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 Purpose of the study: What teachers say in class affects learners' behaviours 

and understanding. As a harbinger of equitable and transformative education, 

teachers are mandated to promote sensitivity and inclusivity, making it 

imperative to conduct studies contextualizing preparatory practices to equip 

future teachers (pre-service teachers) in fostering inclusive education and social 

inclusion as part of their internship program. 

Methodology: The study examines the challenges experienced, strategic 

measures applied, and instructional resources utilized by pre-service teachers in 

promoting language sensitivity practices among public secondary schools 

during their student teaching program through the lens of descriptive qualitative 

(exploratory study) research. Fifteen (15) pre-service teachers acting as team 

leaders in their respective schools in the City of Balanga and Bataan, Philippines, 

handling Grades 7 to 10 students, are purposively selected as key informants for 

the interview. Upon validation of the research instrument, data gathering 

commenced, assuring compliance with stringent research protocols (i.e., 

anonymity, consent, and data confidentiality). Thematic analysis, proposed by 

Braun and Clarke (2006), is employed for the data analysis. 

Main Findings: The findings reveal that teaching language sensitivity faces key 

challenges, including a lack of awareness, peer influence, and the normalization 

of insensitive language. Such challenges may implicate character education 

initiatives, specifically in catapulting the roles of student-teachers as agents of 

social value formation. However, strategies to address such challenges are 

evident, such as vocabulary building, creating safe learning environments, and 

experiential learning. Instructional resources range from visual aids and 

reflective writing to multimedia resources and interactive activities. 

Novelty/Originality of this study: The study posits novelty in its approach in 

contextualizing language sensitivity endeavors through the lens of pre-service 

teachers to intensify technical assistance during their internship program.  
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1. INTRODUCTION 

Language sensitivity is crucial for promoting effective communication and developing inclusive learning 

environments. It helps address linguistic and cultural barriers, enhancing learning outcomes and fostering mutual 

respect among learners from diverse backgrounds [1]. Language sensitivity can liberate learners from cultural 

narrowness, making them aware of and respectful of diverse cultures and traditions globally [2]. Teachers must 
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also demonstrate heightened sensitivity in their language use [3], cultivating appropriate attitudes and intercultural 

competence [4], [5]. This includes developing intercultural language learning skills—such as cue recognition, 

processing, awareness, mindset, and comprehension [6]-[12] 

Despite its importance, teaching language sensitivity presents several challenges as words can be a 

double-eduge sword with both positive and negative impacts [13]. Ethnocentric intercultural sensitivity, stemming 

from traditionalist teaching approaches and limited cultural exposure, can lead to cultural misunderstandings and 

biases [14]. Teachers often face difficulties due to inadequate training and professional development opportunities, 

which are essential for effective teaching in transnational environments [15]. 

Several strategies have been proposed to enhance language sensitivity in educational settings. Engaging 

in culture-specific activities and utilizing informative multicultural materials can foster intercultural sensitivity 

[16]. Additionally, voluntary work in nongovernmental organizations increases cultural sensitivity among pre-

service teachers, underscoring the importance of experiential learning [17]. Additionally, cross-cultural 

experiences are crucial for preparing language teachers to navigate diverse classrooms effectively. Teachers with 

extensive global experiences exhibit increased linguistic skills, intercultural competence, and adaptability in their 

teaching approaches [18]. These experiences are crucial for understanding and responding to the complexities of 

language teaching in a globalized world. 

The impact of language sensitivity on classroom dynamics is significant. Positive language interactions, 

characterized by politeness and respect, enhance language sensitivity, whereas negative interactions, such as 

bullying or culturally biased language, diminish it [19]. Therefore, fostering an inclusive and respectful classroom 

environment is essential for promoting language sensitivity, enabling learners to develop the ability to understand, 

appreciate, and engage with people from diverse cultures and orientations [20]. 

