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 Purpose of the study: This study aims to examine changes in non-Muslim 

students’ perceptions and understanding of Islam after participating in Islamic 

Religious Education (PAI) at Bumiayu 1 State Senior High School, Kabupaten 

Brebes, particularly across the dimensions of aqidah, syariah, and akhlak. 

Methodology: A qualitative descriptive field research design was employed. 

Data were collected from six non-Muslim students and one Islamic Religious 

Education teacher through direct classroom observation, semi-structured 

interviews, and documentation. Observation and interview guidelines were used 

as research instruments. Data were organized, reduced, presented descriptively, 

compared across sources, and verified before conclusions were drawn. 

Main Findings: Participation in Islamic Religious Education was associated 

with increased understanding of several Islamic teachings, particularly in the 

aqidah dimension, including Allah, Asma’ul Husna, the Qur’an, believers’ 

characteristics, and the Hereafter. Selected akhlak teachings also became better 

understood, while changes in syariah were limited. However, perceptual changes 

varied according to students’ attention, engagement, and exposure to specific 

learning materials. 

Novelty/Originality of this study: This study advances existing research by 

examining Islam through the perceptions of non-Muslim students who directly 

encounter Islamic Religious Education in an ordinary Indonesian school setting. 

It identifies differentiated changes across aqidah, syariah, and akhlak, 

demonstrating that religious exposure does not produce uniform perceptual 

change and that student engagement is an important factor in religious 

understanding. 
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1. INTRODUCTION 

Indonesia is a religiously diverse country in which students encounter different religious identities, 

beliefs, and cultural backgrounds within educational environments [1]. Schools therefore represent not only 

spaces for academic learning but also important settings in which students develop their understanding of 

religious differences and construct attitudes toward people who hold different beliefs. In this context, religious 

education has a significant position because it provides students with religious knowledge while simultaneously 
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influencing how they understand themselves and others within a pluralistic society [2]. Previous research has 

emphasized that religious education can contribute to the development of interreligious tolerance and peaceful 

coexistence when religious learning is connected with openness, dialogue, and respect for diversity [3]. 

Islamic Religious Education (PAI) occupies an important position in this context because its learning 

content encompasses fundamental dimensions of Islamic teachings, including aqidah, syariah, and akhlak [4]. 

Although Islamic Religious Education is primarily intended to provide Muslim students with knowledge and 

values derived from Islamic teachings, its presence in a religiously diverse school environment also creates 

opportunities for students from different religious backgrounds to encounter Islamic perspectives. A pluralistic 

approach to Islamic religious education emphasizes that students can maintain their respective religious 

convictions while developing the ability to understand, accept, and interact respectfully with people who have 

different beliefs [5]. Thus, Islamic Religious Education in a diverse school should not be viewed solely as a 

means of transmitting religious knowledge, but also as an educational context in which perceptions of religion 

and interreligious understanding may develop. 

The issue becomes particularly important when non-Muslim students participate in or are present during 

Islamic Religious Education learning [6]. Their encounters with Islamic teachings may provide knowledge that 

differs from their previous understanding of Islam, potentially influencing how they interpret Islamic beliefs, 

practices, and moral teachings [7]. The study conducted at Bumiayu 1 State Senior High School, Kabupaten 

Brebes, provides an empirical context for examining this phenomenon [8]. The school allows non-Muslim 

students to participate in Islamic Religious Education learning without coercion, while the teacher emphasizes 

tolerance and mutual respect among students [9], [10]. The original study found that non-Muslim students 

experienced increased knowledge about Islam after participating in Islamic Religious Education, particularly 

concerning aqidah, syariah, and akhlak, and that this increased knowledge was accompanied by changes in their 

perceptions of several Islamic teachings. 

Nevertheless, existing studies have more commonly discussed religious education in relation to 

tolerance, religious moderation, multicultural education, curriculum, or the attitudes of teachers and Muslim 

students. For example, research in Indonesia has examined how religious education can foster respect for 

plurality among young people, how teachers understand and implement tolerance education, and how schools 

negotiate religious diversity through institutional practices and educational policies. Other research has explored 

religious tolerance through student discourse and interreligious learning activities [11]. These studies 

demonstrate the importance of religious education in shaping responses to religious diversity, but they leave a 

more specific question insufficiently explored: how do non-Muslim students themselves perceive Islam after 

directly encountering Islamic teachings through Islamic Religious Education learning in a regular school setting? 

