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 Purpose of the study: The study assessed the effectiveness of the PhD in 

Research and Evaluation (PhD RE) program in a state university in Central 
Visayas, Philippines by examining the career trajectories and competencies of its 

graduates from 2017 to 2024. 

Methodology: The study utilized a mixed-methods approach, employing online 

surveys and open-ended questionnaires distributed through Google Forms. 
Descriptive statistics was used to analyzed quantitative data, while Braun and 

Clarke’s thematic analysis was used for qualitative data. 

Main Findings: The main findings indicate that PhD RE graduates excel in 

research, instruction, and leadership, with most achieving professional 
advancement. Employers provided positive feedback, highlighting the graduates’ 

critical thinking, problem-solving, and research capabilities. 

Novelty/Originality of this study: This study is novel in that it focuses on PhD 

graduates in Research and Evaluation and offers fresh perspectives on how the 
degree affects research competencies and career advancement. The study 

advances understanding on doctorate programs by outlining the need for more 

mentoring and interdisciplinary collaboration and making recommendations for 

curriculum enhancements. 
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1. INTRODUCTION 

Graduate education in teacher education is essential to improve the quality of leadership and instruction 

in the educational system [1]. It gives teachers innovative information, sharp analytical abilities, and the capacity 

to innovate inside and outside the classroom [2]-[3]. Graduate programs, particularly in education, are well-

positioned to meet the changing demands of both teachers and students, creating a more dynamic and effective 

learning environment as the desire for educational reform and development grows globally, such as through the 

use of action research in the graduate teacher education [4]-[5]. Graduate education produces a generation of 

teachers skilled at handling various difficulties in the classroom of the twenty-first century. It also promotes 

systemic reforms in education systems around the globe [6]. 

Educational doctorate programs aim to raise the bar for teachers' abilities. These programs are required 

to produce professionals who can undertake ground-breaking research, apply data-driven solutions to problems 

in education, and be experts in their subjects [4], [7]. These programs' objectives include developing leaders who 
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can assess and enhance educational policies and procedures and emphasize academic success. Through 

demanding coursework, research, and fieldwork, doctoral programs guarantee that their graduates possess the 

necessary skills to contribute substantially to the international and local educational landscapes [8]. 

The Doctor of Philosophy in Education program of a state university, which focuses on research and 

evaluation (PhD RE), is evidence of the university's dedication to academic innovation and excellence. This 

program aims to produce graduates who can evaluate educational systems, conduct research proficiently, and 

contribute to creating policies and educational reforms. The program's objectives align with its outcomes, which 

include developing specialists through empirical study and assessments who can handle challenging academic 

issues. Graduates of this program should have a keen awareness of evaluation procedures, excellent research 

understanding, and critical thinking abilities, all of which make them significant assets to academic institutions, 

governmental agencies, and private businesses [9]. 

A tracer study on the program's graduates is needed to determine how well the program outcomes 

match its graduates’ actual career trajectories and achievements [10]. A tracer study is crucial for assessing the 

program's applicability and influence on their professional lives. By tracking their professional journeys, 

accomplishments, and contributions to the field of education, universities can collect vital information that will 

guide future developments in curriculum design, instructional strategies, and student support services. In 

addition, this kind of analysis will point out the program's advantages and possible areas for improvement, 

ensuring that it continues to adapt to the changing needs of the educational field. 

The tracer study's findings are crucial because they show how well the curriculum prepares graduates to 

be highly qualified academics and influential members of their fields of expertise [11]. These findings will act as 

feedback for the said state university, enabling it to improve its curricula, highlight its advantages, and fill up any 

deficiencies of knowledge or assistance. Furthermore, the collected data can aid in developing policies, 

guaranteeing that educational initiatives stay current and adaptable to regional and worldwide educational issues. 

The study's conclusions can also be used as a guide by other establishments hoping to improve their graduate 

education programs. 

The graduate tracer study aimed to assess the effectiveness of the PhD RE program at a state university 

in Central Visayas, Philippines. It evaluated how well the program’s outcomes align with the career 

achievements, professional growth, and contributions to their fields based on their graduates from 2017 to 2024. 

