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Purpose of the study: This study aims to analyze the impact of cross-cultural
learning experiences on the formation and transformation of Islamic religious
identity among Muslim students studying abroad. It explores how exposure to
multicultural educational settings influences their faith, behavior, and
understanding of Islam.

Methodology: This research employed a qualitative descriptive approach with a
phenomenological design to examine the lived experiences of 15 Muslim
students from Indonesia, Malaysia, and Pakistan studying in Turkey and
Malaysia. Data were collected through semi-structured interviews, observations,
and reflective journals, and analyzed thematically using Braun and Clarke’s six-
step framework.

Main Findings: The results show that cross-cultural learning strengthens
students’ religious identity through five main processes: reflective faith
development, adaptive worship practices, intercultural dialogue, community-
based support, and the emergence of a global Muslim identity. Students
demonstrated spiritual resilience, deeper religious understanding, and
intercultural competence while maintaining Islamic values in pluralistic
environments.

Novelty/Originality of this study: This study introduces a holistic framework
linking cross-cultural learning with Islamic religious identity formation. It
highlights the role of intercultural engagement as a form of reflective religiosity
that strengthens faith through dialogue and adaptation. The findings advance the
field of Islamic education by positioning cross-cultural experience as a
pedagogical model for fostering wasatiyyah, resilience, and global Muslim
consciousness.
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1. INTRODUCTION

In the era of globalization, international mobility in education has become increasingly common among
students from diverse religious and cultural backgrounds [1], [2]. Muslim students, in particular, are now
pursuing their studies abroad in countries with different cultural, social, and religious contexts [3], [4]. This
global learning experience provides opportunities for intellectual and personal growth while also posing
challenges to the preservation of Islamic religious identity. The encounter with pluralistic societies encourages
Muslim students to negotiate between maintaining their faith and adapting to new cultural norms [5]-[7].
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Therefore, understanding how cross-cultural learning shapes their religious identity has become a significant
issue in contemporary Islamic education studies.

Islamic education is not only concerned with religious knowledge but also with the cultivation of faith,
ethics, and spiritual awareness in daily life [8], [9]. When Muslim students are exposed to multicultural
environments, their understanding and expression of Islam often undergo transformation. The interaction with
different worldviews and moral systems compels them to reinterpret their beliefs within a broader humanistic
framework. Such encounters can either strengthen their faith through reflection or weaken it due to cultural
assimilation pressures. Hence, the dynamics of Islamic identity formation in cross-cultural settings deserve
deeper exploration within the framework of global education [10], [11].

The process of maintaining Islamic identity abroad can be understood through the lens of cross-cultural
adaptation theory, which explains how individuals adjust to new cultural systems while preserving their core
values [12], [13]. In this context, religious identity acts as a stabilizing factor that provides a sense of continuity
and belonging. However, exposure to secular educational systems and diverse belief structures may lead to
cognitive dissonance or moral negotiation [14], [15]. These complex interactions between cultural adaptation and
spiritual resilience remain underexplored in existing Islamic education literature [10], [16], [17]. Thus, it is
essential to examine how such experiences influence Muslim students’ religious self-concept and behavioral
expressions.

Previous studies have predominantly focused on the challenges faced by Muslim minorities in Western
countries, emphasizing issues of discrimination, integration, and cultural adjustment [18], [19]. However, very
few have investigated how the learning process itself—as a form of cross-cultural engagement—affects
students’ internalization of Islamic values. Most existing works treat identity as a static construct rather than a
dynamic outcome of intercultural interaction and educational experience. This research seeks to address this gap
by analyzing the transformative nature of religious identity shaped through academic and social encounters
abroad. The study positions learning not merely as knowledge acquisition but as a cultural negotiation process
influencing one’s spiritual and moral consciousness.

The novelty of this study lies in its holistic examination of how cross-cultural learning environments
contribute to both the reinforcement and reconstruction of Islamic identity among Muslim students. Unlike prior
research that isolates religious identity from educational experience, this study integrates both dimensions under
a unified analytical framework. It explores identity transformation through academic engagement, social
participation, and intercultural communication [20], [21]. Furthermore, it considers the agency of students in
redefining their faith within inclusive and pluralistic educational spaces. By doing so, the research offers new
insights into how Islamic education can respond to globalization without losing its spiritual authenticity.

This research has strong significance for Islamic education institutions, policymakers, and educators
seeking to internationalize Islamic learning in a culturally sensitive manner. Understanding how Muslim students
navigate identity challenges abroad can inform the design of curricula that balance religious fidelity and
intercultural openness. It also contributes to the discourse on religious moderation (wasatiyyah) by showing how
exposure to diversity can foster empathy and tolerance among Muslim learners. In addition, the study highlights
the importance of developing global Muslim citizenship grounded in Islamic ethics. Such understanding is
crucial in shaping future Muslim professionals who are both faithful and adaptive in a globalized world. The
main objective of this study is to analyze the impact of cross-cultural learning experiences on the formation and
transformation of Islamic religious identity among Muslim students studying abroad.

