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>0 2 - Main Findings: This study found that the scientific literacy of tenth-grade
Scientific Literacy

students at State Senior High School 1 Kotaagung was relatively low, with an
average achievement of only 48%. The weakest indicator was the use of
scientific evidence (15%), followed by the identification of scientific problems
(17%), and the explanation of scientific phenomena (31%). Low literacy was
caused by limited learning time, lack of student focus, and a suboptimal
learning approach. The Discovery Learning model has the potential to increase
students' active participation, conceptual understanding, and critical thinking
skills.

Novelty/Originality of this study: This study offers a new perspective by
integrating the Discovery Learning model with PISA-based scientific literacy
indicators in the context of the Merdeka Belajar curriculum. It provides
empirical evidence on students’ low scientific literacy in senior high school
and identifies key instructional and contextual factors, contributing to more
targeted strategies for improving science education in Indonesia.
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1. INTRODUCTION

Education is a conscious process aimed at shaping students' personalities and developing their overall
competencies. In the 21st century, education faces significant challenges due to the rapid development of
Science and Technology. The Industrial Revolution 4.0 era demands that the younger generation possess a
combination of hard and soft skills to compete and adapt quickly to global dynamics [1], [2]. One crucial
competency students must possess in this era is scientific literacy.

Journal homepage: hitp://cahaya-ic.com/index.php/JOUABE


https://doi.org/10.37251/jouabe.v2i1.1941
https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/
mailto:welyta01@gmail.com

80 a ISSN: 3062-9705

Scientific literacy extends beyond the ability to understand scientific concepts; it also encompasses the
ability to think critically, solve problems, evaluate information, and make evidence-based decisions in everyday
life. According to the Program for International Student Assessment (PISA), scientific literacy encompasses an
understanding of scientific phenomena, the ability to design and evaluate scientific investigations, and the
interpretation of scientific data and evidence [3], [4]. These competencies are relevant to 21st-century skills,
such as communication, collaboration, creativity, and innovation.

Unfortunately, based on PISA studies conducted from 2000 to 2018, Indonesian students' scientific
literacy remains relatively low [5], [6]. Indonesia's average score consistently falls below the international
average (500), with its ranking consistently declining year after year. This indicates that Indonesian students are
not yet fully able to grasp scientific concepts and processes in depth and are unable to integrate scientific
knowledge into real-life contexts [7], [8]. Several factors contributing to low scientific literacy include
inadequate educational infrastructure, suboptimal learning methods and models, and low levels of active
interaction in the teaching and learning process [9], [10].

Curriculum reform through the Independent Learning Curriculum (Curriculum Merdeka Belajar) is
expected to be a solution to improve the quality of learning and student literacy [11], [12]. This curriculum
provides more space for students to deepen their understanding of concepts and improve their competencies
through meaningful learning [13], [14]. In this context, learning models that encourage active student
involvement, such as Discovery Learning, are highly relevant [15], [16]. Discovery Learning is a constructivist
learning model that emphasizes students' independent exploration and discovery of concepts through structured
activities [17], [18].

The Discovery Learning model is considered effective in improving scientific literacy because it
provides exploratory learning experiences [19], [20]. In this model, students are involved in the process of
identifying problems, searching for and processing information, and drawing conclusions based on evidence they
discover themselves. This way, students not only understand the material theoretically but are also able to apply
it in real-world contexts. Furthermore, this model can foster curiosity, critical thinking, and independent
problem-solving, all of which are essential components of scientific literacy.

Several previous studies have demonstrated the effectiveness of environmental-based learning in
improving students' scientific literacy. For example, Baptista et al. [21] found that an Inquiry-Based Science
Education approach to local mining issues can improve students' scientific argumentation and decision-making
skills. Another study by Paz & Vasconcelos [22], Through role-play simulations on deep-sea mining issues,
research has also shown improvements in scientific literacy and systemic thinking skills. However, these studies
have generally been conducted at the junior high school level and have not specifically examined the
effectiveness of the Discovery Learning model within the context of the Merdeka Belajar curriculum in
Indonesia.

Furthermore, research by Winarni et al. [23] demonstrated that ICT-based Discovery Learning can
improve scientific literacy at the elementary school level, but has not yet tested this model on high school
students with complex topics such as environmental change. Several other studies, such as Chanapimuk et al.
[24] and Pramuda et al. [25] also highlight the importance of context and teacher support, but have not yet
comprehensively utilized the PISA scientific literacy framework, which encompasses conceptual understanding,
investigation design, data interpretation, and evidence-based decision-making. Therefore, this study aims to fill
this gap by applying the Discovery Learning model to the topic of environmental change for 10th-grade high
school students, and integrating the PISA-based scientific literacy approach within the Merdeka Belajar
curriculum framework. This approach is expected to provide an empirical contribution to the development of
science learning strategies relevant to 21st-century challenges in Indonesia.