Specifically, it answered the following questions: 1). What are the personal characteristics of graduates based on 

their reasons for pursuing the program and the attributes they attained after graduation?; 2). What are the 

employment characteristics of the graduates regarding their connected institutions, current positions within those 

institutions, competencies attained relevant to their work, promotions received, and awards or distinctions 

achieved?; 3). What are the employers’ feedback regarding the PhD graduates?; 4). What are the graduates’ 

recommendations to improve the said program? 

 

 

2. RESEARCH METHOD 

The study used a descriptive quantitative and qualitative design to investigate the career paths, 

employment characteristics, and feedback from PhD RE alums from 2021-2024. This approach enabled the 

collection and analysis of quantitative data and in-depth qualitative insights from the graduates and employers. 

Ten of the twelve PhD RE program graduates in the university answered the survey and participated in the open-

ended questionnaire. Nine of the graduates' employers also took part, giving a comprehensive picture of the 

graduates' contributions and performance at work. 

Two primary instruments were utilized for data collection in this study as seen in Table 1. 

 

Table 1. Instruments in the Study 

Research Instrument Source Data Collection Method 

Tracer study questionnaire [12],[13],[14] Online survey 

Open-ended questionnaire [14] Online survey 

  

The first was a tracer study questionnaire to capture the graduates' demographic profiles, personal 

characteristics, and employment attributes. This instrument was adapted from the tracer study models of Reusia 

et al. [12], Toledo et al. [13], and Sanchez et al. [14]. These sources provided a reliable framework for analyzing 

the career outcomes of graduates and assessing their professional integration. The second instrument was an 

open-ended questionnaire based on Sanchez et al. [14] to gather qualitative feedback from the graduates and 

employers. This tool was crucial for obtaining more profound insights into the program's perceived strengths and 

areas for improvement and specific feedback on the graduates' performance in real-world settings. Both 

instruments were administered online using Google Forms to ensure easy access and a streamlined data 

collection process. 
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Google Forms platform was used to run an online survey to collect data. The first step in the survey 

administration methodology was to identify the participants, both the graduates and their respective employers. 

First, a consent form containing a link to the Google Form questionnaire and an explanation of the study was 

emailed to the graduates. After consent, the participants were asked to answer the open-ended questions and the 

tracer research questionnaire. Following the collection of the graduates' responses, an identical email invitation 

with the open-ended questionnaire was forwarded to the graduates' employers. Follow-up emails were issued to 

ensure everyone participated and finished the survey within the allotted time. Utilizing an online platform 

preserved participant convenience while enabling quick and effective data collection. 

Both descriptive and thematic analysis techniques were used to examine the data that had been 

gathered. Descriptive statistics, including frequency and percentage, were employed to summarize the graduates' 

occupational characteristics, demographic profiles, and other pertinent variables based on the quantitative data 

obtained from the tracer study questionnaire. This gave a comprehensive picture of the participants' professional 

paths. Braun and Clarke's thematic analysis approach [15] was used to analyze the qualitative data gathered from 

the open-ended questionnaires. This technique found essential themes and patterns in the feedback from 

companies and alums, providing valuable information about their experiences, accomplishments, and 

suggestions for enhancing the program. Using this two-pronged approach, the study offered comprehensive, 

context-specific findings and broad patterns regarding the effectiveness and impact of the PhD RE program. 

 

 

3. RESULTS AND DICUSSION 

3.1.  Personal Characteristics 

The personal characteristics considered in this tracer study are their reason for pursuing their PhD RE 

program and the attributes they attained after pursuing such a program. According to Brailsford [16] and 

Wellington and Sikes [17], the reasons why individuals pursue a doctoral degree are manifold. Table 2 presents 

their reasons for applying and pursuing this doctorate program.  