2. RESEARCH METHOD
2.1. Type of Research

This study employed a qualitative descriptive approach with a phenomenological orientation to
understand the lived experiences of Muslim students studying abroad [22], [23]. The phenomenological design
was chosen to explore how participants interpret and internalize their Islamic religious identity within cross-
cultural educational contexts. This approach allows the researcher to capture the depth of emotional, cognitive,
and spiritual transformations experienced by the participants [7], [24]. The study does not attempt to generalize
findings but rather to provide an in-depth understanding of identity negotiation processes. Through rich narrative
data, this research seeks to uncover how cross-cultural encounters contribute to both the challenges and
reinforcement of Islamic values.

2.2. Research Subjects

The subjects of this study were Muslim students from Indonesia, Malaysia, and Pakistan who are
currently pursuing their higher education in developing countries such as Turkey and Malaysia, where Islamic
and secular values coexist in multicultural academic settings. A total of 15 participants were purposively selected
based on their active engagement in academic and religious communities. The participants represented diverse
disciplines, including education, social sciences, and engineering, to ensure a variety of perspectives. This
selection allowed the researcher to capture both gender and disciplinary diversity in understanding religious
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identity formation. The study location was chosen due to its relevance as a dynamic learning environment where
Islamic values interact with global academic culture.

2.3. Research Instruments and Data Collection Techniques

The primary research instrument was the semi-structured interview guide supported by observation and
reflective journal analysis [25], [26]. The instrument was designed to explore students’ experiences, perceptions,
and reflections on their Islamic identity throughout their cross-cultural learning journey. Interviews were
conducted both online and offline, lasting between 45—-60 minutes per session, while observations focused on
participants’ engagement in campus and community activities. Data collection also included participants’
reflective journals that describe their spiritual and social adaptation processes. To ensure credibility, data
triangulation was applied through multiple sources of information and cross-verification among participants [27],

[28].

Table 1. Interview Instrument Grid

Aspect

Indicators

Sample Questions

Religious Identity
Understanding

o Knowledge of Islamic teachings
e Consistency in  worship
practice

and

“How has your understanding of
Islam  evolved since studying
abroad?”

Cross-Cultural Adaptation

e Experience in adapting to new
cultures

e Managing cultural and religious
differences

“What challenges do you face in
maintaining your religious practices
in a multicultural environment?”

Interpersonal and Interfaith
Interaction

e Interaction with peers from other
religions
e Response to religious diversity

“How do your interactions with non-
Muslim friends influence your view
of Islam?”

Spiritual Resilience and
Reflection

e Coping with spiritual dilemmas
o Self-reflection and identity growth

“What experiences have strengthened
or tested your faith during your
studies abroad?”

e Role of campus or community

“How does your institution support

Institutional and Environmental organizations the maintenance of your religious
Support e Access to Islamic facilities or identity?”
mentors

2.4. Data Analysis Techniques

The collected data were analyzed using thematic analysis following Braun and Clarke’s six-step
framework: familiarization, coding, theme generation, review, definition, and reporting [29], [30]. The
researcher first transcribed all interviews and organized data from journals and observations into analytical units.
Codes were then developed to identify recurring patterns related to cross-cultural adaptation, religious
negotiation, and identity transformation [13], [31]. Emerging themes were categorized into major constructs
reflecting the study’s objectives. Data validation was carried out through peer debriefing and member checking
to enhance credibility and trustworthiness.

2.5. Research Procedure

The research was conducted through five main stages: (1) preparation, involving literature review and
instrument development; (2) participant recruitment, by contacting Muslim students studying in selected
countries; (3) data collection, through interviews, observations, and documentation; (4) data analysis, using
thematic interpretation; and (5) report writing, presenting the findings and implications for Islamic education.
Ethical approval was obtained prior to data collection, ensuring participants’ confidentiality and voluntary
participation. During data collection, rapport was built through informal communication to gain participants’
trust. The process lasted approximately three months, combining virtual and face-to-face interactions. The
research procedure ensured systematic, ethical, and contextually grounded exploration of the participants’
religious identity experiences. The research procedure can be seen in the following image:
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3.  RESULTS AND DISCUSSION

This study involved 15 Muslim students (8 male, 7 female) from Indonesia, Malaysia, and Pakistan who
were pursuing higher education in Turkey and Malaysia, both of which represent developing countries with
diverse cultural and educational systems. The data were analyzed using Braun and Clarke’s six-stage thematic
analysis, resulting in five dominant themes that illustrate the process of identity transformation through cross-
cultural learning: (1) strengthening of faith, (2) adaptive strategies for religious practice, (3) identity negotiation,
(4) institutional and community support, and (5) emergence of a global Muslim identity. Each theme below is
presented with representative interview excerpts, narrative synthesis, and analytical interpretation.

