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1. INTRODUCTION

Non-formal education serves as a vital complement to formal education by providing flexible and
inclusive learning opportunities for individuals and communities who are often underserved by conventional
educational systems. It plays a key role in promoting lifelong learning, literacy improvement, and community
empowerment, especially in rural or marginalized areas where access to formal education may be limited. Within
this context, learning facilitators occupy a strategic and multifaceted position not only as instructors responsible
for delivering learning content but also as mentors who guide, motivate, and empower learners to achieve
personal and social transformation. To fulfill these dual responsibilities effectively, facilitators must possess
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strong pedagogical competence, which includes the ability to design, implement, and evaluate learning processes
that respond to learners’ diverse backgrounds, learning needs, and sociocultural contexts.

In recent years, the learning community program has emerged as an innovative professional
development initiative designed to strengthen facilitators’ pedagogical competence through collaborative
practice, reflective discussion, and shared learning experiences. Studies such as Rahma et al., have shown that
participation in learning communities significantly enhances educators’ professional competence, pedagogical
knowledge, and instructional creativity [1]. Through sustained interaction and peer collaboration, facilitators can
exchange ideas, address instructional challenges, and develop a deeper understanding of effective learning
strategies. However, most existing studies have concentrated primarily on formal education settings, such as
schools and universities, while research focusing on learning communities in non-formal education contexts
remains limited. This creates a substantial research gap, given that facilitators in non-formal education
environments often operate under very different conditions characterized by minimal supervision, diverse learner
profiles, flexible curricula, and varying degrees of institutional support.

In the specific context of Sekolah Pendidikan Non-Formal Sanggar Kegiatan Belajar [Non-Formal
Education School Learning Activity Center] SPNF-SKB Kaur District, the learning community program has
been implemented as a professional learning initiative involving weekly collaborative meetings among
facilitators. These meetings are designed to promote joint reflection, lesson planning, and experience sharing
aimed at improving teaching practices. Despite its potential benefits, the program has not yet been systematically
evaluated to determine its effectiveness in enhancing facilitators’ pedagogical competence. This absence of
structured evaluation represents a critical research gap, as it limits stakeholders’ ability to assess the actual
impact of the program, identify challenges, and make evidence-based improvements. Understanding whether and
how such learning communities contribute to the development of pedagogical competence is essential for
ensuring the sustainability and scalability of professional development initiatives in non-formal education
settings.

To address this gap, the present study applies the CIPP (Context, Input, Process, Product) evaluation
model developed by Stufflebeam to comprehensively evaluate the effectiveness of the learning community
program in SPNF-SKB Kaur District. The CIPP model provides a holistic framework that enables analysis from
four key dimensions: context (the relevance and necessity of the program), input (the adequacy of resources,
facilities, and facilitator support), process (the quality of program implementation and participation), and product
(the outcomes and impacts on facilitators’ pedagogical competence). This evaluative approach ensures that the
research does not merely measure outcomes but also examines the conditions and processes that influence
program success.

Furthermore, the findings of this study are expected to provide empirical evidence that can guide
policymakers, educational managers, and practitioners in improving the design and implementation of
professional development programs in non-formal education institutions. By identifying strengths, weaknesses,
and areas for improvement, the study contributes to developing a sustainable and evidence-based model for
enhancing pedagogical competence through collaborative learning frameworks.

Therefore, the objective of this research is to evaluate the effectiveness of the learning community
program in improving the pedagogical competence of community learning facilitators in SPNF-SKB Kaur
District, thereby offering insights and a systematic framework for strengthening similar professional
development initiatives in other non-formal education contexts.

2. RESEARCH METHOD

This study employed a qualitative descriptive research design using the CIPP (Context, Input, Process,
Product) evaluation model developed by Stufflebeam [2]. The qualitative approach was selected because it
allows for an in-depth exploration of participants’ experiences, perceptions, and insights related to the
effectiveness of the learning community program in enhancing pedagogical competence. The CIPP model
provides a systematic and comprehensive framework for evaluating programs by examining their relevance,
resources, implementation process, and outcomes.

The research was conducted at SPNF-SKB Kaur District and involved twelve participants, including the
Head of the institution, six learning facilitators actively engaged in the learning community, three program
managers consisting of the Chairperson, Secretary, and Treasurer, and two learners participating in SKB learning
activities. The participants were selected using purposive sampling, a non-probability technique that allows the
researcher to intentionally select individuals who are directly involved in and knowledgeable about the program.
This approach ensured that data were collected from key stakeholders with direct experience of the program’s
planning, implementation, and results. The sample size was determined based on the data saturation principle, in
which data collection was discontinued once no new themes emerged. This number is considered sufficient in
qualitative studies to achieve analytical depth and representativeness of the observed phenomena [3].
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The research instruments consisted of interview guides, observation checklists, and document review
sheets, all developed based on the four dimensions of the CIPP model. The interview guide focused on gathering
participants’ perspectives on program relevance, available resources, implementation strategies, and outcomes
related to pedagogical competence. The observation checklist was used to record facilitator participation,
collaboration, and meeting management. Meanwhile, the document review sheet was designed to analyze
program reports, meeting minutes, and other supporting documents to confirm the data collected through
interviews and observations. All instruments were validated through expert judgment involving two academics
in educational evaluation and one practitioner in non-formal education. To ensure reliability, a pilot interview
was conducted with two facilitators, after which revisions were made to improve question clarity and relevance.

