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Methodology: A qualitative case study was conducted in an early childhood
education institution in Bali, implementing a Tri Hita Karana-based Morning
Assembly program. Participants were selected using purposive sampling and
included teachers directly involved in Morning Assembly, along with the school
principal as a supporting informant. Data were collected through semi-structured
in-depth interviews, participant observation, document analysis, and reflective
field notes. Data were analyzed using reflexive thematic analysis to identify
patterns across implementation structure, teacher mediation, internalization
processes, and ecosystem reinforcement.

Main Findings: The findings reveal that Morning Assembly operates through a
structured three-phase sequence—pre-activity, core activity, and closing
reflection—systematically embedding spiritual, social, and ecological values into
daily routines. Teachers play a central mediating role by embodying and
interpreting Tri Hita Karana values in relational practice. Character
internalization occurs through repeated exposure, emotional engagement,
reflective facilitation, and consistent reinforcement within a culturally coherent
ecosystem.

Novelty/Originality of this study: This study proposes a Holistic Character
Education Model grounded in Tri Hita Karana, demonstrating how local
philosophical wisdom can be operationalized into a structured pedagogical
system in early childhood education. Unlike character education approaches that
emphasize discrete moral instruction, the model conceptualizes character
formation as a cyclical, ecosystem-based process that integrates spirituality,
social harmony, and ecological responsibility into daily lived experience.
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1. INTRODUCTION

Early childhood education is widely recognized as a decisive stage for building holistic character [1]
because moral dispositions [2], [3], socio-emotional regulation [4], and value-oriented habits are largely formed
through repeated experiences in everyday school life [5], [6]. Rather than being cultivated through moral
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instruction alone, character development in early years is strengthened when values become “lived” through
routines [7], [8], relationships, and emotionally meaningful participation [9], [10]. In this sense, a holistic
character orientation aligns with contemporary perspectives on habit formation [11] and behavior change,
emphasizing that stable character outcomes are more likely when values are repeatedly enacted in context,
supported by cues, social reinforcement, and consistent modeling [12].

One routine with strong formative potential is the daily morning gathering (morning meeting/assembly)
as a structured social ritual that sets the moral-emotional tone of the day [13], [14]. While many school-based
character initiatives focus on curriculum infusion, evidence from teacher—student relationship research suggests
that the moral and character “work™ of schooling often occurs through daily interactions and relational climate
[15], how teachers guide, respond, and model expectations in routine moments. Research on teachers’
experiences of classroom relationships underscores how relational quality shapes children’s self-regulation,
participation, and moral comportment, making routine communal practices a strategic site for character
formation [16].

In culturally rich contexts, character education becomes more meaningful when anchored in local
wisdom systems that already organize communal life into coherent moral ecology. In Bali, Tri Hita Karana
(THK), harmonious relations with the Divine (Parahyangan), with others (Pawongan), and with nature
(Palemahan), offers an integrative moral framework connecting spirituality, social ethics, and ecological
responsibility [17], [18]. Recent scholarship on local-wisdom-based character education continues to show that
value formation is strengthened when schools translate cultural principles into concrete daily practices, not only
as content to be taught but as norms to be enacted and experienced collectively [19], [20].

At the same time, the literature has tended to examine THK primarily through curriculum-level
integration or broader school programs, while fewer studies foreground how THK values are “ritualized” within
a recurring daily assembly in early childhood settings—where children’s learning is deeply embodied, relational,
and affective [21]-[23]. Similarly, work on character education frequently acknowledges teachers as moral
agents, yet phenomenological research reminds us that practices gain pedagogical force through teachers’ lived
meanings [24]: how educators interpret routines as moral spaces, decide what to emphasize, and translate values
into interactional moves children can grasp [25] (e.g., guided prayer, affirmations, reflective talk, and collective
caring practices). Evidence from phenomenological studies of teacher role and moral modeling supports viewing
teachers not merely as implementers of programs but as meaning-makers who transform routines into moral
architecture [26].

Responding to these gaps, this study aims to: (1) examine the structured implementation of a Tri Hita
Karana-based Morning Assembly, (2) explore teachers’ meaning construction of Parahyangan, Pawongan, and
Palemahan values, (3) analyze the internalization processes of character values among children, and (4) develop
a conceptual model of holistic character education grounded in local cultural philosophy. The rationale of this
study lies in the need to reconceptualize character education as a relational, experiential, and culturally
embedded process rather than a purely instructional one.

This study is significant as it contributes to the field of early childhood education by demonstrating how
local philosophical values can be operationalized into structured daily practices that support holistic character
formation. It also offers a conceptual model that integrates ritual structure, teacher mediation, internalization
processes, and ecosystem context into a coherent framework. By repositioning Morning Assembly as a culturally
grounded moral practice, this study provides both theoretical insight and practical relevance for developing
meaningful and sustainable character education in early childhood settings.

2. RESEARCH METHOD

This study employed a qualitative approach using an intrinsic case study design. The qualitative
orientation was selected because the research seeks to understand and interpret the subjective meanings
constructed by teachers regarding the implementation of a Tri Hita Karana-based Morning Assembly as a
holistic character education practice in early childhood settings. Rather than measuring outcomes or testing
hypotheses, the study focuses on exploring lived experiences, value interpretations, and processes of character
internalization that emerge within daily ritual practice. The intrinsic case study design was chosen because the
research centers on a particular case that possesses contextual uniqueness. The Morning Assembly program at
PAUD HEPI Kids Denpasar was not selected to represent a generalizable model, but because it demonstrates a
structured and consistent integration of Tri Hita Karana values within daily institutional practice.

This design allows for an in-depth examination of “meaning-in-context,” capturing how ritual, culture,
and pedagogical interaction converge in a specific educational environment. Conceptually, the study is informed
by phenomenological sensibilities. It prioritizes the emic perspective of teachers as meaning-makers who
interpret Parahyangan, Pawongan, and Palemahan within the lived structure of Morning Assembly. In this
regard, the research does not treat Morning Assembly as a procedural routine. It approaches the activity as a
socially and culturally embedded practice saturated with spiritual, relational, and ecological values. The analysis
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is further supported by the theoretical lens of character education, particularly the dimensions of moral knowing,
moral feeling, and moral action as articulated in the conceptual framework of the study.

The research was conducted at PAUD HEPI Kids, located at JI. Waribang No. 30 A, Kesiman Petilan,
Denpasar Timur, Bali. The institution operates under Yayasan Widya Kusuma Sari and provides Kindergarten,
Playgroup, and Day Care services. It implements the Merdeka Curriculum enriched with a Deep Learning
approach emphasizing mindful, meaningful, and joyful learning, aligned with the philosophy of Merdeka
Bermain and Merdeka Belajar. The school’s vision explicitly integrates Tri Hita Karana values alongside
Pancasila and technological adaptability. This integration makes the institution a particularly relevant site for
examining how local philosophical principles are operationalized within daily educational routines. Morning
Assembly at PAUD HEPI Kids is implemented consistently and structurally as part of its character-building
framework.