 

Table 2. Reasons for Graduates Pursuing the PhD RE Program 

Reason Percentage 

Professional advancement 90% 

Promotion and career advancement 60% 

Strong passion for my profession 40% 

Availability of course offering 40% 

Status and prestige of the profession 30% 

Educational verticalization 20% 

 

Table 1 shows why alums sought PhD RE in the said university. Professional advancement was cited as 

the primary motivation, with most graduates saying they wanted to increase their experience and knowledge in 

their field. This suggests that most participants were primarily motivated to develop their careers and gain 

sophisticated abilities. A sizeable percentage also enrolled in the program for career progression and promotion, 

indicating a real need to secure better jobs or roles in their careers. These findings are consistent with previous 

research, which identified professional development and career advancement as reasons why candidates would 

pursue a doctorate [16],[18]-[19].  

Many graduates were also motivated by a strong passion for their line of work, which demonstrated a 

strong dedication to research and teaching on a personal level. One identified stimulator for enrolling in a 

doctoral program is a person's inherent interest in their respective field [16]. For many, the course offering's 

accessibility was just as essential as its availability, indicating that their choice was influenced mainly by the 

program's accessibility at the time. A considerable portion of graduates stated that the prestige and reputation of 

their job served as a driving force, suggesting that getting a higher degree also gave them attention in their social 

and professional circles. Lastly, some graduates desired to match their academic credentials with the best 

available titles inside the education sector, demonstrating their motivation via educational verticalization. 

Motives may vary from one individual to another. However, personal development is a solid motivator for 

obtaining a doctoral degree [19]. 

The findings indicate that the practical requirement for professional development and career 

advancement is the main factor influencing the decision to pursue a PhD program. At the same time, program 

availability and personal passion are also significant considerations. Focusing less on status and educational 

verticalization emphasizes career rewards rather than symbolic achievements. These results have consequences 

for PhD programs, suggesting they should keep stressing their contribution to professional skill advancement and 

career mobility. Concurrently, guaranteeing the accessibility of those programs and acknowledging the 

enthusiasm and dedication of educators can serve as additional means of endorsing and drawing in prospective 

applicants. 
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As shown in Table 3, the graduates attained specific attributes after obtaining the PhD RE degree. Some 

attributes mentioned herein coincide with the four domains of doctoral value: career, skills, social, and personal 

values identified by Bryan and Guccione [20]. 

 

Table 3. Attained Attributes by Graduates 

Attribute Percentage 

Less-supervised worker 90% 

Researcher 90% 

New knowledge generator 80% 

Self-reliant and resilient 80% 

Innovative agent of change 70% 

Committed to excellence 60% 

Informed judge on complex issues 60% 

Quick thinker 50% 

Risk-taker 40% 

 

Table 3 lists the primary competencies PhD RE program graduates acquired, focusing on research and 

evaluation. As a result of the program, most graduates reported being able to operate with little supervision, 

demonstrating a high degree of independence and self-management. A personal value of earning a doctorate is 

the development of one's identity [20] and the impact on making them more reflective at work [17]. Similarly, 

other graduates emphasized how the program had helped them grow as researchers, showing their success in 

building robust research abilities and a thorough comprehension of inquiry-based methods. Some graduates also 

stated that they generated new information, proving their capacity to offer innovative concepts and solutions to 

education. Horta [21] mentions how post-doctoral researchers are producing more scientific outputs and 

breakthroughs. Many alumni reported that the program had helped them become more independent and resilient 

in addition to these intellectual skills, which enhanced their confidence and capacity to overcome obstacles in 

both academic and professional contexts. This concurs with the findings of Bryan and Guccione [20], which 

state that resilience is developed when obtaining a doctoral degree that is beset with challenges. 

Moreover, many graduates identified as innovative and positive agents of change, highlighting their 

ability to spearhead change and introduce novel workplace strategies. Positive views on change impact education 

positively [33]. The graduates also demonstrated a solid dedication to excellence, which indicates their high 

expectations for themselves in their careers. A comparable proportion of graduates believed they had developed 

into knowledgeable judges who could examine and decide on complex cases in education and other fields. Some 

grads farther down the list described themselves as quick thinkers, showcasing their capacity to react to issues 

quickly and efficiently. Lastly, a smaller subset of graduates identified as risk-takers, suggesting that although 

this trait was less prevalent, it was nonetheless relevant to how some graduates viewed opportunities and 

difficulties. These findings prove that skills are valuable as a domain of doctoral value [20]. Graduates acquire 

various skills [17], whether transferable or project-based [20]. Furthermore, Rosenfield and Glassman [22] found 

that PhD graduates regard attaining their degree as highly beneficial.  