Integrating cultural sensitivity into pedagogy can enhance learning outcomes and cultivate global 

citizenship skills. Understanding learner needs, incorporating authentic materials, and promoting cultural 

sensitivity are key to creating more inclusive and effective learning environments [21]. As noted Aliwadang [1], 

cultural differences shape learning experiences, affecting communication styles, perceptions of language 

proficiency, and classroom dynamics. These factors underscore the need for teacher candidates to enhance their 

personal and professional development—particularly in using sensitive language—to further develop their critical 

thinking skills and intercultural competence [22]. 

In general, teaching language sensitivity requires a multifaceted approach that includes tailored training, 

experiential learning, and the integration of cultural elements into language teaching. By fostering an environment 

of respect and inclusivity, educators can enhance intercultural communicative competence and prepare students to 

thrive in a diverse and interconnected world. By doing so, pre-service teachers are prepared for their future teaching 

careers, which mandate the use of appropriate languages of teaching and learning and inclusive education [23], as 

well as fostering inclusivity and inclusiveness as part of the teaching standards [24]. Such ensures the attainment 

of quality education (SDG No. 4) because in order for pre-service teachers to foster higher standards of inclusivity 

in their future classes, they need to be trained in a way that fosters higher quality pre-service training for inclusive 

education, making the Pre-service Teacher Training Programs of the College of Education (COEd) of Bataan 

Peninsula State University-Balanga Campus (BPSU-BC) compliant with the guidelines set by the Commission on 

Higher Education (CHEd) and the Department of Education (DepEd). 

Indeed, teachers play a crucial role in advancing equitable and transformative education by championing 

sensitivity and inclusivity, especially in language, to align instruction with academic and sustainable development 

goals. Yet, few studies address how to prepare pre-service teachers for inclusive education during their internships, 

highlighting the timeliness and importance of this research and the need to retool them in exemplifying good 

character, personality, and competence in the field. The study’s results can help design targeted pre-deployment 

orientation and seminar (PDOS), ensuring future educators enter schools better equipped to foster meaningful, 

high-quality learning experiences. 

With that information and baselines in hand, the study's primary intention was to explore the challenges 

experienced, strategic measures applied, and instructional resources utilized by pre-service teachers in promoting 

language sensitivity practices among public secondary students during their internship program. Such information 

can serve as a baseline to strengthen the partnership between Teacher Education Institutions (TEIs) and the DepEd 

in providing meaningful, practical, and reformative internship experiences for pre-service teachers. 

 

 

2. RESEARCH METHOD 

This section provides details on the research design, participants, instrument, data gathering procedure, 

ethical considerations, and data analysis used in the study.  

2.1. Research Design  

A descriptive qualitative (exploratory study) research design was employed in the study. This design 

described phenomena by focusing on research questions aimed at gaining insights into a poorly understood area, 

using semi-structured interviews [25]. As shown in Figure 1, using semi-structured intervews, the researchers 
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determined the challenges experienced by the pre-service teachers in promoting language sensitivity practices in 

their respective classrooms during the internship program; the strategic measures they applied in addressing the 

challenges they experienced; and the instructional resources they utilized in promoting language sensitivity 

practices. The researchers identified patterns and trends by analyzing the interview transcripts.  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. Paradigm of the Study 

 

2.2. Participants 

The study was conducted among public secondary schools, specifically junior high schools, within two 

school divisions: (i) the Schools Division of Balanga City and (ii) the Schools Division of Bataan, Philippines, 

where the pre-service teachers were deployed, to understand their challenges experienced, strategic measures 

applied, and instructional resources utilized in promoting language sensitivity practices in their respective 

classrooms during the internship program among public secondary students during their internship program 

comprehensively. Out of the 80 pre-service teachers who volunteered for the first phase (quantitative) of a two-

phase study conducted by the researchers, 15 pre-service teachers, who served as team leaders in their respective 

schools, were selected to participate in the interview process using a purposive sampling technique. As mentioned 

[26], purposive sampling is a non-random method in which researchers intentionally select participants who 

possess specific traits to meet the study's goals best. The study employed a purposive sampling technique to select 

the sample, where pre-service teachers were chosen based on the following purposes: (i) to gather firsthand data 

on the challenges experienced, strategic measures applied, and instructional resources utilized in promoting 

language sensitivity practices in their respective classrooms during the internship program among public secondary 

schools; and (ii) to improve instructional practices, taking into account their knowledge and experience as team 

leaders during the internship program.  

