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 Purpose of the study: This study aims to examine how transnational Islamic 

ideology shapes leadership construction, governance structures, and authority 

legitimacy within educational institutions, and to formulate an integrative 

conceptual model explaining the relationship between ideological foundations 

and educational leadership practices. 

Methodology: This study employed a qualitative multiple-case design using in-

depth semi-structured interviews, non-participant observation, and document 

analysis. Data were analyzed using the interactive model of Miles, Huberman, 

and Saldaña, supported by thematic coding procedures. Institutional statutes, 

policy documents, and scholarly literature were reviewed to strengthen 

triangulation and analytical validity. 

Main Findings: The findings show that leadership in transnational Islamic 

educational institutions is constructed upon theological legitimacy, ideological 

alignment, structured consultation, and moral-exemplary authority. Governance 

mechanisms integrate doctrinal commitment with formal administrative systems, 

forming hybrid models that balance transnational ideological orientation with 

national educational regulations. Leadership functions as a strategic instrument 

for ideological reproduction and institutional identity consolidation. 

Novelty/Originality of this study: The findings show that leadership in 

transnational Islamic educational institutions is constructed upon theological 

legitimacy, ideological alignment, structured consultation, and moral-exemplary 

authority. Governance mechanisms integrate doctrinal commitment with formal 

administrative systems, forming hybrid models that balance transnational 

ideological orientation with national educational regulations. Leadership 

functions as a strategic instrument for ideological reproduction and institutional 

identity consolidation. 
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1. INTRODUCTION 

Education constitutes a strategic institution in shaping human resources, constructing collective identity, 

and transmitting value systems across generations [1], [2]. Within organizational settings, educational institutions 

do not merely function as sites for knowledge transfer but also as arenas where ideological orientations, moral 

frameworks, and social visions are cultivated and reproduced. In this context, leadership plays a decisive role in 

determining institutional direction, policy formulation, organizational culture, and long-term sustainability. 

Educational leadership is therefore not limited to administrative authority or managerial competence; rather, it 
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embodies a normative and ideological dimension that reflects particular epistemological and value-based 

commitments. Consequently, every leadership model inherently represents a specific worldview that influences 

how authority, legitimacy, participation, and educational objectives are conceptualized and implemented [3], [4]. 

In the era of globalization, the circulation of ideas, movements, and ideologies increasingly transcends 

national borders [5]. This dynamic has given rise to transnational movements that operate across states and exert 

influence on social, political, and educational domains. One significant phenomenon within this landscape is the 

emergence and expansion of transnational Islamic ideology. Conceptually, transnational Islam refers to Islamic 

movements and networks that transcend the framework of the modern nation-state, promoting a vision of global 

Muslim solidarity and ideological coherence [6]-[8]. These movements often develop structured organizational 

systems, educational networks, and leadership hierarchies that operate across geographical boundaries. In 

Indonesia, the influence of transnational Islamic movements can be observed in Islamic educational institutions, 

campus-based da’wah organizations, integrated Islamic schools, and certain pesantren that adopt specific 

ideological orientations . Thus, educational institutions become important channels for ideological transmission 

and leadership formation within transnational Islamic frameworks. 

Historically, the roots of transnational Islamic movements can be traced to revivalist and reformist 

currents that emerged in the Middle East from the eighteenth to the twentieth century. Movements such as 

Wahhabism, Pan-Islamism, and the Muslim Brotherhood developed theological and political frameworks aimed 

at restoring Islamic authenticity and strengthening Muslim unity [9]. Through educational exchanges, intellectual 

migration, organizational expansion, and religious publications, these movements extended their influence to 

various regions, including Southeast Asia [10], [11]. Over time, their ideological frameworks shaped not only 

religious discourse but also distinctive leadership patterns characterized by hierarchical authority, ideological 

commitment, disciplined cadre systems, and aspirations toward the formal implementation of Islamic law. As a 

result, educational institutions affiliated directly or indirectly with these movements often internalize leadership 

models that align with broader transnational ideological visions. 