The findings imply that the program promotes many crucial qualities, including resilience, 

independence, and research proficiency. Success in leadership and research positions in education requires these 

qualities. The curriculum trains graduates to meet and surpass professional standards, as evidenced by its focus 

on becoming an innovative change agent and a dedicated professional. While creativity and invention are 

fostered, graduates may have a more conservative attitude toward risk, given their comparatively lesser 

association with being risk-takers. These results suggest that the curriculum and structure of the program are 

very effective in producing well-rounded professionals who are prepared to impact the educational field 

significantly. Still, there might be space for additional encouragement of measured risk-taking, which might spur 

even more innovation in their particular domains. 

 

3.2.  Employment Characteristics 

Crucial to any tracer study are the employment characteristics of the graduates, as these characteristics 

inform the impact of the PhD RE program on their teaching function and other tasks. A doctoral degree provides 

professional credibility and enhances career value [20]. The institution where the graduates are connected now 

can describe the graduates. The type of institutions where they are connected is presented in Table 4.  
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Table 4. Institutions of the PhD RE Graduates 

Type of Institution Percentage 

State university 30% 

Health-related institutions 30% 

Public basic education 20% 

Private higher education 10% 

Department/ Ministry of Education 10% 

 

Table 4 shows the distribution of PhD RE graduates focusing on research and evaluation among 

different schools. Many graduates have decided to pursue careers in public higher education, as seen by the large 

percentage of graduates working at state universities. This shows that the curriculum gives graduates the 

innovative abilities to support leadership, teaching, and academic research in state-run institutions. A similar 

proportion of graduates are employed by health-related organizations, demonstrating the transdisciplinary value 

of their training. This suggests that the graduates' research and evaluation competence can be applied in fields 

outside of education, especially in the healthcare industry, where thorough research and evaluative abilities are 

highly needed for program assessments and policy creation. A doctoral degree fosters project-based skills and 

knowledge [20], enabling them to take on significant roles in workplace ventures and endeavors.      

A smaller cohort of graduates works in public basic education, influencing how curricula are created, 

how well teachers are trained, and how well students perform in elementary and secondary institutions. This 

demonstrates how the graduates have an impact at the basic levels of schooling, where their advanced knowledge 

can lead to notable advancements. A few graduates work in private universities, illustrating the program's 

adaptability in preparing students for jobs in various educational environments. The fact that some graduates 

work in the Department or Ministry of Education highlights their influence over academic policy and reform 

since their knowledge of assessment and research is essential for creating initiatives and plans supported by data. 

Doctoral degrees significantly impact teachers as professionals and, indirectly, their students [19]. 

According to the results, the curriculum effectively prepares graduates for a wide range of professional 

positions in the public and private sectors and specialized industries like government and healthcare. The 

graduates' abilities are widely applicable, as seen by their substantial representation in state universities and 

health-related institutions, and their direct contribution to educational reform and development comes from those 

working in public education and government responsibilities. These results suggest that the PhD RE program 

gives its alums the adaptability and competence required to succeed in various professional settings and 

positively impact changes in education and related sectors. A PhD increases graduates' professional awareness 

and satisfaction [17] while providing them with knowledge and experience in specific fields or sectors [20].   

Just like the institution where graduates work, the current teaching position can also inform about their 

employment description. The current positions of the graduates are posited in Table 5. 