 

2.3. Instrument  

The study employed a semi-structured interview as the primary data-gathering tool. This interview utilizes 

open-ended, predetermined questions with follow-up questions to facilitate flexibility [27]. Below is the grid of the 

semi-structured interview as guide in the interview process.  

 

Table 1. Guide for the Semi-structured Interview 

Sections / Parts Main Question Follow-up Questions 

I. Challenges Experienced by the 

Pre-service Teachers in 

Promoting Language Sensitivity 

Practices in Their Respective 

Classrooms During the 

Internship Program 

What is the most pressing 

challenge/difficulty you 

encountered in teaching language 

sensitivity among secondary 

students?  

Why is that a challenge/difficulty?  

How does that impact your 

advocacy/goal in promoting 

language sensitivity? 

II. Strategic Measures Applied by 

the Pre-service Teachers in 

Addressing the Challenges They 

Experienced in Promoting 

Language Sensitivity Practices 

in Their Respective Classrooms 

During the Internship Program 

What strategic measures did you 

apply to address your challenges in 

teaching language sensitivity 

among secondary students?  

How do you use them in your class?  

What makes them effective in 

addressing the challenges you 

encountered? 
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III. Instructional Resources Utilized 

by the Pre-service Teachers in 

Promoting Language 

Sensitivity Practices in Their 

Respective Classrooms During 

the Internship Program 

What are the instructional resources 

(learning materials) you used that 

effectively teach language 

sensitivity among secondary 

students?  

What makes them effective? 

 

 

The said semi-structured interview guide has three sections: (i) the challenges experienced by the pre-

service teachers in promoting language sensitivity practices in their respective classrooms during the internship 

program; (ii) the strategic measures applied by the pre-service teachers in addressing the challenges they 

experienced in promoting language sensitivity practices in their respective classrooms during the internship 

program; and (iii) the instructional resources utilized by the pre-service teachers in promoting language sensitivity 

practices in their respective classrooms during the internship program. It contained open-ended questions with 

follow-up questions to expound and substantiate further the responses given by the participants. Before conducting 

the interviews, an endorsement was solicited from the Supervising Instructors (SIs) of the pre-service teachers. 

Additionally, consent letters were sent to the pre-service teachers to gather the necessary information. 
 

2.4. Data Gathering Procedure 

Using the semi-structured interview guide, data were gathered from pre-service teachers from the COEd 

of BPSU, who were deployed in public secondary schools. Consent forms were obtained from them, and the 

interviews were scheduled according to their available schedule and preferred modalities. After gathering the data, 

these were prepared for data analysis using the thematic analysis proposed by Braun and Clarke [28]. 

 

2.5. Ethical Considerations  

Consent forms were obtained from pre-service teachers deployed to public secondary schools before the 

actual data collection. The researchers also ensured the anonymity of their identities and the confidentiality of the 

data gathered from them. The objectives of the study were carefully explained to them, outlining the extent of their 

participation in the research. 

