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 Purpose of the study: This study aims to analyze the influence of the social and 

family environments on early childhood learning motivation in Gunung Mas 

Regency. It seeks to determine how these external factors, both individually and 

jointly, contribute to fostering children's enthusiasm, persistence, and positive 

attitudes toward learning during early education. 

Methodology: A quantitative research design employing a survey method was 

used. Data were collected using validated and reliable questionnaires distributed 

to 52 respondents, comprising parents and teachers at TK Pembina Manuhing 
Raya in Gunung Mas Regency. The data were analyzed using SPSS version 25 

to examine the partial and simultaneous effects of the social environment (X₁) 

and the family environment (X₂) on learning motivation (Y). 

Main Findings: The findings revealed that both the social environment (t = 
3.911; Sig. = 0.000 < 0.05) and the family environment (t = 9.361; Sig. = 0.000 < 

0.05) have a significant, positive effect on early childhood learning motivation. 

Simultaneously, the two variables accounted for 50% of the variation in learning 

motivation (R² = 0.500), indicating that children’s motivation is substantially 

shaped by social and familial support. 

Novelty/Originality of this study: This research provides empirical evidence on 

the combined influence of family and social environments in shaping early 

childhood learning motivation within the cultural context of Central Kalimantan. 
It extends existing studies by quantifying the contributions of both environments 

and highlighting their complementary roles in early educational development. 
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1. INTRODUCTION 

Education plays a central role in shaping children’s learning behavior and motivation. However, critics 

such as John Apdike (in Gruwell, 2007) have argued that schools often resemble “prisons equipped with torture 

devices called education,” reflecting a broader societal view that formal education can alienate rather than 

nurture children’s curiosity. This perception suggests a disconnect between families, communities, and 

educational institutions, where learning is seen more as an obligation than a collaborative and meaningful 

process [1].  

In the Indonesian context, particularly within the province of Central Kalimantan, the relationship 

between families and educational institutions remains a crucial issue [2]-[5]. Many parents still perceive that 

schools bear the full responsibility for their children’s education leading to limited parental participation and 
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weak community support for early learning. This separation reduces the potential of social and family 

environments to act as motivating factors that enhance children’s enthusiasm and persistence in the learning 

process. And schools play the role of prisons wrapped in torture called education [6], [7]. The role of schools is 

synonymous with that of judges who judge children for their behavior, cruelty, and mischief committed while at 

home [8]-[11]. The reasons for parents being unable to accept their children [12]-[15]. In addition, educational 

institutions seem to be left to their own devices, whereby the community or parents of children as students, as 

expressed by Abdul Rahman, assume that “..school is the only institution responsible for their children's 

education..[16].” These assumptions show that full responsibility lies with educational institutions, while parents 

and the community remain silent about the implementation of education.  

Based on the criticism and impressions of the community and parents towards formal education, the 

researchers assumes that schools have lost their dignity as educational institutions. Similarly, the relationship 

between parents and children shows tension and disharmony, and children seem to be a burden to them [17]-

[20]. What is the relationship between children and parents like that? This is exacerbated by the fact that the 

attitude, attention, support, and participation of the community and parents towards education are still not 

optimal [21]. In fact, the law mandates that education is a shared responsibility between the government, the 

community, and the parents/guardians of students [22]-[25].   

Based on the experience of the authors as educators, the family is a space for activities that shape 

learning motivation across educational units, including early childhood (the location of this educational unit is 

the authors' research space), especially in the Central Kalimantan region, which is rich in cultural and social 

diversity. The family environment is the initial foundation for the child's educational process; through the 

attitudes, participation, and active involvement of parents (both guardians and biological parents), children (as 

the main subjects) receive emotional encouragement, a space for self-confidence, and continuous activities in a 

series of learning that supports the development of motivation within the subjects. A harmonious approach by 

parents, such as providing guidance during the learning process, giving stimuli through open communication, 

and setting an example, has been empirically found to increase children's enthusiasm and resilience in facing the 

challenges of early education [25], [26]. 