3.1. Strengthening of Faith Through Cross-Cultural Reflection
Based on the results of the interviews that have been conducted, the results obtained are:

“When my non-Muslim classmates asked why I pray five times a day, I realized I didn’t know
how to explain it deeply. That question pushed me to study the meaning of prayer, not just do it
by habit.” (Participant 4, Turkey)

“Living here made me see Islam not as something my parents taught me, but as something 1
personally choose every day.” (Participant 7, Malaysia)

Nearly all participants described that studying abroad strengthened their faith and deepened their
understanding of Islam. Through encounters with people of different beliefs, they were compelled to reflect
critically on the meaning and purpose of their own religious practices. Twelve participants mentioned that the
experience of being questioned about Islamic values led them to study the Qur’an, Hadith, and contemporary
Islamic thought more intentionally. This intellectual engagement made their faith more reasoned and reflective.
For many, Islam became less of a cultural identity and more of a conscious moral commitment.

This finding demonstrates that exposure to religious diversity can serve as a trigger for self-religious
awareness. Instead of diminishing their faith, the multicultural setting motivated students to internalize Islamic
values more meaningfully [32], [33]. This aligns with the idea that religious identity matures when tested
through dialogue and diversity. Participants consistently expressed that their understanding of Islam became
more intellectual, personal, and resilient after experiencing life abroad.

3.2. Adaptive Strategies for Maintaining Religious Practice
Based on the results of the interviews that have been conducted, the results obtained are:

“At first, I found it hard to pray on time because classes were back-to-back. Later, I learned to
plan my schedule better and used a prayer reminder app.” (Participant 2, Malaysia)

“Since there’s no mosque near my dorm, my friends and I turned a small room into a
mushalla. It became our spiritual space.” (Participant 11, Turkey)

Participants encountered several challenges in maintaining their daily worship practices, such as limited
access to halal food, prayer facilities, and religious holidays. However, these difficulties did not lead to religious
decline; rather, they inspired creative adaptation. Nine students described forming small prayer circles, creating
shared reminders for worship times, or establishing online groups to share Islamic reflections. These practices
reveal how students converted structural limitations into opportunities for spiritual discipline and community
bonding.

The ability to sustain religious routines despite external constraints reflects spiritual resilience—a key
dimension of lived faith [34], [35]. Through proactive adjustments, students demonstrated self-regulation and
prioritization of religious duties. Such experiences fostered autonomy and responsibility in their spiritual life,
strengthening their sense of agency as Muslims in multicultural contexts. Adaptation, therefore, became not only
a survival mechanism but a path to deeper faith engagement.

3.3. Negotiating Identity in Multicultural Interactions
“I used to feel nervous when someone asked about Islam, especially about women’s rights. But
now I see it as a chance to explain Islam properly.” (Participant 6, Turkey)

“One of my Christian classmates said she was surprised that Islam also promotes peace and
kindness. That conversation changed how she saw Muslims—and how [ saw myself.”
(Participant 10, Malaysia)

Students’ daily interactions in classrooms, dormitories, and social activities became dynamic spaces for
identity negotiation. Thirteen participants mentioned that they often engaged in conversations about religion,
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ethics, and social issues with non-Muslim peers. Initially, these dialogues were uncomfortable, but over time
they evolved into platforms for sharing and mutual learning. Students reported feeling more confident in
articulating Islamic perspectives with humility and respect.

The process of negotiating identity in a pluralistic setting fostered empathy, openness, and
communication skills grounded in Islamic ethics [36], [37]. Students learned to balance their commitment to
Islamic principles with respect for differing worldviews—a hallmark of wasatiyyah (moderation). Through these
interactions, participants embodied Islam as a religion of dialogue and compassion, rather than isolation or
defensiveness. The experience thus served as an informal yet powerful form of da’wah through example and
conversation.

3.4. Institutional and Community Support as Protective Factors
“Our university mosque is small but very active. Every Friday, Muslim students from different
countries gather—it feels like home.” (Participant 3, Malaysia)

“When [ felt homesick, joining an online Qur’an study group helped me stay connected to my
faith.” (Participant 14, Turkey)

Institutional and social environments played a vital role in sustaining students’ Islamic identity [38],
[39]. Participants emphasized that campus facilities, such as prayer rooms or Muslim student associations,
provided psychological comfort and moral reinforcement. Eleven students mentioned participating in weekly
halaqah, student-led religious discussions, or virtual Islamic learning sessions. These spaces allowed them to
express spirituality collectively and find solidarity amidst cultural differences.

Conversely, participants in less supportive academic environments relied heavily on digital platforms
such as WhatsApp or Telegram groups for faith-based connection. The findings highlight that social belonging—
whether physical or virtual—acts as a protective layer for religious identity. Such communal engagement
prevented isolation and strengthened the sense of the global ummah. This underscores the importance of
institutional awareness and inclusive policies for supporting Muslim students abroad.

3.5. Emergence of Global Islamic Consciousness
“Meeting Muslims from Africa, Europe, and the Middle East made me realize how diverse
Islam is—and how it unites us.” (Participant 9, Turkey)

“Before studying here, I only saw Islam from my local perspective. Now I understand it as a
universal way of life that connects people beyond culture.” (Participant 13, Malaysia)

The culmination of participants’ cross-cultural experiences was the formation of a global Islamic
consciousness—a more expansive and inclusive sense of being Muslim. Ten participants described feeling
spiritually enriched by meeting Muslims from various traditions and ethnicities. This exposure fostered humility,
global awareness, and an appreciation for Islam’s universality. Participants articulated a growing sense of
responsibility to represent Islam positively in academic and social contexts.