This gap is important because changes in religious perception cannot be adequately understood only 

through curriculum analysis, teacher perspectives, or general measurements of tolerance. The perspective of non-

Muslim students provides a different analytical entry point for understanding how Islamic teachings are received, 

interpreted, and understood by learners who do not share the Islamic faith. The present study offers novelty by 

focusing specifically on the changes in non-Muslim students’ perceptions of Islam following their participation 

in Islamic Religious Education learning and by examining those changes across the dimensions of aqidah, 

syariah, and akhlak [12]. The study is also significant because the findings indicate that increased exposure to 

Islamic teachings does not produce a uniform change across all topics; some aspects become better understood, 

while others remain unfamiliar when students do not sufficiently attend to classroom explanations. This 

illustrates that the relationship between religious learning and perception is shaped not merely by exposure to 

content but also by students’ engagement with the learning process. 

Understanding this phenomenon is increasingly urgent for religious education in pluralistic schools 

because educational spaces need to provide religious learning that strengthens religious identity while avoiding 

misunderstanding, prejudice, and social distance between students of different faiths. Previous research has 

shown that religious education can contribute to interreligious understanding and respect for plurality, but its 

effectiveness depends on how religious knowledge and diversity are negotiated in actual educational contexts 

[13], [14]. Therefore, examining the experiences and perceptions of non-Muslim students can provide a more 

nuanced understanding of the role of Islamic Religious Education beyond its conventional focus on Muslim 

learners. Based on this background, this study aims to examine how non-Muslim students’ perceptions of Islam 

change after participating in Islamic Religious Education at Bumiayu 1 State Senior High School, Kabupaten 

Brebes, particularly in relation to the Islamic teachings of aqidah, syariah, and akhlak. 

 

 

2. RESEARCH METHOD 

 

2.1 Research Design 

This study employed a qualitative descriptive design using a field research approach. The qualitative 

approach was selected because the study aimed to describe and understand changes in non-Muslim students’ 
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perceptions of Islam after participating in Islamic Religious Education (PAI) learning in a natural school setting 

[15], [16]. The study did not involve statistical measurement or experimental treatment; instead, it examined 

students experiences, understanding, responses, and perceptions through direct interaction with participants and 

observation of the learning context [17]. The research was conducted at Bumiayu 1 State Senior High School, 

Kabupaten Brebes. The field research was preceded by a pre-research stage and was conducted at the school 

from September 10 to October 5, 2022. The qualitative descriptive approach enabled the researcher to present 

the phenomenon based on verbal data obtained from interviews, observations, field notes, and supporting 

documentation. 

 

2.2 Research Subjects and Focus 

The subjects of this study were six non-Muslim students at Bumiayu 1 State Senior High School who 

participated in or attended Islamic Religious Education learning. The students consisted of two students from 

Grade X, two students from Grade XI, and two students from Grade XII. In addition to the non-Muslim students 

as the main informants, the Islamic Religious Education teacher served as a supporting informant to provide 

information concerning the implementation of Islamic Religious Education learning, school policies regarding 

non-Muslim students, students’ participation in classroom activities, and the teacher’s approach to religious 

diversity. 

The object of the study was the change in non-Muslim students’ perceptions of Islam after participating 

in Islamic Religious Education learning. The research focused on students’ perceptions and understanding of 

Islamic teachings represented through three major dimensions, namely aqidah, syariah, and akhlak [18]. The 

perception was examined by comparing students’ stated understanding of selected Islamic teachings before and 

after their exposure to Islamic Religious Education learning. The focus also considered whether students’ 

perceptions developed positively, negatively, or remained relatively neutral in relation to the Islamic teachings 

discussed during the learning process. 

 

2.3 Data Sources 

The study used primary and secondary data. Primary data were obtained directly from the six non-

Muslim students and the Islamic Religious Education teacher through observation and interviews [19], [20]. The 

six non-Muslim students constituted the main source for examining changes in perceptions, while the Islamic 

Religious Education teacher provided supporting information concerning the classroom learning context and the 

school's policy toward non-Muslim students. 

Secondary data consisted of school documents, archives, photographs, and other written materials 

relevant to the research context. These materials included information concerning the school profile, student 

data, school conditions, and documentation of Islamic Religious Education learning and field activities. 

Documentary data were used to complement and strengthen information obtained through observation and 

interviews. 