Table 1. Instrument Grid

CIPP . Data Collection
Indicator Focus Source
Component Instrument
P 1 t Intervi ide (It ..
Context rogram relevance to nterview guide (Items Facilitators, Head
facilitator needs 1-4)
Input Resources: human, facilities, Interview & document Managers. Documents
p finance, institutional support checklist 8erS;
Implementatloq: m ceting Observation & Facilitators,
Process frequency, participation, ) . .
. interview Observation notes
collaboration
: ch i Intervi t .
Product Outcomgs changes in nterview & documen Facilitators, Students
pedagogical competence analysis

Data were collected from April to June 2025 using three primary techniques: interviews, observation,
and documentation. Semi-structured interviews were conducted face-to-face with participants, each lasting 30—
60 minutes and recorded with their consent. The interviews were guided by questions based on the four CIPP
components. Weekly observations of the learning community meetings were also carried out to document real-
time interactions, levels of engagement, and patterns of collaboration among facilitators. Documentation such as
meeting notes, program reports, and institutional records was reviewed to triangulate and enrich the findings. All
data were transcribed verbatim and organized in NVivo 12 software to facilitate data management and analysis.

The data were analyzed using thematic analysis following the six-step framework of Braun and Clarke,
adapted to the four CIPP components [4]. The process included familiarization with data through repeated
reading and memo writing, generating initial codes aligned with the CIPP indicators, searching and reviewing
themes, refining and naming themes, and finally constructing a comprehensive narrative of findings. NVivo
software supported this process by helping visualize theme networks and ensuring transparency in the analysis.
Although this study employed a qualitative approach, the analytical rigor was strengthened through triangulation,
inter-coder verification, and data saturation, which serve as qualitative equivalents to statistical validity and
reliability in quantitative research.

To ensure trustworthiness, the study applied Lincoln and Guba’s criteria, which include credibility,
dependability, confirmability, and transferability [5]. Credibility was maintained through triangulation of data
sources and methods; dependability through peer debriefing and audit trails; confirmability through verbatim
transcription and coding transparency; and transferability through detailed contextual descriptions to allow
replication in similar settings. The strength of this study lies in its in-depth exploration of stakeholder
perspectives using a small but information-rich sample. The use of purposive sampling and saturation principles
ensured that the data were comprehensive and contextually grounded. Although statistical analysis was not
applied due to the qualitative nature of the research, the systematic use of the CIPP evaluation model, thematic
analysis procedures, and NVivo-assisted coding provided methodological robustness and analytical rigor
comparable to quantitative studies.

3.  RESULTS AND DISCUSSION

This study aimed to evaluate the role of the learning community in enhancing the pedagogical
competence of Learning Facilitators at SPNF-SKB Kaur. The findings indicate that the program has been
relatively successful in terms of planning, implementation, and outcomes, although several challenges remain.
The results are presented based on the CIPP evaluation model (Context, Input, Process, Product) and are further
analyzed in relation to previous studies and theoretical frameworks.
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3.1 Context of the Learning Community Program in improving the pedagogical skills of Learning
Facilitators at SPNF-SKB Kaur

The evaluation of the program’s context revealed that the pedagogical capacity of Learning Facilitators
at SPNF-SKB Kaur remains diverse. While a few facilitators demonstrated adequate skills in lesson planning,
classroom management, and assessment, the majority required further improvement, particularly in developing
instructional modules and applying technology in teaching. This challenge is compounded by the nonlinearity
between facilitators’ educational backgrounds and the subjects they teach, as well as the increasing demands of
digital learning.

To determine the initial conditions of the learning facilitators before implementing the learning
community program, preliminary interviews were conducted. This step aligns with the context evaluation stage
in the CIPP model, which serves to identify program needs and problems. The interview results are presented in
Table 2.

Table 2. Results Interview To Initial conditions of the Learning Supervisor

Focus Data Findings

The Learning Supervisors at SPNF-SKB Kaur have pedagogical abilities in
terms of planning, implementing, and evaluating learning which are still varied.
Some already have quite high abilities while most of them still need development
and improvement. Most of the Learning Supervisors have never participated in
training related to developing pedagogical competencies and abilities.
Challenges faced by Learning The changing education system and curriculum, learning in the digital era,
Facilitators education that is not linear with the subjects taught.
The diverse characteristics of students and the low pedagogical competence of
tutors, namely:
Challenges in the learning a. Difficulty in planning learning (preparing lesson plans , syllabus and teaching
process modules).
b. Implementation of learning (monotonous learning methods)
c. Some learning evaluations are not yet directed

Initial Conditions of Learning
Supervisors

Table 2 shows that learning facilitators still experience difficulties in planning and implementing
learning, particularly in method innovation and media utilization. This finding indicates a gap in pedagogical
competency that needs to be addressed. According to teacher professional development theory, effective
competency improvement is achieved through collaborative activities such as learning communities, thus
reinforcing the urgency of implementing the program. Based on the data found in the SPNF Kaur, the low
pedagogical skills of the tutors can be seen from the initial conditions due to non-linear education and also the
challenges of change faced. These findings align with Karopak et al., who emphasized that teachers’ academic
background alignment significantly influences student learning outcomes [6]. Similarly, Meyvita et al.,
highlighted the multifaceted challenges educators face in the Industrial Revolution 4.0 era, including curriculum
adaptation, technology integration, and the shift toward student-centered learning [7]. Consequently, the learning
community has proven relevant as a platform for capacity building, addressing the contextual needs of Learning
Facilitators. It is very important for a teacher to continue to develop the pedagogical competence of teachers,
which is absolutely possessed by professional teachers. Teacher pedagogical competence can be seen from the
ability to master learning knowledge, prepare lesson plans, and implement learning in the classroom [1].

To identify the needs for improving the pedagogical competence of learning facilitators, in-depth
interviews were conducted. This activity corresponds to the context evaluation stage of the CIPP model, which
aims to assess the program’s relevance and needs. The interview results are presented in Table 3.