 

2.6. Data Analysis  

The data gathered in the interviews were treated using thematic analysis proposed by Braun and Clarke 

[28], following its six stages (Figure 2). The formulation of themes was done using the following steps: (i) 

familiarizing onself with the data; (ii) generating initial codes; (iii) generating initial themes; (iv) reviewing themes; 

(v) defining and naming the themes; and (vi) writing up. Initially, the recorded interviews were transcribed into 

written transcripts for easier handling. Subsequently, during the analysis phase, the researchers identified key points 

or significant segments within these transcripts. These key points were then systematically coded to categorize and 

organize the data. Codes that share commonalities and relevance were grouped, allowing for the emergence of 

overarching themes. Ultimately, these themes were assigned to provide a structured and comprehensive 

understanding of the challenges, strategic measures, and instructional resources that pre-service teachers use to 

promote language sensitivity during their internship. Lastly, the themes were presented in the write-up using 

diagrams and narratives. 

 

 

 

 

 

 
 

Figure 2. Six Stages of Thematic Analysis 
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3. RESULTS AND DISCUSSION 

3.1. Challenges Experienced by the Pre-service Teachers in Promoting Language Sensitivity Practices in 

Their Respective Classrooms During the Internship Program 

 

 

 

 

 

 

 
 

Figure 3. Diagrammatic Representation of the Themes on the Challenges Experienced by the Pre-service 

Teachers in  Promoting Language Sensitivity Practices in Their Respective Classrooms  

During the Internship Program 

 

Figure 3 presents various challenges faced by pre-service teachers in promoting language sensitivity 

practices in their classrooms during their internship program.  

One significant theme is the lack of awareness regarding the unconscious use of language. Many 

participants noted that there is a casual use of insensitive or discriminatory language, often without realizing its 

impact. For instance, Participant 1 mentioned the "casual use of insensitive or discriminatory language without 

even realizing it," while Participant 2 highlighted the challenge of "helping them understand the impact of their 

words." This lack of awareness is further emphasized by Participants 3 and 11, who pointed out the general lack 

of understanding about how words can affect others. 

Peer influence also poses considerable challenges. Participants observed that students often focus on 

fitting in with their peers and may fear being judged or excluded. Participant 1 noted that students are "focused on 

fitting in with their peers," and Participant 5 mentioned that students "may fear being judged or excluded by their 

peers." Additionally, Participant 12 indicated that "Peer influence and digital culture further reinforce these habits." 

The normalization of insensitive language, influenced by cultural and environmental factors, is another 

critical theme. In environments where insensitive language is normalized, students tend to adopt negative language 

patterns from others. Participant 5 described "environments where stereotyping, casual slurs or offensive jokes are 

normalized," and Participants 12 and 14 both noted that such language is often normalized, leading students to 

mimic it. 

Challenges in language expression, particularly language barriers, were also highlighted. Participants 

noted that students often struggle to express themselves effectively in a second language. Participant 4 mentioned 

that "students have difficulty expressing themselves using a second language," and Participant 13 observed that 

"Students often find it hard to learn these different language styles." 

The influence of digital culture, particularly social media, plays a significant role in promoting the use of 

informal language. Participant 10 pointed out the "strong influence of social media on their language use," and 

Participant 12 reiterated that "Peer influence and digital culture further reinforce these habits." 

Resistance to change presents additional challenges. Some students do not take language sensitivity 

seriously and struggle to understand their responsibility in using sensitive language. Participant 8 noted that 

students "did not take language sensitivity seriously," and Participant 9 mentioned the "difficulty understanding 

that although they are raised with a different language, they also have the responsibility towards having 

sensitivity." 

Educational challenges, including the need for varied instructional strategies and vocabulary limitations, 

were also discussed. Participants emphasized the need for clear explanations and up-to-date, engaging content. 

Participant 13 mentioned that "teachers do not always explain them clearly," and Participant 15 noted the need for 

"up-to-date, engaging, and multimodal content and activities."  

Vocabulary limitations were highlighted by Participant 6, who mentioned that students "lack the 

vocabulary or understanding of inclusive, non-discriminatory language," and Participant 7 noted "Limited 

vocabulary and comprehension." 