 

2.4 Data Collection Techniques 

Three data collection techniques were employed: observation, semi-structured interviews, and 

documentation. 

Observation. Observation was conducted directly during Islamic Religious Education learning activities 

in classes attended by non-Muslim students. The researcher observed the implementation of Islamic Religious 

Education learning, classroom conditions, students’ participation, and the behavior of non-Muslim students 

during the learning process [21]. The observation was guided by an observation protocol covering the school 

profile, Islamic Religious Education teaching and learning activities involving non-Muslim students, and 

students’ behavior during Islamic Religious Education lessons. 

Interviews. Interviews were conducted with non-Muslim students who had participated in Islamic 

Religious Education learning and with the Islamic Religious Education teacher. The interviews with students 

explored their understanding and perceptions of selected Islamic teachings before and after participating in 

Islamic Religious Education learning. The interview questions covered materials related to aqidah, syariah, and 

akhlak [22]. Interviews with the Islamic Religious Education teacher addressed the school's policy regarding 

non-Muslim students, their participation in Islamic Religious Education classes, the teacher's reasons for 

allowing their participation, student responses, classroom participation, and the role of tolerance in the learning 

process. 

Documentation. Documentation was used as complementary evidence for the observation and interview 

data. The researcher collected relevant school documents, school profile information, student-related data, 

photographs of Islamic Religious Education learning activities, and photographs or records of field interviews. 

 

2.5 Research Instruments 
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The researcher served as the main instrument in collecting and interpreting qualitative data, supported 

by observation and interview guidelines and documentation equipment. The observation guideline was used to 

maintain the focus of classroom observations, while the interview guideline provided a systematic framework for 

exploring students’ perceptions and the teacher’s perspective. The student interview questions were adjusted 

according to grade level and the Islamic Religious Education materials relevant to each level. For example, 

Grade X students were asked about fastabiqul khairat, the concept of God in Islam, the Qur'an, characteristics of 

believers, extravagant lifestyles, and riya'. Grade XI students were asked about gratitude, guarding speech, and 

khamr, while Grade XII students were asked about the Day of Judgment, the stages of the Hereafter, and qada 

and qadar. 

Table 1. Research Instruments and Data Focus 

Instrument Informant/Source Main Focus Data Obtained 

Observation 

guideline 

Islamic Religious 

Education learning 

activities and non-

Muslim students 

Classroom learning 

process, student 

participation, and 

student behavior 

Field notes concerning the 

learning context and student 

participation 

Interview 

guideline 

Islamic Religious 

Education teacher 

School policy, student 

participation, teacher 

responses, and 

tolerance 

Teacher's explanation of 

Islamic Religious Education 

learning and non-Muslim 

student participation 

Interview 

guideline 

Grade X non-Muslim 

students 

Aqidah and akhlak-

related materials 

Students' understanding and 

perceptions before and after 

Islamic Religious Education 

learning 

Interview 

guideline 

Grade XI non-Muslim 

students 

Syariah and akhlak-

related materials 

Students' understanding and 

perceptions before and after 

Islamic Religious Education 

learning 

Interview 

guideline 

Grade XII non-

Muslim students 

Aqidah-related 

materials concerning 

the Hereafter and 

destiny 

Students' understanding and 

perceptions before and after 

Islamic Religious Education 

learning 

Documentation School documents 

and field 

documentation 

School profile, 

student data, learning 

activities, and 

research activities 

Supporting documentary 

evidence 

 

The instrument structure was based on the original observation and interview guidelines contained in 

the research materials. The observation guideline specifically included observation of the school profile, Islamic 

Religious Education learning activities attended by non-Muslim students, and non-Muslim students’ behavior 

during Islamic Religious Education learning. 

 

2.6 Data Analysis Technique 

The qualitative data were analyzed systematically through data organization, reduction, presentation, 

and conclusion drawing. The analysis began by organizing interview transcripts, observation notes, and 

documentary materials [23]. The researcher then identified information relevant to the research focus and 

grouped the data according to emerging themes concerning non-Muslim students’ perceptions of Islam. 

Data reduction was conducted by selecting, summarizing, and focusing on information that was directly 

related to changes in students’ perceptions. Irrelevant information was excluded from the analytical process. The 

reduced data were subsequently organized and presented descriptively according to the dimensions of aqidah, 

syariah, and akhlak. Finally, conclusions were drawn by comparing the students’ understanding before and after 

participating in Islamic Religious Education learning and by examining supporting information obtained from 

the Islamic Religious Education teacher and observations. This analytical process followed the qualitative data 

analysis procedure described in the original research, which involved organizing data into units, identifying 

patterns, synthesizing information, and drawing conclusions. 