This global perspective marks a transition from a localized to a transnational religious identity. Students
began viewing themselves not only as members of their national community but as active contributors to the
worldwide ummabh. This integrative awareness also enhanced their intercultural competence and sense of ethical
citizenship. Ultimately, cross-cultural learning transformed participants into reflective Muslims who embody
Islam’s core values of mercy (rahmah), justice (adl), and wisdom (hikmah) within the framework of global
engagement. The summary of the thematic analysis in this study can be seen in Table 2:

Table 2. Summary of Thematic Analysis

Supporting

Theme Focus of Meaning Participants (n=15) Representative Quote
Strengthening of  Deepened and reflective D “I realized I pray not out of habit
Faith understanding of Islam but conviction.”
Adaptive Practice Creat.iv.e strategie.s for 9 “We turr}’ed a dorm room into a
sustaining worship mushalla.

Identity Dialogue and tolerance in 13 “I see questions about Islam as a
Negotiation multicultural settings chance to explain it properly.”
Institutional Role of communities and 11 “Joining halaqah here feels like

Support facilities finding home.”

Global Muslim  Integration of faith and 10 “Islam now feels universal, not just

Identity intercultural awareness local.”
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The findings of this study reveal that cross-cultural learning functions not merely as an academic
process, but as a transformative medium for spiritual growth and identity reconstruction among Muslim students
abroad. The experience of living and learning in multicultural contexts encouraged participants to reinterpret
their faith through reflection and dialogue. This phenomenon aligns with the concept of reflective religiosity
where faith evolves from a state of conformity into one of conscious conviction through encounters with
diversity. The intellectual and emotional engagement with different worldviews fosters a more reasoned
understanding of Islam, thereby bridging religious belief with global awareness [40], [41]. In this context,
education abroad becomes both an intellectual journey and a spiritual reawakening.

The adaptive strategies developed by students illustrate what may be termed spiritual resilience, a form
of faith-based coping that transforms adversity into moral strength. As observed in the participants’ creative
efforts to maintain prayer, dietary laws, and religious rituals, adaptation is not merely behavioral but
existential—it reflects iman-driven agency. Muslim learners abroad often cultivate independent religiosity
grounded in self-discipline and personal responsibility. Rather than viewing globalization as a threat, these
students embrace it as a field for cultivating steadfastness (istigamah) and sincerity (ikhlas). Such findings
expand the discourse of Islamic education by demonstrating how resilience is learned through lived experience,
not solely through institutional instruction.

The theme of identity negotiation underscores the dynamic nature of Islamic identity in pluralistic
environments. The participants’ willingness to engage in interfaith dialogue and clarify misconceptions about
Islam embodies the Qur’anic principle of ta‘aruf (knowing one another) as articulated in Surah Al-Hujurat
[49:13]. Dialogical Islam a model of religiosity that thrives through engagement rather than isolation. It
demonstrates how Muslim students enact da’wah bil hal (preaching through character) by practicing empathy
and respect in intercultural communication [42], [43]. In essence, the multicultural learning environment
becomes an informal pedagogical space where Islamic ethics of tolerance (tasamuh) and justice (‘adl) are
performed in real life, advancing the aims of wasatiyyah (moderation) in global Islamic education [44], [45].

The influence of institutional and community support in sustaining religious identity highlights the
social dimension of faith formation. Religious identity is reinforced through shared practices, communal
reflection, and collective learning [46], [47]. Muslim student associations, halagah groups, and online religious
networks provide emotional stability and moral reinforcement, functioning as informal educational systems that
complement formal instruction. These communities act as “faith scaffolds,” allowing students to practice Islam
within diverse institutional cultures without feeling alienated. For Islamic educators, this suggests that fostering
faith resilience requires not only curricular content but also the creation of supportive ecosystems that nurture
belonging and collaboration [48], [49].

Perhaps the most significant theoretical contribution of this study is the emergence of a global Muslim
identity, an integrative consciousness that harmonizes faithfulness to Islam with intercultural openness. This
construct transcends the dichotomy between traditionalism and modernity by positioning Islam as both a
spiritual foundation and a global ethical framework. The universal dimension of Islam,” where believers live
faithfully without withdrawing from modern society. Participants’ global outlook signifies the maturation of
their religious identity: Islam is understood not as an inherited culture but as a universal moral compass guiding
life in plural contexts. This redefinition of faith within the global arena demonstrates the adaptability of Islamic
education to multicultural realities while retaining its spiritual core.

In light of these findings, this study offers a new perspective for Islamic education in the era of
globalization. It suggests that cross-cultural learning can serve as a pedagogical model for cultivating reflective,
resilient, and dialogical Muslims who embody the values of rahmatan lil alamin (mercy to all creation) [50],
[51]. Instead of perceiving exposure to cultural diversity as a risk, Islamic educators and institutions should treat
it as a formative process for character and identity development. Integrating intercultural dialogue, experiential
learning, and faith reflection into curricula can bridge the gap between religious orthodoxy and global citizenship
[52], [53]. In doing so, Islamic education can evolve into a dynamic field that not only preserves faith but also
empowers Muslims to contribute meaningfully to a plural and interconnected world.

