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 Purpose of the study: This study aims to develop an integrative blended 

learning framework for Islamic Religious Educationthat systematically 

combines face-to-face and digital instruction while aligning with character 

formation and value-based educational objectives in the digital era. 

Methodology: This study employed qualitative library research using systematic 

literature review methods. Data were collected from peer-reviewed journal 

articles, books, and indexed academic databases such as Google Scholar and 

Scopus. Document analysis, thematic coding, and conceptual synthesis 

techniques were applied to construct the proposed framework. 

Main Findings: The findings reveal that blended learning in Islamic Religious 

Educationrequires structured integration of theoretical foundations, model 

characteristics, and implementation stages consisting of planning, execution, and 

evaluation. The framework strengthens student engagement, digital literacy, and 

value internalization while maintaining the pedagogical objectives of character-

based Islamic education. 

Novelty/Originality of this study: This study offers an integrative conceptual 

reconstruction of blended learning specifically tailored to Islamic Religious 

Educationby connecting theoretical foundations, systematic implementation 

stages, and value-based character formation into a unified framework, advancing 

existing discussions beyond descriptive implementation and effectiveness 

studies. 
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1. INTRODUCTION 

The rapid development of information and communication technology (ICT) has significantly 

transformed various aspects of human life, including the education sector. The emergence of the information age 

has shifted traditional learning paradigms toward more flexible, technology-integrated approaches [1]-[3]. 

Learning is no longer confined to classroom walls but can take place anytime and anywhere through digital 

platforms. In this context, the integration of technology into instructional processes becomes not merely an option 

but a necessity in order to respond to contemporary educational demands [4]. 

In the field of education, technological advancement has given rise to various digital-based learning 

models such as e-learning, virtual classrooms, smart classroom technology, and blended learning [5], [6]. Among 

these models, blended learning has attracted considerable attention due to its ability to combine face-to-face 

instruction with online learning environments. Scholars define blended learning as the integration of multiple 
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instructional formats and strategies to achieve common learning objectives [7]. This model allows the optimization 

of both conventional classroom interaction and digital flexibility. 

Within Islamic Religious Education, the integration of technology presents both opportunities and 

challenges. islamic religious educationis not merely concerned with cognitive knowledge but also with moral, 

spiritual, and character formation. However, in practice, islamic religious education instruction has often relied 

heavily on conventional lecture-based methods, which may limit student engagement and reduce learning 

effectiveness in the digital era [8], [9]. Therefore, instructional innovation becomes essential to ensure that islamic 

religious educationremains relevant and meaningful for contemporary learners. 

Although previous studies have confirmed that blended learning improves engagement and instructional 

quality in Islamic education contexts. Raihan [10] and have explored various implementation models such as 

rotation, flex, self-blend, and enriched virtual, Arif and Aziz [11] most of these studies remain limited to measuring 

short-term and surface-level outcomes, particularly motivation and participation. They have not sufficiently 

examined the impact of blended learning on deeper cognitive dimensions, such as critical thinking, reflective 

understanding, and the internalization of Islamic values within religious education settings. Moreover, earlier 

research tends to emphasize technical model classification rather than critically analyzing the alignment between 

blended learning design and the philosophical foundations as well as holistic objectives of Islamic education. 

Therefore, there remains a significant gap in developing an integrative and value-oriented analytical framework 

that situates blended learning not merely as a technological innovation but as a pedagogically grounded approach 

that supports cognitive, affective, and spiritual development [12]. These studies generally highlight the 

effectiveness of blended learning in increasing motivation and participation. 

However, despite these contributions, most existing studies tend to emphasize practical implementation 

or measure effectiveness outcomes without constructing a comprehensive conceptual synthesis that systematically 

connects theoretical foundations, model characteristics, and structured stages of implementation specifically 

within Islamic Religious Education contexts [13]-[15]. The literature frequently approaches blended learning from 

a general pedagogical or technological perspective, thereby overlooking the epistemological and axiological 

dimensions that distinguish Islamic Religious Education from other subject areas [16]. As a result, there remains 

a conceptual gap in articulating how blended learning principles can be meaningfully aligned with the goals of 

Islamic Religious Education, particularly in fostering faith-based understanding, moral character formation, and 

the integration of knowledge (‘ilm), values (akhlaq), and practice (‘amal). 