Data interpretation also considered inconsistencies among participants. A change in perception was not 

assumed merely because a particular topic had been taught [24], [25]. Instead, students’ interview responses 

were compared with classroom observations and supporting information to determine whether the students 

actually demonstrated increased understanding of the relevant Islamic teaching. This was particularly important 

because the original findings showed that some Islamic teachings were better understood after Islamic Religious 
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Education learning, whereas other topics remained unfamiliar when students did not pay sufficient attention 

during classroom explanations. 

 

2.7 Research Procedure 

The research procedure was carried out chronologically through several interconnected stages: 

preliminary identification, instrument preparation, field entry, data collection, data organization, analysis, and 

conclusion drawing. The procedure is summarized as follows: 

 

 
Figure 1. Research Procedure 

First, the researcher identified the research focus concerning changes in non-Muslim students’ 

perceptions of Islam after participating in Islamic Religious Educationlearning. Second, observation and 

interview guidelines were prepared according to the research focus. Third, the researcher entered the research 

setting and conducted direct observation of Islamic Religious Education learning involving non-Muslim 

students. Fourth, interviews were conducted with the six non-Muslim students and the Islamic Religious 

Education teacher. Fifth, relevant school documents and field documentation were collected as supporting 

evidence. Sixth, the collected data were organized and reduced according to the research focus. Seventh, the 

reduced data were presented descriptively according to the dimensions of aqidah, syariah, and akhlak. Eighth, 

the researcher compared information obtained from different data sources to verify the consistency of the 

findings. Finally, conclusions were formulated based on the overall interpretation of the data. The original study 

used observation, interviews, and documentation to obtain information about changes in non-Muslim students’ 

perceptions and their experiences during Islamic Religious Education learning.  
 

 

3. RESULTS AND DISCUSSION 

 

3.1 Results 

The findings indicate that participation in Islamic Religious Education (PAI) was associated with an 

increase in non-Muslim students’ knowledge and understanding of several Islamic teachings. The study involved 

six non-Muslim students from Grades X, XI, and XII who participated in or attended Islamic Religious 

Education learning at Bumiayu 1 State Senior High School. Interviews and observations showed that students’ 

initial knowledge of Islam was generally limited to basic information, while subsequent exposure to Islamic 

Religious Education provided more specific understanding of Islamic concepts. The changes were most apparent 

in selected topics related to aqidah and akhlak, although the extent of change differed among students and across 

learning materials. The findings therefore indicate that students’ perceptions of Islam were not uniformly 

transformed but developed selectively according to the material they encountered and the degree to which they 

engaged with classroom explanations. This finding is consistent with the overall conclusion of the original study 

that non-Muslim students experienced increased knowledge of Islam after Islamic Religious Education learning, 

followed by changes in perceptions concerning several Islamic teachings. 
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Clearest changes were found in the aqidah dimension. Before participating in Islamic Religious 

Education learning, students generally possessed only general knowledge about Allah and Islamic beliefs. After 

exposure to the lessons, some students demonstrated more detailed understanding. For example, students 

previously understood Allah primarily as the God worshipped by Muslims, whereas after Islamic Religious 

Education learning they became familiar with the concept of Asma’ul Husna. Similarly, their understanding of 

the Qur’an expanded from simply recognizing it as the holy book of Muslims to recognizing that it consists of 

chapters and verses and functions as a source of guidance for Muslims. Students also demonstrated greater 

understanding of the characteristics of believers and the concept of the Hereafter, including knowledge 

concerning the stages or periods associated with the Day of Judgment. However, the change was not evident in 

all aqidah topics. Understanding of qada and qadar did not show a comparable development because some 

students reported that they did not listen to the teacher’s explanation of the topic. 

