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Purpose of the study: This study aims to describe and analyze the management
of Islamic Religious Education (PAI) learning at Senior High School Al-Hidayah
Medan, focusing on learning planning, implementation, and assessment and
evaluation. The study also identifies supporting and inhibiting factors affecting
the effectiveness of PAI learning management in the school context.

Methodology: This study employed a qualitative descriptive design with a field
research approach. Data were collected through non-participant observation,
semi-structured interviews, and documentation. Participants included the school
principal, PAI teachers, students, and parents or guardians. Data were analyzed
using the Miles and Huberman interactive model, comprising data reduction,
data display, and conclusion drawing and verification.

Main Findings: The findings show that PAI learning management at Senior
High School Al-Hidayah Medan consists of interconnected planning,
implementation, and evaluation processes. Planning was conducted through
syllabi and lesson plans, while implementation followed preliminary, core, and
closing activities. Supporting factors included appropriate methods, student
interest, school environment, and parental support. Inhibiting factors included
teacher competence, facilities, learning media, communication, and student
characteristics.

Novelty/Originality of this study: This study offers an integrated understanding
of PAI learning management by connecting planning, classroom implementation,
and evaluation within a general senior high school context. Its originality lies in
examining how formal learning plans interact with actual classroom conditions
and contextual factors, providing practical insights for developing adaptive,
coherent, and contextually relevant PAI learning management.
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1. INTRODUCTION

Islamic Religious Education (PAI) is a crucial component of the educational process, as it focuses not
only on the mastery of religious knowledge but also on shaping the attitudes, values, and behaviors of students.
Fundamentally, education is a process of internalizing values and culture, enabling students to develop
intellectually while building a personality aligned with the values upheld by society [1], [2]. Within the context
of Islamic education, PAI aims to assist students in understanding, embracing, and practicing Islamic teachings
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in their daily lives, while simultaneously fostering attitudes that respect social harmony and interfaith relations
[3]. Therefore, the success of PAI instruction depends not merely on the availability of learning materials but
also on the systematic management of the entire instructional process.

Instructional management is vital because the learning process involves various interconnected
components specifically teachers, students, materials, methods, media, the learning environment, and evaluation
systems [4], [5]. Instructional management can be defined as the process of overseeing all learning activities
through planning, organizing, implementing, and evaluating to effectively achieve learning objectives [6]. In PAI
instruction, this management plays a strategic role; teachers are tasked not only with conveying religious content
but also with creating a learning environment that allows Islamic values to be understood and internalized by
students. Consequently, the quality of PAI instruction is closely linked to the teacher's ability to plan lessons,
manage their implementation, select appropriate methods and media, and evaluate both the learning process and
its outcomes.

Numerous studies indicate that the management of Islamic Religious Education (PAI) instruction has
been examined across various educational contexts. Research on PAI instructional management at SDIT
Bunayya Pandan, for instance, demonstrates that instructional management encompasses planning, organizing,
directing instruction, and evaluation. Planning is carried out through the curriculum, syllabus, and lesson plans
(RPP), while instructional implementation proceeds through preliminary, core, and closing stages. Evaluation
focuses not only on student abilities but also on strategies, methods, approaches, and student attitudes [7].
Another study regarding the management of "superior" (advanced) classes at Senior High School Islam
Ta'allumul Huda Bumiayu similarly shows that instructional management includes planning, organizing,
implementation, supervision, and evaluation covering the development of instructional programs, curricula, and
schedules, as well as the provision of supporting facilities [8], [9]. These findings reveal that instructional
management is a multidimensional process inseparable from the institutional context in which learning takes
place.

Previous studies also indicate that PAI instructional management faces distinct challenges depending on
the characteristics of the institution and the students [10], [11]. Research grounded in intellectual, emotional, and
spiritual quotients shows that PAI instructional management involves planning objectives and content,
organizing the classroom, instructional leadership, and evaluating both the learning process and outcomes.
However, such research also identifies various obstacles, such as inadequate planning documentation, limited
organization of supporting facilities, instruction that tends to be monotonous, and an evaluation focus that leans
heavily toward results [12], [13]. Meanwhile, research at Junior high school Negeri 1 Sipirok demonstrates that
the use of lesson plans and varied teaching methods supports PAI instruction, yet its effectiveness remains
contingent upon collaboration among teachers, students, parents, and the school [14], [15]. These findings
indicate that the success of instructional management is determined not only by instructional tools but also by
teacher capacity, student characteristics, environmental support, and the availability of learning resources.