In the context of Kalimantan, families not only serve as the primary learning environment, but also as 

mediators of local and social values that are integrated into early childhood education [27]. The synergy between 

early childhood education institutions, families, and local communities is very influential in fostering children's 

motivation to learn, because character building and appreciation of diversity are part of their daily learning 

experiences [28]-[31]. Thus, the active and responsive involvement of families in Kalimantan has been proven to 

contribute significantly to increasing the motivation of early childhood learning, both cognitively, affectively, 

and socially [32]. 

Research conducted by Cahyani and Larasati on the role of the family social environment on the social 

studies learning outcomes of students [33]. The results of the study show that the parenting styles applied by 

parents include democratic and permissive parenting, and that the role of parents is fundamental as a source of 

learning for children with learning difficulties [33]. Meanwhile, Ummah et al., showed in their research that 

parental involvement greatly influences the social-emotional development of children aged 5-6 years [34]. 

Furthermore, Khasanah and Maulia conducted research on the influence of family environment interactions on 

the social-emotional behavior of early childhood. Their findings indicate that the formation of children's 

emotional intelligence is influenced by internal and external factors such as parenting patterns and environment, 

and that parental involvement in school activities also provides significant benefits [35]. Further research 

conducted by Rahayu et al., shows that inclusive students receiving support and attention from their families are 

able to express themselves appropriately and engage well in collaborative activities, demonstrating that the role 

of the family is significant in children's social and emotional development [36]. The last researchers were Azizah 

Fadhillah et al., with the title Social and family environments influence entrepreneurial interest among 

management students at Duta Bangsa University Surakarta. The results of the study show that the social and 

family environment has a positive and significant influence on entrepreneurial interest among management 

students at Duta Bangsa University in Surakarta [37]. It approaches the idea of management, particularly in 

school administration, as being particularly crucial in the quest for transparency, efficiency, and effectiveness in 

technology-based services [38]-[41]. 

Therefore, this study aims to analyze the influence of family and social environments on early 

childhood learning motivation in Gunung Mas Regency by examining the extent to which these two 

environments, both individually and jointly, affect children’s enthusiasm for learning. In line with these 

objectives, the study formulates three hypotheses: first, that the social environment has a positive and significant 

effect on early childhood learning motivation; second, that the family environment has a positive and significant 

effect on early childhood learning motivation; and third, that the social and family environments simultaneously 

exert a positive and significant influence on early childhood learning motivation. 
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2. RESEARCH METHOD 

This study employed a quantitative research design with a survey approach to examine the influence of 

the family and social environments on early childhood learning motivation in Gunung Mas Regency. The 

research population consisted of parents and teachers from early childhood education institutions (PAUD) in the 

Manuhing Raya District. From this population, a purposive sampling technique was used to select participants 

who met specific criteria, namely parents and teachers of children aged 4–6 years enrolled at TK Pembina 

Manuhing Raya. The purposive sampling method was chosen because it allows the deliberate selection of 

respondents who possess relevant knowledge and experience related to the research variables. A total of 52 

respondents participated in the study, representing both parental and teaching perspectives on children’s learning 

motivation. 

The study examined three main variables: the social environment (X₁), family environment (X₂), and 

learning motivation (Y). The social environment was defined as the external interactions surrounding children, 

including relationships with peers, teachers, and community members that influence their learning behavior. 

Indicators were adapted from Graham and Weiner’s Theory of Motivation and Syafril and Zen, focusing on 

social support, community participation, and peer interaction. The family environment was defined as the 

emotional and educational atmosphere provided by parents or guardians at home, including parenting style, 

attention, and encouragement for learning [42], [43]. Measurement items were derived from Syafril and Zen and 

supported by previous empirical studies such as those by Ummah and Fitri and Khasanah and Maulia [43]. 

