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1. INTRODUCTION

Family education constitutes the primary foundation for the formation of children’s character, morality,
and spiritual orientation [1], [2]. In Islamic perspective, the family is not merely a social unit but also the first
educational institution (al-madrasah al-itla) responsible for instilling values of faith (aqidah), worship (‘ibadah),
and morality (akhldq) from an early age. This concept positions parents as the main educators who bear
responsibility for shaping the religious and moral quality of their children [3], [4]. Islamic family education is
therefore not limited to the transfer of knowledge but extends to the internalization of values and the development
of character grounded in tawhid (the oneness of God).

The Qur’an explicitly emphasizes this responsibility in Surah At-Tahrim (66:6), which commands
believers to protect themselves and their families from the Hellfire. This verse demonstrates that family education
possesses both theological and moral dimensions [3], [5]. Failure to provide proper guidance within the family is
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not only a social concern but also a matter of spiritual accountability. Thus, Islamic family education should be
understood as a comprehensive developmental process encompassing cognitive, affective, and behavioral aspects
within a framework of Islamic values [6]-[8].

In the context of modern society, the implementation of Islamic family education faces increasingly
complex challenges. Rapid technological advancement, globalization of values, shifting patterns of family
interaction, and parents’ occupational demands have significantly influenced the role of the family in children’s
education .Several studies indicate that weak internalization of Islamic values within the family contributes to
moral degradation, identity crises, and diminished self-control among children and adolescents [9]. These
conditions suggest that although the concept of Islamic family education is well established normatively, its
practical application remains inconsistent and often ineffective.

Previous studies have examined Islamic family education from various perspectives, yet they tend to
approach the subject in a segmented manner. Abubakar [10] or instance, explored the normative conceptualization
of family education grounded in the Qur’an and Hadith, primarily emphasizing textual foundations and doctrinal
legitimacy. Abdul [11] highlighted the centrality of tawhid-based education in shaping children’s character,
focusing on the internalization of monotheistic values as the core of moral development. Meanwhile [12]
concentrated on ethical education within the family from a prophetic tradition perspective, underlining exemplary
conduct (uswah hasanah) as a pedagogical model [13]. Although these studies offer valuable theoretical and moral
insights, they largely treat Islamic family education as a set of isolated dimensions whether doctrinal, ethical, or
character-oriented rather than as an interconnected and dynamic system. More critically, the existing literature has
not sufficiently integrated key components such as philosophical foundations, educational objectives, parental
roles, pedagogical strategies, and the socio-cultural challenges of contemporary life into a unified conceptual
framework [14]. The rapid transformation of family structures, digital influences, globalization, and shifting value
systems requires a more holistic model that situates Islamic family education not merely as normative guidance
but as a responsive and adaptive educational process. Therefore, there remains a significant research gap in
developing a comprehensive framework that synthesizes theological principles, character formation goals,
functional parental responsibilities, and contextual challenges into an integrated paradigm of Islamic family
education capable of addressing present-day realities.

Based on this review, a research gap can be identified in the lack of an integrative analysis that
systematically connects theological foundations, educational principles, parental responsibilities, and the realities
of contemporary societal challenges [15]-[17]. Many existing studies remain descriptive-normative, emphasizing
textual exposition and ideal concepts without adequately examining their practical application in contemporary
family life. Meanwhile, rapid transformations in family structures such as dual-income and single-parent
households along with the pervasive influence of digital media and global culture, have significantly reshaped
children’s socialization processes. Yet, limited scholarly attention has been given to how Islamic family education
can strategically adapt to these changes while maintaining its theological and ethical foundations. Furthermore,
the absence of integrative conceptual models that connect macro-level challenges with micro-level family
dynamics risks portraying Islamic family education as static rather than contextually responsive [18]. Therefore, a
holistic framework is needed to systematically link divine guidance with practical implementation, offering both
theoretical advancement and relevant guidance for families facing contemporary socio-cultural realities [19].

This study offers novelty through an integrative approach that examines the concept of Islamic family
education comprehensively, covering its definition, objectives, principles, parental roles, and implementation
challenges in modern contexts [20]. Rather than merely reiterating normative teachings, this research analyzes
their relevance and applicability in addressing contemporary issues. By synthesizing classical Islamic educational
principles with present-day realities, this study aims to contribute a more structured conceptual understanding to
the discourse of Islamic education, particularly within the domain of family education [21], [22].

The urgency of this research lies in the pressing need to strengthen the family’s role as the primary fortress
of moral and spiritual development in the era of globalization and value relativism. Without reinforcing the
conceptual and practical dimensions of Islamic family education, younger generations risk experiencing moral
confusion and spiritual fragility that may affect broader social stability [23]. Therefore, this study aims to
comprehensively analyze the concept of Islamic family education, including its definition, objectives, principles,
parental roles, and contemporary implementation challenges. In addition, this research seeks to develop an
integrative and contextually responsive conceptual framework that bridges theological foundations with practical
parenting strategies, and to formulate analytical recommendations that can guide families in actualizing Islamic
educational values amid contemporary socio-cultural transformations.
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2. RESEARCH METHOD

2.1. Research Design

This study employed a qualitative research design using a library research approach. The qualitative
design was selected because the objective of this study is to analyze, interpret, and synthesize conceptual and
theoretical perspectives related to Islamic family education [24]. Library research focuses on examining written
sources systematically to construct a comprehensive understanding of a particular concept. This approach allows
the researcher to explore theological foundations, educational principles, parental roles, and contemporary
challenges of Islamic family education through critical analysis of scholarly publications, classical Islamic sources,
and relevant academic literature.