While previous research has addressed various dimensions of Islamic Religious Education (PAI)
instructional management, there remains a need for deeper study within the context of general high schools [16].
Existing studies often situate instructional management within contexts such as honors classes, integrated
Islamic elementary schools, non-formal educational institutions, or specific instructional approaches [17].
Research on PAI instructional management in general high schools needs to examine the interconnections
among teacher-formulated planning, classroom implementation, and evaluation, while considering the actual
conditions of students and the support provided by the school environment [18], [19]. This need is particularly
relevant when there is a gap between the prepared instructional plan and the actual conditions during
implementation. In the context of Senior High School Al-Hidayah Medan, preliminary research identified issues
such as a lack of understanding and interest among some students, limitations in teachers' material delivery
skills, and constraints regarding instructional facilities and media [20], [21]. These conditions demonstrate that
the mere existence of planning documents does not automatically guarantee optimal PAI instruction.

Addressing this gap, this study offers a fresh perspective on PAI instructional management by viewing
it as a continuous process linking instructional planning, implementation, and evaluation within a specific
empirical context: Senior High School Al-Hidayah Medan. This focus allows the study to go beyond merely
describing the existence of syllabi and lesson plans (RPP); it examines how these plans are translated into
introductory, core, and concluding activities, and how learning outcomes are assessed and utilized within the
instructional process. The approach also considers the facilitating and inhibiting factors that arise during
instructional practice. The research findings indicate that PAI teachers at Senior High School Al-Hidayah Medan
engage in planning by developing syllabi and lesson plans and conduct instruction through introductory, core,
and concluding stages; facilitating factors include appropriate teaching methods, the school environment, student
interest, and parental support. Conversely, factors requiring attention in instructional management include
limitations in teachers' material delivery skills, facilities and infrastructure, instructional media, communication,
and student characteristics. Thus, the novelty of the research lies in illustrating the connection between
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learning management tools and the reality of their implementation in Islamic Religious Education (PAI)
instruction in general secondary schools.

This research is significant because the effectiveness of Islamic Religious Education (PAI) instruction is
determined not only by students' ability to acquire religious knowledge but also by the quality of the overall
management of the instructional process. Instructional management that is well-planned and adaptively
implemented enables teachers to tailor materials, methods, media, and assessment strategies to the students'
specific conditions, thereby facilitating the more effective achievement of learning objectives. Against this
backdrop, this study aims to describe and analyze the management of Islamic Religious Education instruction at
Senior High School Al-Hidayah Medan specifically regarding the aspects of planning, implementation, and
assessment and to identify the factors that facilitate or hinder its execution. The study is expected to provide
empirical insights into PAI instructional management practices in general secondary schools and serve as a basis
for developing more effective and contextually relevant approaches to managing PAI instruction.

2. RESEARCH METHOD

2.1 Research Design

This study employed a qualitative descriptive design with a field research approach to examine the
management of Islamic Religious Education (PAI) learning at Senior High School Al-Hidayah Medan. The
qualitative approach was selected because the study sought to understand and describe the learning management
process based on conditions occurring naturally in the research setting rather than to measure variables
statistically [22]. The research focused on how PAI learning was planned, implemented, and evaluated, as well
as the supporting and inhibiting factors encountered during the learning process. The original research design
positioned the researcher as the key instrument who directly observed and interacted with the research setting to
obtain contextual information.

The research was conducted at Yayasan Perguruan Al-Hidayah Medan, located on JI. Letda Sujono No.
04, Gg. Perguruan, Bandar Selamat, Medan Tembung, Medan, North Sumatra 2023. Data collection was carried
out through direct engagement with the school environment and continued until the required information
concerning the management of PAI learning had been obtained. The original study was conducted during the
2022 research period, with field activities forming part of the research stages.