Based on this background, more in-depth research on students' scientific literacy skills is essential,
particularly in the application of the Discovery Learning model. This study will analyze the level of scientific
literacy skills of 10th-grade students, identify problems that arise during learning, and explore factors that
influence the effectiveness of Discovery Learning on environmental change. Therefore, the research findings are
expected to contribute to improving learning strategies and curriculum development to enhance the quality of
scientific literacy at the secondary school level.

2. RESEARCH METHOD

This research uses a mixed methods approach, a combination of quantitative and qualitative methods, to
obtain more comprehensive, balanced, and informative results. The research approach is sequential explanatory,
beginning with the collection and analysis of quantitative data, followed by the collection and analysis of
qualitative data to further explain the quantitative results. The approach used was a quantitative explanatory
sequential approach. In the first stage, quantitative data was collected through tests to measure students'
scientific literacy skills. Next, the qualitative phase was conducted through interviews and documentation to
deepen the quantitative results obtained previously.
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2.1 Population and Sample

The population in this study was all 10th-grade students at State Senior High School 1 Kotaagung,
consisting of four classes. The research sample was selected using purposive sampling based on the results of the
pre-research, namely class X.A, which had the lowest scores compared to the other classes. This sample
consisted of 29 students.

2.2 Data Collection Techniques

The data sources in this study consisted of primary and secondary data. Data collection techniques used
three main methods: interviews, tests, and documentation. The researcher conducted interviews with the 10th-
grade biology teacher, Mrs. Ni Nengah Wulansari, S.Pd., to obtain in-depth information regarding the learning
process, the approaches used in the classroom, and the teacher's perceptions of students' scientific literacy skills.
The test was used to measure the scientific literacy skills of 10th-grade students on environmental change. This
test consisted of 15 multiple-choice questions developed based on scientific literacy indicators. Furthermore,
documentation was used to supplement the learning outcome data and support other collected data, such as
student grades, learning activity notes, and teaching materials used by the teacher. Table 1 below presents the

outline of the teacher interview..

Table 1. Teacher interview grid

Scientific Literacy Indicator

Scientific Literacy Sub-Indicator

Question Number

Identifying Scientific Issues

Identifying valid scientific opinions

1,2

Explaining Scientific Analyzing effective literature review 3
Phenomena Understanding research design elements and their impact 7,8
on findings/conclusions
Analyzing data and graphs accurately 10
Solving problems using quantitative skills, including 4
basic statistics
Understanding and interpreting basic statistics 5
Using Scientific Evidence Considering inferences, predictions, and drawing 6,9

conclusions based on data

Then in Table 2 below is the grid for students' scientific literacy questions, namely as follows:.

Table 2. Grid of student science literacy question instruments

_ Scientific Sub-Indicator of Scientific Literacy Question Indicator
Literacy Indicator
Identifying Identifying valid scientific claims Identifying causes of environmental damage

Scientific Issues

Recognizing ecological imbalance

(e.g., SO and acid rain)
Explaining the process of biomagnification and
its impact

Identifying  non-recyclable  waste Selecting non-recyclable items from a given list
materials

Explaining Analyzing literature from various Determining the type of information source from

Scientific media sources disaster and air pollution excerpts

Phenomena Understanding research design Determining lowest pollution concentration
elements locations; understanding the concept of 3R waste

management

Understanding solutions to reduce Identifying proper household waste disposal
pollution and manage household waste  solutions

Analyzing Data Analyzing data through graphical Determining decomposition time of inorganic

Using Scientific
Evidence

representation
Applying quantitative reasoning

Interpreting basic statistical data

Drawing inferences, predictions, and
conclusions based on data

Using data to identify accumulation of
toxic substances in food chains

waste based on provided graph

Calculating the most effective fertilizer dosage
from experimental data

Explaining the purpose of using statistics to draw
conclusions from data

Explaining the impact of water hyacinth on
ecosystems; interpreting experimental outcomes
on plant growth

Identifying which organism has the highest DDT
accumulation in a food chain
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2.3 Data Analysis Techniques

Data analysis in this study was conducted using descriptive qualitative methods through three main
stages: data reduction, data presentation, and drawing conclusions or verification. The data reduction stage
involved simplifying and summarizing important data and identifying emerging themes and patterns. The data
was then presented in descriptive narrative form to facilitate understanding and conclusion-drawing. In the final
stage, the researcher drew conclusions by analyzing the meaning of the data obtained and examining cause-and-
effect relationships based on field findings. To ensure data validity, this study employed method triangulation
and source triangulation techniques. Method triangulation was conducted by comparing results from tests,
interviews, and documentation, while source triangulation was conducted by comparing information obtained
from students, teachers, and related documents. This technique aims to ensure that the data obtained is valid,
credible, and consistent with actual conditions in the field..

