. 13, no. 2, pp. 847-862, 2020, doi: 10.29333/iji.2020.13257a.

[6] C. Banditvilai, “The effectiveness of reading strategies on reading comprehension,” Int. J. Soc. Sci. Humanit., vol. 10,
no. 2, 2020, doi: 10.18178/ijssh.2020.10.2.1012.

[71 N. Fitri and S. Aisyah, “An analysis of students’ difficulties in reading comprehension at eleventh grade of senior high
school 8 Jambi city,” J. English Lang. Teach., vol. 7,no. 1, pp. 7-12, 2023, doi: 10.33087/jelt.v7il.127.

[8] E.P. Apriliyani and M. A. Usuludin, “Self-efficacy and its correlation with reading comprehension of senior high school
students,” Indones. Rev. English Educ. Linguist. Lit., vol. 1, no. 1, 2023, doi: 10.30762/ireell.v1i1.1096.

[91 R. Rudiawan and J. Jupri, “Retelling strategy towards students’ English reading comprehension at senior high schools,”
J. Lang. Lang. Teach., vol. 8, no. 4, pp. 432—441, 2020, doi: 10.33394/jol1t.v8i4.2815.

[10] S. A. Capellini, L. Cidrim, and N. Del Bianco, “Reading comprehension performance of elementary and senior high
school students,” Front. Educ., vol. 12, no. May, pp. 1-9, 2023, doi: 10.3389/feduc.2023.1086040.

[11] H.R. Aulia, A. F. Laeli, and S. Ulwiyah, “Problem-based learning as a method to improve senior high school student’s
reading comprehension in English,” English Lang. Teach. Res. J., vol. 7, no. 2, pp. 77-85, 2023, doi:
10.37147/eltr.v7i2.171.

[12] F.Rohma and A. Fawaid, “Analysis of students’ difficulties in reading texts to increase reading comprehension in islamic
senior high school,” J. Ilm. Keagamaan dan Kemasyarakatan, vol. 17, no. 3, pp. 2003-2018, 2023, doi:
10.35931/aq.v17i3.2205.

[13] 1. Mallipa, E. Sitompul, and P. A. Sitorus, “The English reading comprehension, skill, and strategy of senior high school
students,” J. Lang. Teach. Learn. Linguist. Lit., vol. 4778, pp. 714-728, 2024, doi: 10.24256/ideas.

[14] N. Abid, S. Aslam, and A. A. Alghamdi, “Relationships among students ’ reading habits , study skills , and academic
achievement in English at the secondary level,” Front. Psychol., vol. 1, no. January, pp. 1-10, 2023, doi:
10.3389/fpsyg.2023.1020269.

[15] P.Peng and R. Kievit, “The development of academic achievement and cognitive abilities: A bidirectional perspective,”
Child Dev. Perspect., vol. 14, no. 1, pp. 15-20, 2020, doi: 10.1111/cdep.12352.

[16] S.Ziegenfusz, J. Paynter, and B. Fliickiger, “A systematic review of the academic achievement of primary and secondary
school-aged students with developmental language disorder,” Autism Dev. Lang. Impair., vol. 7, no. 1, 2022, doi:
10.1177/23969415221099397.

Improving Reading Comprehension of Narrative Texts through Know, Want, Learn (KWL) ... (Jumasri)



118

a ISSN: 3062-7885

[17]
[18]
[19]

[20]

[21]

[22]

[23]

[24]

(23]
[26]

[27]

[28]

[29]
[30]
[31]
[32]

[33]

[34]

[35]

[36]

[37]

[38]

[39]
[40]
[41]

[42]

[43]

[44]

M. Ahmad, S. Khasawneh, and M. O. A. Al-rub, “Development of reading comprehension skills among the students of
learning disabilities,” Univers. J. Educ. Res., vol. 8, no. 11, pp. 5335-5341, 2020, doi: 10.13189/ujer.2020.081135.

D. Dambayana, S. Saraswati, and P. Pratiwi, “An analysis of students’ reading comprehension difficulties of eighth grade
students,” J. IKA Undiksha, vol. 19, no. 1, pp. 3445, 2021, doi: 10.23887/ika.v19i1.31826.

N. W. Septia, I. Indrawati, J. Juriana, and R. Rudini, “An analysis of students’ difficulties in reading comprehension,”
English Educ. J., vol. 2, no. 1, pp. 11-22, 2022, doi: 10.32923/eedj.v2i1.2519.