2.2 Research Subjects, Object, and Research Focus

Because this study used a qualitative approach, participants were selected based on their relevance to
the research problem rather than through statistical sampling [23], [24]. The research subjects consisted of
individuals who were directly involved in the implementation and management of PAI learning at Senior High
School Al-Hidayah Medan. The informants included the school principal, PAI teachers, parents or guardians,
and students participating in PAI learning. These participants were considered relevant because they could
provide information from different perspectives regarding the planning, implementation, evaluation, and
contextual factors affecting PAI learning.

The object of the study was the management of PAI learning at Senior High School Al-Hidayah Medan.
More specifically, the study focused on three interconnected aspects: (1) learning planning, including the
preparation of syllabi, lesson plans, learning materials, methods, and assessment components; (2) learning
implementation, including preliminary, core, and closing activities as well as the use of learning methods and
media; and (3) learning assessment and evaluation. The study also examined factors supporting and hindering
the implementation of PAI learning management.

2.3 Data Sources

The study utilized primary and secondary data sources. Primary data were obtained directly from
research participants and from observations of PAI learning activities in the school. The primary data consisted
of information concerning the planning, implementation, and evaluation of PAI learning, as well as participants'
experiences and perceptions regarding factors affecting the learning process. Direct field observation was
conducted to obtain contextual information about the actual implementation of PAI learning.

Secondary data were obtained from documents relevant to the research setting and learning process.
These documents included school history, organizational structure, teacher and student data, school vision and
mission, curriculum documents, facilities and infrastructure data, and documents related to the implementation
of PAI learning. Documentary evidence was used to complement and cross-check information obtained through
observation and interviews.
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2.4 Data Collection Techniques

Three data collection techniques were employed: observation, semi-structured interviews, and
documentation. The use of multiple techniques enabled the researcher to obtain information from different
sources and compare information concerning the same research focus.

Observation. Direct observation was conducted at Al-Hidayah Medan Educational Foundation. The
researcher observed the implementation of PAI learning, including classroom activities, preparation before
learning, the use of learning materials and media, teacher—student interaction, learning methods, and classroom
conditions [25], [26]. Observation was conducted as a non-participant activity in which the researcher acted
primarily as an observer of the learning management process. The observation focused on conditions relevant to
the research questions so that the resulting data remained aligned with the objectives of the study.

Semi-structured interviews. Interviews were conducted using an interview guide while allowing the
researcher to develop follow-up questions according to information emerging during the interview. This
technique was used to explore participants' experiences and explanations concerning PAI learning management.
The interview topics included learning planning, learning implementation, evaluation, teacher preparation,
learning methods and media, and supporting and inhibiting factors. Informants included the school principal,
PAI teachers, parents or guardians, and students. The original interview guide also covered school-level support,
future plans for improving PAI quality, and factors supporting or hindering learning management.

Documentation. Documentation was used to obtain written and visual evidence related to the research
setting and PAI learning process. Documents examined included curriculum documents, syllabi, lesson plans,
school profiles, organizational information, teacher and student data, facilities and infrastructure, and
documentation of PAI learning activities. The documentation technique served as complementary evidence for
observations and interviews.

The relationship between the research focus, data sources, indicators, and collection techniques is
presented in Table 1.

Table 1. Research Focus, Data Sources, and Data Collection Techniques

Research Focus Main Indicators Data Sources Collection
Technique
Learning planning Syllabus, lesson plan, learning objectives,  Principal, PAI Interview,
materials, methods, learning resources, teachers, learning observation,
assessment planning documents documentation
Learning Preliminary, core, and closing activities; PAI teachers, Observation,
implementation learning methods; learning media; students, classroom interview
teacher—student interaction; classroom activities
management
Learning Assessment activities, evaluation of PAI teachers, Interview,
assessment and learning outcomes, feedback, follow-up principal, students, observation,
evaluation assessment documentation
documents
Supporting factors School environment, facilities, parental Principal, teachers, Interview,
support, student interest, teacher support students, parents observation
Inhibiting factors Learning media, facilities, teacher Principal, teachers, Interview,
competence, communication, student students observation

characteristics, learning conditions

The table was developed from the research questions and the data collection procedures documented in
the original study [27]. The study specifically identified planning, implementation, and assessment/evaluation as
the main research problems, while interviews and observations were used to investigate the implementation and
effectiveness of PAI learning management.