This research makes an important contribution to the development of Islamic education in the global era
by demonstrating that cross-cultural learning experiences can be a vehicle for the formation of a reflective,
resilient, and moderate religious identity. Its impact is evident in two main aspects: theoretical and practical.
Theoretically, the research findings broaden understanding of the concept of Islamic religious identity as a
dynamic process formed through social interaction and spiritual reflection. Practically, these findings provide a
basis for Islamic educational institutions to design curricula and learning programs that are more responsive to
the needs of Muslim students in multicultural environments. This research also emphasizes the important role of
institutions and campus communities in building a spiritual ecosystem that supports the strengthening of faith
and the adaptability of students abroad.

However, this study has several limitations. First, the relatively small number of participants, limited to
students from three developing countries, makes the results infeasible for generalization to the entire population
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of Muslim students abroad. Second, the phenomenological approach employed emphasizes subjective
experiences, thus relying heavily on individual narratives and interpretations. Furthermore, this study does not
in-depth explore the role of external factors such as university policies, government support, or media influence
on the formation of students' religious identities. Therefore, further research with a comparative approach,
involving more cultural contexts and types of institutions, is needed to enrich the understanding of the
relationship between cross-cultural experiences and the formation of global Islamic identity.

4. CONCLUSION

This study concludes that cross-cultural learning has a transformative impact on the Islamic religious
identity of Muslim students studying abroad. The findings reveal that exposure to multicultural environments
fosters deeper self-reflection, critical understanding, and conscious commitment to Islamic values. Rather than
diluting faith, the process of intercultural engagement strengthens personal spirituality through active adaptation
and reflective religiosity. Students develop a mature form of faith—intellectual, empathetic, and resilient—
characterized by their ability to live Islam authentically in diverse cultural contexts.

The research also demonstrates that maintaining religious identity in non-Muslim or mixed
environments requires spiritual resilience supported by community networks and institutional inclusivity.
Through creative adaptation—such as forming prayer circles, joining online Qur’anic study groups, and
practicing intercultural dialogue—students transform challenges into opportunities for spiritual growth.
Moreover, the emergence of a global Muslim identity indicates a shift from localized religiosity to an inclusive
consciousness that integrates Islamic ethics with global citizenship. Thus, cross-cultural education not only
strengthens faith but also cultivates Muslims who embody moderation (wasatiyyah), compassion (rahmah), and
justice (“‘adl) in a pluralistic world.

Overall, this study contributes to the field of Islamic education by framing cross-cultural learning as a
pedagogical space for faith development and identity negotiation. It underscores that the interaction between
Islam and global culture does not signify conflict but potential synergy. In essence, the experiences of Muslim
students abroad affirm that the essence of Islamic education—seeking knowledge (talabul ‘ilm)—is inherently
compatible with intercultural engagement and lifelong spiritual formation. Future research is recommended to
expand the scope of participants by involving Muslim students from various countries and educational
backgrounds, including those from developed countries and Muslim minorities. A mixed-methods approach can
also be used to combine the strengths of qualitative and quantitative analysis to produce a more comprehensive
understanding of the dynamics of religious identity in a global environment. Furthermore, longitudinal studies
are needed to track changes in students' religious identity throughout their studies and after returning to their
home countries. Research that highlights the role of higher education policy, support from Muslim diaspora
communities, and the influence of digital media on the formation of cross-cultural religious identity also has the
potential to enrich the discourse on Islamic education in the era of globalization.

ACKNOWLEDGEMENTS
The author would like to thank all parties involved in this research.

REFERENCES

[1] C.R. Glass, B. Streitwieser, and A. Gopal, “Inequities of global mobility: socioeconomic stratification in the meanings
of a university education for international students,” Comp. A J. Comp. Int. Educ., vol. 51, no. 1, pp. 43—60, Jan. 2021,
doi: 10.1080/03057925.2019.1590180.

[2] I Nikitina and T. Ishchenko, “Globalization of Education: Modern Experience,” Sci. J. Pol. Univ., vol. 56, no. 1, pp.
216-223, 2023, doi: 10.23856/5630.

[3] S. N. A. Akhwan, D. N. P. M. Kari, S. Amat, M. I. Mahmud, A. Y. A. Bakar, and K. S. K. Johari, “Acculturation
challenges faced by Malaysian muslim students studying abroad,” Pertanika J. Soc. Sci. Humanit., vol. 29, no. 1, pp.
337-353, 2021, doi: 10.47836/pjssh.29.s1.18.

[4] Z. K. Markhmadova, S. S. Duisenbayeva, and D. Dasrizal, “Exploratory Analysis of Challenges for international
Students Studying in Muslim- Majority Countries,” vol. 1, pp. 57-70, 2024.