2.2. Subject and Object of the Study

In library research, the subject of the study does not involve human participants but consists of
documented scholarly works [25]. Therefore, the subjects of this study are academic publications discussing
Islamic family education, including journal articles, books, conference papers, and authoritative Islamic sources.
The object of this study is the concept of Islamic family education, particularly its definition, objectives, principles,
parental roles, and implementation challenges in contemporary contexts.

Instead of population and sample in the statistical sense, this study applied purposive sampling of
literature. The inclusion criteria were (1) Publications discussing Islamic family education conceptually or
empirically. (2) Articles published in peer-reviewed journals. (3) Literature relevant to contemporary educational
challenges. (4) Sources published within the last ten years, except for foundational classical references.

2.3. Data Sources and Data Collection Techniques

This study utilized two types of data sources, first primary data includes, (1) Scholarly journal articles on
Islamic family education. (2) Books on Islamic educational philosophy. (3) Qur’anic verses and Hadith relevant
to family education. Secondary data sources, (1) Supporting academic publications, (2) Previous research findings,
(3) Educational policy discussions related to family and Islamic values.

The data collection technique employed was documentation analysis. The researcher systematically
identified, selected, reviewed, and categorized relevant literature. The process involved searching academic
databases, reviewing abstracts, reading full texts, and organizing findings according to thematic relevance.

2.4. Research Instrument

In qualitative library research, the primary research instrument is the researcher. However, to ensure
systematic analysis, a document analysis matrix was developed as a supporting instrument. This matrix functioned
as a guideline to classify and analyze relevant information from selected literature. Below is the instrument
framework used in this study :

Table 1. Document Analysis Instrument Matrix

Analysis Component Indicator Data Source Coding
Category
Definition of Islamic Conceptual explanation, theological Journal articles, books ~ DEF
Family Education basis
Educational Objectives Faith development, moral formation, =~ Academic literature OBJ
social responsibility
Educational Principles Tawhid, role modeling, consistency,  Islamic education PRI
affection sources
Parental Roles Educator, role model, supervisor Empirical and PAR

conceptual studies
Implementation Challenges Technology influence, globalization, = Contemporary research CHA
moral crisis

This instrument enabled systematic categorization and thematic coding of collected data, enhancing
analytical rigor and consistency.

2.5. Data Analysis Technique

The study applied thematic content analysis. The steps of analysis included (1) data reduction, Selecting
and focusing on relevant literature aligned with the research objectives. (2) data display, Organizing findings into
thematic categories such as definition, objectives, principles, roles, and challenges. (3) conclusion drwing and
verification, Interpreting patterns, identifying conceptual relationships, and verifying consistency across sources.
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Thematic coding was applied to classify recurring concepts and synthesize them into an integrated
conceptual framework. The analysis emphasized identifying convergence and divergence among scholars to
construct a comprehensive understanding of Islamic family education.

3.  RESULTS AND DISCUSSION

The findings of this study indicate that Islamic family education is fundamentally grounded in the
principle of tawhid, which serves as the central axis of all educational processes within the family. The analysis of
selected literature reveals that Islamic family education is not merely a domestic parenting practice but a structured
value-internalization system rooted in theological commitment. The Qur’anic mandate to safeguard one’s family
from moral and spiritual harm reinforces the idea that family education operates within both vertical (human—God)
and horizontal (human—human) dimensions. This finding confirms that the essence of Islamic family education
lies in cultivating faith-based consciousness that shapes children’s worldview, moral reasoning, and behavioral
orientation.

Furthermore, the study identifies that the primary objectives of Islamic family education include
strengthening faith, nurturing moral excellence (akhlag al-karimah), and preparing children for social
responsibility. These objectives align with Abubakar [10] emphasis on tawhid-centered character formation and
Abdul [11] discussion on ethical development within the family environment. However, this research extends
those findings by integrating spiritual, moral, and social dimensions into a unified conceptual structure. Rather
than treating these elements separately, this study demonstrates that Islamic family education functions
holistically, where faith formation naturally influences ethical conduct and social awareness.

Regarding educational principles, the results highlight five dominant principles: tawhid as the
foundational value, parental role modeling (uswah hasanah), consistency (istigamah), affection-based
communication, and structured habituation with supervision. Previous studies have discussed these principles
independently. For instance, Hikmatullah emphasized parental exemplarity, while other scholars focused on moral
habituation [26], [27], [28]. The present study synthesizes these components into an interconnected framework,
arguing that effectiveness emerges not from isolated principles but from their simultaneous and consistent
application within family life. This integrative model represents a conceptual refinement of earlier fragmented
analyses.