Learning motivation, as the dependent variable, was defined as the intrinsic and extrinsic drive that encourages 

children to engage in learning activities. It was measured using indicators of enthusiasm, persistence, curiosity, 

and willingness to learn, also adapted from Graham and Weiner [42]. All variables were measured using a five-

point Likert scale ranging from 1 (strongly disagree) to 5 (strongly agree). The items were written in Indonesian 

and reviewed by early childhood education experts to ensure clarity and content validity. 

The research instrument was developed in-house but adapted from previously validated scales. A pilot 

test involving 17 respondents at Kindergarten Ceria Tilung Raya was conducted to ensure clarity and consistency 

of the items. The validity test using Pearson’s product-moment correlation showed that all items had r_calculated 

values greater than r_table (0.30), indicating acceptable validity. Reliability was confirmed through Cronbach’s 

Alpha, with all variables exceeding the 0.70 threshold, signifying good internal consistency. Both tests were 

carried out using SPSS version 25. 

Data collection was conducted through structured questionnaires distributed directly to respondents, and 

all responses were coded and tabulated for statistical analysis. Multiple linear regression analysis was performed 

using SPSS version 25 to test the hypotheses. SPSS was selected because it provides robust statistical tools for 

regression and significance testing, suitable for small to medium-sized datasets in educational research. The 

analytical procedures included testing data validity and reliability, conducting partial (t-test) and simultaneous 

(F-test) analyses to evaluate the individual and combined effects of the independent variables (X₁ and X₂) on the 

dependent variable (Y), and determining the coefficient of determination (R²) to assess the extent to which the 

social and family environments explained variations in early childhood learning motivation. 

 

 

3. RESULTS AND DISCUSSION 

Analysis of the instruments developed based on the indicators for the three variables, consisting of two 

independent variables (X1, X2) and one dependent variable (Y). With the instrument developed, the researcher 

immediately took the first step, which was to validate and assess the reliability of the instrument by conducting a 

trial at Ceria Tilung Raya Kindergarten, where 17 parents were respondents. The results of the trial showed that 

all items were validated and met the reliability requirements. Next, the researcher conducted the actual research 

at the designated research location, namely with parents and teachers at the Pembina Kindergarten in Manuhing 

Raya District, Gunung Mas Regency, in mid-May 2025. A total of 52 questionnaires/surveys were obtained, with 

respondents providing answers based on their own conscience. The next step was to present the data in the form 

of a table of assessment criteria/opinions/responses from respondents by calculating the interval using the 

following formula. 

 

𝐼𝑛𝑡𝑒𝑟𝑣𝑎𝑙 𝑆𝑐𝑜𝑟𝑒 =
𝑠𝑐𝑜𝑟𝑒 − 𝑚𝑎𝑥𝑖𝑚𝑢𝑚 − 𝑚𝑖𝑛𝑖𝑚𝑢𝑚 𝑠𝑐𝑜𝑟𝑒

𝑛𝑢𝑚𝑏𝑒𝑟 𝑜𝑓 𝑎𝑙𝑡𝑒𝑟𝑛𝑎𝑡𝑖𝑣𝑒 𝑎𝑛𝑠𝑤𝑒𝑟𝑠
 … (1) 

 

 

 

Table 1. Interval of Questionnarie 

No Category Interval Frequency Percentage 

1 Strongly disagree 35 – 63 0 0 

2 Disagree 64 – 91 0 0 
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3 Neutral/Undecided 92 – 119 1 2 

4 Agree 120 – 147 29 56 

5 Strongly agree 148 - 175 22 42 

Total 51 100 

 

Based on the calculation of score intervals obtained from the distribution of questionnaires to 52 

respondents, it was found that no respondents chose the strongly disagree (35–63) or disagree (64–91) 

categories, and only one respondent (2%) was in the neutral (92–119) category. Most respondents, namely 29 

people (56%), agreed with a score interval of 120–147, while 22 respondents (42%) strongly agreed with a score 

interval of 148–175. These results indicate that the majority of respondents responded positively to the 

statements in the questionnaire regarding the influence of the social and family environment on the learning 

motivation of early childhood. Thus, it can be concluded that both the social and family environments play a 

very strong role in shaping and increasing the learning motivation of early childhood. The dominant distribution 

of scores in the agree and strongly agree categories also confirms that external factors such as social support, 

parental attention, and direct family involvement contribute significantly to the development of children’s 

enthusiasm for learning in Gunung Mas Regency. 