[S1 A.Mala, Z. Zulkarnain, M. Y. Abu Bakar, and S. Marpuah, “Fostering tolerance through inclusive Islamic education:
The role of pesantren in navigating global challenges,” J. Pendidik. Agama Islam, vol. 12, no. 2, pp. 153-178, 2024,
doi: 10.15642/jpai.2024.12.2.153-178

[6] M. H. Tuna, “Fundamentals of a Pluralism-Fostering Islamic Religious Education: Navigating Cultural and Religious
Dimensions of Plurality,” Relig. Educ., vol. 119, no. 4, pp. 321-337, 2024, doi: 10.1080/00344087.2024.2384690.

[7T M. Yusuf, H. Pajarianto, I. Halim, Amriani, and M. Zhang, “The Life Experiences of Non-Muslim Students at
Muhammadiyah University,” Al-Hayat J. Islam. Educ., vol. 9, no. 2, pp. 438457, 2025, doi: 10.35723/ajie.v9i2.183.

[8] M. Hendawi, G. Al Murshidi, M. F. Hadi, M. Huda, and T. Lovat, “The Development of Islamic Education Curriculum
from the Quranic Perspective,” Ar-Fahruddin J. Islam. Educ., vol. 1, no. 2, pp. 93—123, 2024.

[91 B. W.K. Guna, S. E. Yuwantiningrum, F. Firmansyah, M. D. Aminudin, and A. Aslan, “Building Morality and Ethics

The Impact of Cross-Cultural Learning on Islamic Religious Identity among ... (Khaled Abdelhay Elsayed)



146

a ISSN: 2722-628X

[10]

[11]
[12]

[13]

[14]
[15]

[16]

[17]

(18]

[19]

[20]

[21]
[22]

[23]

[24]

(23]

[26]

[27]

(28]
[29]
[30]

[31]

[32]

[33]
[34]

[35]

Through Islamic Religious Education in Schools,” IJGIE (International J. Grad. Islam. Educ., vol. 5, no. 1, pp. 14-24,
2024, doi: 10.37567/ijgie.v5i1.2685.

N. A. Rahman and A. Azzahra, “The Role of Islamic Education in Preserving Cultural Identity Amidst Global
Modemity,” Sinergi Int. J. Islam. Stud., vol. 2, no. 4, pp. 257-271, 2024.

S. I. A. Gilani and A. Waheed, “Current Challenges in Interfaith Relations within the Muslim Ummah: An Analysis of
Muhammad Hamidullah’s Contributions,” South. J. Arts Humanit., vol. 3, no. 1, pp. 78-116, 2025.

F. Ahmed Faiz, “Understanding Cultural Identity in a Globalized World,” J. Soc. Signs Rev., vol. 2, no. 01, pp. 1018,
2024.

N. Tanasy, N. Nuraeni, S. Aisyah, M. Ali, and M. Ishaq, “Cross-Cultural Adaptation in Exchange Programs:
Sociocultural Challenges for Students and How to Deal with Them,” Utamax J. Ultim. Res. Trends Educ., vol. 6, no. 3,
pp. 178-188, 2024, doi: 10.31849/utamax.v6i3.21875.

A. Cohen, “Dissonance as an educational tool for coping with students’ racist attitudes,” J. Educ. Controv. An
Interdiscip. J. Ideas, vol. 15, no. 1, pp. 1-38, 2022.

L. Schnabel, 1. Horwitz, P. Hekmatpour, and C. Schleifer, “Breaking Free of the Iron Cage: The Individualization of
American Religion,” Socius, vol. 11,2025, doi: 10.1177/23780231251327442.

M. A. S. Ayob, F. M. Sham, and J. Alias, “Exploring the interplay of religion and spirituality: an Islamic perspective on
spiritual seeking and human existence,” J. Relig. Educ., vol. 73, no. 2, pp. 189-205, Jul. 2025, doi: 10.1007/s40839-
025-00259-2.

Z. L. Syarifah, F. Syarif, S. Uddin, and A. Khondoker, “Culturally-Based Islamic Religious Education : Controversies ,
Changes , and Trends Toward Achieving the SDGs in the Modem Era,” Profetika J. Stud. Islam, vol. 26, no. 1, pp.
229-244,2025.

M. D. Dasopang, H. J. S. B. H. J. Adam, and I. F. A. Nasution, “Integration of Religion and Culture in Muslim
Minority Communities Through Islamic Education,” J. Pendidik. Islam, vol. 8, no. 2, pp. 221-238, 2022, doi:
10.15575/jpi.v8i2.19445.

K. Mitha, S. Ali, and Y. Koc, “Challenges to identity integration amongst sexual minority British Muslim South Asian
men,” J. Community Appl. Soc. Psychol., vol. 31, no. 6, pp. 749-767, 2021, doi: 10.1002/casp.2527.

K. Zhao, X. Du, and H. Tan, “Student engagement for intercultural learning in multicultural project groups via the use
of English as a lingua franca,” Lang. Cult. Curric., vol. 34, no. 4, pp. 438-457, Oct. 2021, doi:
10.1080/07908318.2020.1858094.