3. RESULTS AND DISCUSSION

Research conducted on students of State Senior High School 1 Kotaagung obtained data on scientific
literacy from Class X.A students of State Senior High School 1 Kotaagung. The percentage of scientific literacy
achievement is explained descriptively based on the test score criteria set by Arikunto [26] in Table 3 below.:

Table 3. Results of descriptive statistical analysis of students' scientific literacy abilities
No  Criteria  Interval Number of Students Percentage (%)

1 Very High 80-100 0 0%
2 High 66-79 7 24%
3 Medium 5665 4 14%
4 Low 40-55 12 41%
5 Very Low <39 6 21%
Total 29 100%

Descriptive analysis was conducted to assess students' scientific literacy skills. Seven students (24%)
had high literacy skills, while four students (14%) had moderate literacy skills. Meanwhile, 12 students (41%)
had low literacy skills, and six students (21%) had very low literacy skills. These scores are considered low
based on the scientific literacy criteria established by Arikunto [26].

The overall scientific literacy ability of students in grade 10A at State Senior High School 1 Kotaagung
was obtained by calculating the average score of the scientific literacy ability test results. Based on the results of
this study, students' scientific literacy ability is included in the low criteria with an average level of
understanding achieved of 48%.

3.1. Data Analysis

3.1.1 Indicators for Identifying Scientific Problems

The discovery learning model emphasizes the discovery of concepts or principles that students do not
yet possess. The discovery learning model aims to transform passive learning into active and creative learning.
The discovery learning model consists of the following steps: (1) problem identification, (2) developing possible
solutions, (3) data collection, (4) data analysis and interpretation, and (5) testing conclusions. The discovery
learning model begins when educators pose thought-provoking questions and encourage students to read books
and participate in other learning activities.

Furthermore, educators provide students with the opportunity to identify problems related to the subject
and formulate them in the form of hypotheses. Next, educators provide students with the opportunity to gather
relevant information to verify the validity of these hypotheses. They then process the data obtained through
interviews, observations, and other data sources. Furthermore, educators conduct careful testing to verify
whether the hypotheses are based on the results and data processing. The next step, educators and students draw
conclusions that serve as general principles applicable to all similar problems.

Scientific literacy skills are also influenced by the ability to read information. This ability significantly
influences the ability to identify problems. One learning model that can improve students' scientific attitudes is
discovery learning. Identifying problems provides students with the opportunity to identify as many facts as
possible and formulate hypotheses.

The indicator categorized as effective by the syntax of the discovery learning model is problem
identification, as it enables students to identify observations or phenomena, formulate objectives, and generate
hypotheses. Based on the results of students' scientific literacy scores for the scientific problem identification
indicator, the overall average score was 17%.
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3.1.2. Indicators Explain Phenomena Scientifically

The competencies measured in scientific literacy are not always explained in specific material. Instead,
students are asked to identify a concept that applies their knowledge, explain scientific phenomena that occur,
and use scientific evidence to discover a concept within a given material. A learning model that can help develop
scientific literacy is the discovery learning model. Therefore, students are required to experience, feel, and
understand facts and concepts related to scientific phenomena in order to develop scientific attitudes and
scientific process skills.

The discovery learning model effectively improves students' scientific literacy. The aspect of explaining
scientific phenomena requires students to recall content information relevant to a specific situation and use it to
interpret and explain the proposed phenomenon. Indirect observation indicators measure students' general
scientific literacy skills. Due to the limitations of human senses, facts and natural phenomena cannot be observed
directly. Therefore, a tool is needed to establish or demonstrate facts and/or symptoms that demonstrate the
behavior of the material being studied. In this case, implicit perception indicators are developed within the
stimulus syntax of the discovery learning model. Students observe by looking at pictures and reading stories
provided so they can visualize the information presented.

Scientific literacy-oriented learning is essential for developing scientific literacy in line with everyday
life processes. This learning addresses social issues that require scientific concepts in problem-solving decision-
making and helps students solve problems. Global problems are addressed by reading texts about phenomena,
causes, impacts on ecosystems, and efforts to mitigate global warming, thereby fostering students' interest in
reading. The discovery learning model is combined with reading texts about global issues, enabling students to
put their scientific literacy into practice.60 Based on the results of students' scientific literacy skills on the
indicator of explaining phenomena scientifically, it can be seen that the overall average score was 31%.

3.1.3. Indicators Using Scientific Evidence

The discovery learning model considers three aspects of scientific literacy: (1) content, (2) process, and
(3) context. Previous research focused more on aspects of scientific phenomena, using scientific evidence, and
identifying scientific questions [27], [28]. The discovery learning model is highly suitable for active student
participation in the learning process. The discovery learning model guides students to understand concepts,
meanings, and relationships through an intuitive process until they finally reach a conclusion [29].