From a normative Islamic perspective, leadership holds strong theological legitimacy. Concepts such as 

khalifah, imam, and uli al-amri reflect the view that leadership is a divine trust (amanah) that must be exercised 

with justice, accountability, and commitment to public welfare [12]. The model of prophetic leadership 

exemplified by Prophet Muhammad (peace be upon him) is widely regarded as the ideal paradigm of ethical and 

holistic leadership in Islam [13], [14]. However, when these normative concepts interact with transnational 

ideological frameworks, reinterpretations emerge according to each movement’s doctrinal orientation. For 

example, in the Tablighi Jamaat leadership is structured around the concept of amir; in the Muslim Brotherhood 

the supreme leader is known as mursyid; while in certain politically oriented movements collective consultative 

bodies such as majlis shura function as the highest authority [15]. These variations demonstrate that leadership 

within transnational Islamic ideology is neither monolithic nor purely theological, but shaped by ideological 

strategies, organizational objectives, and historical trajectories. 

Despite the growing body of scholarship on transnational Islamic movements, existing studies largely 

concentrate on political activism, radicalization, or ideological dissemination. Illah [16] examines the 

nomenclature and historical influence of transnational Islamic movements in Indonesia but does not specifically 

analyze their implications for leadership construction within educational organizations. Shidiqiue [17]  explores 

the ideological penetration of transnational Islam in Integrated Islamic Schools, yet the analysis emphasizes 

curriculum and ideological orientation rather than leadership structures and governance models. Meanwhile, Arifin 

and Prasad [18] discuss leadership concepts within transnational Islamic ideology and their responses to 

democratic practices; however, their study does not systematically investigate how these concepts are 

operationalized in educational institutions. Therefore, a significant research gap remains in integrating 

transnational Islamic ideological constructs with concrete leadership models in formal and non-formal educational 

organizations. 

This gap reveals the need for a comprehensive conceptual reconstruction of the relationship between 

transnational Islamic ideology and educational leadership [19]. Contemporary educational leadership discourse is 

predominantly informed by modern management theories such as transformational, transactional, and distributed 

leadership, often overlooking the role of religious transnational ideologies in shaping leadership orientations. In 

Islamic educational settings, ideological commitments may strongly influence vision formulation, decision-

making processes, cadre development systems, and leader member relationships [20]. The novelty of this research 

lies in its integrative analytical framework that synthesizes theological foundations, historical trajectories, and 

practical leadership implementation within transnational Islamic contexts. Rather than merely describing 

organizational structures, this study critically examines the ideological foundations that shape leadership models 

in educational institutions [21]. 

The urgency of this study becomes increasingly evident within Indonesia’s pluralistic and democratic 

society, where educational institutions function as strategic agents in balancing religious identity and national 

commitment [22]. Understanding leadership models derived from transnational Islamic ideology is essential to 

prevent simplistic generalizations or ideological reductionism in educational governance. A critical and systematic 
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examination enables stakeholders to assess both the constructive contributions and potential challenges posed by 

such leadership frameworks. Accordingly, this study aims to: (1) analyze the construction of transnational Islamic 

ideology; (2) examine the leadership concepts developed within its framework; and (3) explain their 

implementation in educational organizations. Through this approach, the research seeks to contribute theoretically 

to Islamic leadership studies and practically to the development of value-based, contextually responsive, and 

critically informed educational leadership models. 

 

 

2. RESEARCH METHOD 

 

2.1. Research Design 

This study employed a qualitative research design using a conceptual-analytical and multi-site case study 

approach [23]. The qualitative design was selected because the research aims to explore, interpret, and reconstruct 

leadership concepts embedded within transnational Islamic ideology and examine their implementation in 

educational organizations. Rather than measuring variables quantitatively, this study seeks to understand 

meanings, ideological constructions, leadership practices, and institutional dynamics in depth. 