P. J. Pattiasina, A. R. Fatmawan, T. L. Hutauruk, Z. Tanipu, A. Rofi’i, and A. T. Yolanda, “Improving students’ of senior
high school writing ability through cue card in short story,” J. English Dev., vol. 3, no. 02, pp. 90-105, 2023, doi:
10.25217/jed.v3i01.3604.

Y. Fauzia, W. Rianti, and P. Asilestari, “An analysis on students’ reading comprehension difficulties in narrative text at
SMA Muhammadiyah Bangkinang,” J. Pengabdi. Masy. dan Ris. Pendidik., vol. 2, no. 1, pp. 121-126, 2023, doi:
10.31004/jerkin.v2il.115.

N. Zebua, R. E. Laiya, and R. D. Laia, “Students’ difficulties in comprehending narrative text at the eleventh grade of
SMA Swasta Fajarmas Bawonauru,” Res. English Lang. Educ. (Relation Journal), vol. 4, no. 1, 2022, doi:
10.57094/relation.v4i1.398.

M. K. Rizqon, S. Andreani, and U. P. Astuti, “The problems faced by senior high school students in reading narrative
text,” J. Lang. Lit. Arts, vol. 1, no. 11, pp. 1508-1522, 2021, doi: 10.17977/um064v1il112021p1508-1522.

N. L. Faturrohmah, S. A. Asri, and M. Ulfa, “Analysis of reading comprehension ability to determine main ideas and
supporting ideas,” in In Proceeding of International Conference on Education, 2023, pp. 157-164. doi:
10.37640/ice.02.525.

P. Z. Ekorini, “Analysis on students’ difficulties of finding main idea of a passage,” J. Dharma Pendidik. STKIP Nganjuk,
vol. 15, no. 2010, pp. 72-82, 2020, doi: 10.69866/dp.v15i2.95.

A. Fugaha and W. Wartim, “The difficulties of determining main idea on students reading comprehension,” J. Educ.
Lang. Innov. Appl. Linguist., vol. 2, no. 2, pp. 101-110, 2023, doi: 10.37058/jelita.v2i2.7974.

D. W. Nanda, “Poor reading comprehension issue in EFL classroom among Indonesian secondary school students :
Scrutinizing the causes , impacts and possible solutions,” J. Lang. Educ. Humanit., vol. 8, no. 1, pp. 12-24, 2020, doi:
10.22373/ej.v8i1.6771.

Y. Dong, Y. Tang, B. W. Chow, W. Wang, and W. Dong, “Contribution of vocabulary knowledge to reading
comprehension among Chinese students: A meta-analysis,” Front. Art Psychol., vol. 11, no. October, 2020, doi:
10.3389/fpsyg.2020.525369.

J. F. Lawrence, P. A. Kulesz, and D. J. Francis, “Reading Comprehension and Academic Vocabulary : Features and
Reading Proficiency,” Read. Res. Q., vol. 57, no. 2, pp. 669—690, 2012, doi: 10.1002/rrq.434.

J. Kaid and M. Ali, “Challenges and problems of reading comprehension experienced by EFL learners,” Challenges
Probl. Read. Compr., vol. 1, no. 1, pp. 11-21, 2022, doi: 10.56540/jesaf.v1i2.28.

M. D. H. Rahiem, “The emergency remote learning experience of university students in Indonesia amidst the COVID-
19 crisis,” Cquniversity Res., vol. 19, no. 6, pp. 0-26, 2020, doi: 10779/cqu.20164517.v1.

N. K. T. A. Swari, “Wordwall as a learning media to increase students’ reading interest,” J. Pendidik. Bhs. Ingg. Indones.,
vol. 11, no. 1, pp. 21-29, 2023, doi: 10.23887/jpbi.v11i1.1572.

A. Mustadi and R. N. Fazri, “Learning cycle Se: An attempt to improve creative thinking skills’ pre-service primary
school teachers an classroom action research,” in Attempt to Improve Creative Thinking Skills’ Pre-service Primary
School Teachers An Classroom Action Research, 2020. doi: 10.1145/3452144.3452248.

T. Rabgay and G. Kidman, “Multiple iterations in bhutanese secondary science teachers’ implementation of action
research,” Res. Sq., vol. 24, no. 1, pp. 1-18, 2023, doi: 10.21203/rs.3.rs-3320669/v1 License:

L. H. Al-obaydi, F. F. Rahman, L. Ode, and A. Suherman, “The use of action research in efl socio-professional context:
Students-teachers’ perceptions,” J. Interdiscip. Stud. Humanit., vol. 4, no. 2, pp. 232-240, 2021, doi:
10.34050/elsjish.v4i2.10876.

