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 Purpose of the study: This study aims to analyze the challenges of Islamic 

literacy among Madrasah Ibtidaiyah (MI) students from the perspective of 

Islamic educational philosophy, emphasizing the interrelation between basic 

literacy skills, learning processes, and the support provided by family and school 

environments. 

Methodology: Employing an explanatory sequential mixed-method design, the 

quantitative phase involved administering Islamic literacy tests and 

questionnaires to 127 students in grades 5 and 6, followed by qualitative data 

collection through interviews, observations, and documentation to deepen the 

analysis. 

Main Findings: The findings indicate that students’ Islamic literacy levels fall 

within the moderate category, with particularly low performance in reading 

hijaiyah letters and understanding the meanings of Islamic texts. Additional 

inhibiting factors include the predominance of lecture-based teaching, limited 

use of varied learning media, low student reading interest, and insufficient 

literacy facilities both at home and in the madrasah. Parental support was also 

found to be limited, resulting in inconsistent literacy habits. From the standpoint 

of Islamic educational philosophy, these conditions reflect a significant gap 

between the ideal goal of forming the insan kamil and the actual literacy 

competencies of students, which have not yet been integrated across cognitive, 

spiritual, and moral dimensions. 

Novelty/Originality of this study: This study underscores the need to 

strengthen a comprehensive Islamic literacy ecosystem by enhancing 

pedagogical strategies, improving literacy facilities, and fostering family–school 

collaboration to support the formation of Islamic character from an early age. 
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1. INTRODUCTION 

Islamic literacy is the main foundation in basic education because it is the gateway for Madrasah 

Ibtidaiyah (MI) students to understand Islamic teachings correctly, starting from the ability to read the Qur'an, 

recognize morals, to understand the stories of the prophets and exemplary values [1]. Reading and writing skills 

are developing, so strengthening Islamic literacy is very strategic for instilling moral, spiritual, and behavioral 

values in accordance with religious guidance [2], [3]. The activities of reading Islamic books, studying morals, 

and learning Arabic vocabulary regularly can improve Islamic understanding and shape positive character in 

children, such as the ability to respect friends, love the environment, and be polite to parents and teachers [4], 
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[5]. Islamic literacy not only serves to enhance children's cognitive capacity but also plays a crucial role in 

shaping Islamic character from an early age, making it particularly urgent in the context of primary education 

[6]. 

The phenomenon of low religious literacy among Islamic elementary school students is evident from 

various field findings, which indicate that many students still lack the basic skills of reading the hijaiyah 

alphabet, understanding the concepts of faith and worship, and internalizing moral values in daily life [7], [8]. 

Students still learn with very limited facilities, often without dedicated religious teachers, so the process of 

Islamic literacy is not developing optimally [9], [10]. This situation is exacerbated by a shallow understanding of 

Islam, leading to behavior that does not reflect Islamic morals, as exemplified by cases of student violence 

against teachers, reflecting a moral crisis among the younger generation [11], [12]. This low level of religious 

literacy indicates a gap between the basic demands of Islamic education and the actual abilities of MI students. 

Therefore, a thorough analysis is needed to formulate appropriate and relevant strengthening strategies [13], 

[14]. 

The main challenges in strengthening Islamic literacy in MI arise from various interrelated aspects, at 

the student, teacher, and learning environment levels. Many MI students still face limitations in basic literacy 

skills, such as reading and understanding texts, which directly impacts their ability to absorb Islamic material 

[15]-[17]. Islamic Religious Education (IRE) learning practices in a number of Islamic elementary schools (MI) 

are still dominated by lectures and memorization, which provide little space for the development of active and 

reflective literacy [18]-[20]. The availability of interesting and developmentally appropriate Islamic reading 

resources is also often limited, preventing children from engaging in meaningful reading activities [21]. Family 

support for the habituation of religious literacy is not optimal, resulting in inconsistent internalization of Islamic 

values [22]. The complexity of these factors requires a comprehensive approach to improving Islamic literacy in 

MI students, encompassing pedagogical reinforcement, the provision of learning resources, and collaboration 

between schools and families. 

An analysis of the challenges of Islamic literacy for MI students needs to be placed within the 

framework of Islamic educational philosophy so that the issues that arise are not only understood at the technical 

level, but also in the dimension of the essence of education itself. Islamic educational philosophy emphasizes 

that the educational process must lead to the formation of a complete person, namely a person who is balanced 

between spiritual, intellectual, and moral aspects [23], [17], [24]. Islamic literacy is not merely the ability to read 

religious texts, but the process of internalizing values sourced from revelation, reason, and life experience [25]. 

The problem of religious literacy through the ontological, epistemological, and axiological perspectives of 

Islamic education is caused by weak student understanding, lack of role models, and a minimal reading culture 

can be understood as symptoms of the lack of integration of the educational process with the goal of forming 

people with Islamic character [26], [27]. The study of Islamic literacy in Islamic elementary schools (MI) cannot 

be separated from the basic principles of Islamic educational philosophy, which places religious knowledge as 

the foundation for the formation of morals and civilization. 

Previous research findings indicate a significant gap between the ideals of Islamic education and the 

reality of Islamic literacy in Islamic elementary schools (Madrasah Ibtidaiyah) [28], [29]. Islamic education 

guides students to become individuals of faith, noble character, and able to understand and practice religious 

teachings comprehensively [30]. Many MI still face limitations in realizing these goals, both in terms of learning 

quality, availability of learning resources, and teacher readiness to implement effective literacy approaches [26]. 