Table 3. Results Interview To The Need for Pedagogical Improvement Training for Learning Facilitators

Focus Data Findings

Learning Supervisors at SPNF-SKB Kaur really need pedagogical guidance
because they have high motivation to become Innovative and adaptive
Educators, must have pedagogical skills in dealing with the diversity of
Students, Learning Supervisors are less competent in using IT, causing
learning to be less focused and not adapting to developments in the times.
All SPNF-Kaur Learning Facilitators are in dire need of training related to
pedagogical improvement. Most Learning Facilitators rarely participate in
Pedagogical Training Needs pedagogical development training. Trainings were rarely conducted before the
learning community existed. PNFs were less involved in training and were
rarely invited and involved.

Need for Pedagogical
Development
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Based on Table 3, it can be concluded that learning facilitators require more targeted training to
strengthen their skills in lesson planning, classroom management, and learning evaluation. This finding aligns
with Destiana and Utami, who emphasized that effective professional development must be based on educators’
actual needs [8]. Therefore, these results reinforce the necessity of implementing the learning community
program as a sustainable strategy for improving pedagogical competence.

From the findings data displayed in the Table above, it is concluded that the need for mentoring and
pedagogical training for Learning Facilitators is very much needed. One of the obstacles in developing ideal
competencies for Learning Facilitators is the unequal access or opportunity to participate in self-development
training [8] so that learning communities become the main alternative as a forum for improving and developing
pedagogical competencies for Learning Facilitators. The study in this research is then supported by the findings
Rukin and Muflih, which found that integrated training in Learning Community activities makes the HR
development process more contextual and applicable, because it takes place in a collaborative atmosphere that
encourages reflection, discussion, and continuous improvement of practices [9]. Thus, the Learning Community
is not only a forum for sharing knowledge, but also a strategic means to improve the quality of learning and
educational services as a whole. The pedagogical coaching and training program, which is one of the main
activities of the learning community program, is very much needed by the Learning Facilitators. This ability has
the potential to increase if it receives more attention. In addition to the motivation and support provided by the
head of the educational unit to the learning facilitators, the learning facilitators must also be involved in learning
communities, training, seminars, and workshops [10]. This quote is in line with the findings of the SPNF-SKB
Kaur learning community regarding the importance of pedagogical training for tutors.

Interviews were conducted to assess how well the learning community program objectives align with
tutors’ professional needs. This corresponds to the context evaluation stage of the CIPP model. The results are
shown in Table 4.

Table 4. Results Interview Relevance of Program Objectives to the Needs of Learning Tutors

Focus Data Findings

The learning community program has a very significant relevance in improving
pedagogical competence, Minister of Education and Culture Regulation Number 16 of
2007 concerning Academic Qualification Standards and Teacher Competence, which
states that pedagogical competence is one of the four core competencies of teachers and
must be developed continuously, including through discussion forums and learning
communities.

1. Through active participation in the community, Tutors can share teaching
experiences, share good practices, learning strategies, lesson planning, lesson
implementation, and learning evaluation and reflection on classroom practices that
can enrich their understanding and pedagogical skills. They can also obtain
constructive feedback from their peers

2. In learning communities, learning facilitators often receive training related to
improving pedagogical skills.

Program Relevance

Suitability of 3. The SKB Kaur learning community aims to improve the quality of education and
program objectives teaching through collaboration and learning between fellow educators (as stated in
to the needs of the SKB Kaur learning community profile).

Learning Facilitators 4. In the SPNF-SKB Vision and Mission, the Head of the SPNF-SKB describes how
students become subjects in the long-term goals of the SPNF-SKB and the values
they aim for. In addition, the Vision is the values that underlie the implementation of
learning. This can be achieved and is effective with competent educators.

5. Based on the need of Learning Supervisors for the importance of pedagogical
competence for a Learning Supervisor, this makes the Learning Community
Program an alternative solution that is very relevant to the needs of Learning
Supervisors.

As seen in Table 4, program objectives are considered relevant to tutors’ pedagogical improvement
needs. This supports Desimone’s view that professional development is most effective when aligned with
educators’ actual needs. From an in depth analysis of the finding in the spnf-skb kauur learning community, it
was foud that from a practical standpoint, this indicates that the program was appropriately designed based on
participants’ actual needs. This is consistent with the principle of needs assessment, which states that effective
training programs must be grounded in learners’ real conditions [11]. Well developed PLC are positively
associated with improved teacher instructional practices and, in some studies, increased student achievement
demonstrating the strong relevance of PLCs/learning communities to teachers’ pedagogical needs [12].
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3.2 Input from the Learning Community Program to improve the pedagogical skills of Learning
Facilitators at SPNF-SKB Kaur

In terms of input, the study found that most facilitators involved in the program possessed adequate
competencies, and some even held national certifications. Infrastructure and learning facilities were relatively
sufficient, though the limited availability of modules for Package A and B remained a constraint. Funding relied
mainly on operational grants (BOP), but regulatory restrictions limited flexibility in financial allocation. Input
evaluation assists in the decision-making of how facilities, human resources, and budget will be determined and
constituted to achieve program objectives [13].

Interviews were conducted to identify the characteristics and backgrounds of participants involved in
the learning community program. This corresponds to the input evaluation stage of the CIPP model, which
examines human resources and program readiness. The summary of findings is presented in Table 5.

Table 5. Results Interview To Learning Community Participant Profile

Focus Data Findings

Participants and managers of the learning community come from the

functional positions of Learning Supervisors, totaling 7 people. The person

in charge is the Head of SPNF-SKB Kaur who is also a Learning

Supervisor, the Chairperson and Secretary are also Learning Supervisors.