Based on this quantitative data, the authors followed up with variables X1 and X2. Variable X1 refers to 

the social environment, and variable X2 refers to the family environment. Variable Y refers to the learning 

interest of early childhood. 

 

Table 2. The Results Regression 

Model 

Unstandardized 

Coefficients 

Standardized 

Coefficients t Sig. 

B Std. Error Beta 

1 (Constant) 3.294 2.261  1.457 .152 

X1 .186 .048 .292 3.911 .000 

X2 .560 .060 .699 9.361 .000 
a. Dependent Variable: Y1 

 

Based on the results of the analysis in the Coefficients table, a constant value of 3.294 was obtained, 

indicating that if the social environment (X₁) and family environment (X₂) variables are considered constant or 

unchanged, then the learning motivation of early childhood (Y) has a base value of 3.294. Furthermore, the 

regression coefficient value for the social environment variable (X₁) is 0.186 with a t-value of 3.911 and a 

significance of 0.000 < 0.05, which means that the social environment has a positive and significant effect on 

early childhood learning motivation. This means that every one-unit increase in the social environment will 

increase children's learning motivation by 0.186 units. Meanwhile, the regression coefficient value for the family 

environment variable (X₂) is 0.560 with a t-value of 9.361 and a significance of 0.000 < 0.05, indicating that the 

family environment also has a positive and significant effect on early childhood learning motivation. This 

indicates that the better the family environment, the higher the level of children's learning motivation. Of the two 

variables, the largest Beta coefficient value was found in the family environment variable (0.699), which means 

that family factors have a more dominant influence than the social environment in increasing the learning 

motivation of early childhood in Gunung Mas Regency. 

Based on the partial data output above/individual hypothesis testing, it shows that first, for the first 

hypothesis testing, for the (partial) effect of X1 on Y, where the significance value is 0.00 < 0.05 and the Tcount 

value is 3.911 > 2.00958 Ttable value, so it can be concluded that H0 is rejected and H1 is accepted. This means 

that there is a significant effect of the social environment (X1) on the learning motivation of early childhood (Y). 

Second, for testing the second hypothesis, regarding the (partial) influence of X2 on Y, the significance value is 

0.00 < 0.05 and the T-count value is 9.361 > 2.00958 T-table. Therefore, it can be concluded that H0 is rejected 

and H1 is accepted, meaning that there is a significant influence of the family environment (X2) on the learning 

motivation of early childhood (Y). 

Next, the researcher will conduct simultaneous hypothesis testing to see the effect of independent 

variables (X1 and X2) on the dependent variable (Y). The results of statistical data processing using SPSS 

Version 25 are as Table 3. 
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Table 3. The results of the effect of independent variables (X1 and X2) on the dependent variable 

Model Sum of Squares df Mean Square F Sig. 

1 

Regression 484.534 2 242.267 24.542 .000b 

Residual 483.697 49 9.871   

Total 968.231 51    

 

Simultaneous hypothesis testing is used to examine the effect of variables (X1 and X2) on variable Y. 

The data output above shows that the significance value is 0.00 < 0.05 and the calculated F value is 24.542 > 

1.29907 F Table. Therefore, it can be concluded that H0 is rejected and H1 is accepted, meaning that there is a 

significant simultaneous effect of the social and family environment on the learning motivation of young 

children. 