The multi-site case study approach was utilized to allow comparative and contextual analysis across 

different educational institutions affiliated directly or indirectly with transnational Islamic movements. This design 

enables a comprehensive examination of how ideological frameworks shape leadership structures, governance 

systems, and decision-making processes within educational settings. The study integrates document analysis, field 

data, and theoretical interpretation to construct a holistic analytical framework 

 

2.2. Research Subjects and Objects 

 The object of this research is the leadership model constructed within the framework of transnational 

Islamic ideology and its implementation in educational organizations [24]. The focus includes leadership structure, 

authority patterns, decision-making mechanisms, cadre formation systems, and ideological orientation embedded 

in institutional governance. The research subjects consist of leaders and senior administrators from selected Islamic 

educational institutions that demonstrate ideological affiliation or influence from transnational Islamic movements. 

The sampling technique used was purposive sampling, based on the following criteria, (1) The institution has 

identifiable ideological characteristics linked to transnational Islamic movements. (2) The leadership structure 

reflects distinctive terminology or governance patterns .(3) The institution has an established educational system 

(formal or non-formal). Participants include, (1) Institutional leaders (principals, pesantren leaders, board 

members). (2) Senior teachers or administrators. (3) Selected organizational members involved in decision-making 

processes. 

 

2.3. Data Sources and Data Collection Techniques 

 This study utilized two main categories of data sources, namely primary and secondary data, to ensure 

comprehensive and triangulated findings [25]. Primary data were obtained directly from research participants 

through in-depth semi-structured interviews, non-participant observations, and institutional documentation review. 

The interviews were conducted with institutional leaders and senior administrators to explore their leadership 

philosophy, ideological orientation, governance mechanisms, decision-making processes, and institutional vision. 

The semi-structured format allowed flexibility in probing emerging themes while maintaining consistency with 

the research objectives. In addition to interviews, non-participant observations were carried out to examine 

leadership practices in their natural setting, including meeting dynamics, patterns of communication, authority 

distribution, and organizational culture within educational institutions. Institutional documentation review was 

also conducted as part of the primary data collection process to analyze internal records and official documents 

directly obtained from the institutions under study. 

 Secondary data were derived from various scholarly and institutional sources to support contextual and 

theoretical analysis. These included academic journal articles, books, and other scholarly publications relevant to 

transnational Islamic ideology and educational leadership. Furthermore, organizational statutes (AD/ART), 

institutional policy documents, leadership guidelines, and curriculum frameworks were analyzed to identify formal 

governance structures, ideological foundations, and regulatory mechanisms embedded within the institutions. The 

integration of primary and secondary data enabled methodological triangulation, strengthening the credibility, 

depth, and analytical rigor of the study. 

 

2.4. Research Instruments 

 The primary research instrument in qualitative research is the researcher. However, to ensure systematic 

data collection, several supporting instruments were developed. 

 

 



J. Pend. A. Isl. Ind ISSN: 2722-628X  

Ideological Prophetic Leadership in Transnational Islamic Educational Organizations (Ilham Soleh Khudin) 

39 

Table 1. Research Instruments and Indicators 

Instrument Type Indicators Measured Data Collection 

Technique 

Interview Guide Leadership philosophy; ideological foundation; governance 

model; decision-making process; cadre system 

In-depth Interview 

Observation Sheet Leadership interaction patterns; authority distribution; meeting 

procedures; institutional culture 

Observation 

Document Analysis 

Checklist 

Organizational structure; statutes (AD/ART); leadership 

terminology; institutional vision and mission 

Document Review 

 

 The interview guide consisted of open-ended questions structured around three analytical dimensions: 

ideological construction, leadership conceptualization, and practical implementation. The observation sheet was 

designed to capture both formal and informal leadership dynamics. The document checklist ensured systematic 

identification of ideological and structural elements embedded in institutional governance. To ensure credibility 

and trustworthiness, data triangulation was applied by comparing findings from interviews, observations, and 

document analysis. 