Of the 7 participants: 5 people have a bachelor's degree in non-formal

education, 1 person has a bachelor's degree in mathematics education, 1

person has a doctoral degree in education

There are only 2 Learning Facilitators who have participated in training

outside the learning community, namely:

a. WK, Training attended: BGP program good practice evaluation, KOSP
Workshop

b. AJS, Training attended : Operational Assistance Training for
Implementation Implementation, Learning Facilitator Competence,
and Implementation of the Independent Curriculum.

Participant Position

Participants’ Educational
Background

Training that has been
attended by participants

As shown in Table 5, most participants have diverse educational backgrounds and teaching experiences.
From the Table above, it can be concluded that the number of participants in the learning community consisting
of Learning Supervisors is seven people, of the 7 Community Members, 5 people have a bachelor's degree in
non-formal education, 1 person has a mathematics education degree, and 1 other person has a doctorate in
education. Of the 7 Learning Supervisors, only 2 Learning Supervisors actively participate in training outside the
community and before the existence of the learning community, the training they participated in was the
preparation of Operational Curriculum (KOSP) in Educational Units at Education Quality Assurance Center
(BPMP), training on evaluating good practices at Teacher Leader Center (BGP), and KOSP workshops.
Inventorying participant profiles is important so that evaluations can explain why pedagogical effects differ
between groups [14]. Practical participatory evaluation posits that the engagement of stakeholders in the
evaluation process will help improve evaluation utilization [15], and in the SPNF-Kaur learning community,
participant profiles are available and provide an overview of the human resources in the learning community
which are quite adequate but require training.

Interviews and observation were conducted to identify the criteria required for effective learning
community facilitators. This relates to the input evaluation stage of the CIPP model, which focuses on assessing
the quality of human resources supporting the program. The summarized results are shown in Table 6 and Table
7.

Table 6. Results Interview To Learning Community Facilitator Criteria
Focus Data Findings

The facilitator must have the following criteria:

1. Have Competence

2. Mastery and understanding of the material that will be presented in the
training

3. Have a competency certificate

4. Have experience as a competent facilitator

Facilitator Criteria

Based on the results of the interview above, it can be concluded that the managers of the learning
community program in carrying out training in the learning community program always prioritize the presence
of competent presenters as activity facilitators, one of the criteria is that the Facilitator must have a National
certificate, and must have frequently provided material in various activities to improve Educator competency.
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Through the integration of knowledge and skills, facilitators are able to deliver materials and manage the
learning process professionally, effectively, and efficiently. Competence or ability is an important asset that must
be possessed by every facilitator or speaker in a learning community. This competence is the main provision in
carrying out their roles optimally [16] Based on the results of observations, the facilitators or speakers in the
SPNF-SKB Kaur Learning Community showed good material delivery skills. Competent facilitator compliance
is generally associated with positive outcomes for participants [17].

Table 7. Observation To Learning Community Facilitator Skills

No. Focus Findings data

The facilitator prepares the media that will be used, namely infocus,

laptop and other infrastructure. The facilitator's mastery of the

material can be seen from the delivery of the learning objectives of the

material that are easy for participants to understand and makes

participants understand the importance of the material for them.

The delivery of the material uses broadcast material that is easy to

2 Material delivery techniques understand and follows the flow, the material is conveyed well by the
participants in the KOSP preparation training.
Interaction with participants was very good before entering the
material. The facilitator gave a starting question about KOSP, then

3 Interaction with Participants participants were invited to discuss and ask questions and in the main

activity, participants worked on KOSP based on their respective duties

and functions, divided into groups.

It can be seen that the facilitator uses infocus media and also YouTube

in the training process.

The closing was carried out well, by summarizing the results of the

5 Closing and evaluation material delivery and reflecting on the participants to see whether the
training objectives had been achieved.

Preparation and mastery of the
material

4 Use of media and technology

In the observation results, the researcher found supporting evidence that strengthens the interview
results that the facilitators in learning community activities are indeed competent, facilitators are able to deliver
material and manage the learning process professionally, effectively, and efficiently. Practically, this suggests
that well managed inputs qualified facilitators, adequate facilities, and accessible learning resources are critical
to sustaining the effectiveness of the program [18]. Trainers’ characteristics will be shown to have a significant
effect on online training effectiveness at a 0.05 level of significance [19]. As seen in Table 6 and Table 7
effective facilitators are expected to possess strong communication, collaboration, and pedagogical skills. This
supports Knowles’ adult learning theory, which emphasizes that facilitators should act as guides who encourage
participant autonomy and engagement in the learning process.

Interviews were conducted to examine the resources supporting the implementation of the learning
community program, including facilities, materials, and institutional support. This corresponds to the input
evaluation stage of the CIPP model. The results are summarized in Table 8 and Table 9.

Table 8. Results Interview To Learning Community Resources
Focus Data Findings
A community learning space equipped with sufficient and
relevant learning media, with tables and chairs, laptops,
computers, infocus, and LCD projectors available.
The module is quite adequate but it is necessary to add teaching
Availability of Teaching Materials ~ modules for packages A and B as material for sharing good

practices.

Budget/Funding Availability The activity budget comes from BOP funds but is not yet ideal.

Availability of Facilities and
Infrastructure

From in-depth analysis of the findings dataEducational facilities and infrastructure have a positive and
significant impact on teacher performance. The availability of adequate facilities helps teachers carry out the
learning process more effectively, which ultimately contributes to improved student achievement [20]. The
success of a learning community in sustaining pedagogical change depends on the support of facilities such as
collaboration spaces, learning resources, and technology that enable community members to conduct
observations, feedback, and reflection together [21].