This research addresses that gap by offering a systematic conceptual reconstruction of blended learning 

within Islamic Religious Education [17], [18]. Rather than merely describing its effectiveness in improving 

engagement or achievement, this study critically examines its philosophical underpinnings, identifies its core 

characteristics, and formulates structured and context-sensitive stages of implementation tailored to the 

pedagogical nature of Islamic Religious Education. The novelty of this study lies in its integrative analytical 

framework, which bridges blended learning theory with the specific educational objectives of Islamic Religious 

Education, especially in strengthening character education, internalizing religious values, and cultivating digital 

ethics in the contemporary era [19]. By doing so, the study positions blended learning not only as a technological 

innovation but as a transformative pedagogical approach that supports holistic learner development. 

The urgency of this study is grounded in the rapid digital transformation of education and the increasing 

demand for adaptive learning models that are capable of embracing technological advancement without 

compromising religious and moral foundations [20], [21]. n this context, teachers are required to develop not only 

digital literacy skills but also pedagogical competence in designing meaningful integration between online and 

offline learning environments that remain aligned with Islamic educational principles [22]. Therefore, this study 

aims to analyze the conceptual framework of blended learning, identify its defining characteristics, and formulate 

a systematic and value-oriented implementation model within Islamic Religious Education. Through this 

comprehensive analysis, the research seeks to contribute both theoretically by enriching the discourse on faith-

based digital pedagogy and practically by providing structured guidance for educators in developing innovative 

and contextually grounded Islamic Religious Education learning in the digital era. 

 

 

2. RESEARCH METHOD 

 

2.1. Research Design 

This study employed a qualitative research design using a library research approach. The selection of this 

design was based on the objective of the study, which is to analyze and reconstruct the conceptual framework of 

blended learning in Islamic Religious Education [23]. Library research enables systematic exploration of 

theoretical foundations, scholarly debates, and documented findings related to blended learning and its pedagogical 

integration in islamic religious education. 

The qualitative approach was chosen because the study does not aim to measure statistical relationships 

but to interpret, synthesize, and critically examine relevant literature. Through this design, the researcher was able 
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to construct a comprehensive conceptual model grounded in previous academic works and contemporary 

educational discourse. 

 

2.2. Subject and Object of the Study 

 Since this research is based on library research, it does not involve human participants as research 

subjects. The subjects of this study consist of documented scholarly works related to blended learning and Islamic 

Religious Education, including peer-reviewed journal articles, academic books, conference proceedings, and 

official educational policy documents. 

The object of the study is the conceptual framework of blended learning in Islamic Religious Education, 

particularly its theoretical foundations, key characteristics, and systematic stages of implementation in the digital 

era [24]. Instead of statistical population and sample, this study applied purposive sampling of literature with the 

following inclusion criteria (1) Publications discussing blended learning models or digital learning integration. (2) 

Studies related to Islamic Religious Education. (3) Articles published in reputable academic journals. (4) Literature 

published within the last ten years, except for foundational theoretical references. 

 

2.3. Data Sources and Data Collection Techniques 

 This study utilized two categories of data sources. Includes first primary data, (1) Peer-reviewed journal 

articles on blended learning. (2) Academic publications on Islamic Religious Education. (3) Foundational 

theoretical books on instructional design and digital learning. Second, data sources includes (1) Conference papers. 

(2) Government regulations and policy documents related to digital education. (3) supporting scholarly reviews. 

 The data collection technique employed was documentation analysis [25]. The researcher systematically 

searched academic databases such as Google Scholar and national journal portals, identified relevant publications, 

reviewed abstracts, selected eligible full texts, and categorized the data according to thematic relevance. 

 

2.4. Research Instrument 

 In qualitative library research, the primary instrument is the researcher. However, to ensure systematic 

data organization and analytical rigor, a document analysis matrix was developed as a supporting instrument. This 

matrix was used to classify literature based on conceptual components relevant to the research objectives. 