Data collection was conducted over a two-month period from December 2025 to February 2026,
coinciding with the semester transition and an active period of character reinforcement within the school
calendar. The timeline included initial orientation and informal observation, document identification, and
intensive data collection through participatory engagement. Participants were selected using purposive sampling.
In qualitative phenomenological research, informants are chosen based on their direct involvement and capacity
to articulate lived experience. The primary participants consisted of teachers directly responsible for facilitating
Morning Assembly activities. Supporting participants included the school principal and other educators involved
in program design and supervision. Children were included as indirect subjects, not as interview participants, but
as observed actors within the ritualized learning environment.

The study utilized multiple qualitative data sources to ensure depth and contextual richness. Primary
data were obtained through in-depth interviews, participatory observation, and field reflections conducted during
Morning Assembly sessions. Interviews focused on teachers’ interpretations of Parahyangan, Pawongan, and
Palemahan within ritual practice, as well as their reflections on value internalization processes. Participatory
observation allowed the researcher to document the sequence of ritual activities, teacher—child interactions,
emotional tone, gestures, collective responses, and environmental cues. Continuous field notes were produced to
capture not only observable behaviors but also situational atmosphere and interpretive insights developed during
prolonged engagement. Documentary sources were also examined to triangulate findings. These included the
school curriculum, teaching modules, Morning Assembly standard operating procedures, children’s
developmental records, teacher reflections, activity photographs, and samples of children’s work. These
materials provided structural and institutional context for understanding how Tri Hita Karana values are formally
embedded and practically enacted. Data collection adhered to qualitative research ethics, including informed
consent, respect for participant privacy, and protection of children’s identities. Through triangulation of
interview narratives, observational evidence, and documentary analysis, the study generated a comprehensive
dataset that supports the development of a contextually grounded holistic character education model.

Data were collected through prolonged engagement in the field, combining in-depth interviews,
participatory observation, and document analysis to capture both the structural and experiential dimensions of
the Tri Hita Karana-based Morning Assembly. The collection process was conducted over two months,
beginning with orientation and informal observation to understand the institutional rhythm of the school,
followed by intensive field immersion during the active implementation phase. This phased engagement allowed
the researcher to move from surface familiarity toward interpretive depth. In-depth interviews were conducted
with teachers and the school principal as primary meaning-makers of the Morning Assembly program. The
interviews were semi-structured, enabling participants to articulate their lived experiences, pedagogical
intentions, and philosophical interpretations of Parahyangan, Pawongan, and Palemahan within daily practice.
Rather than restricting responses to predefined categories, the interview process encouraged reflective narration.
Teachers were invited to describe how they design ritual sequences, how they interpret children’s responses, and
how they perceive the internalization of character values over time. Interviews were audio-recorded and
transcribed verbatim to preserve nuance, tone, and contextual meaning.

Participatory observation constituted a central data collection strategy. The researcher was physically
present during Morning Assembly sessions, documenting the sequence of activities, the spatial arrangement of
participants, gestures, vocal expressions, emotional atmosphere, and patterns of teacher—child interaction. This
approach enabled the identification of subtle pedagogical moves, such as the modulation of tone during prayer,
the use of affirmations, collective reflection, and environmental cues associated with Palemahan practices.
Continuous field notes were produced throughout the process to capture situational dynamics and interpretive
reflections that could not be fully represented through interviews alone. Such sustained presence facilitated a
contextual understanding of how ritual repetition gradually shapes children’s moral engagement.

Document analysis was undertaken to triangulate and contextualize observational and interview data.
The researcher examined institutional documents including the curriculum framework, teaching modules,
Morning Assembly standard operating procedures, developmental records, teacher reflection notes, activity
photographs, and samples of children’s work. These documents provided insight into how Tri Hita Karana
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values are formally articulated at the institutional level and how they are operationalized in daily routines. The
alignment or divergence between documented intentions and enacted practices became a significant analytical
point. Throughout the data collection process, ethical considerations were strictly observed. Informed consent
was obtained from the school, and confidentiality of participants, particularly children, was maintained. The
combination of prolonged engagement, multi-source triangulation, and reflective documentation ensured that the
dataset captures not only procedural descriptions of Morning Assembly but also the lived meanings, relational
textures, and moral atmospheres that shape holistic character formation.

In qualitative case study research, the primary instrument is the researcher. This study positioned the
researcher as the main human instrument responsible for data collection, interpretation, and reflexive analysis.
Given the phenomenological orientation of the inquiry, the researcher engaged in conscious bracketing (epoché)
to minimize prior assumptions and allow meanings to emerge from participants’ lived experiences. Reflexive
journaling was conducted throughout the research process to ensure analytical transparency and epistemological
consistency. To support the role of the human instrument, four complementary research instruments were
developed: (1) a semi-structured in-depth interview guide, (2) a structured participant observation protocol, (3) a
document analysis framework, and (4) reflective field notes. All instruments were systematically aligned with
the research questions and the conceptual framework integrating Tri Hita Karana (Parahyangan, Pawongan,
Palemahan), holistic education principles, and Lickona’s moral development dimensions (moral knowing, moral
feeling, and moral action).

In-Depth Interview Guide, The semi-structured interview guide was designed to explore teachers’ lived
experiences and subjective meanings regarding the implementation of the Morning Assembly program. The
interview protocol was organized into four analytical domains: (1) implementation patterns, (2) teachers’
meaning-making processes, (3) value internalization mechanisms, and (4) the role of teachers and environmental
context. Open-ended questions encouraged participants to describe how Morning Assembly activities were
structured and how Tri Hita Karana values were integrated into daily routines. Probing techniques were used to
elicit deeper reflections on how teachers interpreted spiritual practices (Parahyangan), social interactions
(Pawongan), and environmental care practices (Palemahan) within pedagogical contexts. Additional prompts
explored how teachers perceived children’s behavioral transformations in relation to moral knowing, moral
feeling, and moral action. Interviews were audio-recorded, transcribed verbatim, and subjected to iterative
coding following Braun and Clarke’s thematic analysis procedures.

Participant Observation Protocol, Participant observation was conducted using a structured observation
protocol to capture behavioral manifestations and interactional dynamics during Morning Assembly sessions.
Observations focused on three dimensions: (1) procedural stages of the assembly (pre-activity, core activity,
closing reflection), (2) value enactment indicators aligned with Tri Hita Karana, and (3) children’s observable
moral actions. Specific attention was given to children’s engagement in prayer and meditation (spiritual
dimension), peer interaction and affirmation practices (social dimension), and environmental care routines
(ecological dimension). Behavioral indicators included participation intensity, emotional expressions,
spontaneous helping behavior, discipline, and collaborative responses. Field notes documented both descriptive
accounts and analytical reflections, enabling the identification of patterns that later informed thematic
categorization.