 

Table 5. Current Positions of PhD RE Graduates 

Position Percentage 

Associate Professor 20% 

Research Chair 20% 

Master Teacher 20% 

Nurse V 10% 

Assistant Schools Division Superintendent 10% 

Others (Health-related Clerk in Canada) 10% 

None (Pursuing Law) 10% 

 

Table 5 presents a comprehensive range of professional jobs the PhD RE alums hold. Significant 

numbers of the graduates have gone on to hold prestigious academic posts, including research chairs and 

associate professorships, proving that the curriculum adequately equipped them for leadership roles in higher 

education and research. These jobs reflect their contributions to academia since they are engaged in research, 

teaching, and scholarly project leadership. Doctoral degree holders are increasingly integrated into scholarly 

communities as their research productivity grows [21]. A different cohort of graduates holds Master Teacher 

roles, indicating their noteworthy impact on public education. In this capacity, they assist in creating 

instructional strategies, enhancing curriculum, and providing mentorship to fellow educators. This demonstrates 

how the program prepares its graduates to be elementary and secondary education leaders. While doctoral-level 

teachers recognize the value of their degree individually, it has also impacted their school community [19]. 

Additionally, a few alumni have chosen to work in specialized professions outside of education, like 

nursing, illustrating the program's adaptability and usefulness in various fields. This suggests that the program's 

research and assessment abilities are helpful in the healthcare industry, where leadership and evidence-based 

methods are essential. One alumnus is employed in Canada as a health-related clerk to demonstrate the diversity 



                ISSN: 2716-4160 

Jor. Eva. Edu, Vol. 5, No. 4, October 2024:  155 - 166 

160 

of the program's alumni. Significant administrative positions, such as Assistant Schools Division Superintendent, 

are held by a lower percentage of alums, demonstrating the program's capacity to train people for educational 

management and policymaking leadership roles. A third alumnus is pursuing a career in law, suggesting that the 

curriculum has furnished a robust groundwork for venturing into varied career trajectories beyond academia and 

research. A doctoral degree opens up new career opportunities while expanding one's network and social circle 

[20]. 

According to the findings, graduates of the PhD RE program can pursue career transitions into other 

professions like law and assume leadership responsibilities in various sectors, including education and health. 

The variety of jobs demonstrates how well the curriculum develops a broad skill set that equips graduates with 

multiple career options. The results suggest that the curriculum encourages the flexibility graduates need to 

succeed in multidisciplinary and global environments and support careers in academia and research. 

As shown in Table 6, the PhD RE graduates also obtain essential and functional competencies in their 

current work. 

 

Table 6. Attained Competencies Functional in the Current Work 

Competency Percentage 

Critical thinking skills 90% 

Problem-solving skills 90% 

Research writing skills 80% 

Communication skills 70% 

Human relation skills 60% 

Intercultural and international communication 30% 

 

The necessary competencies in research and evaluation that the PhD RE degree graduates found helpful 

in their current employment are highlighted in Table 6. Critical thinking and problem-solving are the most often 

mentioned capabilities; most graduates consider them essential to their professional positions. This shows that 

the curriculum successfully develops the capacity to comprehend complicated problems, reach well-informed 

conclusions, and tackle difficulties with a systematic and organized attitude. Many alums also cited research 

writing abilities as crucial to their employment, demonstrating how well the curriculum prepared them for 

academic or workplace research activities. This ability is essential for people working in educational institutions 

or other industries where generating high-caliber research outputs is needed. These results concur with Bryan 

and Guccione [20], who identified “report writing, abstract cognitive skills, and critical thinking” as some of the 

skills honed among doctoral graduates. Furthermore, Jalongo [23] emphasizes how doctoral candidates engage in 

scholarly writing and collaborate with others to become prolific researchers.   

Communication abilities were also highly regarded, highlighting the significance of expressing ideas 

succinctly and effectively orally and in writing. This demonstrates how the curriculum helps graduates become 

more adept at communicating complex ideas, working with others, and presenting research to various audiences. 

Constructing arguments and writing reports are also among the skills that Bryan and Guccione [20] identified to 

contribute further to doctoral value. Additionally, many graduates listed human relations abilities as 

advantageous, indicating that their professional performance largely depends on their capacity for effective 

interpersonal communication and teamwork. This is especially crucial for positions requiring management of 

connections inside and outside organizations, teamwork, and leadership. However, fewer graduates believed that 

intercultural and international communication was helpful in their current positions. Despite being less often 

mentioned, this competency emphasizes the value of cross-cultural awareness and the capacity for successful 

communication in a diverse, international workplace.    