2.5 Research Instrument

In accordance with the qualitative research design, the researcher served as the primary instrument. The
researcher directly conducted observations, interviews, documentation, data organization, interpretation, and
conclusion drawing. The role of the researcher as the key instrument was necessary because the study sought to
understand learning management within its natural school context.
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To support the researcher's role, several auxiliary instruments were used, namely an observation guide,
a semi-structured interview guide, and a documentation checklist. The observation guide was used to record
relevant aspects of PAI learning activities. The interview guide provided a framework for questions concerning
planning, implementation, evaluation, and supporting and inhibiting factors while allowing follow-up questions.
The documentation checklist was used to identify and organize relevant school and learning documents.

Table 2. Research Instrument Matrix

Instrument Aspect Examples of Information Data Form
Observed/Explored Collected
Observation Learning planning Teacher preparation, learning Field notes
guide materials, learning  media,

lesson plan implementation

Observation Learning Preliminary, core, and closing Field notes
guide implementation activities; interaction; methods;
classroom management

Observation Learning evaluation Assessment  activities  and  Field notes
guide teacher feedback
Interview Planning Preparation of syllabus, lesson Interview transcript
guide plans, objectives, materials, and

methods
Interview Implementation Learning  strategies, media, Interview transcript
guide student participation, classroom

conditions
Interview Evaluation Assessment  practices and Interview transcript
guide follow-up
Interview Supporting factors School environment, facilities, Interview transcript
guide parents, student interest
Interview Inhibiting factors Teacher competence, Interview transcript
guide communication, facilities,

media, student characteristics

Documentation  School and learning  Curriculum, syllabus, lesson Document records

checklist documents plans, teacher/student data,
facilities, learning
documentation

2.6 Data Analysis Technique

Data were analyzed using an interactive qualitative data analysis model developed by Miles and
Huberman. The analysis involved three interconnected activities: data reduction, data display, and conclusion
drawing/verification. The process was conducted iteratively throughout data collection rather than only after all
field activities had been completed.

Data reduction involved selecting, simplifying, categorizing, and focusing the information obtained
from observations, interviews, and documents. Data irrelevant to the research focus were excluded, while
information related to learning planning, implementation, evaluation, and supporting and inhibiting factors was
organized according to thematic categories.

Data display involved organizing the reduced data into systematic descriptions and thematic matrices to
facilitate comparison among information obtained from different informants and data collection techniques. The
display process enabled the researcher to identify relationships and patterns within the management of PAI
learning. The original study also recognized tables and other organized forms as possible media for presenting
qualitative information.

Conclusion drawing and verification involved identifying patterns, interpreting relationships among
categories, and formulating conclusions related to the research questions. Initial conclusions remained open to
revision when subsequent evidence did not adequately support them. Conclusions were therefore verified against
observations, interview statements, and documentary evidence before being finalized.
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2.7 Research Procedure

The research procedure followed a chronological sequence beginning with preparation and ending with
interpretation and reporting of findings. The procedure was organized into five stages: preparation, field entry,
data collection, data analysis, and conclusion development.

First, the preparation stage involved identifying the research focus, formulating the research questions,
preparing observation and interview guides, and determining the data required to examine PAI learning
management. Second, the field-entry stage involved obtaining access to the research setting and establishing
communication with relevant school personnel. Third, the data collection stage involved conducting direct
observation, semi-structured interviews, and documentation. The researcher collected information from the
principal, teachers, students, and parents or guardians as relevant to the research focus.

Fourth, the collected data were organized and analyzed interactively through reduction, display, and
conclusion verification. Information obtained from different sources and techniques was compared to identify
consistent patterns and contextual differences. Fifth, conclusions were developed after the findings had been
repeatedly examined against the available empirical evidence.