 

Table 1. Document Analysis Instrument Matrix 

Analysis Component Indicators Source Type Coding 

Theoretical Foundation of 

Blended Learning 

Definition, learning models, 

instructional design theory 

Journal articles, books TFB 

Characteristics of Blended 

Learning 

Online-offline integration, flexibility, 

student-centeredness 

Empirical studies CHB 

Relevance to ISLAMIC 

RELIGIOUS EDUCATION 

Integration with Islamic values, 

character education 

islamic religious 

education literature 

RPA 

Implementation Stages Planning, execution, evaluation Instructional design 

sources 

IMP 

Challenges and Opportunities Digital literacy, 

infrastructure,pedagogical adaptation 

Contemporary research CHA 

 

 This instrument facilitated systematic categorization, thematic coding, and comparative analysis across 

selected sources. 

 

2.5. Data Analysis Technique 

 The data were analyzed using thematic content analysis. The analytical process consisted of three stages 

includes (1) data reduction Selecting relevant literature aligned with the research objectives and excluding 

unrelated materials. (2) data display, Organizing the extracted data into thematic categories such as theoretical 

foundations, characteristics, implementation stages, and challenges. (3) conclusion drawing and verification, 

Interpreting conceptual relationships, identifying recurring patterns, and verifying consistency across sources. 

Through this process, the researcher synthesized fragmented discussions into an integrative conceptual framework 

of blended learning tailored to Islamic Religious Education. 

 

2.6. Research Procedure 

 The research was conducted through a systematic sequence of stages, beginning with problem 

identification to determine the conceptual focus and research gap. This was followed by literature search and 

selection based on predetermined inclusion criteria. The selected sources were then organized and coded according 

to thematic categories. Subsequently, thematic analysis was carried out to identify patterns and conceptual 
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relationships. The findings were synthesized to develop an integrative conceptual framework, and finally, 

conclusions were formulated based on the overall analysis. 

 

 
 The procedure was conducted sequentially to ensure analytical coherence and conceptual validity. Each 

stage was interrelated and contributed to the development of a systematic blended learning framework for Islamic 

Religious Education [26]. 

 

 

3. RESULTS AND DISCUSSION 

The findings of this study indicate that blended learning in Islamic Religious Education (IRE) is not 

merely an instructional combination of face-to-face meetings and digital platforms, but a conceptually structured 

pedagogical integration model. While the literature defines blended learning as a combination of synchronous and 

asynchronous learning modes to enhance flexibility and interaction [27], [28] this study finds that within IRE, such 

integration must be anchored in value-based educational purposes. Islamic Religious Education aims not only at 

knowledge transmission but at holistic human development, including cognitive understanding, affective 

sensitivity, and moral internalization. Therefore, blended learning in this context must be intentionally designed 

to support intellectual comprehension of Islamic teachings while simultaneously facilitating reflection, ethical 

awareness, and behavioral alignment. This finding directly addresses the first research objective, which seeks to 

analyze the conceptual foundation of blended learning in IRE. The study clarifies that blended learning cannot be 

treated as pedagogically neutral; rather, it must be embedded within the philosophical aims of Islamic education. 

Thus, the conceptual grounding of blended learning in IRE is defined by the integration of modality (online–

offline) and morality (value internalization). 

The study further identifies that the theoretical foundations of blended learning are rooted in constructivist 

learning theory, student-centered pedagogy, and instructional design principles [29], [30]. However, the analysis 

reveals a critical gap in previous scholarship: these theoretical foundations are typically discussed in general 

educational contexts without explicit alignment with Islamic epistemology. Constructivism emphasizes active 

knowledge construction, collaboration, and reflective engagement [31], [32]. yet in Islamic Religious Education, 

knowledge is inseparable from ethical and spiritual dimensions. This research therefore reconstructs the theoretical 

foundation by integrating constructivist principles with Islamic educational philosophy, where knowledge (‘ilm) 

must lead to faith reinforcement (iman) and righteous action (‘amal). In this way, student-centered pedagogy 

becomes not merely participatory but transformative, guiding learners toward moral consciousness. By articulating 

this alignment, the study fulfills its first objective more comprehensively providing a contextualized theoretical 

framework rather than adopting blended learning theory uncritically. 

Regarding its characteristics, the results reveal that effective blended learning in IRE includes structured 

online materials, interactive classroom discussions, digital assessment tools, and reflective assignments. However, 

this study deepens the analysis by identifying how these characteristics function pedagogically within Islamic 

value-based instruction. Structured online materials serve as preparatory knowledge scaffolding, allowing students 

to access Qur’anic interpretations, Hadith explanations, and contextual case studies before face-to-face sessions. 