Document Analysis Framework, Document analysis was conducted to examine institutional alignment
between normative planning and enacted practices. Documents reviewed included the Standard Operating
Procedure (SOP) of Morning Assembly, the school curriculum (Kurikulum Satuan Pendidikan), teaching
modules, and reflective teacher notes. The analysis framework examined explicit references to Tri Hita Karana
values, integration with holistic education principles, and alignment with character education objectives.
Document data were triangulated with interview and observation findings to enhance credibility and confirm
interpretive validity.

Reflexive Field Notes, Reflective field notes were maintained to document contextual nuances,
emergent interpretations, and methodological decisions. These notes served both as an audit trail and as an
analytical bridge between raw data and thematic abstraction. Reflexive entries were particularly important in
ensuring that thematic development remained grounded in participants’ experiences rather than researcher
preconceptions. Overall, the instruments were deliberately constructed to generate rich qualitative data capable
of producing four thematic categories corresponding to the research questions: (1) implementation patterns of
Morning Assembly, (2) teachers’ meaning-making of Tri Hita Karana values, (3) internalization processes of
character values among children, and (4) the mediating role of teachers and environmental context. These
categories ultimately informed the development of a conceptual model of holistic character education grounded
in local wisdom.

Data were analyzed using reflexive thematic analysis as articulated by Braun and Clarke (2006, 2019).
This approach was selected due to its epistemological compatibility with qualitative case study research and its
capacity to generate patterned interpretations across experiential and contextual data. Rather than treating
Morning Assembly as a procedural routine, the analysis sought to uncover how teachers constructed meaning
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around the practice and how Tri Hita Karana values were internalized within a holistic character education
framework. The analytical process was iterative and recursive, moving back and forth between data immersion,
coding, theme development, and theoretical interpretation. Interview transcripts, participant observation field
notes, and institutional documents were integrated into a unified analytical corpus to enable triangulated
interpretation and conceptual coherence. The analysis began with deep familiarization with the data. All
interview recordings were transcribed verbatim, and observation notes were expanded into detailed descriptive
accounts. During this immersion phase, the researcher repeatedly read the data to gain a holistic sense of
teachers’ lived experiences and the contextual dynamics of the Morning Assembly sessions. Reflexive journaling
was conducted throughout this stage to bracket prior assumptions and maintain attentiveness to participants’
subjective constructions of meaning. Early analytic memos captured preliminary reflections concerning spiritual
enactment, social interaction patterns, environmental care routines, and children’s moral behaviors.

Coding followed an open and flexible procedure that combined inductive sensitivity with theoretical
orientation. While allowing meanings to emerge from participants’ narratives, the coding process was informed
by the conceptual framework underpinning the study, including the Tri Hita Karana dimensions of Parahyangan,
Pawongan, and Palemahan, as well as Lickona’s moral knowing, moral feeling, and moral action. Segments of
text were identified as meaningful units when they revealed teachers’ interpretive reflections, described
observable behavioral transformations, or illustrated contextual facilitation of values. Codes were continuously
refined as new patterns surfaced across interviews and observations. As coding progressed, the researcher
examined relationships among codes to identify broader patterns of significance. Data segments describing
structured routines, ritual elements, and daily sequencing were examined alongside teachers’ reflections about
pedagogical intentions and children’s responses. Through constant comparison, clusters of related codes
gradually coalesced into candidate themes. Particular attention was given to how teachers’ meaning-making
processes intersected with observable child behavior and how institutional structures supported or mediated
value internalization. The process of reviewing and refining themes involved returning to the full dataset to
ensure internal coherence and distinctiveness across thematic categories. Each emerging theme was evaluated for
conceptual clarity, analytical depth, and alignment with the research questions. Data extracts were revisited to
confirm that thematic boundaries accurately reflected participants’ experiences rather than researcher-imposed
classifications. Some preliminary thematic groupings were collapsed or redefined during this stage to preserve
analytical rigor and parsimony.

The final stage of analysis involved articulating clearly defined themes that captured the interpretative
essence of the data. Four overarching thematic domains emerged: the patterned implementation of Morning
Assembly grounded in Tri Hita Karana; teachers’ lived meaning-making of spiritual, social, and ecological
values; the processes through which children internalized character values; and the mediating role of teachers
and environmental context in sustaining holistic practice. These themes were not treated as discrete categories
but as interconnected dimensions of a dynamic pedagogical system. In producing the analytical narrative, the
researcher moved beyond thematic description toward conceptual synthesis. The interrelation among structured
ritual practice, reflective teacher agency, contextual mediation, and child moral enactment informed the
development of a conceptual model of culturally grounded holistic character education. This model illustrates
how Morning Assembly operates as a lived educational ecosystem in which spiritual consciousness, social
empathy, and ecological responsibility are cultivated through repeated, meaningful engagement.

To ensure analytical trustworthiness, triangulation across data sources was maintained throughout the
analysis. Interview data were cross-validated with observational evidence and documentary materials. Member
checking was conducted to confirm interpretative accuracy, and an audit trail documenting coding decisions and
theme evolution was preserved. Reflexive journaling further enhanced methodological transparency by
foregrounding the researcher’s positionality within the interpretive process. Through this analytical approach, the
study generated an integrated understanding of how a culturally embedded daily ritual can function as a holistic
character formation practice in early childhood education.

3.  RESULTS AND DISCUSSION
Structured Pattern of Tri Hita Karana-Based Morning Assembly

The findings indicate that Morning Assembly at HEPI Kids is implemented through a structured yet
flexible three-phase sequence: pre-activity, core activity, and closing reflection. Rather than functioning as a
ceremonial routine, each phase is intentionally designed to embed the philosophical dimensions of Tri Hita
Karana—Parahyangan, Pawongan, and Palemahan—into children’s daily lived experiences. This structure
enables value integration to occur consistently and progressively, positioning Morning Assembly as a
pedagogical space rather than a procedural obligation [27].

During the pre-activity phase, children engage in environmental preparation and spiritual grounding.
Activities include cleaning shared spaces, arranging personal belongings, and participating in collective prayer
and short meditation. The spiritual recitation “Loka Samastha Sukhino Bhavantu” serves as a reflective anchor
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that invites children to cultivate gratitude and universal compassion. In this phase, Parahyangan is not introduced
as abstract doctrine but embodied through repetitive practice that connects children to transcendence in a calm
and emotionally regulated atmosphere. Simultaneously, simple acts such as tidying the classroom represent
Palemahan as a lived ecological responsibility.

The core activity phase emphasizes collective interaction and emotional attunement. Through singing,
movement-based activities, circle time discussions, and positive affirmations, children are encouraged to greet
peers, express appreciation, and participate in shared dialogue. Here, Pawongan becomes central. Social
harmony is constructed through structured interaction patterns where teachers model respectful communication,
active listening, and empathy. The integration of affirmation statements and short moral narratives allows
children to associate positive emotions with ethical concepts, reinforcing the affective dimension of character
formation. The closing phase centers on reflection and reinforcement. Teachers guide children to revisit the
values practiced during the session, encouraging brief reflective dialogue about gratitude, cooperation, or care
for the environment. Appreciation gestures, such as applause or verbal acknowledgment, function as social
reinforcement mechanisms. This phase strengthens the internal continuity of the ritual by transforming
experience into conscious awareness, thereby linking repeated action with reflective understanding.