M. F. Teng, B. L. Reynolds, and X. Van Ha, “Social participation and identity change during study abroad: British
sojourners in China,” Int. J. Appl. Linguist. (United Kingdom), vol. 34, no. 1, pp. 30—45, 2024, doi: 10.1111/ijal.12476.
A. Bakioglu, S. Keser, M. Korumaz, and S. D. Ala, “A phenomenological research on the role of emotional orientation
in academics’ professional lives,” J. Pedagog. Res., vol. 6, no. 1, pp. 196213, 2022, doi: 10.33902/JPR.2022175848.
A. A. Alhazmi and A. Kaufmann, “Phenomenological Qualitative Methods Applied to the Analysis of Cross-Cultural
Experience in Novel Educational Social Contexts,” Front. Psychol., vol. 13, no. April, pp. 1-12, 2022, doi:
10.3389/fpsyg.2022.785134.

D. Lehner, “The Heroine’s/Hero’s Journey—A Call for Transformation? Transformative Learning, Archetypal
Patterns, and Embodied Knowing/Learning,” J. Transform. Educ., vol. 20, no. 2, pp. 88-104, 2022, doi:
10.1177/15413446211007089.

R. Ruslin, S. Mashuri, M. S. A. Rasak, F. Alhabsyi, and H. Syam, “Semi-structured Interview: A methodological
reflection on the development of a qualitative research instrument in educational studies,” IOSR J. Res. Method Educ.,
vol. 12, no. 1, pp. 22-29, 2022.

C. Sanchez-Guardiola Paredes, E. M. Aguaded Ramirez, and C. Rodriguez-Sabiote, “Content Validation of a Semi-
Structured Interview to Analyze the Management of Suffering,” Int. J. Environ. Res. Public Health, vol. 18, no. 21,
2021, doi: 10.3390/ijerph182111393.

Q. S. Rabbani, P. Hidayat, E. A. Maharani, and S. Satrianawati, “The Influence of Smartphone Use on the Cognitive
Abilities and Emotional Intelligence of Students at Pogung 2 State Elementary School,” J. Comput. Sci. Math. Learn.,
vol. 2, no. 1, pp. 1-5, 2025, doi: 10.70232/jcsml.v2il.11.

W. M. Lim, “What Is Qualitative Research? An Overview and Guidelines,” Australas. Mark. J., vol. 33, no. 2, pp. 199—
229, May 2025, doi: 10.1177/14413582241264619.

M. Naeem, T. Smith, and L. Thomas, “Thematic Analysis and Artificial Intelligence: A Step-by-Step Process for Using
ChatGPT in Thematic Analysis,” Int. J. Qual. Methods, vol. 24, Apr. 2025, doi: 10.1177/16094069251333886.

A. A. Cevik and F. M. Abu-Zidan, “Utilizing Al-Powered Thematic Analysis: Methodology, Implementation, and
Lessons Learned,” Cureus, vol. 17, no. 6, pp. 1-14, 2025, doi: 10.7759/cureus.85338.

N. Bara, “Multilingual identities in motion: exploring language, culture, and identity development among Algerian
students in the Erasmust programme,” J. Multiling. Multicult. Dev., pp. 1-17, Jun. 2025, doi:
10.1080/01434632.2025.2520835.

A. H. OK, M. Al-Farabi, and F. Firmansyah, “Internalization of Multicultural Islamic Education Values In High School
Students,” Munaddhomah J. Manaj. Pendidik. Islam, vol. 3, no. 3, pp. 221-228, 2023, doi:
10.31538/munaddhomah.v3i3.265.

M. Nursikin and M. Aji Nugroho, “Internalization of Qur’Anic Values in the Islamic Multicultural Education System,”
Didakt. Relig., vol. 9, no. 1, pp. 19-38, 2021, doi: 10.30762/didaktika.v9i1.3241.

P. J. Jankowski, S. J. Sandage, and D. C. Wang, “(Re)Framing Resilience: A Trajectory-Based Study Involving
Emerging Religious/Spiritual Leaders,” Religions, vol. 14, no. 3, pp. 1-20, 2023, doi: 10.3390/re114030333.

D. R. Myers, R. K. Rogers, B. V. Garrison, J. E. Singletary, and H. Groce, “The Impact of Spirituality and Religious
Practice on Senior Living Leader Career Resilience,” J. Appl. Gerontol., vol. 41, no. 11, pp. 2353-2361, Nov. 2022,
doi: 10.1177/07334648221110868.

J. Pend. A. Isl. Ind, Vol. 6, No. 3, September 2025: 139 - 147



J. Pend. A. Isl. Ind ISSN: 2722-628X a 147

[36]

[37]

[38]

[39]

[40]

[41]

[42]
[43]

[44]

[43]
[46]

[47]

[48]
[49]
[50]

[51]

[52]

[53]

M. Mahmudulhassan, M. Abuzar, S. U. A. Khondoker, and J. Khanom, “The Integration of Islamic Epistemology in
Ethical and Multicultural Education: Pedagogical Strategies and Challenges,” Multicult. Islam. Educ. Rev., vol. 2, no. 2,
pp. 123-134, 2025, doi: 10.23917/mier.v2i2.7612.