Evaluating the Effectiveness of the Learning Community Program in Improving Educators’ ... (Trisna Apriani)
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Table 9. Documentation Results and Learning Community and support from the government

No. Facilities and infrastructure Criteria
Availability of Facilities and Infrastructure:
! Community Learning Room, Infocus, Tables and Chairs Good/Adequate
2 Availability of Teaching Materials: Modules Good/Adequate
3 Budget/Funding Availability: BOP Not yet sufficient
4  Support from the government Not yet sufficient

From the table above, it can be concluded that the facilities and infrastructure in the learning
community are adequate, but there is still a lack of package B and A modules. Funding for this learning
community’s activities comes from Operational Assistance for Education (BOP) funds, but it is still not ideal
because of regulations and rules that limit the use of BOP).Funding is a crucial component in implementing non-
formal education activities. Without proper planning and management of funds, learning community programs
will struggle to run effectively and sustainably. Clear funding sources enable optimal activity implementation,
infrastructure procurement, and participant competency development [22]. Improvement and Funding is a form
of educational service for intelligent and talented children which is organized with educational facilities in
special groups with various models, the aim is to improve the quality of education in Indonesia. It can be
concluded that this learning community is fully supported by the head of the SPNF-SKB Kaur institution, but
this learning community in non-formal education receives less attention from the local government. Research
conducted by Saugi et al., shows that support for educational funding can come from various sources, including
scholarships, government assistance, and social connections held by students [23]. Many educational institutions,
both public and private, research shows that the right support can be very beneficial for recipients.

As shown in Table 8 and Table 9, the program is supported by adequate facilities and learning
materials, though some limitations remain in technological and financial aspects. Institutional and material
support is crucial for sustaining professional learning communities. In a way overall, input in Program learning
community in SPNF SKB Kaur shows positive things and suports learning community activities. Such as
competent facilitators, adequate facilities and infrastructure but need to be supplemented with teaching modules,
support from the government and funding needs to be increased. This context evaluation strengthens the
argument that participation in learning communities has been shown to contribute positively to improving
teachers' pedagogical abilities [1]. Improvements to education are necessary in order to keep up with the
education requirements of today. The Input evaluation model was created for the decision-making towards
education improvement, so this model is appropriate in this regard [24].

3.3 The process of the Learning Community Program in improving the pedagogical abilities of Learning
Facilitators at SPNF-SKB Kaur

The implementation process was found to be dynamic and flexible, with activities conducted twice a
month through discussions, presentations, case studies, and question—answer sessions. Most participants were
actively engaged, although challenges included inconsistent scheduling, lower motivation among a small group
of facilitators, and limited documentation of activities.Process evaluation provides critical information needed to
improve implementation on a large scale across a variety of contexts [25], The importance of process evaluation
in examining how and why an intervention succeeds or fails is increasingly recognized [26].

Interviews were conducted to understand the regularity and management of meeting schedules within
the learning community program, The summarized findings are shown in Table 10.

Table 10. Results Interview To Learning Community Meeting Schedule

Focus Data Findings
Meetings are held twice a month in the 2nd and 3rd week, but
Number of Meetings the days are flexible to suit the needs and busy schedule of the
Learning Supervisor.
Attendance of Community Most of the Learning Facilitators were present at every activity,
Participants there was only one person who rarely attended due to being busy

as an assessor and facilitator for BAN PAUD PNF.
Learning Facilitators feel helped to improve their competencies

Meeting quality in every routine meeting of the learning community.

As presented in Table 10 the data above concludes that the schedule is flexible. The schedule should be
structured, the importance of having a study schedule shows that motivation has a significant impact on student
learning outcomes. Study habits encompass various routine activities and strategies used [27]. Effective
scheduling and continuous monitoring by project managers are essential for the project’s success [28], Time
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management is critical to a project's success because it makes it easier to create controls that guarantee the
project is carried out with few deviations and produces satisfactory outcomes with the resources already in place
[29].

Interviews explored the level of involvement and participation of learning facilitators in the learning
community program. This aspect reflects the process dimension of the CIPP model, which emphasizes the
importance of active engagement for achieving program effectiveness. The summarized findings are presented in
Table 11 and Table 12.

Table 11. Results Interview To Participant Involvement and Participation
Focus Data Findings

Most of the learning facilitators were actively involved in the meetings,

Participant Involvement they actively asked questions, discussed and gave feedback.

From the data above, it can be concluded that most learning facilitators are actively involved in learning
community activities, Instructional leadership is directly related to the level of teacher participation in reflective
and collaborative practice. Through active engagement in reflective dialogue and shared practice, members of
the learning community are able to strengthen mutual trust and improve the quality of learning [30]. Teachers’
involvement as active participants in learning communities helps them understand pedagogical concepts and
practices more deeply. Through collaborative activities, teachers learn from each other's experiences and develop
more innovative learning strategies [31].

Table 12. Observation To Learning Community Participation

No. Observed description Scale/Notes
1 Number of Participants present from the Most of the hadib
list of total members (there was 1 Learning Supervisor who was absent)
5 How active are participants in Most of the training participants actively asked questions and
asking/responding? responded to the material presented by the presenter.

Collaborate, work together in group Participants were seen actively working on the group work that
discussions had been divided up.