Based on the results of the ANOVA or F test, a calculated F value of 24.542 was obtained with a 

significance value of 0.000 < 0.05. These results indicate that the regression model used in this study is valid and 

significant in explaining the relationship between the independent variables, namely social environment (X₁) and 

family environment (X₂), and the dependent variable, namely early childhood learning motivation (Y). Thus, the 

null hypothesis (H₀) is rejected and the alternative hypothesis (H₁) is accepted, which means that simultaneously 

both independent variables have a positive and significant effect on early childhood learning motivation in 

Gunung Mas Regency. This finding confirms that the combination of social environment support and active 

family roles can together increase children's enthusiasm and perseverance in the learning process. Furthermore, 

the calculated F value compared to the F table (24.542 > 1.29907) strengthens the evidence that this research 

model has a good ability to explain variations in learning motivation caused by social and family factors. 

Next, we conducted a coefficient of determination (R2) analysis, which examines the extent to which 

variables (X1, X2) influence variable (Y). The results of statistical data processing using SPSS Version 25 are as 

Table 4. 

 

Table 4. The results of a coefficient of determination (R2) 

Model R R Square 
Adjusted R 

Square 

Std. Error of 

the Estimate 

1 .707a .500 .480 3.142 
a. Predictors: (Constant), Family environment, Influence of social environment 

 

Based on the results of the Model Summary test, a correlation coefficient (R) value of 0.707 was 

obtained, indicating a strong relationship between the social environment (X₁) and family environment (X₂) 

variables and early childhood learning motivation (Y). The coefficient of determination (R Square) value of 

0.500 means that 50% of the variation or change in early childhood learning motivation can be explained by 

these two independent variables simultaneously. Meanwhile, the remaining 50% is influenced by other factors 

outside this study, such as the child's psychological condition, school environment, and the learning approach 

used by teachers. The Adjusted R Square value of 0.480 shows that after adjusting for the number of variables 

and samples, this model still has a good ability to explain the influence of the two independent variables on 

learning motivation. These results confirm that both the social and family environments contribute significantly 

to increasing early childhood learning motivation, where emotional and social support and active family 

participation are dominant factors in shaping children's enthusiasm for learning in Gunung Mas Regency. 

Based on the above output, the R Square value is 0.500. This means that the simultaneous (combined) 

effect of variables X1 and X2 on variable Y is 50%, and the other 50% is influenced by other variables not 

included in this study. Based on the results of the above study, it shows that first, both partially (separately) and 

simultaneously (together), the independent variables, (X1, X2) have a significant effect on the learning 

motivation of early childhood (Y), namely, for the first hypothesis, namely the effect of variable X1 on variable 

y, the Significant Value is 0.00 <0.05 and the Calculated T Value is 3.911 >2.00958, so H0 is rejected and H1 is 

accepted. For the second hypothesis, namely the effect of variable X2 on variable Y, the significance value is 

0.00 <0.05 and the calculated T value is 9.361 >2.00958, so H0 is rejected and H1 is accepted. For the 

hypothesis tested simultaneously (together), namely the effect of variables X1 and X2 on variable Y, the 

significance value is 0.00 <0.05 and the F value is 24.542 > 1.29907. In other words, the social environment and 

family environment, both individually and together, have a positive and significant effect on increasing the 

learning motivation of early childhood. In other words, the better the social conditions around the child and the 

more positive the family support, the higher the child's learning motivation. 

The authors compare their findings with similar results from research conducted by Silvi Aqidatul 

Ummah and Novida Nisa Fitri (2020) [34]. Their research shows that parental involvement greatly influences the 

social-emotional development of 5-6 year old children at the Dharma Wanita I Bungur kindergarten. In line with 

the above research results, Alfina Fatwa Khasanah and Alfiah Maulia showed in their research that (1) the 

development of children's emotional intelligence is influenced by internal factors and external factors, (2) 
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parenting patterns are very important for children's emotions at school and in their surroundings [34]. In 

addition, motivation is equally crucial for children who are learning, especially young children, who are still 

innocent and very obedient and submissive to their parents. This includes both internal and external motivation 

touched upon by parents and the social environment, namely the principles of motivation as expressed by 

Graham. He states that these principles of motivation include the relationship between motivation and the basic 

drivers that encourage learning activities [42]. Second, intrinsic motivation is more primary than extrinsic 

motivation in learning. Third, motivation in the form of praise is better than punishment [42], [44]. Fourth, 

motivation is closely related to learning needs [45]-[50]. Fifth, motivation stimulates optimism in learning. Sixth, 

motivation leads to achievement in learning [42]. 