The findings suggest that graduates of the PhD RE program are effectively prepared with a robust set of 

competencies that they may use in various professional settings. The program’s emphasis on preparing students 

for professions requiring analytical rigor and evidence-based decision-making is reflected in the focus on 

research writing, critical thinking, and problem-solving skills. Furthermore, the significance of human relations 

and communication skills indicates that the curriculum can produce well-rounded professionals who can 

successfully negotiate interpersonal dynamics. Intercultural communication is a relevant competency, suggesting 

that some graduates are employed in multinational or international settings and emphasizing the universal 

application of the skills. These results imply that the curriculum equips graduates with the essential skills 

required for success in academic and multidisciplinary domains. 

Promotion and opportunity for position designation are some positive impacts of graduating with a PhD 

RE degree. Table 7 presents the extent to which promotion or designation was given to them. 
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Table 7. Promotion/Designation of PhD RE Graduates after Graduation 

Promoted or Designated? Percentage 

Yes 70% 

No 30% 

 

Following degree completion, the PhD RE graduates are shown in Table 7 with their promotion or 

designation status. Most alums obtained new designations or promotions, demonstrating the program's strong 

influence on their ability to develop in their careers. This shows that the skills and credentials acquired during 

the PhD program are highly regarded in their respective sectors, allowing them to advance into more senior roles 

or take on greater company responsibilities. Career advancement is a motivator for pursuing doctoral studies [18] 

and one of the advantages of earning a doctorate [17]. However, numerous reasons could be involved in the 

reduced percentage of graduates who needed to see changes in their designation or promotion. Before finishing 

the program, some of these graduates held higher-level employment, which reduced their urgent need for 

additional promotion. Others might need to work in their existing positions for a certain amount of time or years 

before they can be promoted, depending on company standards or career advancement frameworks. 

The findings suggest that many graduates' career paths are improved by the PhD RE program, setting 

them up for higher positions in academia, education, or related fields. The program's focus on leadership, critical 

thinking, and research makes them more qualified for higher positions. However, rather than a lack of credentials 

or abilities, external variables like current seniority or time-based promotion criteria are at work for those who 

have yet to be promoted. For most of its graduates, the program is essential to their professional development; 

others may gain gradually due to organizational or structural mandates. 

Specific awards and distinctions were given to the graduates during their PhD RE education and even 

beyond graduation. The categories of awards are presented in Table 8. 

 

Table 8. Awards and Distinctions of the PhD RE Graduates 

Award/Designation Percentage 

Excellence in Research and Publications 90% 

Excellence in Instruction/Teaching 80% 

Excellence in Innovations and Inventions 50% 

Excellence in Extension Services 40% 

Excellence in Academic Leadership 20% 

 

Table 8 shows the distribution of honors and distinctions among the PhD RE graduates across different 

fields of specialization. Most graduates are recognized in the most important category: the distinction in 

publishing and research. This highlights the program's strong emphasis on academic writing, critical thinking, 

and research skills, all crucial elements of the PhD RE curriculum. Graduates have demonstrated a definite 

ability to produce research of a high caliber respected in academic circles, demonstrating the program's efficacy 

in encouraging scholarly productivity. Being a prolific researcher, as manifested in the increase of intellectual 

outputs, happens postdoctoral [21].  

Similarly, high standards of instruction and teaching come next, underscoring the graduates' essential 

contributions to the field of education. Numerous grads have received recognition for their educational 

contributions, demonstrating their capacity to use innovative pedagogical techniques and enhance student 

learning.  Kowalczuk-Waledziak et al, report that teachers with doctoral degrees positively impact students' 

learning outcomes [19]. This suggests that the curriculum gives graduates the skills necessary to succeed in 

teaching positions and prepares them for research, improving the caliber of education in their respective 

institutions. 