Most of the participants listened well to the presentation of the

4 Listening to the material material by the facilitator.

As shown in Table 11 and Table 12 In the learning community activities, the Pamong Belajar were
seen to be active, discussing, seeking joint solutions to the problems they faced, in sharing good practices they
were enthusiastic about asking questions, such as sharing good practices regarding the use of gamification in
learning, Pamong Belajar actively asked the facilitator and practiced directly how to use the games taught,
likewise when inviting external facilitators in the KOSP training activities they were enthusiastic and actively
discussed and took advantage of this opportunity to ask questions, in other learning community activities each
Pamong Belajar was required to express opinions and tell the problems they faced in the learning process, who
guided the activities as the host, the Pamong Belajar (Learning Supervisor) moderator was involved in turns to
get used to speaking and being active in the activities. The active participation of participants in preparing the
supporting elements of the training proved to play an important role in producing training outcomes that met
good standards [32]. The importance of having a study schedule demonstrates that motivation has a significant
impact on student learning outcomes. Study habits encompass various routine activities and strategies students
employ in the learning process, such as time management, reading techniques, and effective note-taking [27].
Research conducted by Nurgas et al., proves that teachers who participate in learning community programs
experience significant benefits, such as increased professional competence, mastery of innovative teaching
methods, and closer collaboration [33]. Research conducted by Subairi and Musaddad, shows that the role of the
principal is basically to provide support and improvement through planned coaching [10].

Interviews and observasion were conducted to identify the teaching and learning methods applied
during learning community activities. This aspect is part of the process dimension in the CIPP model, focusing
on how the program is implemented to achieve its objectives. The findings summarized in Table 13 and Table 14
highlight the variety and effectiveness of instructional methods used.
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Table 13. Results Interview to Methods used in Learning Community activities

Focus (Methods used) Data Findings
Discussion Method Effective in building members' communication and cooperation skills.
Question and answer Effectively build participant participation in understanding the material
Case study Effective in solving problems faced by members

Effective in building Participant participation and sharing materials and

Presentation knowledge with other Members

Focus group discussion has significant and positive impact on PSTs’ self-efficacy perception, focus
group discussion enabled them to make progress in topics such as lesson planning, classroom management, and
teaching strategies [34]. Effective questioning strategies are crucial in the process of teaching and learning.
Effective questioning tactics help instructors in obtaining feedback from students on their comprehension of the
subject matter [35]. The project illustrates that case study-based improvement interventions can significantly
enhance lecture delivery, fostering better structure, clarity, and adoption of feedback among clinical teachers
[36]. The result of this research shows that the implementation of Pecha Kucha presentation method is successful
since the criteria of success are achieved. Moreover, most of the students are actively involved in the learning
process [37].

Table 14. Observations on the Use of Methods in Learning Community Activities
Focus Data Findings

Methods used Discussion, Q&A, Case Studies and Presentations

As indicated in Table 13 and Table 14 The participatory methods employed were effective in
strengthening communication, collaboration, and problem-solving skills. This aligns with Bandura’s social
learning theory, which emphasizes the importance of interaction, observation, and reflection in learning.
Similarly, Nafukho, demonstrated that case study and discussion methods enhance learners’ motivation and
achievement [38]. The main factor driving the emergence of student interest in learning is the teaching method
used by a teacher when presenting material [39]. Selecting the right method can increase motivation, and
strengthen collective learning outcomes in the community, as well as achieve the goals of a learning community.

The interviews examined the roles and responsibilities of facilitators within the learning community
program. This aspect relates to the process dimension of the CIPP model, emphasizing the importance of
facilitation in ensuring effective learning interactions. The summarized findings are presented in Table 15 and
Table 16.

Table 15. Results Interview To Role of Facilitator
Focus Data Findings
1. The facilitator gives directions
2. Facilitator Facilitates dialogue/discussion and questions
and answers
3. Facilitator Summarizes the material

The role of the facilitator

Practice facilitators are key liaisons to help the quality improvement program; they help all stakeholders
work toward a shared target and leverage tailored strategies [40], SPNF-SKB Kaur has taken the right step in
selecting a facilitator.

& | | | '.I Bhaga..
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Table 16. Observation To Role of Facilitator

No. Observed description Facilitator Performance Notes
The facilitator provides opening directions, directions when
1 Facilitator Gives Directions delivering the material, discussion directions and closing
directions.

Facilitator Facilitates

dialogue/discussion and questions The facilitator provides time for discussion and dialogue by

and answers forming groups, directing and providing time for participants
to ask questions.
3 Facilitator Summarizes the The facilitator summarizes the material that has been
material presented in the form of a conclusion.

As shown in Table 15 and Table 16. From the interview results above, it can be concluded that the
facilitator played an active role in the activity, Facilitation competence significantly influences adult learners’
learning immersion and achievement, highlighting the necessity of instructors’ active involvement and support
[41].

Table 17. Observation To Use of Learning Media

Observed description Media Criteria
Infocus Available
Media used Video Available
Module Available

As shown in Table 17 From the findings above, it can be concluded that the media used in the learning
community activities were Infocus, Video, and Modules. All three media were available and in good condition,
and were used in the activity process to support the effectiveness of the training meetings. Nowadays,
information and communications technologies (ICTs), in which audiovisual media technologies are
encompassed, are omnipresent in all educational levels and discipline [42].

Table 18. Results Interview To Obstacles faced in activities

Focus Data Findings
Inconsistent meeting schedule, There are still participants who are less
Obstacles faced active in participating in activities, Lack of teaching modules for

packages A and B, Lack of documentation

As shown in Table 18 it can be concluded that the obstacles faced by the learning community in its
implementation are the problem of inconsistent schedules and low awareness of some members to participate in
activities. In addition, the lack of Package A and B teaching modules is also an obstacle, and in several important
learning community activities there is very minimal documentation.