In the syariah dimension, the findings showed comparatively limited changes. The material concerning 

Islamic prohibition of khamr was the main syariah-related topic identified in the Islamic Religious Education 

learning observed in the study. Some non-Muslim students did not know this teaching before participating in 

Islamic Religious Education, but their knowledge did not necessarily increase after the lesson because they did 

not sufficiently listen to or attend to the teacher’s explanation. Consequently, the study did not identify a 

substantial change in students’ perceptions of this particular aspect of Islamic syariah. The limited finding in this 

dimension was also influenced by the scope of the Islamic Religious Education material delivered at the school, 

in which the syariah content relevant to the research was relatively narrow. Thus, the absence of substantial 

change should not be interpreted as evidence that Islamic Religious Education cannot contribute to students’ 

understanding of syariah, but rather as a finding associated with the specific content exposure and classroom 

engagement observed in this study. 

The akhlak dimension similarly demonstrated varied results. Some moral teachings were already 

familiar to students before they participated in Islamic Religious Education, while others were unfamiliar and 

remained insufficiently understood after the learning process. For instance, the principle of maintaining speech 

was generally known by students even before participating in Islamic Religious Education, particularly the idea 

that people should avoid words that hurt others. Likewise, the concept of gratitude was understood as expressing 

thankfulness for what God has given. In contrast, the concept of fastabiqul khairat, or striving to compete in 

goodness, was not known by some students before or after Islamic Religious Education learning because they 

did not pay sufficient attention during the relevant classroom explanation. The same pattern occurred with the 

topic of riya’ and certain historical materials, which some students reported not knowing even after the lesson. 

Nevertheless, when students encountered teachings such as avoiding excessive or wasteful behavior, they were 

able to identify the Islamic moral message presented in the classroom. 

The findings demonstrate that Islamic Religious Education can function as a channel through which 

non-Muslim students develop a more differentiated understanding of Islam when they are exposed to Islamic 

teachings in a classroom environment. The increase in understanding of Allah, Asma’ul Husna, the Qur’an, the 

characteristics of believers, and the Hereafter suggests that religious learning can move students’ perceptions 

beyond basic or generalized knowledge toward more specific recognition of Islamic concepts. This finding 

supports the argument that religious education can contribute to respect for religious plurality when learning 

enables students to encounter and understand religious perspectives different from their own. Research on 

religious education in Indonesia has found that education can foster respect for plurality by encouraging students 

to become more open toward believers of other religions and by creating opportunities for interreligious 

engagement and dialogue. In this study, however, the process occurred through direct exposure to Islamic 

Religious Education content rather than through a specifically designed interreligious dialogue program. This 

constitutes an important distinction and indicates that even ordinary classroom encounters with Islamic Religious 

Education can become a source of religious knowledge for non-Muslim students when participation occurs in an 

environment that does not impose religious conversion. 

Findings also reveal an important gap between the potential of Islamic Religious Education to increase 

religious understanding and the actual learning experience of non-Muslim students. Previous scholarship has 

emphasized the need for a more pluralistic model of Islamic Religious Education that allows students to maintain 

their own religious convictions while understanding, accepting, and interacting respectfully with people of 

different beliefs. The present findings are broadly consistent with this perspective because the school allowed 

non-Muslim students to choose whether to remain in or leave the Islamic Religious Education classroom, rather 

than compelling them to participate. The teacher also emphasized tolerance while allowing non-Muslim students 

to access Islamic learning. However, the findings simultaneously reveal a limitation that is less visible in general 

discussions of religious pluralism: access to religious learning does not automatically produce increased 

understanding. Topics that students did not attend to remained unknown even after being included in classroom 

instruction. This suggests that the effectiveness of Islamic Religious Education in shaping religious perception 

depends not only on the content and openness of the learning environment but also on students’ active 

engagement with the instructional process. 
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This pattern is particularly relevant when compared with recent research concerning religious education 

in Indonesia. Harjatanaya’s study of multi-religious schools found that religious education is negotiated through 

interactions among schools, teachers, students, institutional policies, and local cultures, and that school responses 

do not always fully accommodate the religious needs of minority and supra-minority students. Similarly, 

research involving Indonesian high-school teachers found that the absence of interreligious learning raises 

questions concerning the effectiveness of cultivating tolerance in religiously diverse educational settings. The 

present study complements these findings by shifting the analytical focus from institutional arrangements and 

teacher perspectives to the perceptions of non-Muslim students themselves. Its novelty lies in showing, at the 

micro level, how non-Muslim students interpret specific Islamic teachings after encountering them through 

Islamic Religious Education and how their responses differ according to the content they actually engage with. 

Therefore, the study extends previous research by demonstrating that religious diversity in schools should be 

examined not only through policies of accommodation or teacher attitudes but also through students’ lived 

encounters with religious knowledge. 