Across the three phases, value integration occurs not through explicit moral instruction alone but
through patterned interaction and emotional climate. The structured repetition of spiritually grounded, socially
interactive, and environmentally conscious practices creates a predictable rhythm that supports children’s sense
of security and belonging. The structure itself becomes pedagogical, shaping not only behavior but also
relational and spiritual orientation. The patterned implementation of Morning Assembly is summarized in Table
1.

Table 1. Structured Phases and Value Integration in Tri Hita Karana-Based Morning Assembly

Phase Activity Structure Embedded THK Character Dimensions
Y Values Strengthened
. Environmental preparation, Parahyangan, Spiritual awareness, responsibility,
Pre-Activity . . .
collective prayer, meditation Palemahan self-regulation
. Singing, movement, circle time, Pawongan, Empathy, cooperation, confidence,
Core Activity . . . !
affirmations, greetings Parahyangan emotional expression
Closing Reflective dialogue, appreciation, Pawongan, Moral awareness, gratitude, social
Reflection reinforcement Palemahan responsibility

These findings demonstrate that the effectiveness of Morning Assembly does not rely on the intensity of
individual activities but on the continuity and coherence of its structure. Each phase builds upon the previous
one, allowing spiritual awareness, social interaction, and ecological sensitivity to emerge as integrated
components of children’s daily character experience. The patterned sequence thus operates as a micro-ecosystem
of holistic character education grounded in local cultural philosophy.

Teachers’ Meaning Construction of Tri Hita Karana in Morning Assembly

Beyond its structured implementation, the findings reveal that Morning Assembly at HEPI Kids is
deeply shaped by how teachers interpret and internalize the values of Tri Hita Karana. The activity is not
perceived merely as a scheduled routine but as a reflective pedagogical space where spiritual, social, and
ecological values are intentionally embodied. Teachers consistently described Morning Assembly as “a
foundation for children’s daily character orientation,” indicating that its meaning extends beyond procedural
execution into moral and spiritual intention [28].

In relation to Parahyangan, teachers interpret the spiritual component not as formal religious instruction,
but as cultivating inner awareness and gratitude. Collective prayer and short meditation are understood as
moments of emotional centering that prepare children to enter learning with calmness and positive intention.
Teachers emphasize that spirituality at the early childhood level must be experiential rather than doctrinal [29].
Therefore, prayer is facilitated through simple language, gentle tone, and repetitive structure that allows children
to feel spiritual presence rather than cognitively analyze it. For teachers, this dimension represents the cultivation
of “spiritual sensitivity” rather than religious compliance [18].

Regarding Pawongan, teachers interpret social interaction during Morning Assembly as an intentional
formation of relational ethics. Greeting rituals, affirmation exchanges, and circle time conversations are
perceived as foundational exercises in empathy and mutual respect. Teachers view themselves not merely as
instructors but as relational models whose gestures, voice modulation, and emotional responsiveness shape
children’s understanding of social harmony. Several teachers emphasized that the success of Pawongan lies in
consistency—children observe how adults resolve minor conflicts, respond to mistakes, and express
appreciation. Thus, social harmony is constructed through patterned interaction rather than isolated moral advice.
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For Palemahan, teachers attach meaning to environmental care as early ecological consciousness.
Cleaning routines and caring for classroom materials are framed as acts of respect toward shared space. Teachers
interpret these practices as early moral responsibility rather than disciplinary enforcement. Environmental care is
introduced as a collective duty that connects children to their immediate surroundings. The physical context of
HEPI Kids—surrounded by temples, rice fields, and natural landscapes—further reinforces teachers’ perception
that ecological awareness must be nurtured from daily lived experience. In their interpretation, Palemahan is not
an environmental lesson but a relational stance toward nature.

Importantly, teachers describe the three dimensions as inseparable. They do not treat Parahyangan,
Pawongan, and Palemahan as segmented values but as interdependent orientations that must appear
simultaneously within daily routines. Morning Assembly is therefore understood as a convergence point where
spirituality shapes emotional climate, social interaction reinforces empathy, and environmental care strengthens
responsibility. This integrative interpretation reflects a holistic pedagogical worldview rather than a fragmented
value transmission approach [30], [31]. The interpretative meanings articulated by teachers are summarized in
Table 2.

Table 2. Teachers’ Interpretative Meanings of Tri Hita Karana Values in Morning Assembly

THK

. . Teachers’ Meaning Construction Pedagogical Orientation Character Implication
Dimension
Cultivating gratitude and inner calm  Emotional grounding Spiritual awareness, self-
Parahyangan o R . .
through experiential spirituality before learning regulation
Pawonean Building relational harmony through  Ethical modeling and Empathy, cooperation,
& modeled interaction and affirmation  guided social participation  respect
Developlr}g carly ecologlp al Habitual environmental Responsibility,
Palemahan responsibility through daily care . o
engagement environmental sensitivity

practices

These findings indicate that the transformative potential of Morning Assembly lies not solely in its
structure, but in the teachers’ conscious mediation of meaning. The ritual becomes pedagogically powerful
because teachers interpret it as a lived philosophy rather than a symbolic representation of cultural values.
Through this interpretative stance, Tri Hita Karana shifts from abstract doctrine to embodied educational
practice.

Internalization Process: From Ritual to Character Formation

The analysis demonstrates that the impact of Morning Assembly extends beyond observable routines
toward a gradual internalization of values. Internalization does not occur instantaneously; rather, it unfolds
through repeated exposure, emotional engagement, guided reflection, and behavioral reinforcement. In the
context of HEPI Kids, the movement from ritual participation to character formation can be understood as a
layered process where structured activity, teacher mediation, and emotional climate interact dynamically.

At the cognitive level, Morning Assembly facilitates what may be described as moral awareness
development. Through short narratives, reflective prompts, and value-laden affirmations, children are introduced
to concepts such as gratitude, cooperation, and environmental responsibility. However, these values are not
transmitted as abstract rules. Instead, they are embedded in familiar routines that allow children to associate
meaning with concrete action. Repetition plays a central role; as children encounter the same spiritual phrases,
greeting patterns, and environmental practices daily, cognitive recognition gradually stabilizes into
understanding.

At the affective level, internalization is strengthened through emotional resonance. Observations
indicate that children display visible engagement during collective singing, affirmation exchanges, and shared
prayer. The calm atmosphere created during meditation and the warmth of teacher-student interaction contribute
to positive emotional association with moral practices. Emotional safety and predictability foster trust, enabling
children to connect feelings of belonging with ethical behavior. In this sense, affect becomes the bridge between
knowing a value and wanting to enact it.