The syntax of the discovery learning model includes stimulation, problem solving, data collection, data
processing, verification, and generalization, which can train and strengthen students to be more focused [30]. In
addition, the use of the discovery learning model is very helpful for students in understanding the context of
science because the discovery learning model is syntax-based, which provides opportunities for students to
identify as many problems as possible related to dynamic flow material through various learning resources. The
scientific literacy process aspect has 3 assessment items, namely identifying scientific problems, explaining
phenomena scientifically, and using scientific evidence [4]. With this model, it is expected to improve and
encourage the development of students' scientific attitudes [31], [32]. Based on the results of students' scientific
literacy ability scores on the indicator using scientific evidence, it can be seen that the overall average score
obtained is 15%.

35%
30% 1"
25%
20%
15%1"

5%1"

0%

Identifying Explaining  Using Scientific
Scientific Issue Scientific Evidence

Phenomena

Figure 1. Percentage of students' cognitive dimensions of scientific literacy

Based on the analysis of the scientific literacy skills of Grade XA students at State Senior High School
1 Kotaagung, solving problems in the cognitive dimension is still considered low. This is evidenced by the
overall score of 48%. This is evident in the low ability to identify scientific problems, explain scientific
phenomena, and use scientific evidence. In the cognitive dimension, the lowest percentage was in the aspect of
using scientific evidence. This is due to the large amount of material required, which leads educators to only
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introduce and explain the material directly due to time constraints. However, students must not simply memorize
but also be able to understand the material explained.

Students' scientific literacy skills in the context of earthquake disasters are categorized as very low.
Therefore, hard work is needed to improve them through various methods, one of which is optimizing the use of
discovery learning models in learning. Discovery learning is effective in helping students construct knowledge
that is used to understand information and integrate that information into solutions [33]. The latest survey in
2018 ranked Indonesian students' scientific literacy 70th out of 78 countries.

These results indicate that scientific literacy skills are relatively low compared to other countries. This
is because Indonesian students have not yet applied science concepts in their daily lives. Based on these results,
research is needed to improve scientific literacy skills. One solution is to implement the discovery learning
model, which essentially empowers students to ask questions, observe, gather information, and draw conclusions
[34]. The use of the discovery learning model can have a positive impact by improving students' scientific
literacy skills [35].

Scientific literacy can be improved through learning that actively engages students and allows them to
discover the concepts they are learning, making learning more meaningful. Students' scientific literacy skills
need to be enhanced by exploring their potential according to their needs and characteristics, based on the
curriculum, using the discovery learning model. This finding aligns with previous research, which concluded that
utilizing the discovery learning model can improve students' thinking skills. Improving students' scientific
literacy skills can be used to meet the demands of learning activities in the current industrial revolution.

Furthermore, other research has shown that implementing the discovery learning model can improve
conceptual understanding and science learning outcomes [36], [37]. In today's era, students are required to be
able to think at a higher level. One of the critical thinking skills is scientific literacy. The discovery learning
model can improve scientific thinking skills because it involves a series of processes [38], [39]. Discovery
learning encourages students to develop scientific skills through investigation and discovery activities regarding
scientific concepts. Because the educator acts solely as a facilitator, the skills acquired are not the result of
memorizing concepts.

Discovery learning outlines ways to facilitate students' learning processes, leading to targeted
achievement goals [40]. The discovery learning model has a suitable syntax for classroom implementation,
thereby enhancing scientific literacy [41]. Improvement in students' scientific literacy skills is influenced by
several factors, one of which is the discovery learning model, which trains students according to the demands of
scientific literacy, encompassing content/knowledge and competency/process, and motivates students to develop
concepts based on their own discoveries.

The discovery learning model has a significant impact on scientific literacy skills, and overall, students'
scientific literacy abilities improve. Previous research has shown that the discovery learning model significantly
impacts students' scientific literacy abilities. The content aspect accounts for 22.22%, the skills aspect for
29.63%, and the context aspect for 25.93%. The relationship between the discovery learning model and scientific
literacy is that the discovery learning model emphasizes direct experience in the field, thus eliminating reliance
on textbook theories. Field experience can lead students to discover concepts that can then be directly applied in
the field. Thus, students can solve the problems they face. Previous research has shown the influence of the
discovery learning model and scientific literacy on student skills with a value of 0.001 < 0.05.