1. Research Focus
‘ ’ Identify the problem, research questions,

and objectives of the study.

v

2. Instrument Preparation
v —_— Prepare observation guide, semi-structured ‘

interview guide, and documentation checklist.

v

3. Field Entry
Obtain permission and establish initial contact
with the research setting and participants.

4. Observation
@ Conduct direct observation of PAl learning
[

activities and the learning environment.

v

5. Semi-structured Interviews
Conduct interviews with the principal, teachers,
students, and parents/guardians.

v

6. Documentation

Collect and analyze documents related to

learning, school profile, and relevant data.
e 2o 7. DataReduction

v Select, simplify, and categorize the data
relevant to the research focus.

v

8. Data Display
|.I Organize the data in tables, matrices,

and narrative descriptions.

v

9. Verification
Verify and validate the data through triangulation

and comparison of sources and techniques.

+

10. Conclusions
Draw conclusions and formulate findings

based on verified data.

Figure 1. Research Procedure

This procedure follows the field-oriented qualitative design documented in the original study, in which
the researcher directly entered the research setting, collected data through observation, interviews, and
documentation, and analyzed the resulting data interactively.

3.  RESULTS AND DISCUSSION

3.1 Learning Planning in Islamic Religious Education

Findings indicate that the planning of Islamic Religious Education (PAI) learning at Senior High School
Al-Hidayah Medan was carried out through the preparation of learning documents, particularly the syllabus and
lesson plans, which served as the main references for teachers in organizing classroom activities. The planning
process included the formulation of learning objectives, selection of learning materials, determination of learning
methods, preparation of learning resources, and planning of assessment activities. The existence of these
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planning components indicates that PAI learning was not implemented spontaneously, but was preceded by an
effort to establish a structured direction for the learning process. The planning documents also provided teachers
with a framework for organizing the sequence of learning activities from the beginning to the end of the lesson.
However, the findings also indicate that the existence of planning documents did not always mean that every
component could be implemented optimally under actual classroom conditions. Differences in student
characteristics, levels of understanding, learning interest, availability of learning media, and teacher capacity
required teachers to make adjustments during implementation. Thus, learning planning at Senior High School
Al-Hidayah Medan functioned both as an administrative preparation and as a pedagogical reference that needed
to be adapted to the actual classroom situation.

3.2 Implementation of PAI Learning

Implementation findings show that PAI learning at Senior High School Al-Hidayah Medan was
generally organized into preliminary, core, and closing activities. In the preliminary stage, the teacher prepared
students for learning and introduced the material to be discussed. The core activities focused on the delivery and
explanation of PAI materials, teacher—student interaction, the use of selected learning methods, and student
participation in classroom activities. The closing stage was used to reinforce the material, provide opportunities
for students to respond to or reflect on the lesson, and conclude the learning activities. The implementation
demonstrated that the teacher attempted to translate the planned learning components into classroom practice,
although the process was influenced by the characteristics and readiness of students. Differences in student
interest and ability affected the level of participation during learning. The findings further indicate that the
appropriateness of teaching methods was an important supporting element because methods that were considered
suitable for the material and classroom situation could facilitate interaction and student understanding.
Nevertheless, limitations in teachers’ ability to convey certain materials, communication between teachers and
students, and the availability of learning media remained challenges that could reduce the optimal
implementation of the planned learning process.

3.3 Assessment and Evaluation of PAI Learning

Findings concerning assessment and evaluation indicate that evaluation was positioned as an important
component of PAI learning management because it enabled teachers to identify the extent to which learning
objectives had been achieved. Assessment was not separated from the learning process but was connected with
the teacher's observation of students' understanding, participation, and learning outcomes. The evaluation
process also provided information that could be used by teachers to identify students who required additional
explanation or further learning support. In this respect, assessment functioned not only as a mechanism for
determining learning outcomes but also as a means of obtaining feedback about the effectiveness of the learning
process. The findings suggest that evaluation needs to be understood as part of an interconnected management
cycle: planning determines what students are expected to achieve, implementation provides the learning
experience through which those objectives are pursued, and evaluation provides information regarding the
achievement of those objectives. However, the effectiveness of evaluation was still influenced by classroom
conditions, student characteristics, and the teacher's ability to interpret assessment information. Therefore,
evaluation at Senior High School Al-Hidayah Medan had a strategic role in maintaining the continuity between
planned learning objectives and actual student learning outcomes.