Behaviorally, internalization becomes visible when children begin to initiate actions without direct
instruction [32]. Instances such as voluntarily helping peers, reminding friends to maintain cleanliness, or
participating attentively in prayer suggest the emergence of moral agency. These behaviors indicate that values
have shifted from externally prompted compliance to internally motivated action. Reinforcement strategies—
such as verbal appreciation, applause, or symbolic recognition—support this transition by strengthening the link
between action and positive social feedback [17].

Importantly, the findings suggest that reflection serves as a mediating mechanism in the internalization
process. The closing phase of Morning Assembly, where teachers briefly revisit the values practiced, functions
as a moment of consolidation. Even simple reflective questions—such as asking children how they felt when
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helping a friend—appear to deepen awareness. Reflection transforms repeated behavior into conscious
experience, allowing children to connect emotion, action, and meaning in a coherent manner. The internalization
mechanisms identified in this study are summarized in Table 3.

Table 3. Internalization Mechanisms in Tri Hita Karana-Based Morning Assembly

Activity Internalization Mechanism Dev§ lop mental Observed Indicators
Component Dimension
. . . iy 1 ture, f
Prayer & Repetitive spiritual grounding Spiritual awareness & Ca M POSUTe, chged .
o ) . . attention, participation in
Meditation and emotional centering self-regulation .
recitation
Greetings & Modeled empathy and Social-emotional Initiating greetings, expressing
Affirmations positive reinforcement development appreciation, cooperative play
Environmental Habitual responsibility Ecological sensitivity & Voluntary tidying, reminding
Care through daily action responsibility peers about cleanliness
. . Guided meaning Moral awareness Verbalizing feelings,
Reflection Session A . . . . ;
consolidation integration connecting action with value

These findings indicate that Morning Assembly operates as a cyclical internalization system rather than
a linear instructional event. Structure provides stability, teacher meaning provides direction, emotional
engagement provides attachment, and reflection provides integration. Over time, this cyclical pattern supports
the transformation of repeated ritual into embodied character orientation. The process reveals that character
formation in early childhood is less dependent on explicit moral instruction and more reliant on patterned
relational experience. Internalization emerges when children repeatedly encounter consistent value expressions
within a supportive emotional ecosystem.

The Role of Teachers and the Ecosystem Context in Supporting Holistic Character Practice

The findings reveal that the sustainability of Tri Hita Karana-based Morning Assembly is strongly
influenced by the role of teachers and the broader institutional ecosystem. While the structured phases and
internalization mechanisms provide the procedural and psychological foundation, the consistency of adult
modeling and environmental reinforcement determines whether values remain episodic or become embedded in
daily practice. Character formation, therefore, emerges not solely from ritual repetition but from the coherence
between instructional design and lived school culture.

Teachers function as primary mediators of value embodiment. Their tone of voice during prayer,
responsiveness during peer interaction, and attentiveness to environmental care implicitly communicate
normative standards. Observational data indicate that children closely mirror teachers’ gestures and emotional
regulation patterns. When teachers demonstrate patience, gratitude, and respect in spontaneous situations—such
as resolving minor conflicts or acknowledging children’s efforts—the values of Parahyangan and Pawongan are
reinforced beyond the formal Morning Assembly session. This modeling function extends the moral influence of
the ritual into the entire school day.

Moreover, teachers operate as reflective facilitators rather than authoritative enforcers. Instead of
correcting behavior through punitive control, they frequently employ guiding questions and affirmation-based
feedback. This approach supports children’s autonomy while maintaining value consistency. The dialogical
interaction style observed during circle time and closing reflection allows children to articulate feelings and
recognize the relational impact of their actions. Through this mediation, teachers bridge structure and
internalization, ensuring that Tri Hita Karana remains a lived orientation rather than symbolic reference.

The physical and socio-cultural context of HEPI Kids further strengthens the character formation
process. The school’s proximity to temples, rice fields, and natural landscapes provides tangible ecological and
spiritual references. Environmental awareness is therefore not confined to classroom instruction but reinforced
through daily visual and sensory exposure. Children observe rituals, natural cycles, and communal practices
within their broader community, which amplifies the authenticity of Palemahan and Parahyangan dimensions.
The cultural embeddedness of the school setting supports the continuity between institutional values and
community worldview.

Institutional coherence also plays a critical role. The alignment between the school’s vision, curriculum
structure, Standard Operating Procedures, and Morning Assembly implementation creates systemic
reinforcement. Values introduced during Morning Assembly are echoed in classroom routines, communication
patterns, and parental engagement. This consistency reduces fragmentation and prevents value dissonance
between ritual and practice. In such a coherent ecosystem, children encounter repeated value cues across
multiple contexts, strengthening internal consolidation. The ecosystem factors identified in this study are
summarized in Table 4.
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Table 4. Ecosystem Factors Supporting Holistic Character Formation

. . THK Dimension

Supporting Factor Functional Role Reinforced Character Impact

Teacher Modeling Demonstra'tmg. lived Yalues Parahyangan, Emotional regulgthn, '
through daily interaction Pawongan empathy, moral imitation
Reflective Guiding children to articulate Moral awareness,
AR . Pawongan
Facilitation meaning autonomy development
Physical Providing tangible ecological Palemahan, Environmental sensitivity,
Environment and spiritual context Parahyangan spiritual familiarity
Institutional Aligning ritual, curriculum, and  Integrated THK .
. . . Stability, value coherence

Consistency school culture dimensions

The findings suggest that Morning Assembly functions effectively because it operates within a value-
consistent ecosystem. Teachers, environment, and institutional alignment collectively sustain the moral climate
necessary for character internalization. In the absence of such coherence, ritual practices risk becoming symbolic
performances rather than transformative educational experiences [33]-[38]. This ecosystem perspective
highlights that holistic character education cannot rely on isolated activities. Instead, it requires structural
continuity, adult embodiment, and contextual reinforcement. Through this integrated system, Tri Hita Karana is
not merely introduced to children but continuously enacted within their daily relational and ecological
experiences.

Conceptual Model: A Holistic Character Education Model through Tri Hita Karana-Based Morning
Assembly

The integration of structured ritual, teacher meaning construction, internalization mechanisms, and
ecosystem reinforcement culminates in a conceptual model of holistic character education grounded in Tri Hita
Karana. The findings indicate that Morning Assembly at HEPI Kids does not function as a linear instructional
strategy but as an interconnected system in which ritual structure, pedagogical mediation, and contextual
coherence operate simultaneously.

At the foundational level, the structured phases of Morning Assembly (pre-activity, core interaction,
and closing reflection) provide a predictable rhythm that supports emotional security and value exposure. This
structural layer ensures that spiritual grounding, relational interaction, and ecological care are encountered daily.
However, structure alone does not generate transformation. The second layer—teachers’ interpretative
mediation—infuses the ritual with lived meaning. Teachers’ conscious embodiment of Parahyangan, Pawongan,
and Palemahan transforms procedural activity into value-oriented experience. The third layer consists of
internalization mechanisms operating across cognitive, affective, and behavioral dimensions. Repetition builds
familiarity, emotional engagement fosters attachment, and reflective dialogue consolidates awareness. Over time,
externally guided participation gradually shifts toward internally motivated action. Character formation emerges
as a cyclical process rather than a discrete outcome [39]-[43]. The fourth layer involves ecosystem
reinforcement. Institutional coherence, cultural embeddedness, and consistent adult modeling extend the
influence of Morning Assembly beyond the designated time slot. When values introduced in the ritual are echoed
in classroom practice, environmental interaction, and community context, children experience continuity
between symbolic meaning and lived reality [44]-[47]. This continuity stabilizes moral orientation and prevents
fragmentation between instruction and practice.