3.2. Research Findings

In the research data analysis results, the researcher will present the research findings to answer the
problem formulation and research objectives based on field findings and theoretical foundations. The results of
this study consist of a description of data obtained during field data collection through interviews, test questions,
and documentation. The analysis of students' scientific literacy skills at State Senior High School 1 Kotaagung is
included in the low category based on the percentage of multiple-choice test results, namely 48%. The low
scientific literacy abilities of students are caused by students who lack focus and do not pay attention when the
teacher explains so that the material presented is not understood. There are problems with students' scientific
literacy abilities due to several factors, namely (1) The learning process is too fast because they are chasing
predetermined material. (2) Calculation of learning time allocation is less than optimal. (3) Conditions for
educators that allow for face-to-face attendance. (4) Students who lack focus and do not pay attention when the
teacher explains so that the material presented is not understood. Based on these findings, efforts are needed to
build student motivation and participation. Efforts made are: (1) Carrying out careful planning so that students
are able to understand the material. (2) Implementing learning methods and media that have not been used. (3)
Creating perfect worksheets that contain complete competencies.

Factors contributing to low scientific literacy include (1) a lack of interest in reading and unfamiliarity
with argumentative, graphical, and pictorial questions. (2) Scientific literacy questions are lengthy and require
critical thinking, requiring sufficient time to interpret the text. Furthermore, other research indicates that low
scientific literacy is caused by students' inability to solve scientific questions that require understanding and
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analysis. Several factors contribute to low scientific literacy, including (1) the topic has never been studied
before, making it difficult for students to answer questions on the scientific literacy questions give

n. (2) Students are not accustomed to working on questions that use arguments. (3) Educators are not accustomed
to supporting students' learning process and helping them develop scientific literacy skills. Other factors
contributing to low scientific literacy include educational programs and systems, inefficient choices of learning
methods and models, inadequate learning facilities and media, and teaching materials and resources.

Previous research in this area indicates that students experience problems in the discovery learning
process. The discovery learning model can be challenging for students due to the failure of the learning process.
The causes are students' lack of understanding of the material, insufficient knowledge about the hypotheses or
experiments to be conducted, and inefficient time constraints. These factors can be interpreted as obstacles to the
learning process. In this case, learning fails to encourage students' understanding of the material because, during
experiments, students are unable to draw conclusions from the results.

Problems in previous research include students' inability to solve problems that require in-depth
analysis. Students are unable to complete certain questions that require more in-depth analysis. Students review
the answers but are unable to correct their mistakes. Consequently, none of the questions achieved the maximum
score for all questions and the discovery learning model achieved the maximum score for achieving completion.
Previous research has shown that students' scientific literacy skills in South Sulawesi are relatively low. The
learning process in high schools throughout South Sulawesi has not been effective in improving students'
scientific literacy skills. Data shows that most students failed to complete questions in the low category, and
none were included in the good or excellent categories. The current learning process still emphasizes mastery of
theory and memorization, resulting in underdevelopment of students' learning abilities. Learning models that are
too teacher-centered tend to neglect the rights, needs, and development of students. Therefore, it is essential to
consistently implement student-centered learning processes that are fun, intelligent, and joyful, and encourage
students' thinking skills.

Students' scientific literacy skills in biology lessons in South Sulawesi are still relatively low. Therefore,
educators need to apply constructivist learning principles as required by the school curriculum to achieve more
effective learning. Furthermore, monitoring and evaluation of how schools implement the curriculum in the
classroom are necessary. However, not all discovery learning models are ineffective in improving student
knowledge. Other research suggests that discovery learning can significantly improve student academic
achievement because it allows students to be more active in discovering knowledge.

Other researchers also state that this learning approach allows students to collect and classify
information, formulate hypotheses, make predictions, interpret results, and draw conclusions, thereby improving
student academic achievement. This positively impacts students' thinking skills and understanding, ultimately
contributing to their scientific literacy [9], [42]. Problem-based learning secks to help students become
independent learners while also improving their scientific literacy. Furthermore, low student scientific literacy
can be improved through effective learning. Implementing an ethnoscience approach is possible if educators are
able to integrate local wisdom. However, most educators lack this capability. As educators, we are limited in
using the concepts, processes, and contexts of science and scientific knowledge, so science learning in schools
pays less attention to the local culture that is developing in society. An educator is required to master skills and
abilities, adapt to the current era of new technology, use media, choose learning models appropriate to the 21st
century, and develop instruments that will be used during the learning process. The focus of science educators
should be to improve students' ability to think critically, rationally, and creatively, which can only be possible
when educators are ready to actively engage students in constructive scientific discussions.

This study presents a novelty by specifically examining students' scientific literacy skills based on three
main indicators—identifying scientific problems, explaining scientific phenomena, and using scientific
evidence—through the application of the discovery learning model in the context of an earthquake disaster. The
focus on scientific literacy in the local context and the use of a constructivist learning model make this study
unique because it combines an active student approach with relevant contextual issues, which are still rarely
studied in depth in secondary schools in Indonesia.