Findings have several implications for Islamic Religious Education practice. First, teachers need to 

recognize that the presence of non-Muslim students in Islamic Religious Education classes requires pedagogical 

sensitivity, particularly when explaining theological concepts that are central to Muslim belief. The objective 

should not merely be to transmit Islamic knowledge but also to create an educational environment in which 

students can understand Islamic teachings without feeling pressured to abandon their own religious identity. 

Second, the findings suggest the importance of active and inclusive learning strategies because several topics 

remained unfamiliar precisely because students did not sufficiently attend to classroom explanations. Third, the 

results support the broader development of pluralistic religious education in which Islamic identity and openness 

toward religious difference are not treated as contradictory objectives. This is consistent with the argument that 

pluralistic Islamic Religious Education should cultivate students who are open-minded, tolerant, and capable of 

living constructively amid differences. Recent qualitative research on religious moderation education also 

indicates that educational experiences designed around encounters with religious diversity can strengthen 

awareness of tolerance and empower future educators to act as agents of peaceful coexistence. 

Despite these contributions, the study has several limitations that need to be considered when 

interpreting the findings. The research involved only six non-Muslim students in one school, with two students 

representing each of Grades X, XI, and XII; consequently, the findings cannot be generalized to all non-Muslim 

students or all schools with religious diversity [26]. In addition, the study relied substantially on interview 

responses, and the original research acknowledged that participants’ answers did not always provide a complete 

representation of their actual circumstances [27]. Another limitation concerns students’ engagement during 

Islamic Religious Education learning: some participants did not pay sufficient attention to particular topics, 

making it difficult to determine whether the absence of perceptual change resulted from the content itself, the 

teaching process, or limited student engagement. Future research could therefore involve a larger number of 

schools, compare students who consistently participate with those who do not, and employ longitudinal 

observation or repeated interviews to examine whether changes in religious understanding persist over time. 

Overall, the study demonstrates that Islamic Religious Education learning can contribute to the 

development of non-Muslim students’ knowledge and perceptions of Islam, but the process is selective rather 

than automatic [28]. The strongest changes occurred in several aqidah topics and selected moral teachings, 

whereas limited change was found in syariah and in Islamic teachings that students did not sufficiently attend to 

during classroom instruction. The findings are broadly aligned with recent scholarship emphasizing the potential 

of religious education to promote respect for plurality, religious moderation, and peaceful coexistence in 

Indonesia, while also confirming that educational practice must address the complexity of religious diversity at 

the classroom level [29], [30]. The principal contribution of this study is therefore its student-centered account of 

how non-Muslim learners receive and interpret Islamic teachings within an ordinary Islamic Religious Education 

classroom. Rather than assuming that religious education automatically produces either tolerance or intolerance, 

the findings show that perception develops through the interaction between religious content, classroom 

exposure, student attention, and the learning environment. This provides a basis for developing Islamic Religious 

Education practices that are simultaneously faithful to Islamic teachings, educationally inclusive, and responsive 

to the realities of religiously diverse schools. 

 

 

4. CONCLUSION 

This study concludes that participation in Islamic Religious Education (PAI) can contribute to changes 

in non-Muslim students’ knowledge and perceptions of Islam at Bumiayu 1 State Senior High School, 

Kabupaten Brebes. The findings show that these changes were most evident in several aspects of aqidah, 

including students’ understanding of Allah, Asma’ul Husna, the Qur’an, the characteristics of believers, and the 

Hereafter. Changes were also identified in selected akhlak-related teachings, while the development of 

understanding in syariah was relatively limited. However, changes in perception did not occur uniformly because 



                ISSN: 2722-628X 

J. Pend. A. Isl. Ind, Vol. 7, No. 4, August 2026:  239 - 247 

246 

students’ understanding was influenced by the Islamic content they encountered and their level of attention and 

engagement during Islamic Religious Education learning. The study therefore demonstrates that exposure to 

Islamic religious education can provide non-Muslim students with more specific and differentiated knowledge 

about Islam without necessarily requiring changes in their own religious identity. These findings highlight the 

importance of inclusive, respectful, and pedagogically sensitive Islamic Religious Education learning in 

religiously diverse schools. Further research should examine similar phenomena across multiple schools and 

involve larger and more diverse groups of non-Muslim students, as well as longitudinal approaches, to determine 

how changes in religious understanding develop and persist over time. 
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