Learning models that do not fully encourage active student involvement, a lack of habituation to reading relevant 

Islamic texts, and a learning environment that does not fully support the development of religious character 

hinder the process of internalizing values [27]. This reality confirms the persistent gap between the ideology of 

Islamic education, which emphasizes the formation of a perfect human being, and the empirical situation, which 

demonstrates students' low levels of basic religious literacy. Therefore, more systematic and sustainable 

improvement efforts are needed. 

Research on the challenges of Islamic literacy among Islamic elementary school students is crucial to 

obtain a comprehensive picture of the real conditions on the ground and to understand the factors influencing the 

development of religious literacy in elementary school-aged children. Various efforts to improve the quality of 

Islamic education (IRE) learning and the promotion of Islamic literacy habits often lack a strong empirical basis, 

resulting in interventions that are not fully targeted [31]. Key obstacles include student abilities, teacher learning 

strategies, the availability of literacy resources, and family and environmental support. An in-depth analysis of 

these challenges also allows for the development of recommendations that are more relevant to students' needs. 

This research plays a crucial role as a bridge between the ideal conditions of Islamic education and educational 

practices in Islamic elementary schools, allowing the results to serve as a foundation for developing more 

effective policies, curricula, and learning strategies oriented toward Islamic character development. 

The urgency of research into the challenges of Islamic literacy among MI students lies in the urgent 

need to strengthen the quality of religious education from the elementary level as a foundation for character 

development. The complexity of social developments and the current digitalization of information require 
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students to develop religious literacy skills that are not only cognitive but also capable of guiding them in 

developing strong Islamic attitudes, morals, and identities. This research is expected to produce empirical 

findings that can serve as a reference for curriculum development, learning methods, and literacy strengthening 

policies in madrasah environments. 

 

 

2. RESEARCH METHOD 

2.1 Types of Research 

This study employed a mixed methods design with an explanatory sequential model, an approach that 

combines quantitative data collection and analysis first, then reinforced with qualitative data as a subsequent 

stage [32]. This approach was chosen to provide a comprehensive picture of the challenges of Islamic literacy 

among Islamic elementary school students, as quantitative measurement results often fail to fully explain the 

underlying factors behind low Islamic literacy skills. The quantitative stage was used to objectively map 

students' ability levels, while the qualitative stage provided a richer explanation of the context, experiences, and 

learning dynamics that influence Islamic literacy. The combination of these two approaches enabled the 

researcher to gain a comprehensive and holistic understanding that is more relevant for developing strategies to 

improve Islamic literacy in Islamic elementary schools. 

2.2 Population and Research Sample 

The subjects of this study were students of an Islamic elementary school (MI) in City X, consisting of 

80 fifth-grade students and 47 sixth-grade students, for a total of 127 participants. The study employed a total 

sampling technique in the quantitative phase, as the population size was relatively affordable and allowed all 

students to be respondents to obtain a comprehensive picture of students' Islamic literacy skills. The qualitative 

phase employed a purposive sampling technique, which involves deliberately selecting informants based on 

considerations of variations in literacy skills, engagement in learning, and readiness to provide in-depth 

information. Qualitative informants also included Islamic Religious Education teachers and madrasah principals 

to broaden perspectives on learning conditions, school environmental support, and factors influencing students' 

Islamic literacy development. This combined approach ensured that the data obtained had both representative 

breadth and analytical depth. 

2.3 Research Instruments and Data Collection Techniques 

Data collection in this study was conducted using a combination of quantitative and qualitative 

techniques to obtain more comprehensive information. Data were obtained through an Islamic literacy test that 

covered the ability to read the hijaiyah letters, understand the basic meaning of religious texts, and understand 

faith, worship, and morals. Additionally, a Likert-scale questionnaire was used to measure non-cognitive aspects 

such as interest in reading Islamic texts, religious study habits, access to reading resources, and family and 

school support for literacy activities. In the qualitative phase, data was collected through in-depth interviews 

with students, teachers, and madrasah principals to explore their experiences, perceptions, and challenges in 

developing Islamic literacy. Observation techniques were also used to capture Islamic Religious Education (IRE) 

learning practices and literacy activities in the classroom and madrasah environment. Additional qualitative data 

were obtained through documentation, such as textbooks, class schedules, and available literacy facilities. The 

use of these various instruments enabled researchers to obtain a comprehensive picture of students' Islamic 

literacy skills and the supporting and inhibiting factors. 

2.4 Data Analysis Techniques 

Data analysis in this study was conducted in two stages, consistent with a mixed methods approach. In 

the quantitative phase, test and questionnaire data were analyzed using descriptive statistics, such as percentages, 

categories, and average scores, to map students' Islamic literacy levels across various aspects, including their 

ability to read religious texts, understanding basic religious concepts, and literacy habits. This analysis provides 

an initial overview of student ability trends in grades 5 and 6 of Islamic elementary schools (MI). Next, in the 

qualitative phase, analysis was conducted using the Miles and Huberman model, which encompasses data 

reduction, data presentation, and conclusion drawing. This approach was used to identify key themes related to 

Islamic literacy challenges, such as student perceptions, teacher instructional strategies, and supportive learning 

environments. The results of the quantitative and qualitative analyses were then integrated to generate a deeper 

and more comprehensive understanding of the factors influencing Islamic literacy skills of Islamic elementary 

school students. This integration process is key to providing a comprehensive interpretation in line with the 

research objectives. 