The results of this study have important implications for education, particularly in developing more
effective learning strategies to improve students' scientific literacy. The discovery learning model has been
shown to encourage active student participation, improve critical thinking skills, and help students understand
scientific concepts in real-life contexts. Therefore, teachers and educational policymakers are advised to
integrate this model into the curriculum, particularly for topics that require analytical and applied understanding.

This study has limitations in terms of scope and generalizability, as it involved only one class in one
school with a limited sample size. Furthermore, implementing the discovery learning model requires sufficient
time and teacher preparedness to design effective learning scenarios, which in practice is often hampered by
limited learning time and limited learning resources.
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4. CONCLUSION

Based on the results of the research that has been conducted, it can be concluded that the scientific
literacy ability of students at State Senior High School 1 Kotaagung is relatively low, with an average percentage
of 48% based on the results of a multiple-choice test of 15 items. This low achievement is caused by a lack of
student focus during the learning process, which results in minimal understanding of the material. In addition,
there are several other contributing factors such as the learning process that occurs too quickly due to chasing
material targets, less than optimal time allocation, and the absence of face-to-face teacher attendance. Based on
these findings, it is recommended that future researchers conduct further analysis using a mixed method
approach and more in-depth data processing in a determinant manner to obtain a more comprehensive picture of
the factors that influence students' scientific literacy.

ACKNOWLEDGEMENTS

Gratitude is expressed to God Almighty for His blessings and guidance that enabled the completion of
this research. The author sincerely thanks all parties who contributed, especially the school, teachers, and
students of State Senior High School 1 Kotaagung. It is hoped that the findings of this study will provide
valuable contributions to the field of education, particularly in improving students' scientific literacy.

REFERENCES

[1] M. M. Biihler, T. Jelinek, and K. Niibel, “Training and preparing tomorrow’s workforce for the fourth industrial
revolution,” Educ. Sci., vol. 12, no. 11, p. 782, Nov. 2022, doi: 10.3390/educscil2110782.

[2] V. Bikse, L. Grinevica, B. Rivza, and P. Rivza, “Consequences and challenges of the fourth industrial revolution and
the impact on the development of employability skills,” Sustainability, vol. 14, no. 12, p. 6970, Jun. 2022, doi:
10.3390/su14126970.

[3] L. Sholikah and F. Novika Pertiwi, “Analysis of science literacy ability of junior high school students based on
Programme for International Student Assessement (PISA),” Anal. Sci. Abil. ..., vol. 2, no. 1, p. 2021, 2021, [Online].
Available: https://jurnal.iainponorogo.ac.id/index.php/insecta

[4] M. Istyadji and Sauqina, “Conception of scientific literacy in the development of scientific literacy assessment tools: a
systematic theoretical review,” J. Turkish Sci. Educ., vol. 20, no. 2, pp. 281-308, 2023, doi: 10.36681/tused.2023.016.

[5] M. Ramli, B. H. Susanti, M. P. Yohana, and A. Rozak, “Assessing islamic junior high schools students’ scientific
literacy using PISA released items,” in Journal of Physics: Conference Series, 2021. doi: 10.1088/1742-
6596/1836/1/012068.

[6] H.S. You, S. Park, and C. Delgado, “A closer look at US schools: what characteristics are associated with scientific
literacy? A multivariate multilevel analysis using PISA 2015,” Sci. Educ., vol. 105, no. 2, pp. 406-437, 2021, doi:
10.1002/sce.21609.

[71 M. Yunita, E. Driana, S. Yuliawati, and E. Ernawati, “Project-based integrated science learning for developing
students’ creative thinking skills: a case study at a Madrasah Tsanawiyah in Sukabumi City,” J. Penelit. Pendidik. IPA,
vol. 11, no. 4, pp. 724-735, 2025, doi: 10.29303/jppipa.v11i4.10919.

[8] B. Setiawan and E. Suwandi, “The development of Indonesia National Curriculum and its changes: the integrated
science curriculum developmentin Indonesia,” J. Innov. Educ. Cult. Res., vol. 3, no. 4, pp. 528-535, 2022, doi:
10.46843/jiecr.v3i4.211.

[9] Y. Liand M. Guo, “Scientific literacy in communicating science and socio-scientific issues: prospects and challenges,”
Front. Psychol., vol. 12, no. November, 2021, doi: 10.3389/fpsyg.2021.758000.

[10] L.Ke, T. D. Sadler, L. Zangori, and P. J. Friedrichsen, “Developing and using multiple models to promote scientific
literacy in the context of socio-scientific issues,” Sci. Educ., vol. 30, no. 3, pp. 589-607, 2021, doi: 10.1007/s11191-
021-00206-1.

[11] A. Hadi, M. Marniati, R. Ngindana, M. S. Kurdi, M. S. Kurdi, and F. Fauziah, “New paradigm of Merdeka Belajar
Curriculum in schools,” AL-ISHLAH J. Pendidik., vol. 15, no. 2, pp. 1497-1510, 2023, doi:
10.35445/alishlah.v15i2.3126.