Classroom discussions then function as spaces for clarification, moral deliberation, and contextualization of 

teachings. Digital assessment tools provide continuous feedback, while reflective assignments encourage personal 

internalization of values. Although previous studies Fahmi [33] Haeruddin [34] report increased engagement and 

flexibility, they primarily emphasize instructional efficiency. This study extends those findings by synthesizing 

these elements into a value-integrated framework, thereby addressing the second research objective: identifying 

defining characteristics that distinguish blended learning in IRE from general blended models. 

In terms of implementation stages, the study identifies three systematic phases: planning, execution, and 

evaluation [35], [36]. During the planning phase, teachers design integrated lesson plans combining online 

platforms and classroom interaction. The execution phase involves delivering materials through digital resources 

and direct engagement, while the evaluation phase includes both formative and summative assessments utilizing 

digital tools. Previous studies have described similar procedural steps [37], yet they often remain descriptive. The 

novelty of this research lies in organizing these stages into a coherent conceptual model aligned with Islamic 

educational objectives, particularly character formation and value internalization. 

The analysis also reveals that blended learning in islamic religious education contributes to strengthening 

students’ digital literacy while preserving religious values. This finding aligns with research emphasizing the need 

for digital competence among teachers and students in the 21st century [38]. However, unlike prior studies that 

focus primarily on technological effectiveness, this research positions blended learning as a strategic response to 
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contemporary moral and educational challenges. It demonstrates that digital integration does not necessarily 

weaken religious education; rather, when properly structured, it can reinforce students’ understanding and 

engagement with Islamic teachings. 

From a gap analysis perspective, the findings confirm that this study is generally consistent with previous 

research in recognizing the effectiveness of blended learning in enhancing engagement and learning outcomes. 

However, earlier works tend to emphasize practical implementation or outcome measurement without constructing 

a comprehensive conceptual synthesis [39], [40]. This study contributes novelty by systematically connecting 

theoretical foundations, pedagogical characteristics, implementation stages, and value-based educational 

objectives into an integrative framework. Therefore, while reinforcing previous conclusions, this research 

advances the discourse by offering a structured conceptual reconstruction specifically for islamic religious 

education contexts. 

The implications of this study are both theoretical and practical. Theoretically, it contributes to Islamic 

education scholarship by integrating blended learning theory with Islamic pedagogical philosophy, thereby 

expanding faith-based digital pedagogy discourse. It provides a structured conceptual model that may serve as a 

foundation for future empirical validation [41], [42]. Practically, the findings suggest that IRE teachers must 

develop dual competencies: digital literacy and value-oriented instructional design. Institutions should provide 

infrastructure, ethical digital policies, and professional development programs to ensure that blended learning 

implementation remains aligned with Islamic character formation goals. In this way, blended learning becomes 

not only a technological adaptation but a pedagogical transformation grounded in religious principles. 

Despite its contributions, this study has certain limitations [43]. As a qualitative library research, the 

findings are based on document analysis and conceptual synthesis rather than empirical classroom 

experimentation. Therefore, while the framework is theoretically robust, its practical effectiveness remains to be 

empirically tested. Additionally, variations in infrastructure, teacher readiness, and institutional policy may 

influence implementation outcomes across different contexts. Future research should conduct empirical studies to 

validate the proposed framework, measure its impact on student learning outcomes and character development, 

and explore contextual adaptations in diverse Islamic educational institutions. Such studies would strengthen the 

practical applicability of the integrative model and further advance scholarship in Islamic Religious Education in 

the digital era. 

 

 

4. CONCLUSION 

This study concludes that blended learning in Islamic Religious Education represents a pedagogically 

relevant and contextually adaptive instructional model that integrates face-to-face interaction with digital learning 

environments while preserving Islamic values and character formation objectives. The findings demonstrate that 

a structured framework consisting of clear theoretical foundations, defined characteristics, systematic 

implementation stages, and value-based orientation can strengthen both student engagement and moral 

development in the digital era. While the results align with previous studies regarding the effectiveness of blended 

learning, this research contributes novelty through an integrative conceptual reconstruction tailored specifically to 

islamic religious education. However, as this study is based on qualitative library research, further empirical 

investigations are recommended to test the proposed framework in real classroom settings, examine its impact on 

students’ learning outcomes and character development, and explore its applicability across diverse educational 

contexts and institutional conditions. 
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