2.5 Research Procedures 

The research procedure was implemented through three main stages in accordance with the explanatory 

sequential model. The first stage was quantitative data collection, which included administering an Islamic 

literacy test and distributing a questionnaire to all grades 5 and 6 students to obtain an initial overview of their 
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literacy skills and habits. The results of this stage were used to determine the focus of the subsequent research. 

The second stage was qualitative data collection, conducted through in-depth interviews, observation, and 

documentation with selected informants based on quantitative findings, to uncover factors influencing the 

development of students' Islamic literacy. The third stage was data integration, combining the results of 

quantitative and qualitative analyses to produce a comprehensive explanation of the challenges of Islamic 

literacy. The validity of the quantitative data was strengthened through instrument validity and reliability tests, 

while the validity of the qualitative data was maintained through source and method triangulation techniques, as 

well as member checking to ensure the consistency and credibility of the findings.  

 

 

3. RESULTS AND DISCUSSION 

The results of quantitative data collection show the level of Islamic literacy of MI students as depicted 

in the following table: 

 

Table 1. Recapitulation of Quantitative Results of Islamic Literacy of MI Students (N = 127) 

Component Category/Indicator Number of Students Percentage 

Islamic Literacy Level (Total Score) Very high 9 7.1% 
 

Tall 28 22.0% 
 

Currently 54 42.5% 
 

Low 31 24.4% 
 

Very Low 5 3.9% 

Ability to Read Hijaiyah Good 37 29.1% 
 

Enough 52 40.9% 
 

Poor 38 29.9% 

Understanding the Meaning of Islamic Texts High 22 17.3% 
 

Medium 63 49.6% 
 

Low 42 33.1% 

Mastery of Faith Good 41 32.3% 
 

Enough 58 45.7% 
 

Poor 28 22.0% 

Mastery of Worship Good 36 28.3% 
 

Enough 61 48.0% 
 

Poor 30 23.6% 

Moral Mastery Good 43 33.9% 
 

Enough 57 44.9% 
 

Poor 27 21.3% 

Frequency of Reading Islamic Books Routine 24 18.9% 
 

Sometimes 56 44.1% 
 

Rarely 47 37.0% 

Availability of Islamic Readings at Home Available and used 39 30.7% 
 

Available, rarely used 33 26.0% 
 

None 55 43.3% 

Parental Support High 28 22.0% 
 

Medium 62 48.8% 
 

Low 37 29.1% 

 

Table 1 shows that the Islamic literacy level of students at Islamic Elementary Schools (Madrasah 

Ibtidaiyah) is mostly in the moderate category (42.5%). Of the 127 students who responded, 22% achieved the 

high category, and 7.1% achieved the very high category. Meanwhile, a significant proportion remained in the 

low (24.4%) and very low (3.9%) categories, indicating that Islamic literacy skills are not evenly distributed and 

require comprehensive improvement. 
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In terms of reading the hijaiyah letters, the majority of students fell into the adequate category (40.9%), 

followed by good (29.1%) and poor (29.9%). This finding indicates that nearly a third of students still experience 

basic difficulties in reading the hijaiyah, which impacts their ability to understand religious texts. This is 

consistent with findings regarding understanding the meaning of Islamic texts, where almost half of students fell 

into the moderate category (49.6%), while 33.1% fell into the low category. Only 17.3% of students had a good 

understanding of the meaning of simple religious texts. 

In terms of mastery of faith, worship, and morals, student ability patterns also tend to be in the moderate 

category. In faith, the majority of students are in the sufficient category (45.7%), while only 32.3% are in the 

good category. In the aspect of worship, the majority of students are also in the sufficient category (48.0%), 

while the good category reaches 28.3%. A similar pattern is seen in mastery of morals, with the proportion of the 

sufficient category at 44.9% and the good category at 33.9%. Overall, these three basic aspects indicate that 

student abilities are quite adequate, but have not yet reached the optimal level. 

In terms of interest and religious literacy habits, reading Islamic books remains low. 37.0% of students 

rarely read, while 44.1% read only occasionally. Only 18.9% of students regularly read religious books. This is 

reinforced by data showing that 43.3% of students do not have Islamic reading materials at home, and 26% have 

books but rarely use them. The limited availability of reading materials within the family environment also 

contributes to low literacy habits. 

Parental support for literacy activities is also moderate, with nearly half of students (48.8%) reporting 

moderate parental support, while 29.1% report low levels of support. These findings indicate that the home 

environment is not yet a strong supporter of religious literacy development. 

The results of qualitative data collection revealed the following findings, summarized in the following 

table: 

 

Table 2. Recapitulation of Qualitative Results of Islamic Literacy of MI Students 

Main Theme 
Sub-Themes/Specific 

Findings 

Data Evidence 

(Interviews/Observations/Documentation) 
Meaning of Findings 

Students' Basic 

Literacy Skills 

Difficulty reading 

hijaiyah letters 

Many students still mispronounce certain 

letters; students admit to never receiving 

intensive practice at home. 

Hijaiyah literacy skills 

are not yet evenly 

distributed and are an 

initial obstacle in 

understanding religious 

texts. 
 

Understanding of the 

meaning of the text is 

still low 

Students often read without understanding the 

meaning; they need repeated teacher 

explanations. 

Religious literacy is 

still mechanical and 

has not yet reached an 

understanding of 

meaning. 

Islamic 

Education 

Learning 

Process in Class 

The learning method 

tends to be lecture-

based. 