3.4 Supporting and Inhibiting Factors in PAI Learning Management

The findings further reveal that the implementation of PAI learning management was influenced by a
combination of supporting and inhibiting factors originating from teachers, students, parents, school
environment, facilities, and learning resources. Supporting factors included the suitability of learning methods, a
conducive school environment, student interest, and parental support. These factors contributed to the creation of
conditions that enabled teachers to implement PAI learning more effectively. Conversely, several inhibiting
factors were identified, including limitations in teachers’ ability to deliver some learning materials, inadequate
learning facilities and infrastructure, limited learning media, communication problems, and differences in student
characteristics. These constraints indicate that the effectiveness of PAI learning management cannot be
explained solely by the quality of planning documents or the teacher's instructional competence. Rather, it is
shaped by the interaction between pedagogical preparation and the broader educational environment. The
findings therefore demonstrate that PAI learning management at Senior High School Al-Hidayah Medan
constitutes a dynamic process in which planning, implementation, and evaluation are continuously influenced by
contextual conditions. The management process becomes more effective when school support, teacher
competence, student readiness, parental involvement, and learning resources operate in a mutually supportive
manner.

DISCUSSION
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Finding that PAI teachers at Senior High School Al-Hidayah Medan prepared syllabi and lesson plans
confirms the fundamental position of planning in learning management. Planning provides teachers with a
framework for determining learning objectives, materials, methods, resources, and assessment before classroom
activities are conducted. This finding is consistent with previous research on PAI learning management, which
found that learning management is implemented through interconnected stages of planning, organization,
instruction, and evaluation. The study at SDIT Bunayya Pandan, for example, reported that PAI learning
management was supported by systematic planning and subsequently integrated into classroom instruction and
evaluation. More recent research likewise demonstrates that planning, implementation, and evaluation constitute
interconnected components in PAI management rather than separate administrative activities. However, the
findings at Senior High School Al-Hidayah Medan add an important contextual dimension: the quality of
planning cannot be judged merely from the completeness of learning documents. Planning must also be
sufficiently flexible to accommodate variations in students, classroom conditions, available facilities, and
teachers’ pedagogical capacities. This distinction is important because a formally complete lesson plan does not
automatically guarantee effective learning. The gap between planned learning and actual classroom practice
therefore becomes an important indicator for understanding the effectiveness of PAI learning management in
general schools.

Implementation findings demonstrate that the transition from planning to classroom practice is not
mechanical. Although teachers had prepared the learning process through preliminary, core, and closing
activities, the actual implementation remained dependent on student interest, student characteristics, teacher
competence, communication, and the availability of learning media. This finding is consistent with studies
showing that the effectiveness of PAI learning is strongly associated with teachers’ ability to select appropriate
methods and media according to learning materials and student characteristics. Research on PAI learning media
found that competent teachers who select methods and media appropriately can create more engaging learning
experiences and support students in internalizing religious values. Similar findings were reported in research on
PAI teachers' competence in information-technology-based learning, where limitations in technological
competence and training opportunities affected the teachers' ability to utilize learning media optimally. More
recent research also emphasizes that the gap between expected teacher competence and actual classroom
implementation can emerge when teachers have limited opportunities, resources, or institutional support. Thus,
the present study reinforces previous findings while showing that, in the context of Senior High School Al-
Hidayah Medan, implementation problems should not be interpreted solely as teacher shortcomings. They are
better understood as the result of interaction between teacher competence, student characteristics,
communication, media availability, and the broader school environment.