From these opinions, both research results and theoretical foundations, the influence of parents and the 

social environment on children's motivation to learn is clearly significant. Motivation plays an essential role in 

children's willingness to participate in and follow lessons, both at school and at home [51]-[53]. As mentioned 

earlier, motivation acts as a motor or driving force for learning. With high motivation, children are able to 

achieve even better results. 

The researchers conducted a regression analysis to determine the extent to which the social environment 

(X₁) and family environment (X₂) influence the learning motivation of early childhood (Y). From the results 

calculated using SPSS, an R Square (R²) value of 0.500 was obtained. This value means that the two independent 

variables together explain 50% of the variation or change in children's learning motivation, while the remaining 

50% is influenced by other factors that were not studied (e.g., school environment, child character, teaching 

methods, or economic factors). The coefficient of determination R², where the contribution of the influence of 

variables X₁ and X₂ simultaneously (or together) on variable Y is 50%, and the other 50% is influenced by other 

factors. The contribution of variables X₁ and X₂ to the above variable is 50%, which has a very significant 

meaning. The role of parents and the social environment, including teachers and peers, is very important in 

motivating toddlers to learn. The results of research conducted by Hastuti and Rahmawati show that the social 

environment has a positive and significant effect on entrepreneurial interest among management students, and 

the family environment has a positive and significant effect on entrepreneurial interest among management 

students at the Faculty of Law and Business, Duta Bangsa University, Surakarta [37].  

The results of the study show how significant the role of the social and family environment is in 

encouraging, motivating, and facilitating children to become interested in entrepreneurship. Imagine if parents 

were indifferent or uncaring towards their children's interests; they would certainly find it difficult to achieve 

their dreams [54]-[57]. This is similar to the research that researchers are currently conducting, which shows that 

parents and the social environment have a huge influence on motivating children to learn, even at an early age. 

However, it is not wrong to get children used to learning from an early age. Equally important is why families 

play such a significant role in motivating their children to learn, considering the functions of the family as 

described by Syafril, who states that first, it is the first experience of childhood. Second, it ensures the emotional 

well-being of children. Third, it instills the foundations of moral education. Fourth, it provides basic social 

education. Fifth, it lays the foundations for religious education for children [43]. 

Based on the previous excerpt, we conclude that the family is the first and foremost educational 

institution for children. It is within the family that they receive their first education, whether social, religious, or 

in manners, and the family is an educational institution that never ends. Family education is dynamic and 

ongoing. It means that after a child reaches adulthood and is about to start a new family, at some point they will 

take on the role of their parents, where when they were young, their parents were the teachers in the family. 

However, after they grow up and have their own family, they take over and act as teachers in the family for their 

children and descendants. 

The results of this study demonstrate that both the family and social environments significantly 

influence early childhood learning motivation in Gunung Mas Regency. Based on the results of multiple linear 

regression analysis, the social environment variable (X₁) obtained a t-value of 3.911 with a significance level of 

0.000 < 0.05, indicating a positive and significant effect on learning motivation. Similarly, the family 

environment variable (X₂) showed a t-value of 9.361 with a significance level of 0.000 < 0.05, confirming that it 

has a stronger and more dominant influence on learning motivation. The simultaneous F-test result (F = 24.542; 

Sig. = 0.000 < 0.05) also revealed that the combination of social and family environments significantly affects 

children’s learning motivation. The coefficient of determination (R²) of 0.500 indicates that both variables 

together explain 50% of the variation in learning motivation, while the remaining 50% is influenced by other 

factors not examined in this study, such as school environment, economic conditions, and teaching methods. 