The interaction among these four layers generates what may be termed a Holistic Value Integration
Cycle. Within this cycle, Tri Hita Karana operates not as thematic content but as a relational framework that
connects spirituality (Parahyangan), social harmony (Pawongan), and ecological responsibility (Palemahan). The
outcome of this integrative cycle is the gradual emergence of holistic character orientation—where children
demonstrate spiritual awareness, empathy, responsibility, and environmental sensitivity in consistent behavioral
patterns. The proposed conceptual model is illustrated in Figure 1.
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Figure 1. Holistic Character Education Model through Tri Hita Karana-Based Morning Assembly

This model contributes theoretically by demonstrating that character education in early childhood can
be conceptualized as a culturally grounded, system-based process rather than a set of isolated moral lessons.
Unlike approaches that rely primarily on explicit moral instruction, the Tri Hita Karana-based Morning
Assembly model emphasizes patterned relational experience, teacher embodiment, and ecological embeddedness
as primary drivers of value internalization. Furthermore, the model extends the discourse on holistic-integrative
early childhood education by showing how local philosophical frameworks can function as operational
pedagogical systems. In this case, Tri Hita Karana provides not only ethical content but also structural coherence
that aligns spiritual, social, and ecological dimensions within daily practice. The findings therefore suggest that
effective character education in early childhood settings requires the integration of ritual structure, reflective
pedagogy, internalization pathways, and ecosystem consistency. When these elements operate cohesively,
character formation becomes a lived process embedded in children’s daily experiences rather than a
supplementary curricular objective [48]-[50].

Despite offering a culturally grounded conceptual model of holistic character education, this study is
subject to several limitations. The research was conducted within a single early childhood institution
characterized by strong philosophical alignment with Tri Hita Karana and institutional coherence, which may
limit the transferability of findings to schools operating in different cultural or structural contexts. In addition,
the qualitative case study design prioritizes depth of meaning over breadth of generalization, and the findings
rely primarily on teacher perspectives and observed behavioral indicators rather than longitudinal developmental
measurement. Future studies may expand the scope by incorporating comparative multi-site designs, longitudinal
tracking of character outcomes, or mixed-method approaches to further validate and refine the proposed model
across diverse educational environments.

4. CONCLUSION

This study demonstrates that a Tri Hita Karana-based Morning Assembly functions not merely as a
daily routine but as a culturally grounded system of holistic character education in early childhood settings. The
findings show that character formation emerges through the integration of structured ritual phases, teacher
meaning mediation, internalization processes, and ecosystem reinforcement, where values are continuously
enacted within children’s lived experiences. Beyond addressing the research objectives, this study proposes a
Holistic Character Education Model that conceptualizes character development as a relational, cyclical, and
ecosystem-based process. This model extends existing perspectives on character education by repositioning it
from discrete moral instruction toward a dynamic system in which cultural values are embodied through daily
practices, social interactions, and environmental coherence. The implications of this study suggest that effective

Jor. Eva. Edu, Vol. 7, No. 2, April 2026: 411 - 423



Jor. Eva. Edu ISSN: 2716-4160 a 421

character education in early childhood requires not only structured activities but also the alignment of teacher
embodiment, institutional culture, and meaningful routines that sustain value internalization. By demonstrating
how local philosophical frameworks such as Tri Hita Karana can be operationalized into pedagogical practice,
this study offers both a conceptual contribution to the field and practical guidance for educators seeking to
design culturally responsive and holistic learning environments.

ACKNOWLEDGEMENTS
The author would like to express sincere gratitude to the teachers and management of HEPI Kids
Denpasar for their openness, cooperation, and valuable insights throughout the research process.

AUTHOR CONTRIBUTIONS

The author was solely responsible for the conceptualization and design of the study, data collection,
implementation of the narrative counseling intervention, data analysis, and interpretation of the results. The
author also prepared the original draft of the manuscript, revised the content critically, and approved the final
version for publication.

CONFLICTS OF INTEREST
The author(s) declare no conflict of interest.

USE OF ARTIFICIAL INTELLIGENCE (AI)-ASSISTED TECHNOLOGY

The authors declare that no artificial intelligence (AI) tools were used in the generation, analysis, or
writing of this manuscript. All aspects of the research, including data collection, interpretation, and manuscript
preparation, were carried out entirely by the authors without the assistance of Al-based technologies.

REFERENCES

[1] B. Miseliunaite, 1. Kliziene, and G. Cibulskas, “Can holistic education solve the world’s problems: A systematic
literature review,” Sustainability, vol. 14, no. 15, pp. 9737, 2022, doi: 10.3390/su14159737.

[2] I Sunaryo and E. Fauziati, “Character education in early childhood based on kohlberg’s perspective,” Early Child. Res.
J., vol. 6, no. 1, pp. 55-63, 2023, doi: 10.23917/ecrj.v6il.71415.

[3] A. Subairi, “Learning innovation: Creating an effective and enjoyable learning model in elementary madrasahs,” MSJ:
Majority Science Journal, vol. 3, no. 1, pp. 154-162, 2025, doi: 10.61942/msj.v3i1.300.

[4] I N. Amalia, F. Indarsih, and F. Fatqurhohman, “Character education and socio-emotional development of early
childhood,” RESET Rev. Educ. Sci. Technol., vol. 1, no. 2, pp. 65-82, 2025, doi: 10.66031/reset.v1i2.45.

[5] Kalimullina, O. A., & Pozdnyakova, O. K. (2024). Synergetic and value-oriented approaches to organizing the
educational process in a university. Samara Journal of Science, 13(3), 172-177, 2024, doi: 10.55355/snv2024133306.

[6] I W. Widiana, G. W. Bayu, and I. N. L. Jayanta, “Pembelajaran berbasis otak (brain based learning), gaya kognitif
kemampuan berpikir kreatif dan hasil belajar mahasiswa [Brain-based learning, cognitive style, creative thinking ability
and student learning outcomes],” JPI (Jurnal Pendidik. Indones., vol. 6, no. 1, pp. 1-15, 2017, doi: 10.23887/jpi-
undiksha.v6i1.8562.

[71 U. Sheokand, T. B. Mukombegumi, T. Pelzang, and E. G. David, “Professional value orientation in education: Linking
teachers’ core beliefs with student achievement and holistic outcomes,” Asian International Journal of Research, vol.
6, no. 6, 2025, doi: 10.63363/aijfr.2025.v06i06.2233.