In general, the process of implementing activities is well managed by the administrator, the Learning
Community activity schedule is carried out flexibly, the exact schedule of this community activity is carried out
twice a month outside of teaching and learning activities, this is to adjust to the presence of learning community
participants, Learning Supervisors always discuss actively in learning community activities, they are very active
and enthusiastic about participating in every learning community activity, the methods used in the learning
community activities of the SPNF-SKB Kaur are discussion methods, questions and answers, presentations and
case studies. These methods are very helpful for community members in understanding the material because they
involve active participation, collaboration, and reflection which allows them to learn more deeply and
contextually in learning community activities, both training and sharing good practices, obstacles faced by the
learning community in its implementation are inconsistent schedule problems, and low awareness of some
members to participate in activities, perhaps because of their respective busy schedules. Choosing the right
method can increase motivation, and strengthen collective learning outcomes in the community, as well as
achieve the goals of a learning community [43]. This is also based on the results of head superfiction,
Supervision can be simply understood as an effort to provide assistance and improvement. This activity is carried
out in the form of planned coaching, with the aim of supporting teachers and education personnel to carry out
their duties more effectively.

These findings highlight that program success largely depends on consistent scheduling and active
participant engagement. Practically, this implies that program managers at SPNF-SKB Kaur need to strengthen
monitoring and ensure accountability to maintain high levels of participation.
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3.4 The product of the Learning Community Program in improving the pedagogical abilities of Learning
Facilitators at SPNF-SKB Kaur

The product evaluation revealed that the program had a significant impact on enhancing both theoretical
understanding and practical pedagogical skills. Nearly all facilitators reported improved competence in lesson
planning, instructional strategy selection, classroom management, media use, and formative and summative
assessment. Importantly, these improvements were reflected in better student outcomes, such as higher report
card scores, exam results, and graduation rates. Program evaluation is an important aspect of any organization.
The ability to reflect on past performance and plan for the future is essential to an organization’s success product
[44].

Interviews were conducted to identify the personal impact experienced by learning facilitators after
participating in the learning community program. This aspect corresponds to the product dimension of the CIPP
model, which evaluates the outcomes and benefits resulting from program implementation. The summarized
findings are presented in Table 19.

Table 19. Results Interview to the Personal Impact of Learning Communities on Learning Facilitators
Focus Data Findings
Increased understanding of pedagogical
theory

Most of the Learning Facilitators understand pedagogical theory.

Most of the Learning Facilitators understand the theory of
learning planning.

Understand the implementation of Most of the Learning Facilitators understand the theory of
learning implementing learning.

Most of the Learning Facilitators understand the theory of
learning evaluation.

Understanding learning planning

Understanding learning evaluation

As shown in Table 19, From the interview results above, it can be concluded that almost all Learning
Supervisors experienced an increase in their understanding of pedagogical theory. Most Learning Supervisors
experienced an increase in their ability to understand theory in terms of planning, implementing and evaluating
learning. Pedagogical competence is a teacher's ability to organize the learning process which involves
understanding planning, implementing learning, and understanding the characteristics of students [45]. This
shows the importance of the learning community in improving the pedagogy of tutors at SPNF-SKB Kaur.

The evaluation results in the product component of the CIPP model focus on how the learning
community program improved the pedagogical competence of learning supervisors in three main areas:
planning, implementation, and evaluation of learning. This section explores these improvements as reflected in
the interview findings summarized in Tables 20-22.

Table 20. Results Interview To Pedagogical Improvement of Learning Supervisors(Planning Learning)

Focus Data Findings
Ability to implement effective In general, Learning Supervisors experience an increase in effective
planning learning planning.
Ability to prepare lesson plans In general, Learning Supervisors are able to prepare good learning RPPs.
Ab.lht}.] to determine learning In general, learning facilitators are able to determine learning objectives.
objectives
Ability to determine learning In general, learning facilitators are able to determine the learning
strategies strategies that will be used.
Ability to plan class management In general, learning tutors are able to plan class management.
Ability to consider the diverse In general, learning tutors are able to consider the diverse needs of
needs of students students.

From the Table above, The results of an in-depth analysis of the data findings show that there has been
progress in the pedagogical abilities of the planing Learning Supervisors. Ample studies have confirmed that the
concepts of Community of Practice and Lesson Study can effectively develop professional development,
especially in the design of learning[46], This is in line with the data findings in SPNF-SKB Kaur.
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Table 21. Results Interview To Pedagogical Improvement of Learning Supervisors(Implementing)

Focus

Data Findings

Improving the ability to carry out
effective learning activities

Ability to determine appropriate
methods and approaches in learning
Ability to manage interactions with
students

Ability to determine learning
objectives

Ability to use learning media

Ability to carry out active learning
Ability to facilitate differences in
learning styles

Ability to carry out formative and
summative assessments

In general, Learning Supervisors have experienced an increase in
implementing effective learning.

In general, Learning Supervisors are able to determine appropriate
methods and approaches to learning.

In general, Learning Supervisors are able to manage interactions
with students.

In general, learning facilitators are able to determine learning
objectives.

In general, learning facilitators have the ability to use learning
media.

In general, learning facilitators are able to carry out active learning.

In general, learning tutors facilitate differences in learning styles.

In general, Learning Supervisors are able to carry out formative and
summative assessments.

From the Table above, The results of an in-depth analysis of the data findings show that there has been
progress in the pedagogical abilities of the imlementing Learning Supervisors. Professional learning
communities improve teaching practices and student learning [47]. Teachers benefit from learning communities
through increased knowledge, skills, and satisfaction [48]. Learning communities provide teachers with
pedagogical support and professional growth [49]. This is what makes the teachers who have participated in the
learning community at SPNF-SKB Kaur competent in carrying out learning.

Table 22. Results Interview To Pedagogical Improvement of Learning Supervisors (Evaluating Learning)

Focus

Data Findings

Ability to carry out effective learning In general, Learning Supervisors experience an increase in

evaluations

effective learning evaluations.