[12] L. Sholeh, “Implementation of the concept and design of independent curriculum management in improving the quality
of education,” Manag. Indones. J. Educ. Manag., vol. 4, no. 3, pp. 236247, 2022, doi: 10.52627/managere.v4i3.142.

[13] D. Irawati, H. Najili, S. Supiana, and Q. Y. Zaqiah, “Merdeka Belajar Curriculum innovation and its application in
education units,” Edumaspul J. Pendidik., vol. 6, no. 2, pp. 25062514, 2022.

[14] L. Prahastina, M. Indriayu, and M. Matsuri, “Implementation of the Merdeka Curriculum and its impact on effective
learning achievement in elementary school,” Soc. Humanit. Educ. Stud. Conf. Ser., vol. 7, no. 1, p. 166, 2024, doi:
10.20961/shes.v7i1.84306.

[15] A. Marougkas, C. Troussas, A. Krouska, and C. Sgouropoulou, “Virtual reality in education: a review of learning
theories, approaches and methodologies for the last decade,” Electron., vol. 12, no. 13, 2023, doi:
10.3390/electronics12132832.

[16] C. E. B. Brown, K. Richardson, B. Halil-Pizzirani, L. Atkins, M. Yiicel, and R. A. Segrave, “Key influences on
university students’ physical activity: a systematic review using the Theoretical Domains Framework and the COM-B
model of human behaviour,” BMC Public Health, vol. 24, no. 1, pp. 1-23, 2024, doi: 10.1186/s12889-023-17621-4.

[17] N. R. Mishra, “Constructivist approach to learning: an analysis of pedagogical models of social constructivist learning
theory,” J. Res. Dev., vol. 6, no. 01, pp. 22-29, 2023, doi: 10.3126/jrdn.v6i01.55227.

[18] H. Hariyanto, S. R. Hikamah, N. H. Maghfiroh, and E. Priawasaana, “The potential of the discovery learning model

Jou. Acd. Bio. Ed, Vol. 2, No. 1, June 2025: 79 - 87



Jou. Acd. Bio. Ed ISSN: 3062-9705 a 87

[36]

integrated the reading, questioning, and answering model on cross-cultural high school students’ problem-solving
skills,” J. Educ. Learn., vol. 17, no. 1, pp. 58—66, 2023, doi: 10.11591/edulearn.v17i1.20599.

I. G. P. E. Saputra, L. Sukariasih, L. O. Nursalam, and S. S. Desa, “The effect of scientific literacy approach with
discovery learning model toward physics concepts understanding,” J. Pendidik. Fis., vol. 10, no. 2, pp. 144-153, 2022,
doi: 10.26618/jpf.v10i2.7769.

S. Rahmawati, M. Masykuri, and S. Sarwanto, “The effectiveness of discovery learning module classification of
materials and its changes to enhance critical thinking skills,” J. Inov. Pendidik. IPA, vol. 7, no. 1, pp. 74-84, 2021, doi:
10.21831/jipi.v7i1.33253.

M. Baptista, A. S. Pinho, and A. R. Alves, “Students’ learning for action through inquiry-based science education on a
local environmental problem,” Sustain., vol. 17, no. 9, pp. 1215, 2025, doi: 10.3390/sul17093907.

M. Paz and C. Vasconcelos, “Scientific literacy to address sustainability: a study on deep-sea mining education with
adolescents from a social care institution,” Sustain., vol. 17, no. 2, pp. 1-16, 2025, doi: 10.3390/sul17020688.

E. W. Winarni, D. Hambali, and E. P. Purwandari, “Analysis of language and scientific literacy skills for 4th grade
elementary school students through discovery learning and ICT media,” Int. J. Instr., vol. 13, no. 2, pp. 213-222, Apr.
2020, doi: 10.29333/iji.2020.13215a.

K. Chanapimuk, S. Sawangmek, and P. Nangngam, “Using science, technology, society, and environment (STSE)
approach to improve the scientific literacy of grade 11 students in plant growth and development,” J. Sci. Learn., vol. 2,
no. 1, p. 14, 2018, doi: 10.17509/js1.v2i1.11997.

A. Pramuda, Mundilarto, H. Kuswanto, and S. Hadiati, “Effect of real-time physics organizer based smartphone and
indigenous technology to students’ scientific literacy viewed from gender differences,” Int. J. Instr., vol. 12, no. 3, pp.
253-270, 2019, doi: 10.29333/1ji.2019.12316a.

S. Arikunto, Prosedur Penelitian Suatu Pendekatan Praktik [Research Procedures: A Practical Approach], 2nd ed.
Jakarta: PT. Rineka Cipta, 2013.