Observations show a predominance of verbal 

explanations without literacy activities. 

Learning strategies do 

not support the 

development of 

religious literacy. 
 

Minimal variety of 

learning media. 

Teachers use standard textbooks without 

additional Islamic storybooks. 

Media do not support 

literacy stimulation. 

Students' 

Literacy 

Interests and 

Habits 

Low interest in 

reading 

Students stated that they rarely read Islamic 

books outside of class hours. 

Literacy habits are not 

formed within the 

family or school 

environment. 
 

Unscheduled reading 

activities 

There is no specific reading time during school. Schools have not yet 

implemented a 

structured Islamic 

literacy culture. 

Family Support Limited learning 

support 

Parents admitted they rarely accompany their 

children because they are focused on work. 

The family's role as a 

literacy driver is not 

yet optimal. 
 

Lack of Islamic 

reading materials at 

home 

Most students' homes do not have storybooks 

or religious reading materials. 

Home conditions do 

not support literacy 

habits. 
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Madrasah 

Facilities and 

Environment 

Reading corner not 

available 

Classroom observations revealed a lack of 

reading space or shelves. 

The school 

environment provides 

limited access to 

Islamic books. 

Facilities do not yet 

support the religious 

literacy movement. 
 

Library less active School documents indicate a limited collection 

of Islamic books. 

The school 

environment provides 

limited access to 

Islamic books. 

Facilities do not yet 

support the religious 

literacy movement. 

Teachers' 

Challenges in 

Developing 

Literacy 

Limited Islamic 

Education learning 

time 

Teachers say there is not enough time allocated 

for reading habits. 

The curriculum 

structure hinders 

literacy intensity. 

 
Heterogeneity of 

student abilities 

Reading ability ranges widely. Teachers need a 

differentiated approach 

that is not yet available. 

Student 

Perceptions of 

Learning 

Learning is 

considered “difficult” 

Students said some religious material was 

difficult to understand. 

Low literacy affects 

perceptions of Islamic 

Religious Education 

(IRE) material. 
 

Students prefer 

storytelling methods 

Interviews revealed a high level of enthusiasm 

for the stories of the prophets/morals. 

Storytelling has the 

potential to be an 

effective literacy 

strategy. 

Strengthening 

Islamic Values 

Moral practices are 

not yet consistent. 

Understanding of 

worship still needs 

guidance. 

The teacher stated that polite behavior was not 

yet stable. 

Character 

strengthening through 

literacy is needed. 

 
Moral practices are 

not yet consistent. 

Understanding of 

worship still needs 

guidance. 

Students often performed ablution or prayer 

readings incorrectly. 

Religious literacy is 

still at a basic level. 

 

Table 2 provides an in-depth overview of the Islamic literacy challenges faced by MI students. Initial 

findings indicate that students' basic literacy skills, particularly in reading the hijaiyah letters, remain uneven. 

Many students still mispronounce certain letters, and most admit to rarely practicing reading at home. This 

situation impacts their ability to understand the meaning of religious texts, as some students read mechanically 

without understanding the meaning of the verses or texts they read. This indicates that students' religious literacy 

skills remain superficial and have not yet reached a deep level of understanding. 

In terms of the learning process, observation data shows that Islamic Religious Education (IRE) 

learning is still dominated by lectures and verbal explanations. Teachers rarely use literacy-based learning 

methods such as directed reading, text discussions, or summary reading activities. Furthermore, the variety of 

learning media is still very limited. Teachers rely more heavily on standard textbooks without utilizing Islamic 

storybooks or visual media that can facilitate student understanding. This situation makes learning less effective 

in encouraging active religious literacy activities. 

Further findings illustrate that students' interest in and literacy habits are also still low. Most students 

admitted to rarely reading Islamic books outside of class hours, and reading activities at school are not 

scheduled. There is no specific time set aside for independent reading, and schools have not yet implemented a 

structured Islamic literacy culture. This lack of reading habits has implications for students' weak ability to 

develop an independent understanding of Islam. 
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Within the family environment, parental involvement in supporting children's Islamic literacy is also 

minimal. Many parents rarely accompany their children in religious studies at home due to limited time or 

educational background. Most students' homes do not even have Islamic reading materials, so children are not 

accustomed to interacting with religious texts outside of school. This indicates that families are not yet the 

primary agents in developing religious literacy habits. 

The condition of the madrasah's facilities and environment also influence students' literacy 

development. Observations indicate that classrooms lack reading corners, and the school library is not 

functioning optimally due to the limited collection of Islamic books relevant to the students' age range. The 

madrasah lacks a planned religious literacy program, thus severely limiting students' access to Islamic reading. 

Teachers also face various challenges in developing Islamic literacy. In addition to limited Islamic 

Religious Education (IRE) learning time, teachers face a wide range of student abilities. Some students are very 

weak in reading the hijaiyah (hijaiyah), while others are quite good. This situation requires teachers to 

implement a differentiated learning approach, but adequate guidance or facilities are not yet available for this. 

Teachers also stated that reading habit strategies have not been implemented due to the dense curriculum. 

From the students' perspective, Islamic Religious Education (IRE) learning is often considered difficult 

because they struggle to understand the material presented. However, students show high enthusiasm when 

teachers use storytelling, particularly about the stories of the Prophets and morals. This indicates that storytelling 

has the potential to be an effective strategy for improving students' Islamic literacy. However, students' moral 

practices have not been consistently implemented. Teachers assessed that students' polite behavior still needed 

improvement, and their understanding of religious procedures still required intensive guidance, particularly 

regarding the sequence of ablution and prayer recitations. 