In general, the pre-service teachers face several challenges in fostering language sensitivity among 

students during their internships. Key issues include a widespread lack of awareness about the impact of insensitive 

language, with many students unconsciously using discriminatory language. Peer influence exacerbates this 

problem, as students often prioritize fitting in and fear judgment from their peers. The normalization of insensitive 
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language in specific environments further perpetuates this behavior, as students mimic the negative language 

patterns they observe around them. Language barriers also pose significant challenges, particularly for students 

struggling to express themselves in a second language. The pervasive influence of digital culture, particularly 

social media, reinforces the use of informal and often insensitive language. Resistance to change is another hurdle, 

as some students fail to recognize the importance of language sensitivity and their role in promoting it. 

Additionally, educational challenges, such as the need for varied instructional strategies, clear explanations, and 

engaging content, as well as limitations in vocabulary, hinder effective teaching and understanding of language 

sensitivity practices. 

More so, pre-service teachers struggle to promote language sensitivity due to students' low awareness, 

peer pressure, normalized insensitive language, digital culture influence, and resistance to change—issues that 

highlight the need for character education. This theoretical perspective advocates for fostering empathy, ethical 

awareness, and social responsibility, suggesting that intentional values-based instruction and modeling can help 

students develop both the moral reasoning and respectful communication skills needed to address these challenges. 

The challenges faced by pre-service teachers in fostering language sensitivity—such as students’ lack of 

awareness, peer influence, normalized insensitive language, language barriers, and resistance to change—reflect 

broader issues identified in the literature, including ethnocentric intercultural sensitivity stemming from traditional 

teaching methods and limited cultural exposure [14]. Moreover, inadequate training and professional development 

opportunities hinder teachers’ ability to effectively address these challenges in increasingly transnational and 

multilingual classrooms [15]. These findings underscore the need for enhanced teacher education programs that 

provide comprehensive support to pre-service teachers in developing both linguistic competence and intercultural 

sensitivity to overcome these barriers. 
 

3.2. Strategic Measures Applied by the Pre-service Teachers in Addressing the Challenges They 

Experienced in Promoting Language Sensitivity Practices in Their Respective Classrooms During the 

Internship Program 

Figure 4 outlines the various strategic measures pre-service teachers apply to address challenges in 

promoting language sensitivity practices in their classrooms during their internship program.  

 

 

 

 

 

 

 

Figure 4. Diagrammatic Representation of the Themes on the Strategic Measures Applied by the Pre-service 

Teachers in Addressing the Challenges They Experienced in Promoting Language Sensitivity Practices in  

Their Respective Classrooms During the Internship Program 

 

One of the key strategies is vocabulary building, where teachers introduce new words daily to foster 

respectful and inclusive communication. For instance, Participant 1 mentioned, "Introducing 'Words of the Day' 

that promote respectful and inclusive communication." 

Creating a safe learning environment is another crucial strategy. Teachers aim to create a safe space for 

open discussions, enabling students to reflect on and share their thoughts about language use. Participant 2 

emphasized the importance of creating "a safe space for discussion," while Participant 3 noted that "open 

discussions gave them a safe space to reflect and share their thoughts." Participant 6 further highlighted the practice 

of analyzing "how different word choices can impact an audience's feelings and understanding." 

Experiential learning through real-life examples is also employed to help students understand the impact 

of their words. Participant 3 mentioned that "real-life examples helped students understand the real impact of 

words." Similarly, Participant 9 used "real-life examples and short activities," and Participant 12 had students 

"practice responding to insensitive remarks or stereotypes." 

Corrective feedback is another essential measure, where teachers provide immediate correction and 

explanation for inappropriate language use. Participant 4 recounted, "Every time my student answered and there 

were some words misused, I repeated it by applying the correct term in the sentence." Participant 10 stated, "I 

openly address it and explain why it may be inappropriate." 
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Integrating inclusive lessons into the curriculum is a strategy used by some teachers. Participant 5, for 

example, integrated "mini-lessons on inclusive terms, gender-sensitive language, and respectful communication." 