These results confirm all three research hypotheses, showing that (1) the social environment has a 

significant positive influence on early childhood learning motivation, (2) the family environment also has a 

significant positive influence, and (3) both variables jointly contribute substantially to increasing children’s 

motivation to learn. The findings align with Graham and Weiner’s (1996) Theory of Motivation, which 

emphasizes that both intrinsic and extrinsic factors particularly social relationships and family support play vital 

roles in sustaining learning drive and persistence [42]. Children who experience consistent parental attention, 
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encouragement, and positive interactions within their social circles are more likely to exhibit enthusiasm, 

curiosity, and perseverance in learning activities. 

When compared with prior studies, these results reinforce the findings of Ummah and Fitri (2020), who 

identified parental involvement as a key factor in children’s socio-emotional growth, and family interactions 

directly shape emotional and motivational behaviors [34]. Furthermore, this study expands upon previous 

research that has primarily examined social-emotional or academic outcomes (e.g., Cahyani & Larasati; 

Fadhillah et al.,) by focusing specifically on learning motivation as a dependent variable, thereby addressing a 

gap in the literature [33], [37]. Theoretically, this research contributes to the growing body of knowledge by 

empirically quantifying the relative influence of family and social factors on motivation. The finding that the 

family environment (β = 0.699) has a stronger effect than the social environment (β = 0.292) provides new 

insight into the prioritization of home-based interventions for improving early learning outcomes. Practically, 

this suggests that educational policymakers and practitioners should strengthen family engagement programs, 

promote parenting education, and encourage collaboration between schools and communities. Local early 

childhood institutions in Gunung Mas Regency could implement regular parent–teacher communication 

activities, community-based learning events, and home learning guidance to cultivate stronger motivational 

support systems for children. 

Despite its contributions, this study has several limitations. First, the sample size (N = 52) was limited 

to one educational institution, which may constrain the generalizability of the findings. Second, data were 

collected through self-reported questionnaires, which may introduce social desirability bias. Third, the analysis 

used multiple linear regression, which measures linear relationships but cannot capture complex mediating or 

moderating effects among variables. Future research should consider using larger and more diverse samples 

across different regions in Central Kalimantan or Indonesia to enhance generalizability. Employing structural 

equation modeling (SEM) using tools such as SmartPLS or AMOS would allow researchers to test more 

sophisticated causal models and examine indirect relationships between variables, such as the mediating role of 

parental involvement or peer support. Additionally, qualitative or mixed-method approaches could provide richer 

contextual insights into how family dynamics and community values shape children’s intrinsic motivation over 

time.  

In summary, this study empirically demonstrates that both family and social environments play critical 

roles in shaping early childhood learning motivation, with family influence being the most dominant. The 

findings highlight the importance of strengthening home–school partnerships and culturally grounded family 

engagement practices to nurture lifelong learning motivation in children. 

 

 

4. CONCLUSION 

This study found that both family and social environments significantly and positively influence early 

childhood learning motivation in Gunung Mas Regency, with the family environment exerting a stronger effect. 

Together, these factors explain half of the variation in learning motivation, emphasizing the importance of 

supportive relationships in shaping children’s enthusiasm and persistence in learning. Theoretically, the study 

extends Graham and Weiner’s motivation theory by demonstrating that family and social contexts are critical 

external determinants of intrinsic motivation in early childhood. Empirically, it contributes new evidence from 

the Indonesian context, particularly within culturally diverse communities. Practically, the findings call for 

stronger family–school–community collaboration. Educational policymakers and practitioners should prioritize 

parental engagement programs, teacher–parent partnerships, and community-based initiatives that enhance 

children’s motivation to learn. At the policy level, the results support integrating family and community 

involvement frameworks into early childhood education policies. Future studies should involve larger and more 

diverse samples, adopt mixed or longitudinal designs, and apply advanced analytical tools such as SEM to 

explore mediating and moderating effects. Such research will deepen understanding of how familial and social 

factors interact to foster sustained learning motivation among young children. 
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