In terms of parental roles, the findings reveal that parents act simultancously as educators, moral
exemplars, supervisors, and spiritual guides. The literature consistently positions parents as primary agents in value
transmission [29], yet many studies remain normative without examining how these roles interact with
contemporary realities. This research demonstrates that parental roles must adapt to modern conditions without
compromising Islamic principles. For example, digital literacy supervision becomes an extension of traditional
moral guidance. Thus, parental responsibility evolves contextually while maintaining its theological foundation.

The analysis also identifies significant implementation challenges in modern contexts, including
technological influence, time constraints due to occupational demands, weakening moral authority, and value
relativism driven by globalization. These findings are consistent with prior research highlighting moral degradation
and identity crises among youth [30]. However, this study differs by positioning these challenges not merely as
external threats but as structural transformations requiring adaptive educational strategies within the family. The
gap in previous studies lies in limited discussion on how classical Islamic principles can respond systematically to
digital-era dynamics. This study addresses that gap by proposing conceptual integration between tradition and
contemporary realities [31].

From the perspective of research alignment, the findings of this study do not contradict previous scholarly
works on Islamic family education; rather, they reaffirm and extend them through systematic synthesis and
contextual reinterpretation. Earlier studies have successfully articulated particular dimensions such as theological
grounding, moral cultivation, or parental exemplarity but often treated them as relatively independent domains.
This research strengthens those conceptualizations by demonstrating their intrinsic interdependence within a
unified educational system [32], [33]. The novelty of this study lies in the construction of an integrative analytical
framework that systematically interrelates theological foundations (agidah and revelation-based guidance),
educational objectives (character formation and spiritual maturity), pedagogical principles (gradualism,
consistency, compassion, and modeling), parental roles (educator, moral guardian, supervisor, and facilitator), and
contemporary implementation challenges. By positioning these elements within a single coherent model, this study
moves beyond segmented or purely normative discussions and offers a reconstructed paradigm that bridges
doctrinal authenticity with contextual applicability in modern family life [34], [35].

The implications of this study are both theoretical and practical in scope. Theoretically, it contributes to
the development of a structured and systematized conceptual framework for Islamic family education that may
serve as a foundational reference for subsequent empirical, interdisciplinary, or policy-oriented research [36]. It
advances Islamic education discourse by emphasizing systemic integration and dynamic adaptation, thereby
encouraging scholars to move beyond descriptive-textual approaches toward analytical and applied models.
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Practically, the findings highlight the necessity for policymakers, educators, and Muslim families to strengthen
parental literacy in Islamic pedagogy, child psychology, and responsible digital supervision. In an era marked by
rapid technological advancement and cultural pluralism, family-based education must function not only as moral
transmission but also as critical mediation of external influences . The proposed framework may also inform
curriculum development in Islamic education programs particularly those focusing on parenting education, family
studies, and character development by embedding theological consistency within contemporary pedagogical
strategies [37].

Despite these contributions, this study has several limitations that must be acknowledged. First, as a
qualitative library-based research, its conclusions are derived exclusively from documented sources and theoretical
synthesis, without empirical field validation or observational data [38]. Consequently, the practical effectiveness
of the proposed integrative model has not yet been tested within real family contexts. Second, the analysis is
primarily situated within Muslim family environments and does not engage in comparative cross-cultural
examination, which may limit the generalizability of its conceptual application across diverse socio-religious
settings [39], [40]. Third, given the accelerating pace of technological transformation and shifting social dynamics,
the proposed framework requires continuous refinement to maintain contextual relevance. Therefore, future
research is recommended to undertake empirical investigations that examine the implementation of this integrative
model in varied socio-cultural contexts, assess measurable outcomes related to children’s moral and spiritual
development, and explore adaptive strategies that ensure the sustainability of Islamic family education in an
evolving global landscape.

4. CONCLUSION

This study concludes that Islamic family education constitutes a comprehensive value-based system
rooted in tawhid, functioning as the foundational framework for children’s spiritual, moral, and social
development. The findings demonstrate that Islamic family education is not limited to doctrinal instruction but
operates as an integrated process encompassing theological grounding, clearly defined educational objectives, core
pedagogical principles, and adaptive parental roles. The integration of tawhid, role modeling (uswah hasanah),
consistency (istigamah), affection-centered communication, and structured habituation forms a coherent
conceptual structure that strengthens moral internalization within the family environment.

The study further confirms that contemporary challenges such as digital transformation, globalization of
values, parental time constraints, and moral relativism require adaptive yet principled educational responses. While
the findings align with previous research emphasizing faith formation and moral education within the family, this
study contributes novelty through an integrative framework that systematically connects theological foundations
with modern implementation challenges. Therefore, strengthening Islamic family education through structured
conceptual understanding and contextual adaptation is essential to safeguarding the moral and spiritual resilience
of future generations. Future empirical studies are recommended to validate and operationalize this conceptual
model across diverse socio-cultural settings.
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