Empathy and perspective-taking through role-playing are also used to engage students in practicing 

respectful language and developing empathy. Participant 3 noted that "role-playing allowed them to practice using 

respectful language," while Participant 6 engaged students in "role-playing scenarios." Participant 12 mentioned, 

"They take roles in dialogues and reflect on how to respond with empathy." 

Reflective practices, such as using reflective teaching and open-ended questions, are employed to 

encourage students to engage in reflective thinking. Participant 7 utilized "reflective teaching and learning," and 

Participant 9 "asked open-ended questions to make students reflect." 

Positive reinforcement is another strategy where teachers recognize and praise students who model 

respectful language. Participant 11 aimed to "recognize and praise students who model respectful language." 

Contextual learning is also emphasized, with teachers explaining how language use varies according to 

the subject matter. Participant 13, for example, explained to students "how the way we use language changes 

depending on the subject." 

Culturally relevant teaching involves designing lessons with examples and content that connect to 

students' backgrounds. Participant 14 designed "lessons with examples and content that connect to students' 

backgrounds." 

Lastly, incorporating multimodal activities that align with students' interests is another strategy. 

Participant 15 mentioned incorporating "various activities that will help them and also align with their interests." 

Generally, pre-service teachers employ strategic measures to promote language sensitivity in their 

classrooms during internships. Key strategies include vocabulary building, where teachers introduce new, 

inclusive words daily. Creating a safe learning environment is emphasized to encourage open discussions and 

reflections on language use. Experiential learning through real-life examples helps students understand the impact 

of their words and actions. Corrective feedback is provided to address inappropriate language use immediately. 

Inclusive lessons are integrated into the curriculum to teach respectful communication. Empathy and perspective-

taking are fostered through role-playing activities. Reflective practices, such as open-ended questions, encourage 

student reflection. Positive reinforcement recognizes and praises respectful language use. Contextual learning 

explains how language use varies across different subjects. Culturally relevant teaching connects lessons to 

students' backgrounds, and multimodal activities align with students' interests to enhance engagement and 

understanding. 

As can be noted further, the findings show that pre-service teachers’ strategies—like vocabulary building, 

experiential learning, corrective feedback, and culturally relevant teaching—not only enhance language sensitivity 

but also strengthen character education by embedding empathy and respect into daily practice. For teacher training, 

this means prioritizing values-based, inclusive pedagogies; for policy, it calls for systemic support to ensure all 

classrooms reflect and respect diverse linguistic and cultural backgrounds. 

The strategic measures employed by pre-service teachers—such as vocabulary building, creating safe 

learning environments, experiential learning, corrective feedback, and culturally relevant teaching—reflect 

effective practices recommended to foster language sensitivity and intercultural competence. These strategies align 

with a study [16] that emphasized culture-specific activities and multicultural materials to enhance intercultural 

sensitivity, and with a study [17] that highlighted the role of experiential learning in developing cultural awareness. 

Furthermore, a study [18] emphasized the importance of cross-cultural experiences in preparing teachers to 

navigate diverse classrooms, which supports the integration of empathy, perspective-taking, and multimodal 

activities observed in the results, as well as applying language sensitivity in  various linguistic contexts [29]. This 

focus is crucial, as pre-service teachers often enter classrooms without adequate intercultural preparation for 

language instruction [14]. Meanwhile, a study [30] emphasized the importance of interactive engagement as a 

means to foster cultural sensitivity in language use, advocating for tailored strategies that address learners’ diverse 

needs and stimuli [31], [32]. Collectively, these approaches help create inclusive, engaging, and culturally 

responsive language learning environments. Further exploration is warranted, as teachers continue to report a 

variety of strategies for supporting learners’ language needs [33]. 