Overall, the qualitative research findings illustrate that challenges to Islamic literacy among Islamic 

elementary school students stem not only from their basic abilities but also from pedagogical factors, the school 

environment, family support, and learning facilities. This situation indicates the need for comprehensive 

interventions that include improving teacher skills, providing engaging reading materials, strengthening a culture 

of literacy, and collaboration between schools and families to foster a conducive Islamic literacy ecosystem. 

The results of this study indicate that the Islamic literacy level of MI students is generally in the 

moderate category, with some students still facing difficulties in basic skills such as reading the hijaiyah letters 

and understanding the meaning of religious texts. The importance of reading and understanding skills as a basis 

for properly internalizing Islamic values [33], [34], [6]. These skills are the foundation for developing a child's 

religious character and spiritual attitudes. Weak reading habits and limited access to Islamic literature are the 

main causes of poor Islamic literacy among MI students. The dominance of the moderate and low categories 

reflects a gap between the ideal concept of integrative Islamic literacy and empirical conditions that are still 

partial and not yet optimally developed. Most MI students still face limitations in correctly reading the hijaiyah 

letters and understanding the meaning of Islamic texts, as evidenced by the high proportion of students in the 

moderate and low categories. This fact indicates that basic religious literacy skills have not yet developed 

optimally. Mastery of the hijaiyah alphabet, tajweed, and understanding its meaning are essential prerequisites 

for developing comprehensive and meaningful Islamic literacy [35]-[37]. Literacy is not merely understood as 

the technical ability to read, but as a cognitive process for grasping the messages and values contained in 

religious texts [38], [39]. Students with low hijaiyah skills tend to have difficulty understanding Quranic verses 

and other religious materials, resulting in low motivation and interest in Islamic Religious Education (IRE) 

learning [40], [41]. Limited reading and comprehension skills are a critical point that needs to be strengthened 

through more varied, targeted, and developmentally appropriate learning interventions for MI students.  

The learning strategies used by Islamic Religious Education (IRE) teachers are still dominated by 

lectures and verbal explanations, with minimal use of learning media and literacy activities that actively engage 

students [17]. The importance of meaningful learning through recitation (tilawah), tadabbur (contemplation), and 

gradual internalization of values [42] is emphasized. Islamic literacy requires an active, collaborative, and text-

based approach in modern pedagogical practices so that students can develop reading comprehension skills while 

internalizing Islamic teachings [43]. The use of methods such as storytelling, visual media, or directed reading 

activities can significantly increase students' religious interest and understanding [2]. The low variety of learning 

strategies found in the field is one of the factors hampering the development of Islamic literacy in MI students. 

There is a need to improve teachers' pedagogical competence to provide more innovative, interactive, and 

contextual learning. 

The family and madrasah environments do not fully support the development of students' Islamic 

literacy. Most students lack religious reading materials, and parental support in religious learning activities 

remains very limited. The family is the primary educational environment that should instill religious values, 

habits, and habits from an early age [5], [44]. Madrasah facilities, such as libraries, reading corners, and learning 

media, are either unavailable or not functioning optimally, indicating that a culture of Islamic literacy has not yet 

been institutionally established. The availability of reading materials, family involvement, and school support are 

important factors that significantly improve students' literacy skills [6], [25]. The weakness of literacy support 
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systems, both at home and at school, is an external factor that significantly contributes to the low Islamic literacy 

skills of MI students. 

This research shows that teachers face quite complex challenges in developing students' Islamic 

literacy. Limited Islamic Religious Education (IRE) instructional time makes it difficult for teachers to cultivate 

reading habits, deepen the meaning of texts, and practice worship intensively. Furthermore, the heterogeneity of 

student abilities, ranging from very weak to relatively strong, necessitates differentiated learning, while facilities 

and learning media support remain minimal. Teachers should be murabbi (leaders) who not only deliver material 

but also guide students' spiritual and literacy development through a continuous and adaptive process [4], [45]. 

Field conditions indicate that teachers primarily act as information transmitters due to limited resources and 

curriculum burdens. The lack of learning media, the administrative burden on teachers, and the disparity in 

student abilities are significant factors hindering the improvement of Islamic literacy in elementary school 

students [46]. The challenges faced by teachers in madrasahs are not only pedagogical but also structural and 

systemic, necessitating stronger institutional support. The development of students' morals and understanding of 

religious practices remains inconsistent, as evidenced by the large number of students who misunderstand the 

order of ablution (wudu) and prayer recitations, and lack consistency in demonstrating polite behavior in daily 

life. This fact indicates that their Islamic literacy has not been fully internalized in their attitudes and actions. 

Morals are the primary goal of education (ghayah at-tarbiyah), and Islamic literacy should be a pathway to 

developing character that reflects Islamic values [47]. Literacy does not stop at understanding texts but must be 

realized in real life through role models, habituation, and behavioral reinforcement. Improving students' morals 

and religious practices is more effective if religious literacy is delivered through applicable methods such as 

storytelling, hands-on practice, teacher role models, and daily habits. The misalignment between students' 

cognitive understanding and Islamic behavior demonstrates the need for a more comprehensive, integrative, and 

character-building approach to Islamic literacy [34]. 