K. F. Hew, C. Jia, D. E. Gonda, and S. Bai, “Transitioning to the ‘* new normal ’ of learning in unpredictable times :
pedagogical practices and learning performance in fully online flipped classrooms,” Int. J. Educ. Technol. High. Educ.,
vol. 17, no. 5, 2020, doi: 10.1186/s41239-020-00234-x.

H. Syahrizal and M. S. Jailani, “Jenis-jenis penelitian dalam penelitian kuantitatif dan kualitatif,” J. Pendidikan, Sos.
Hum., vol. 1, no. 1, pp. 13-23, 2023, doi: 10.61104/jq.v1i1.49.

W. Zhao, L. He, W. Deng, J. Zhu, A. Su, and Y. Zhang, “The effectiveness of the combined problem-based learning (
PBL ) and case- based learning ( CBL ) teaching method in the clinical practical teaching of thyroid disease,” Med. Educ.,
vol. 3, no. 1, pp. 1-10, 2020, doi: 10.1186/s12909-020-02306-y.

L. Fazira and A. Hadi, “Implementing student-centered learning to facilitate students’ reading comprehension of report
texts: A case study,” Datokarama English Educ. J., vol. 6, no. 1, pp. 1-16, 2025, doi: 10.24239/dee.v6il.114.

C. Thawinwong and W. Sanrattana, “Teachers and participatory action research for developing learning environments,”
World J. Educ., vol. 12, no. 3, pp. 17-28, 2022, doi: 10.5430/wje.v12n3pl7.

M. Vianty, Y. Anwar, F. Wargadalem, and M. Pulungan, “Pre-service english teachers’ experiences in conducting
classroom action research,” J. English Lang. Teach., vol. 9, no. 1, pp. 316321, 2024, doi: 10.30998/scope.v9i1.25812.

F. Rokhman and T. Yuniawan, “Teacher’s professionality development through classroom action research training at
islamic state highschool (MAN) in Purbalingga,” in Proceedings of the 6th International Conference on Science,
Education and Technology (ISET 2020) Teacher’s, 2021, pp. 380-383. doi: 10.2991/assehr.k.211125.070.

S. Rahmah and A. H. Lubis, “Problem posing as a learning model to improve primary school students’ mathematics
learning outcomes in Gayo Lues,” J. Indones. Prim. Sch., vol. 1, no. December, pp. 93-104, 2024, doi:
10.62945/jips.v1i4.409.

M. Sailer and M. Sailer, “Gamification of in-class activities in flipped classroom lectures,” Br. J. Educ. Technol., vol.

Jou.

of. Lang. Lit. Ed. Resc, Vol. 3, No. 1, June 2026: 111-119



Jou. of. Lang. Lit. Ed. Resc ISSN: 3062-7885 d 119

52, no. 1, pp. 75-90, 2021, doi: 10.1111/bjet.12948.

[45] K. Kardoyo, A. Nurkhin, M. Muhsin, and H. Pramusinto, “Problem-based learning strategy: Its impact on students’
critical and creative thinking skills,” Eur. J. Educ. Res., vol. 9, no. 3, pp. 1141-1150, doi: 10.12973/eu-jer.9.3.1141.

[46] K. S. Diasti, C. T. Murniati, and H. Hartono, “The Implementation of KWL Strategy in EFL Students ’ Reading
Comprehension,” J. English Teach., vol. 9, no. 2, pp. 176—185, 2023, doi: 10.33541/jet.v9i2.4676.

[47] 1.Jayantiand Y. K. Nasution, “The effectiviness of applying kwl (know, want, learn) strategy on reading comprehension
at SMP Negeri 4 Pematangsiantar,” Biling. J. Pendidik. Bhs. Ingg., vol. 4, no. 2, pp. 152-158, 2022, doi:
10.36985/jbl.v4i2.470.

[48] A. Aladwani, A. Alfadley, M. Algasab, and A. F. Alnwaiem, “The effect of using kwl (know-want-learned) strategy on
reading comprehension of 5th grade efl students in Kuwait Amel,” English Lang. Teach., vol. 15, no. 1, pp. 79-91, 2022,
doi: 10.5539/elt.v15n1p79.

Improving Reading Comprehension of Narrative Texts through Know, Want, Learn (KWL) ... (Jumasri)