Q. Firdous and M. Z. Yasin, “Integrating Islamic Ethical Perspectives with Modern Conflict Resolution and
Professional Ethics: A Framework for Multicultural Workplaces,” Soc. Sci. Humanit. Res. Rev., vol. 3, no. 2, pp. 939—
951, 2025, doi: 10.63468/sshrr.006.

M. Muv’alimin and I. Rosady, “Strengthening Social Identity: The Role of Islamic Schools in Urban Muslim
Communities,” JIE (Journal Islam. Educ., vol. 10, no. 1, pp. 398-409, 2025, doi: 10.52615/jie.v10i1.615.

S. Husein, N. M. S. A. Nik Abdullah, and D. A. Y. Al-Hidabi, “Enhancing the Development of Students’ Islamic
Identity in Islamic Higher Education,” Progres. J. Pemikir. dan Pendidik. Islam, vol. 11, no. 02, pp. 87-103, 2022,
doi: 10.22219/progresiva.v11i02.23094.

N. Saada, “Educating for global citizenship in religious education: Islamic perspective,” Int. J. Educ. Dev., vol. 103, p.
102894, Nov. 2023, doi: 10.1016/j.ijedudev.2023.102894.

M. Mahmudulhassan, M. Abuzar, S. M. Riazul, O. Rahman, and A. E-sor, “Strategies for Forming Student Discipline
in Islamic Elementary Schools Malaysia : A Holistic Approach in Character Education,” Solo Univers. J. Islam. Educ.
Multicult., vol. 2, no. 3, pp. 207-218, 2024.

E. Mayasari, “Reconceptualizing Communication for Moral Education in Islam through Dialogic Engagement,” Feed.
Int. J. Commun., vol. 2, no. 2, pp. 107-115, 2025, doi: 10.62569/fijc.v2i2.179.

W. K. Abdul-Jabbar, Medieval Muslim Philosophers and Intercultural Communication. New York: Routledge, 2022.
doi: 10.4324/9780367854133.

R. Rahmadi and H. Hamdan, “Religious Moderation in the Context of Islamic Education: a Multidisciplinary
Perspective and Its Application in Islamic Educational Institutions in Indonesia,” Khazanah J. Stud. Islam dan Hum.,
vol. 21, no. 1, pp. 59-82, 2023, doi: 10.18592/khazanah.v21i1.8487.

Fasyiransyah, 1. Warsah, and M. Istan, “Islamic Religious Education Learning Approach Based on Religious
Moderation,” Al-Hayat J. Islam. Educ., vol. 9, no. 1, pp. 181-199, 2025, doi: 10.35723/ajie.v9il.45.

S. Edwards, “Building Solidarity with Religious Minorities: A Reflective Practice for Aspiring Allies, Accomplices,
and Coconspirators,” Relig. Educ., vol. 48, no. 3, pp. 284-304, 2021, doi: 10.1080/15507394.2020.1815933.

M. E. Thoyib, A. Degaf, A. A. Fatah, and M. Huda, “Religious Tolerance among Indonesian Islamic University
Students: The Pesantren Connection,” J. Al-Tamaddun, vol. 19, no. 2, pp. 239-250, 2024, doi:
10.22452/JAT.vol19n02.16.

R. Moslimany, A. Otaibi, and F. Shaikh, “Designing a holistic curriculum: Challenges and opportunities in islamic
education,” J. Islam. Stud., vol. 1, no. 1, pp. 52-73, 2024, doi: 10.35335/beztg009.

S. S. Qadri, N. S. Hussin, and M. M. Dar, “Countering extremism through islamic education: Curriculum and
pedagogical approaches,” J. Islam. Stud., vol. 1, no. 1, pp. 74-89, 2024, doi: 10.35335/r182s939.

M. Habibulloh, “The Role of Islamic Education in Building Interreligious Tolerance in Indonesia,” Int. J. Educ.
Manag. Relig.,vol. 1, no. 2, pp. 63-82, 2024, doi: 10.71305/ijemr.v1i2.103.

L. O. B. Ali and M. M. Al-asadii, “Local Wisdom-Based Islamic Education Efforts in Facing Religious Radicalism in
Islamic Boarding Schools in Baubau City,” J. Asian Wisdom Islam. Behav., vol. 2, no. 2, pp. 72-82, 2024, doi:
10.59371/jawab.v2i2.84.

C. M. Hunduma and Y. Seyoum, “Multicultural education and global citizenship: Literature review,” Multidiscip. Rev.,
vol. 7, no. 10, pp. 1-14, 2024, doi: 10.31893/multirev.2024223.

R. Gaus, “Global (Citizenship) Education as inclusive and diversity learning in Religious Education,” J. Relig. Educ.,
vol. 69, no. 2, pp. 179-192, 2021, doi: 10.1007/s40839-021-00142-w.

The Impact of Cross-Cultural Learning on Islamic Religious Identity among ... (Khaled Abdelhay Elsayed)