The ability to analyze learning outcomes to ~ In general, Learning Supervisors are able to analyze learning
determine the level of student achievement outcomes to determine the level of student achievement.

Ability to provide feedback to students

Ability to use evaluation results for

In general, learning tutors are able to provide feedback to
students.
In general, Learning Supervisors are able to use evaluation

improvement results for improvement.

Ability to reflect and involve students in In general, learning tutors are able to reflect and involve
reflection students in reflection.

Ability to judge fairly In general, the Learning Supervisor is able to assess fairly.

From the table above, The results of an in-depth analysis of the data findings show that there has been
progress in the pedagogical abilities of the evaluating Learning Supervisors.

Table 23. Observation To Pedagogical Skills of Learning Supervisors in Managing Learning

Learning Management Skills

Findings data (Observation notes)

Ability to prepare lesson plans
Ability to determine learning objectives

Ability to determine learning strategies

RPP is made according to standards and regulations
Learning objectives are conveyed clearly

Selection of learning strategies that use gamification-based
learning methods

Ability to determine appropriate methods and The method used is effective, namely the question and answer

approaches in learning

Ability to manage interactions with students

Ability to determine learning objectives

Ability to use learning media
Ability to carry out active learning

and discussion method.

Manage interactions with students in a directed manner, students
are active in learning

Learning objectives are conveyed to students

Media used Infocus and Laptop

Active and fun learning

Ability to facilitate differences in learning ~ Learning styles with a differentiated approach take into account

styles

the differences in age of students.

Ability to carry out formative and summative Formative assessment is carried out before learning to determine

assessments

the initial abilities of students by conducting tests using quizzes,
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Learning Management Skills Findings data (Observation notes)
summative assessment is carried out to see the improvement in
students' abilities by using quizzes.
The ability to analyze learning outcomes to ~ Student learning outcomes are analyzed well to determine further
determine the level of student achievement planning.

Ability to provide feedback to students There is feedback to students

Ability to use evaluation results for The results of the learning evaluation are used for further
improvement improvements.

Ability to reflect and involve students in Reflection is carried out to find out the shortcomings and
reflection weaknesses of the learning process

From the table above, it can be concluded that the Learning Supervisor has implemented effective
learning. Learning community activities have a positive impact on the development of competency and
pedagogical abilities of Learning Facilitators. research conducted by Sulong, analysis of the research results
indicates a significant influence of learning communities on the pedagogical competence of PAUD teachers,
Likewise, in SPNF-SKB Kaur there is development of tutor pedagogy with the existence of a learning
community [50].

Overall, the findings from Tables 21-23 indicate that the learning community program has effectively
enhanced supervisors’ pedagogical competence in all phases of teaching. The results are consistent with prior
studies showing that collaborative professional development fosters reflection, innovation, and sustained
pedagogical growth. The novelty of this research lies in demonstrating that such improvements are also
achievable in non-formal education settings, where structured supervision is limited.

Table 24. Results Interview To Implementation of Pedagogical Skills In the Learning Process

Focus Data Findings
In general, Learning Facilitators have applied the knowledge
they have gained in learning community activities in teaching
and learning activities.

Application of learning outcomes planning,
implementing and evaluating learning

From the table above, it can be concluded that most of the learning facilitators have implemented the
learning they received from the learning community program. This illustrates an increase in the pedagogical
abilities of the learning facilitators. Teachers who have good professional and pedagogical competence Able to
manage the class effectively and create a conducive and enjoyable learning environment. With a deep
understanding of the teaching material (professional competence) and the ability to design, implement, and
evaluate the learning process (pedagogical competence), teachers can manage student behavior wisely and
provide constructive feedback [51].

The success of the learning community program can also be seen from its impact on students’ academic
outcomes. Interviews revealed improvements in participation, motivation, and achievement after facilitators
applied new pedagogical approaches. The results are summarized in Table 25.

Table 25. Results Interview To Academic Improvement of Students

Focus Data Findings
Improvement in Report Card Grades More increasing
Improved Exam Scores More increasing
Graduation Improvement More increasing

As shown in Table 25, it can be concluded that there has been an increase in academic scores and
graduation percentage.application of learning outcomes in learning communities in learning activities that have
an impact on improving students' academic performance. This finding supports previous studies Geletu, the
study evaluated the effects of teachers' professional and pedagogical competencies on implementing cooperative
learning method and enhancing students' academic achievement [52]. The findings indicated that both
competencies positively influenced the implementation of cooperative learning and students’ academic
achievement, The novelty of this research lies in demonstrating that a structured learning community is effective
not only in formal education contexts but also in non-formal education settings such as SPNF-SKB, This is
supported by Ferdinand and Andala, research which shows positive correlation between teachers’ competence
and students’ academic performance, with a P-value of .000 and r = .848 [53]. Practically, this highlights that
professional learning communities can serve as an innovative and sustainable strategy to improve the quality of
non-formal.
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4. CONCLUSION

This study concludes that the Learning Community Program at SPNF-SKB Kaur is effective in
enhancing the pedagogical competence of Learning Facilitators. The evaluation across the CIPP dimensions
shows that the program is contextually relevant, supported by adequate resources, and implemented through
participatory and flexible processes, resulting in measurable improvements in facilitators’ pedagogical practices
and student outcomes. Theoretically, this study strengthens the evidence that structured professional learning
communities contribute significantly to the development of educators’ pedagogical competence, particularly in
non-formal education settings where evaluative studies remain limited. Practically, the findings suggest that
sustaining program effectiveness requires stronger institutional support, consistent scheduling, and the provision
of adequate teaching resources. At the policy level, the results highlight the importance of government
involvement in funding and regulatory support to ensure the continuity and scalability of such programs.
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