Indeed, creating language-sensitive and inclusive environments aligns with literature advocating teaching 

methods that incorporate local culture and resources to boost academic performance and student engagement [34]-

[36]. These settings require teachers to adapt their skills for addressing learning gaps through targeted interventions 

[37], [38], while fostering design-based thinking to develop tailored instructional materials that target least-

mastered competencies via interactive, independent activities [39]-[43]. Contextualized, interactive, and self-

paced resources further promote independent learning, 21st-century skills, and student-centered approaches [44]-

[48]. 
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3.3. Instructional Resources Utilized by the Pre-service Teachers in Promoting Language Sensitivity 

Practices in Their Respective Classrooms During the Internship Program 

 

 

 

 

 

 

 

 

Figure 5. Diagrammatic Representation of the Themes on the Instructional Resources Utilized by the Pre-service 

Teachers in Promoting Language Sensitivity Practices in Their Respective Classrooms  

During the Internship Program 

 

Figure 5 outlines various instructional resources utilized by pre-service teachers to promote language 

sensitivity practices in their classrooms during their internship program.  

One of the key resources is the use of conventional visual tools such as cartolina and dictionaries. For 

instance, Participant 1 mentioned using "Cartolina, visual aids, and a dictionary" to aid in teaching. 

Reflective writing materials are another crucial resource, encouraging students to express their thoughts 

and reflections through journals. Participant 2 highlighted the use of "reflective journals" to facilitate personal 

expression and reflection among students. 

Multimedia resources are also extensively employed to engage students. These resources include videos, 

short stories, social media posts, and news articles. Participant 3 utilized "videos, short stories, social media 

posts/issues, and news articles," while Participant 7 incorporated "videos, pictures, and PowerPoint presentations." 

Participant 8 used "short videos and real-life scenarios," and Participant 9 included "videos, relatable stories, and 

memes." Similarly, Participant 11 used "videos and social media posts" to make the learning process more 

engaging and relatable. 

Peer feedback tools are another essential resource, where students exchange papers with their peers for 

feedback, enhancing collaborative learning. Participant 4 mentioned the practice of exchanging "paper with their 

seatmates where their peers are giving feedback," which helps students learn from each other. 

Authentic texts, such as news articles, blog posts, social media excerpts, advertisements, poems, speeches, 

and articles, are used to provide real-world language contexts. Participant 5 used "news articles, blog posts, social 

media excerpts, and advertisements," while Participant 10 incorporated "poems, speeches, and articles" to bring 

real-world language into the classroom. 

Real-world examples from diverse cultural contexts are used to illustrate language use and biases in the 

media. Participant 6 used "stories, news, and videos from different cultures" and analyzed "how language is used 

in media to find hidden biases," providing students with a broader understanding of cultural contexts. 

Interactive activities, such as role-playing and group discussions, are employed to engage students in 

experiential learning. Participant 6 engaged students in "acting out different situations," while Participant 12 used 

"group discussions and role-plays." Participant 15 tasked students "to have a role play," making the learning 

experience more interactive and hands-on. 

Critical thinking tools, including visual aids, graphic organizers, and real-text examples, are used to 

enhance students' analytical skills. Participant 13 utilized "visual aids, graphic organizers, and real text examples" 

to foster critical thinking among students. 

Subject-specific samples, such as authentic reading and writing samples from various subjects, are 

provided to contextualize learning. Participant 14 used "authentic reading and writing samples from various 

subjects" to make the lessons more relevant and contextual. 

Lastly, reflective question tools are incorporated into every lesson every week to encourage self-

assessment and continuous reflection. Participant 15 used "reflective questions every week in every lesson" to 

promote ongoing self-assessment and reflection among students. 

Generally, pre-service teachers utilize various instructional resources to foster language sensitivity in 

their classrooms during their internships. Key resources include conventional visual tools, such as cartolina and 

dictionaries, which aid in teaching and learning. Reflective writing materials, such as journals, encourage personal 

expression and reflection. Multimedia resources, including videos, short stories, and social media posts, are 

extensively used to engage students. Peer feedback tools enhance collaborative learning by having students 
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exchange papers for feedback. Authentic texts, such as news articles and blog posts, provide real-world language 

contexts. Real-world examples from different cultural contexts illustrate language use and media biases. 