Students' literacy skills are still in the moderate to low category, learning is still informative, and 

internalization of moral values and worship has not been optimal. The philosophical framework of Islamic 

education emphasizes that education must shape a complete human being balanced between cognitive, spiritual, 

and moral aspects [48], [49]. Epistemologically, Islamic education emphasizes that revelation and reason must 

be the basis for the formation of knowledge, but in practice, students experience limitations in understanding 

religious texts due to weak basic literacy. Axiologically, the goal of Islamic education is the formation of noble 

morals, but student behavior does not fully reflect these values. These empirical findings reinforce the view that 

Islamic education at the MI level does not fully reflect the holistic and transformative principles of tarbiyah. 

Revitalization of Islamic literacy-based learning is urgently needed, focusing not only on cognitive aspects but 

also on strengthening character through applied methods, role models, and the instilling of values in everyday 

life. 

 

 

4. CONCLUSION 

This study shows that the Islamic literacy level of elementary school students is generally moderate, 

with major weaknesses in their ability to read the hijaiyah letters and understand the meaning of religious texts. 

The Islamic Religious Education (IRE) learning process is still dominated by lecture methods and minimal 

media variety, thus under-promoting the development of an active and reflective literacy culture. Furthermore, 

the family and madrasah environments do not provide optimal support for developing a reading habit, as 

evidenced by the limited availability of Islamic reading materials, literacy facilities, and parental guidance. 

Philosophically, these findings indicate a gap between the ideal goal of Islamic education—the formation of a 

perfect human being—and the reality of students' literacy skills, which are not yet integrated cognitively, 

spiritually, and morally. 

This study has several limitations. First, the quantitative data only describe the literacy status of students 

at one madrasah, so the results cannot be generalized to a broader context. Second, the limited data collection 

time limits a more in-depth exploration of the dynamics of literacy habits within the family environment. Third, 

the Islamic literacy test instrument does not comprehensively cover all aspects of religious literacy, such as 

simple interpretation or value analysis within texts. These limitations need to be considered when interpreting 

the results. 

Future research is recommended to expand the sample size to include several madrasahs in different 

regions to obtain a more representative picture of students' Islamic literacy. A more comprehensive Islamic 

literacy instrument is also needed, encompassing Quranic reading skills, understanding values, and applying 

teachings in daily life. Furthermore, future research could explore storytelling-based interventions, Islamic 

digital media, or literacy learning models to test the effectiveness of specific strategies in improving Islamic 

literacy. Longitudinal studies are also recommended to continuously and in-depthly observe students' literacy 

development. 

 



                ISSN: 2722-628X 

J. Pend. A. Isl. Ind, Vol. 6, No. 4, December 2025:  166 - 175 

174 

ACKNOWLEDGEMENTS 

The authors would like to express their sincere gratitude to all parties who have contributed to the 

completion of this research. 

 

REFERENCES 
[1] R. Diani, G. C. Kesuma, N. Diana, Y. Yuberti, R. D. Anggraini, and D. Fujiani, “The Development of Physics Module 

with the Scientific Approach Based on Islamic Literacy,” Journal of Physics: Conference Series, vol. 1155, no. 1, 

2019, doi: 10.1088/1742-6596/1155/1/012034. 

[2] M. Hanif and S. D. Indianto, “Developing Islamic Science Based Integrated Teaching Materials for Islamic Education 

in Islamic High School,” Pegem Egitim ve Ogretim Dergisi, vol. 11, no. 4, pp. 282–289, 2021, doi: 

10.47750/pegegog.11.04.27. 

[3] Z. Ozgen and S. I. El Shishtawy Hassan, “Meaning of a textbook: Religious education, National Islam, and the politics 

of reform in the United Arab Emirates,” Nations and Nationalism, vol. 27, no. 4, pp. 1181–1197, 2021, doi: 

10.1111/nana.12734. 

[4] M. Damopolii, M. U. Shabir, and M. A. Burga, “The Phenomenon of Punishment at Pesantren in South Sulawesi: An 

Islamic Law and Islamic Education Approaches,” Samarah, vol. 7, no. 3, pp. 1643–1660, 2023, doi: 

10.22373/sjhk.v7i3.18207. 

[5] N. A. Memon, M. Abdalla, and D. Chown, “Laying Foundations for Islamic Teacher Education,” Education Sciences, 

vol. 14, no. 10, 2024, doi: 10.3390/educsci14101046. 

[6] S. A. Guritno, Z. Lessy, and M. M. Ahmad, “Religious Moderation Education: An Interpretative Phenomenological 

Analysis on Identity Reconstruction in Polite Islamic Literacy Ambassadors,” Jurnal Pendidikan Agama Islam, vol. 19, 

no. 1, pp. 69–80, 2022, doi: 10.14421/jpai.2022.191-06. 

[7] A. Daddow, D. Cronshaw, N. Daddow, and R. Sandy, “Strengthening inter-cultural literacy and minority voices 

through narratives of healthy religious pluralism in higher education,” International Journal of Inclusive Education, 

vol. 25, no. 10, pp. 1174–1189, 2021, doi: 10.1080/13603116.2019.1600056. 

[8] I. Ruslan and M. A. Irham, “The Role of Cultural Literacy and Peace Education in Harmonization of Religious 

Communities,” Journal of Social Studies Education Research, vol. 13, no. 3, pp. 174–204, 2022. 

[9] M. Kosim, F. Muqoddam, F. Mubarok, and N. Q. Laila, “The dynamics of Islamic education policies in Indonesia,” 

Cogent Education, vol. 10, no. 1, 2023, doi: 10.1080/2331186X.2023.2172930. 