[8] C. Kong, and F. Yasmin, “Impact of parenting style on early childhood learning: mediating role of parental self-
efficacy,” Frontiers in psychology, vol. 13, pp. 928629, 2022, doi: 10.3389/fpsyg.2022.928629.

[91 M. D. Dasopang, A. H. Lubis, and H. R. Dasopang, “How do millennial parents internalize islamic values in their early
childhood in the digital era?,” Al-Ishlah: Jurnal Pendidikan,vol. 14, no. 1, pp. 697-708, 2022, doi:
10.35445/alishlah.v14i1.1062.

[10] D. Yunitasari, I. W. Lasmawan, and I. M. Ardana, “Breaking barriers: Advancing inclusive education through early
identification of learning challenges,” Nazhruna J. Pendidik. Islam, vol. 8, no. 1, pp. 139-153, 2025, doi:
10.31538/nzh.v8i1.133.

[11] R.Kadir, R. Omar, M. A. Abdul, and N. H. Mohd Fauzi, “Strategies for effective character formation among preschool
learners in the 21st century: A review.,” J. Pendidik. Malaysia, vol. 50, no. 2, 2025, doi: 10.17576/JPEN-2025-50.02-
0l.

[12] A. Achadah, W. Wahidmurni, and A. F. Yasin, “Internalization of character education values in shaping elementary
school students' religious behavior,” Al-Ishlah: Jurnal Pendidikan,vol. 14, no. 4, pp. 4723-4734, 2022, doi:
10.35445/alishlah.v14i4.2509.

[13] D. Sigel, “Prayer and adolescence: Can formal instruction make a difference?,” Religious Education, vol. 111, no. 2,
pp. 200-221, 2016, doi: 10.1080/00344087.2016.1111042.

[14] M. C. T. Wangge, A. M. S. Sada, and M. F. Sina, “From daily routines to disciplinary habits: Examining how school
culture cultivates student self-discipline in secondary education,” J. Lit. Educ., vol. 1, no. 4, 2025, doi:
10.64780/jole.v1i4.190.

[15] E. A. Haq, I. Wasliman, R. S. Sauri, F. K. Fatkhullah, and A. Khori, “Management of character education based on
local wisdom,” Nidhomul Haq J. Manaj. Pendidik. Islam, vol. 7, no. 1, pp. 73-91, 2022, doi: 10.31538/ndh.v7i1.1998.

From Ritual to Character: A Tri Hita Karana-Based Morning Assembly Model ... (Mekel Putu Ayu Sekar Sari)



0 ISSN: 2716-4160

[25]

[26]

(27]

A. Aprilianata, P. Sekarsari, H. U. Fauziah, and M. Marzuki, “The signification of bronfenbrenner’s theory: An
analysis of the developmental ecology approach to holistic value education,” Waskita J. Pendidik. Nilai dan Pembang.
Karakter, vol. 9, no. 1, 2025, doi: 10.21776/ub.waskita.2025.009.01.8.

I. B. R. Putra et al, “Tri Hita Karana as the foundation of character education in SMP 4 Singaraja: An
ethnopedagogical perspective,” Int. J. Educ. Vocat. Soc. Sci., vol. 2, no. 3, pp. 67-82, 2023, doi:
10.63922/ijevss.v2i03.346.

N. K. Selamet, I. W. Suja, and 1. B. P. Arnyana, “Dari pura ke kelas: Menanamkan nilai-nilai tri hita karana dalam
transformasi pendidikan [From temple to classroom: Instilling the values of Tri Hita Karana in educational
transformation],” J. Educ. Action Res., vol. 9, no. 1, 2025, doi: 10.23887/jear.v9i2.89917.

B. Hardie, C. Highfield, and K. Lee, “Attitudes and values of teachers and leaders towards entrepreneurship
education,” Research Papers in Education, vol. 38, no. 4, pp. 690-714, 2023, doi: 10.1080/02671522.2022.2028891.

C. 1. R. S. Dewi, L. Triyuwono, B. Hariadi, and R. Roekhudin, “Corporate social responsibility model based on Tri Hita
Karana philosophy,” Cogent Social Sciences, vol. 10, no. 1, pp. 2295056, 2024, doi: 10.1080/23311886.2023.2295056.
I. P. P. Suryawan, I. M. Sutajaya, and I. W. Suja, “Tri Hita Karana sebagai kearifan lokal dalam pengembangan
pendidikan karakter [Tri Hita Karana as local wisdom in developing character education],” J. Pendidik. Multikultural
Indones., vol. 5, no. 2, pp. 50-65, 2022, doi: 10.23887/jpmu.v5i2.55555.

N. A. P. Lestari, I. M. Sutajaya, and I. W. Suja, “Membentuk karakter siswa di sekolah dasar dengan menerapkan
konsep Tri Hita Karana [Forming the character of students in elementary schools by applying the concept of Tri Hita
Karanal,” J. Ilm. Pendidik. Citra Bakti, vol. 11, no. 1, pp. 139-151, 2024, doi: 10.38048/jipcb.v11i1.2389.

N. K. D. Tristiantari, D. Sunendar, T. Hartati, and I. Cahyani, “Reading literacy model based Tri Hita Karana for
student’s thinking skills,” J. Ilm. Sekol. Dasar, vol. 7, no. 2, pp. 205-214, 2023, doi: 10.23887/jisd.v7i2.57922.

M. Liang, Q. Chen, and Y. Zhou, “The influence of various role models on children’s pro-environmental behaviours,”
Front. Psychol., vol. 13, p. 873078, 2022, doi: 10.3389/fpsyg.2022.873078.

A. N. Shawmi, M. Rizky, W. A. Dewi, S. A. Juliana, and M. Akbar, “A culture of religious moderation as a means of
internalizing character values and strengthening harmony among elementary school students,” Terampil J. Pendidik.
dan Pembelajaran Dasar, vol. 12, no. 1, pp. 178-197, 2025, doi: 10.24042/x90j7984.

C. A. Zulauf-McCurdy and K. M. Zinsser, “How teachers’ perceptions of the parent—teacher relationship affect
children’s risk for early childhood expulsion,” Psychol. Sch., vol. 58, no. 1, pp. 6988, 2021, doi: 10.1002/pits.22440.
K. Kilpié and T. Ménnisto-Funk, “A Shifting Swarm of Vocalities: An assemblage approach to PA systems and
morning assemblies in Finnish primary schools (1930s—1980s),” Ordinary Oralities. Everyday Voices Hist., pp. 113—
131,2023.

S. E. Susanti, “Pendidikan karakter dalam membangun kecerdasan moral bagi anak usia dini perspektif Thomas
Lickona [Character education in building moral intelligence for early childhood from Thomas Lickona's perspective],”
Trilogi J. ilmu Teknol. Kesehatan, dan Hum., vol. 3, no. 1, pp. 10-17, 2022, doi: 10.33650/trilogi.v3i1.3396.