Interactive activities, such as role-playing and group discussions, provide experiential learning opportunities. 

Critical thinking tools, including visual aids and graphic organizers, enhance analytical skills. Subject-specific 

samples contextualize learning, and reflective question tools encourage continuous self-assessment and reflection. 

Interestingly, the findings also show that pre-service teachers’ use of visual aids, reflective journals, 

multimedia, and peer feedback aligns with Social Learning Theory (SLT) where students learn from teacher 

modeling and the character education framework, fostering empathy and respect). This highlights the need for 

teacher training programs to embed values-based instruction, for progressive curricula to include inclusive 

language modules, and for schools to adopt policies promoting ethical communication—ensuring educators are 

prepared to model and nurture responsible, empathetic classrooms. 

Indeed, the variety of instructional resources used by pre-service teachers—ranging from conventional 

visual tools and reflective writing materials to multimedia, authentic texts, and interactive activities—aligns with 

research emphasizing the importance of integrating cultural elements and authentic materials to enhance language 

awareness and pragmatic usage in diverse classrooms [16], [21]. Such resources can be more effective when 

integrated and reinforced by meaningful immersion experience and classroom exposure in fostering language 

sensitivity in the classroom [49]. These resources can support the development of intercultural sensitivity and 

inclusive learning environments by providing real-world contexts and opportunities for reflection and critical 

thinking, which are essential for fostering language sensitivity among students. 

 

 

4. CONCLUSION 

The following are the key findings incurred from the data gathered: (i) pre-service teachers encounter 

numerous challenges in promoting language sensitivity, including a lack of awareness about insensitive language, 

peer influence, normalization of negative language patterns, language barriers, the impact of digital culture, 

resistance to change, and educational challenges such as the need for varied instructional strategies and vocabulary 

limitations; (ii) pre-service teachers use a variety of strategic measures to promote language sensitivity, including 

vocabulary building, creating safe learning environments, experiential learning, corrective feedback, inclusive 

lessons, empathy and perspective-taking activities, reflective practices, positive reinforcement, contextual 

learning, culturally relevant teaching, and multimodal activities; and (iii) pre-service teachers utilize a variety of 

instructional resources, including visual tools, reflective writing materials, multimedia resources, peer feedback 

tools, authentic texts, real-world examples, interactive activities, critical thinking tools, subject-specific samples, 

and reflective question tools, to promote language sensitivity in their classrooms.  

Meanwhile, the following are the corresponding recommendations made for the conclusions incurred 

from the data gathered: (i) the College of Education (COEd) may increase awareness through workshops that focus 

on recognizing and addressing insensitive language, peer influence, and the impact of digital culture on language 

use; (ii) the COEd may encourage further the pre-service teachers to utilize diverse teaching strategies by 

incorporating a wider range of interactive and experiential learning activities to promote language sensitivity; and 

(iii) the COEd and the University may expand resource availability by providing access to a broader array of 

multimedia and culturally relevant instructional materials to support language sensitivity education. 

The findings also underscore the value of collaborating with parents and guardians in fostering language 

sensitivity among learners. Research shows that both mothers and fathers contribute significantly to early language 

development through sensitive parenting, especially in teaching-based interactions [50], by nurturing language 

receptiveness [51], [52], and by providing early exposure to language sensitivity [53]. 

Finally, further exploration could examine how pre-service teachers implement language-sensitive 

classroom practices through action research or innovative projects, comparing their approaches with those of in-

service teachers. This analysis could inform more effective retooling and mentoring strategies, ensuring the 

integration of language sensitivity competencies into both personal and professional development. Such a focus 

would also shed light on the impact of these practices on pre-service teachers’ character formation and social 

growth, ultimately strengthening their readiness to foster inclusive, respectful learning environments. 
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