[10] Z. Mochtar et al., “Islamic Philanthropy: Implementation of Regulations And Utilization of Waqf Proceeds in Jambi,” 

Jurnal Hukum Islam, vol. 21, no. 1, pp. 159–180, 2023, doi: 10.28918/jhi_v21i1_07. 

[11] A. Salim et al., “Integrating Javanese culture in Islamic education: the role of Pathok Negara Mosque,” Indonesian 

Journal of Islam and Muslim Societies, vol. 14, no. 2, pp. 381–407, 2024, doi: 10.18326/ijims.v14i2.381-407. 

[12] F. Syukur et al., “Integration of Artificial Intelligence in Islamic Higher Education: Comparative Responses between 

Indonesia and Thailand,” Nazhruna: Jurnal Pendidikan Islam, vol. 7, no. 3, pp. 531–553, 2024, doi: 

10.31538/nzh.v7i3.13. 

[13] A. Husna, Y. Mahfuds, Y. O. O.-O. Uthman, and A. Aprilianto, “Building A Muslim Worldview Through Islamic 

Education in The Middle of Globalization,” Nazhruna: Jurnal Pendidikan Islam, vol. 6, no. 1, pp. 46–59, 2023, doi: 

10.31538/nzh.v6i1.2622. 

[14] N. Saada, “Educating for global citizenship in religious education: Islamic perspective,” International Journal of 

Educational Development, vol. 103, 2023, doi: 10.1016/j.ijedudev.2023.102894. 

[15] M. Alhashmi and J. Moussa-Inaty, “Professional learning for Islamic education teachers in the UAE,” British Journal 

of Religious Education, vol. 43, no. 3, pp. 278–287, 2021, doi: 10.1080/01416200.2020.1853046. 

[16] C. Chotimah, S. Z. Qudsy, and M. Yusuf, “Superficial implementation of religious moderation in Islamic educational 

management,” Cogent Education, vol. 12, no. 1, 2025, doi: 10.1080/2331186X.2024.2442235. 

[17] A. Mustafayeva, Y. Paltore, M. Pernekulova, and M. Issakhanova, “Islamic Higher Education as a Part of Kazakhs’ 

Cultural Revival,” Journal of Ethnic and Cultural Studies, vol. 10, no. 3, pp. 103–127, 2023, doi: 10.29333/ejecs/1515. 

[18] Y. J. Abed Khasawneh and M. A. S. Khasawneh, “Using digital story strategy in teaching Islamic education and its 

impact on achievement and developing moral thinking,” Journal of Infrastructure, Policy and Development, vol. 8, no. 

12, 2024, doi: 10.24294/jipd.v8i12.6803. 

[19] T. S. A. B. T. Kasim, S. F. B. Yaakob, and N. F. B. M. Razif, “Family Influence on Female’s Blood Education in the 

Context of Islamic Practice in Malaysia,” El-Usrah, vol. 7, no. 2, pp. 623–647, 2024, doi: 10.22373/ujhk.v7i2.26252. 

[20] E. Sulistyowati and H. F. Adira, “Development of TPACK Instrument to Measure Teacher Knowledge in Islamic 

Education for In-Service Teacher Professional Training,” Educational Process: International Journal, vol. 16, 2025, 

doi: 10.22521/edupij.2025.16.193. 

[21] A. Hi. Usman and A. F. Mahmud, “Addressing Low Speaking Proficiency in EFL Students: The Impact of Integrated 

Teaching Strategies in an Islamic Education Setting,” International Journal of Language Education, vol. 8, no. 3, pp. 

503–519, 2024, doi: 10.26858/ijole.v8i3.66493. 

[22] A. Yudiawan, B. Sunarso, and F. Sari, “Successful online learning factors in covid-19 era: Study of islamic higher 

education in west papua, indonesia,” International Journal of Evaluation and Research in Education, vol. 10, no. 1, pp. 

193–201, 2021, doi: 10.11591/ijere.v10i1.21036. 

[23] I. Ikhrom et al., “Intolerance in Islamic textbooks: The quest for an Islamic teaching model for Indonesian schools,” 

Cogent Education, vol. 10, no. 2, 2023, doi: 10.1080/2331186X.2023.2268454. 

[24] E. Siregar, “Sufistic approach in Islamic education to increase social concern and peace,” Miqot: Jurnal Ilmu-Ilmu 

Keislaman, vol. 48, no. 1, pp. 25–38, 2024, doi: 10.30821/miqot.v48i1.1023. 

[25] H. C. Kim, Islamic Literacy: A Case Study in a State University in the USA, Taylor and Francis, 2025, pp. 141–160, 

doi: 10.4324/9781003536574-10. 



J. Pend. A. Isl. Ind ISSN: 2722-628X  

The Challenges of Islamic Literacy of Madrasah Ibtidaiyah Students From the… (Moh. Nasep) 

175 

[26] L. Auni and I. K. Trisnawati, “Integrating English Subject Materials into Islamic Boarding School Curriculum Context: 

Insights from Aceh, Indonesia,” Studies in English Language and Education, vol. 9, no. 2, pp. 667–684, 2022, doi: 

10.24815/siele.v9i2.23279. 

[27] M. Smagulov et al., “Some Trends in Islamic Education Forming Spiritual and Cultural Values of the Youth under the 

Influence of COVID-19,” European Journal of Contemporary Education, vol. 12, no. 4, pp. 1410–1421, 2023, doi: 

10.13187/ejced.2023.4.1410. 