Y. Xie, J. Wang, S. Li, and Y. Zheng, “Research on the influence path of metacognitive reading strategies on scientific
literacy,” J. Intell., vol. 11, no. 5, 2023, doi: 10.3390/jintelligence11050078.

R. Haryadi and H. Pujiastuti, “The science literacy capabilities profile using guided inquiry learning models,” J.
Penelit. Pengemb. Pendidik. Fis., vol. 6, no. 1, pp. 81-88, 2020, doi: 10.21009/1.06109.

S. Hajian et al., “Enhancing scientific discovery learning by just-in-time prompts in a simulation-assisted inquiry
environment,” Eur. J. Educ. Res., vol. 10, no. 2, pp. 989-1007, 2021, doi: 10.12973/EU-JER.10.2.989.

S. Khasinah, “Discovery learning: definisi, sintaksis, keunggulan dan kelemahan [Discovery learning: definition,
syntax, advantages and disadvantages)],” J. MUDARRISUNA Media Kaji. Pendidik. Agama Islam, vol. 11, no. 3, 2021,
doi: 10.1080/03004277308558792.

P. D. Ananda, Haryanto, and S. E. Atmojo, “The Impact of the discovery learning model on problem-solving ability
and scientific attitude of elementary school teacher education students,” Int. J. Elem. Educ., vol. 6, no. 2, pp. 259-267,
2022, doi: 10.23887/ijee.v6i2.47684.

S. Nursakinah and S. Suyanta, “Influence of models discovery learning to critical thinking ability and scientific attitude
of students,” J. Penelit. Pendidik. IPA, vol. 9, no. 10, pp. 8879-8889, 2023, doi: 10.29303/jppipa.v9i10.4792.

I. Aldalur and A. Perez, “Gamification and discovery learning: motivating and involving students in the learning
process,” Heliyon, vol. 9, no. 1, p. e13135, 2023, doi: 10.1016/j.heliyon.2023.e13135.

A. S. Manurung and P. Pappachan, “The role of discovery learning in efforts to develop students’ critical thinking
abilities,” J. Educ. Learn., vol. 19, no. 1, pp. 4653, 2025, doi: 10.11591/edulearn.v19i1.21788.

V. Elistiana, N. Novita, F. Wahdi Ginting, Muliani, and N. Fadieny, “The influence of SETS (Science, Environment,
Technology, and Society) based e-modules on scientific literacy using the discovery learning model,” Indones. J. Tech.
Vocat. Educ. Train., vol. 1, no. 1, pp. 10-17, 2024, doi: 10.62945/ijtvet.v1il.124.

Kasmiana, Yusrizal, and M. Syukri, “The application of guided discovery learning model to improve students concepts
understanding,” J. Phys. Conf. Ser., vol. 1460, no. 1, 2020, doi: 10.1088/1742-6596/1460/1/012122.

S. Samputri, “Science process skills and cognitive learning outcomes through discovery learning models,” Eur. J. Educ.
Stud., vol. 6, no. 12, pp. 181-189, 2020, doi: 10.5281/zenodo.3678615.

M. M. Chusni, S. Saputro, Suranto, and S. B. Rahardjo, “The potential of discovery learning models to empower
students’ critical thinking skills,” J. Phys. Conf. Ser., vol. 1464, no. 1, 2020, doi: 10.1088/1742-6596/1464/1/012036.
U. Mulbar, Alimuddin, Rahmadani, Adnan, and R. Hasanah, “The influence of discovery learning with scientific
Approach on students’ creative thinking ability,” J. Phys. Conf. Ser., vol. 1899, no. 1, 2021, doi: 10.1088/1742-
6596/1899/1/012134.

Y. Ozdem-Yilmaz and K. Bilican, “Discovery Learning—Jerome Bruner BT - Science Education in Theory and
Practice: An Introductory Guide to Learning Theory,” B. Akpan and T. J. Kennedy, Eds., Cham: Springer International
Publishing, 2020, pp. 177-190. doi: 10.1007/978-3-030-43620-9 13.

Y. A. Warlinda, Y. Yerimadesi, H. Hardeli, and A. Andromeda, “Implementation of guided discovery learning model
with SETS approach assisted by e-modul chemistry on scientific literacy of students,” J. Penelit. Pendidik. IPA, vol. §,
no. 2, pp. 507-514, 2022, doi: 10.29303/jppipa.v8i2.1264.

D. Fortus, J. Lin, K. Neumann, and T. D. Sadler, “The role of affect in science literacy for all,” Int. J. Sci. Educ., vol.
44, no. 4, pp. 535-555, 2022, doi: 10.1080/09500693.2022.2036384.

Discovery Learning and Scientific Literacy: Integrating PISA Indicators in High School Science...(Welyta)