The findings regarding assessment and evaluation demonstrate that evaluation plays a role beyond
determining students’ final learning outcomes [28]. Evaluation provides teachers with information concerning
students' understanding, participation, and areas requiring further attention, thereby allowing subsequent learning
to be adjusted. This finding is consistent with research showing that evaluation in PAI learning should be
incorporated into the overall learning management process because it provides information for measuring the
achievement of learning objectives and identifying solutions to learning difficulties. Research on PAI
implementation within the Merdeka Curriculum also demonstrates that evaluation involves multiple dimensions
of learning outcomes, although teachers may encounter challenges in ensuring that assessment is fair,
meaningful, and aligned with learning objectives [29]. The present study contributes to this discussion by
emphasizing the continuity between planning, implementation, and evaluation. Evaluation should not be treated
as the final administrative stage after teaching has finished; rather, its findings should inform teachers'
subsequent decisions concerning materials, methods, learning media, and student support. From this perspective,
effective PAI learning management can be conceptualized as a cyclical process in which planning determines
direction, implementation generates learning experiences, and evaluation provides feedback for improvement.
This interpretation strengthens the argument that the quality of PAI learning management depends on the
coherence among its components rather than on the performance of any single component.

Findings regarding supporting and inhibiting factors indicate that the management of PAI learning at
Senior High School Al-Hidayah Medan is embedded in a broader educational ecosystem. Student interest,
appropriate learning methods, a supportive school environment, and parental support strengthen implementation,
whereas limitations in teacher competence, facilities, learning media, communication, and student characteristics
can constrain it [30]. These findings are consistent with recent research emphasizing that improving PAI learning
requires not only teacher competence but also institutional support and adequate learning resources. Research on
learning-media innovation, for example, identifies leadership support, teacher collaboration, and infrastructure as
important strengths, while limited technological competence, time, and financial resources can become
constraints. Similarly, recent research on PAI teachers indicates that professional development and
administrative support are important for improving teachers' capacity to design and implement learning media.
The novelty of the present study lies not simply in identifying these factors, but in positioning them within the
integrated relationship between planning, implementation, and evaluation of PAI learning in a general senior
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high school context. This extends previous studies that have often focused on particular educational models,
specific media, or specialized Islamic educational institutions. Practically, the findings imply that Senior High
School Al-Hidayah Medan needs to strengthen teacher professional development, improve the availability and
utilization of learning media, maintain communication among teachers, students, and parents, and develop
evaluation practices that are used as feedback for subsequent learning. Nevertheless, the study is limited by its
qualitative and context-specific design, meaning that the findings should be understood as an in-depth
description of PAI learning management at Senior High School Al-Hidayah Medan rather than as statistically
generalizable conclusions for all senior high schools. Future studies can extend this research through
comparative studies across schools or mixed-method designs to examine how the identified management
components relate to student learning outcomes.

4. CONCLUSION

This study concludes that the management of Islamic Religious Education (PAI) learning at Senior
High School Al-Hidayah Medan is implemented through interconnected processes of planning, implementation,
and assessment and evaluation. Learning planning is conducted through the preparation of syllabi and lesson
plans that provide a framework for determining learning objectives, materials, methods, learning resources, and
assessment activities, although their implementation requires adaptation to actual classroom conditions. The
implementation of PAI learning generally follows preliminary, core, and closing activities, with its effectiveness
influenced by student characteristics, teacher competence, learning methods, communication, and the availability
of learning media. Assessment and evaluation function not only to measure students’ learning outcomes but also
to provide feedback for teachers in identifying learning difficulties and improving subsequent instructional
processes. Supporting factors include appropriate learning methods, student interest, a conducive school
environment, and parental support, while inhibiting factors include limitations in teacher competence, learning
facilities, instructional media, communication, and differences in student characteristics. These findings
highlight that effective PAI learning management requires coherence among planning, classroom
implementation, evaluation, and contextual support rather than relying solely on the completeness of
administrative learning documents. Future research can develop this finding through comparative studies across
different types of schools or mixed-method approaches to examine the relationship between PAI learning
management, teacher competence, learning conditions, and student learning outcomes, thereby providing a
broader basis for improving the quality and contextual relevance of Islamic Religious Education.
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