[28] A. Aziz, F. Mubin, and A. Z. Sarnoto, “Design of Islamic education based on local wisdom,” International Journal of 

Advanced Science and Technology, vol. 29, no. 6, pp. 1278–1293, 2020. 

[29] U. J. Mirza, “Islamic Scientific Critical Consciousness as a theoretical framework for Muslim science educators,” 

London Review of Education, vol. 22, no. 1, 2024, doi: 10.14324/LRE.22.1.09. 

[30] A. Desrani, A. W. Ritonga, and M. Lubis, “Learning by doing: A teaching paradigm for active learning in Islamic high 

school,” Journal of Education and E-Learning Research, vol. 10, no. 4, pp. 793–799, 2023, doi: 

10.20448/jeelr.v10i4.5224. 

[31] A. Suradi, “The Social, Political, and Cultural Perspective of Islamic Education in Palembang Malay,” Journal of 

Ethnic and Cultural Studies, vol. 9, no. 3, pp. 56–71, 2022, doi: 10.29333/ejecs/1200. 

[32] J. W. Creswell, Educational Research: Planning, Conducting, and Evaluating Quantitative and Qualitative Research. 

Pearson Education, 2012. 

[33] M. T. Al Abza et al., “The Dialectic of Islamic Literacy and Adat Conservation,” Jurnal Lektur Keagamaan, vol. 22, 

no. 1, pp. 253–286, 2024, doi: 10.31291/jlka.v22i1.1200. 

[34] R. Diani et al., “Islamic Literacy-Based Physics E-Module with STEM Approach,” in IOP Conference Series: Earth 

and Environmental Science, vol. 1796, no. 1, 2021, doi: 10.1088/1742-6596/1796/1/012098. 

[35] Z. A. Buto, “An inquiry of the principles of Islamic education management in the Qur’an,” Miqot, vol. 44, no. 2, pp. 

268–282, 2020, doi: 10.30821/miqot.v44i2.731. 

[36] N. Nasrul, H. A. Gani, and A. Hakim, “Animated videos based on Tajweed science to improve students’ ability to read 

the Al-Qur’an,” Journal of Research in Instructional, vol. 4, no. 2, pp. 380–393, 2024, doi: 10.30862/jri.v4i2.437. 

[37] E. Suryana et al., “Exploring memorization patterns in the Tahfidz and Tarjamah Qur’an programs,” Jurnal Pendidikan 

Islam, vol. 10, no. 2, pp. 375–386, 2024, doi: 10.15575/jpi.v10i2.29969. 

[38] F. Muhammad, A. M. Abitolkha, and L. Dodi, “Dimensions of Sufism Within The Islamic Religious Education 

Curriculum,” Nazhruna, vol. 7, no. 1, pp. 40–58, 2024, doi: 10.31538/nzh.v7i1.4525. 

[39] S. Purnama et al., “The Shift in the Authority of Islamic Religious Education,” Qualitative Report, vol. 27, no. 9, pp. 

1830–1846, 2022, doi: 10.46743/2160-3715/2022.5325. 

[40] A. Kosasih et al., “Higher-Order Thinking Skills in Primary School,” Journal of Ethnic and Cultural Studies, vol. 9, 

no. 1, pp. 56–76, 2022, doi: 10.29333/ejecs/994. 

[41] M. Kustati, “The characteristics of pesantren in the development of Islamic education in West Sumatra,” Ulumuna, vol. 

24, no. 1, pp. 132–154, 2020, doi: 10.20414/ujis.v24i1.382. 

[42] N. Memon, I. Brifkani, and D. Chown, “Fostering Faithful Praxis,” Education Sciences, vol. 14, no. 10, 2024, doi: 

10.3390/educsci14101110. 

[43] R. M. Lubis et al., “The Importance of Islamic Education for The Mental Health of Youth in Using Social Media,” 

Nazhruna, vol. 6, no. 1, pp. 88–103, 2023, doi: 10.31538/nzh.v6i1.2703. 

[44] A. H. Ok, M. Al-Farabi, and F. Firmansyah, “Internalization of Multicultural Islamic Education Values,” 

Munaddhomah, vol. 3, no. 3, pp. 221–228, 2022, doi: 10.31538/munaddhomah.v3i3.265. 

[45] R. K. Rusli et al., “The Impact of Informative and Narrative Texts on Arabic Language Comprehension,” International 

Journal of Language Education, vol. 8, no. 4, pp. 795–806, 2024, doi: 10.26858/ijole.v8i4.70009. 

[46] N. Chanifah, Y. Hanafi, C. Mahfud, and A. Samsudin, “Designing a spirituality-based Islamic education framework,” 

Higher Education Pedagogies, vol. 6, no. 1, pp. 195–211, 2021, doi: 10.1080/23752696.2021.1960879. 

[47] S. Sylviyanah, “Pembinaan Akhlak Mulia pada Sekolah Dasar,” TARBAWY, vol. 1, no. 1, p. 53, 2014, doi: 

10.17509/t.v1i1.3762. 

[48] H. Ibda et al., “Islamic moderation in elementary school,” Journal of Education and Learning, vol. 18, no. 4, pp. 1246–

1253, 2024, doi: 10.11591/edulearn.v18i4.21821. 

[49] K. Karwadi, A. R. Zakaria, and A. Syafii, “A review of the effects of active learning on high order thinking skills,” 

Journal of Education and Learning, vol. 18, no. 1, pp. 97–106, 2024, doi: 10.11591/edulearn.v18i1.20895. 