D. G. F. Wirabrata and D. A. P. Handayani, “Adversity quotients towards achievement motivation of early childhood
teacher education (PG PAUD) students in Bali,” in 2nd International Conference on Technology and Educational
Science (ICTES 2020), Atlantis Press, 2021, pp. 234-236, doi: 10.2991/assehr.k.210407.244.

T. Taufiqurohman, J. Nurihsan, and Y. Rachmawati, “Analysis of factors that influence students' enjoyable learning in
class: A literature review,” QALAMUNA: Jurnal Pendidikan, Sosial, Dan Agama, vol. 14, no. 1, pp. 513-528, 2022,
doi: 10.37680/qalamuna.v14i1.4360.

E. Andriana, and R. Yuliana, “Teacher creativity in implementing enjoyable learning at SD Cilenggang 2 South
Tangerang City. JPSD (Jurnal Pendidikan Sekolah Dasar),vol. 10, no. 2, pp. 108-115, 2024, doi:
10.30870/jpsd.v10i2.26009.

N. M. Asril and L. A. Tirtayani, “Parenting experience in the indigenous Balinese Village, Indonesia,” in 2nd
International Conference on Innovative Research Across Disciplines (ICIRAD 2017), Atlantis Press, 2017, pp. 285—
289, 2017, doi: 10.2991/icirad-17.2017.53.

E. Purwaningsih, and R. Ridha, “The role of traditional cultural values in character education,” Pakistan Journal of Life
& Social Sciences, vol. 22, no. 2, 2024, doi: 10.57239/PJLSS-2024-22.2.00396.

A. A. Sumi, J. B. Awang, R. Haque, S. Qazi, N. F. A. Rahman, and A. R. B. S. Senathirajah, “Investigating the
function of religion and social capital in shaping sustainable social development,” Discover Sustainability, vol. 6, no. 1,
pp. 748, 2025, doi: 10.1007/543621-025-01622-x.

A. A. Alowais, and A. Suliman, “When the darkness consolidates: Collective Dark Triad leadership and the ethics
mirage,“ Merits, vol. 5, no. 4, pp. 21, 2025, doi: 10.3390/merits5040021.

A. Fathoni, A.. Basit, and S. Pamuji, “Ngabeungkat dawuan as intangible cultural heritage: An analysis of ritual,
environmental awareness, and local identity in the perspective of educational management,” JUMPA: Jurnal
Manajemen Pendidikan, vol. 6, no. 1, 2025, doi: 10.33650/jumpa.v6il.14130.

E. A. Hamid, and M. F. Y. Bahari, “Management of islamic-based character education implementation in vocational
schools,” Al-Hayat: Journal of Islamic Education, vol. 9, no. 3, pp. 689-707, 2025, doi: 10.35723/ajie.v9i3.147.

H. D. Halimatussa'diyah, A. Suriansyah, A. A. Bachri, and S. Sulistiyana, “From dormitory walls to moral worlds:
empowering educators as moral architects in indonesian boarding-based madrasahs,” Jurnal Eduscience, vol. 13, no. 1,
pp. 141-154, 2026, doi: 10.36987/jes.v1311.8495.

Yulianto, I., Ningsih, T., & Yahya, M. S. (2025). Social Group Dynamics as a Mechanism for Character Development
Through Traditional Games: A Qualitative Study in Indonesian Elementary School. Journal of Innovation and
Research in Primary Education, 4(4), 3025-3043, 2025, doi: 10.56916/jirpe.v4i4.2438.

G. Affizie, “The cyclical interdependence theory of needs: A dynamic systems framework for understanding human
motivation,” Review of General Psychology, 10892680261425952, 2026, doi: 10.1177/10892680261425952.

Jor.

Eva. Edu, Vol. 7, No. 2, April 2026: 411 - 423



Jor. Eva. Edu ISSN: 2716-4160 a 423

[41]

[42]

[46]

[47]

(48]

[49]

[50]

Zhang, S. (2026). The willingness—capability model: Reframing local participation in a tourism economy. Annals of
Tourism Research, 116, 104096, 2026, doi: 10.1016/j.annals.2025.104096.

M. Allemand, B. W. Roberts, and U. Trautwein, “Integrating insights from volitional personality change interventions
to improve self-regulated learning,” Educational Psychology Review, vol. 38, no. 1, pp. 31, 2026, doi: 10.1007/s10648-
026-10127-6.

R. Bledow, H. J. Eun, and L. Vossaert, “A closer look at the innovator: The interplay between divergent and
convergent processes of self-regulation,” Journal of Occupational and Organizational Psychology, vol. 99, no. 1, pp.
70102, 2026, doi: 10.1111/joop.70102.

B. Arbi, M. Jazuli, W. Wadiyo, A. Cahyono, and B. T. K. Adi, “From ritual to classroom: The transposition of islamic
and local culture in early childhood arts education curriculum,” Al-Athfal: Jurnal Pendidikan Anak, vol. 11, no. 1, pp.
235-248, 2025, doi: 10.14421/al-athfal.2025.111-15.

W. Yulianingsih, S. Mardliyah, A. Yusuf, D. Rahmasari, F. Purnamawati, G. Gunansyah, and M. F. Zakariyah,
“Strengthening local culture through informal education in the era of society 5.0,” Jurnal Pedagogi dan
Pembelajaran, vol. 8, no. 4, pp. 477-488, 2025, doi: 10.23887/jp2.v8i3.102302.

D. Darmawi, I. Warsah, and F. Fakhruddin, “Culturally responsive humanistic islamic education among the anak dalam
indigenous community,” Journal ~ La  Edusci, vol. 6, no. 5, pp- 1072-1086, 2025, doi:
10.37899/journallaedusci.v6i5.2627.

J. Budman, and H. Bourke-Taylor, “Rituals, roles, and realities: A conceptual framework for maternal occupational
identity in faith-based minority contexts,” Scandinavian Journal of Occupational Therapy, vol. 32, no. 1, pp. 2558742,
2025, doi: 10.1080/11038128.2025.2558742.

A. Ahsin, and D. Lesmana, “Integrating character education into primary school curriculum,” BADA'A: Jurnal Ilmiah
Pendidikan Dasar, vol. 7, no. 3, pp. 185-197, 2025, doi: 10.37216/badaa.v7i3.3088.

H. Hasriani, U. Hamim, and R. Mahmud, “Strengthening scouting character values through a moral integrated approach
for elementary school students,” Indonesian Journal of Innovation Studies,vol. 26, no. 3, 2025, doi:
10.21070/ijins.v2613.1463.

M. Najib, M. Maskuri, and M. M. U. Sa'id, “Curriculum management and power relations: strategies for multicultural
character development of santri in traditional pesantren,” Munaddhomah: Jurnal Manajemen Pendidikan Islam,vol. 7,
no. 1, pp. 109-124, 2026, doi: 10.31538/munaddhomah.v7i1.2261.

From Ritual to Character: A Tri Hita Karana-Based Morning Assembly Model ... (Mekel Putu Ayu Sekar Sari)