 

2.5. Data Analysis Techniques 

 Data analysis in this study followed the interactive model proposed by Miles, Huberman, and Saldaña, 

which consists of three interconnected stages: data reduction, data display, and conclusion drawing and verification 

[26]. In the data reduction stage, raw data obtained from interviews, observations, and document analysis were 

transcribed, systematically coded, and categorized into thematic patterns related to ideological construction and 

leadership implementation. This process enabled the researcher to focus on relevant information while organizing 

complex qualitative data into manageable analytical units. In the data display stage, the organized data were 

presented in the form of matrices, thematic charts, and analytical narratives to facilitate interpretation, pattern 

recognition, and cross-case comparison. Finally, in the conclusion drawing and verification stage, recurring 

patterns, similarities, and differences across cases were interpreted to develop a conceptual model of transnational 

Islamic leadership in educational organizations, with continuous verification conducted to ensure analytical 

consistency, credibility, and validity. Throughout these stages, thematic analysis was employed to identify core 

categories, including authority legitimacy, ideological alignment, governance structure, and leadership orientation. 

 

 

3. RESULTS AND DISCUSSION 

The findings reveal that transnational Islamic ideology constructs leadership in educational organizations 

as a normatively charged and ideologically embedded system of authority. Leadership is not positioned merely as 

an administrative mechanism for institutional management but as a theological mandate grounded in the concept 

of amanah (sacred trust) and collective religious responsibility. This ideological grounding influences how 

institutional leaders interpret legitimacy, authority, and accountability. Leadership legitimacy is derived not solely 

from formal appointment or bureaucratic procedure but from perceived ideological consistency and moral 

integrity. This finding confirms earlier arguments that transnational Islamic movements emphasize doctrinal 

commitment and moral authority in organizational structures [27] however, this study extends the analysis by 

demonstrating how such legitimacy operates concretely within educational governance systems rather than solely 

within socio-political activism. 

A deeper examination of leadership structures shows that ideological orientation directly shapes 

organizational hierarchy and decision-making patterns. Institutions influenced by Tablighi-oriented ideology tend 

to emphasize centralized moral authority through the figure of the amir, whose leadership is rooted in spiritual 

discipline and personal piety [28]. Conversely, institutions influenced by Muslim Brotherhood traditions adopt 

consultative mechanisms structured around collective deliberation (majlis shura), yet ideological coherence 

remains a primary condition for leadership participation. Udin dan Radyan [29] argue that consultative leadership 

within transnational Islamic ideology reflects compatibility with democratic principles, the present study identifies 

a more nuanced reality: deliberation is formally institutionalized, but ideological alignment significantly 

conditions discursive space and policy outcomes. Thus, consultation functions simultaneously as a participatory 

mechanism and a tool for ideological consolidation [30], [31]. 

The study further demonstrates that leadership in these institutions plays a dual strategic role: governance 

management and ideological reproduction. Unlike conventional educational leadership models that prioritize 

efficiency, innovation, and performance-based evaluation, leadership within transnational ideological frameworks 

prioritizes value internalization, cadre sustainability, and long-term ideological continuity. This finding 

complements Siregar’s analysis [32], which emphasizes ideological penetration in curriculum structures; however, 

the present research argues that leadership is the structural axis through which curriculum ideology is protected, 
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maintained, and strategically expanded. In this sense, leadership functions as the gatekeeper of institutional 

identity, ensuring alignment between educational objectives and transnational ideological narratives. 

From a governance perspective, the findings indicate the emergence of hybrid leadership models that 

integrate transnational ideological commitments with national educational regulatory frameworks [33]. 

Educational institutions operate within state systems that require compliance with national standards, yet internally 

maintain ideological governance patterns rooted in transnational doctrine. This hybridization creates a dynamic 

negotiation between formal institutional accountability and ideological loyalty. Previous scholarship has often 

framed transnational Islamic movements as oppositional to the modern nation-state [34], but the present study 

reveals a more adaptive pattern within educational institutions, where ideological leadership coexists pragmatically 

with state regulatory requirements. This suggests a strategic contextualization rather than a rigid ideological 

isolation. 

In terms of leadership orientation, the study identifies four core dimensions shaping institutional practice: 

(1) theological legitimacy, (2) ideological alignment, (3) structured consultation, and (4) moral-exemplary 

authority. These dimensions collectively form what may be conceptualized as “ideological-prophetic 

organizational leadership.” Unlike mainstream transformational leadership theory, which centers on charisma and 

innovation, this model emphasizes doctrinal continuity, moral discipline, and collective religious mission. The 

research gap in previous studies [35], [36] lies in the absence of a systematic framework that integrates theological 

doctrine, historical movement trajectory, and educational governance practice. By reconstructing these elements 

into a unified analytical model, this study contributes a conceptual expansion to Islamic leadership discourse. 

Importantly, the findings indicate that ideological leadership does not inherently negate professionalism 

or organizational development. Rather, effectiveness depends on how ideological commitments are translated into 

institutional management strategies. Institutions that successfully integrate ideological clarity with structured 

administrative systems demonstrate higher organizational coherence and internal stability. However, where 

ideological rigidity overrides adaptive management, institutional innovation may be constrained. This nuanced 

finding advances prior research, which often portrays transnational ideological influence either positively (as moral 

revitalization) or negatively (as radicalization), by presenting a more balanced and empirically grounded 

perspective [37]. 

The novelty of this study lies in its integrative reconstruction of leadership as a mediating structure 

between global ideology and local educational practice. Previous research predominantly isolates ideological 

discourse from institutional governance mechanisms [38]-[40]. By contrast, this study demonstrates that leadership 

is the operational nexus where theology, ideology, organizational structure, and educational mission converge. 

This integrative approach produces a conceptual contribution that moves beyond descriptive accounts toward 

analytical synthesis. The proposed model highlights how ideological-prophetic leadership can be understood as a 

contextualized governance framework within Islamic educational organizations operating in plural societies. 

The implications of these findings are significant at both theoretical and practical levels. Theoretically, 

this study expands Islamic leadership studies by introducing an analytical framework that bridges doctrinal 

foundations and empirical organizational practice. It challenges the dominance of Western-centric leadership 

models in educational research by presenting an alternative value-based governance paradigm rooted in 

transnational Islamic ideology. Practically, the findings suggest that policymakers and educational stakeholders 

should engage critically with ideological orientations shaping institutional leadership to ensure that governance 

practices remain balanced, context-sensitive, and aligned with broader national educational goals. Nevertheless, 

this study is limited by its qualitative design and contextual focus on selected institutions. Future research should 

incorporate comparative cross-national analysis and mixed-method approaches to measure the long-term impact 

of ideological leadership models on educational performance, institutional sustainability, and social cohesion. 

 

 

4. CONCLUSION 

This study concludes that leadership within educational organizations influenced by transnational Islamic 

ideology is constructed as an ideologically embedded system that integrates theological legitimacy, organizational 

governance, and institutional mission. Leadership is not merely administrative in nature but functions as a strategic 

mechanism for ideological alignment, cadre formation, and value transmission within educational settings. The 

findings demonstrate that although leadership structures vary in terminology and organizational form such as amir, 

mursyid, or consultative councils their foundational principles consistently emphasize moral authority, collective 

discipline, consultative decision-making, and ideological coherence. The study confirms and extends previous 

research by showing that transnational Islamic ideology influences not only curriculum orientation but also 

leadership structures and governance practices. Its primary contribution lies in offering an integrative analytical 

framework that connects theological foundations, historical trajectories, and practical leadership implementation 

in educational institutions. However, given the qualitative scope and contextual focus of the research, further 

comparative and mixed-method studies are recommended to deepen understanding of leadership effectiveness and 

its broader educational impact within diverse socio-political contexts. 
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