With the respect and status of a doctoral degree, graduates gain social value [20] and, as a result, 

recognition among their peers. Notable recognition has also been given to innovations and inventions, with half 

of the graduates receiving distinctions in this field. This illustrates how the program encourages innovative 

approaches to problem-solving and the translation of scientific discoveries into useful inventions. Graduates who 

have excelled in this area probably add to the development of new models, technologies, or instructional 

methods that improve education. Though rare, awards for excellence in extension services acknowledge 

graduates' contributions to the community and use of their knowledge outside of the classroom. This award 

highlights their contributions to the advancement of society, frequently via cooperative initiatives that deal with 

pressing problems. Lastly, a lesser percentage of the graduates have received recognition for their outstanding 

work in academic leadership. This implies that even if many graduates do not prioritize leadership, a small 

percentage have assumed essential leadership positions in educational institutions. These people impact 

academic programs, policy, and the future of education more broadly. This could be attributed to the doctoral 

value dimension of skills value, which requires graduates to acquire skills, competencies, and behaviors that can 

be transferred or applied in any field or discipline [20]. 
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These findings imply that the PhD RE program prioritizes strengthening research skills, providing 

excellent instruction, and encouraging creativity. The accomplishments of graduates in these fields show how 

well the program prepares well-rounded individuals who make significant contributions to the community and 

academia. However, the lower percentages in leadership and extension services point to areas that require greater 

attention to motivate more graduates to take up leadership roles and community-based initiatives. Overall, the 

curriculum yields graduates with diverse talents highly sought after in various professional settings. 

 

3.3. Employer Feedback 

The employers provided feedback on the quality of the PhD RE graduates. Three themes about this 

feedback emerged from the analysis: (1) Outstanding and dependable performance, (2) Leadership and 

management skills, and (3) Extensive expertise and technical proficiency.  

 

Theme 1- Outstanding and Dependable Performance 

Numerous employers emphasized the graduates' outstanding performance, highlighting their initiative 

and dependability. Graduates are honored for fulfilling and surpassing expectations in their positions. This 

degree of achievement shows that the PhD RE program contributed to the alums' know-how to flourish in their 

fields by using what they have learned in practice and research. Some mentioned:  

“The graduate shows good performance, is dependable, and consistently takes the initiative in every 

task.” (Employer 3) 

“We consider them outstanding in their role; they are always willing to go above and beyond what is 

expected.” (Employer 7) 

The PhD graduates exhibit strong work ethic and dependability—qualities highly valued in professional 

environments. Their capacity for initiative reflects independence and leadership potential, likely nurtured by the 

program’s focus on critical thinking and research. The outstanding performance of these graduates elevates the 

prestige of the PhD RE program, showcasing its success in producing top-tier experts. Institutions often design 

courses and programs to equip graduates with critical competencies for the workforce and society [24], [32]. In 

the case of the PhD RE program, the exceptional work of its graduates further reinforces its reputation for 

cultivating expert professionals.  

 

Theme 2- Leadership and Management Skills 

Employers observed that graduates can take on more responsibility inside their organizations due to 

their outstanding leadership and management skills. Along with subject matter competence, the curriculum has 

imparted team management and leadership skills, essential in organizational and educational environments. This 

is consistent with the findings of Parcasio et al. [25] that a doctorate program can contribute to developing 

professional competencies, including management and leadership. Some of the statements that support this are as 

follows: 

“They exhibit good leadership and management skills, effectively directing projects and people.” 

(Employer 1) 

“The graduate has shown impressive leadership capabilities, often taking charge of complex situations 

and ensuring successful outcomes.” (Employer 8) 

The graduates' leadership abilities demonstrate the program's emphasis on producing well-rounded 

individuals who can assume essential responsibilities in both academic and non-academic settings. Their 

capacity to manage projects and lead teams proves that the curriculum successfully develops intellectual and 

practical leadership skills [34]. Because of their ability to meet the requirements of more senior roles, graduates 

are in high demand within their fields. 

 

Theme 3- Extensive expertise and technical proficiency 

Employers' comments also frequently highlight the graduates' solid foundation of subject-matter 

knowledge and proficiency. Graduates are commonly seen as highly knowledgeable and essential for people 

working in fields like teaching and research, where having specialized knowledge and content mastery are 

crucial. 

“The graduate is very knowledgeable in their field, offering invaluable insights to the institution.” 

(Employer 4) 

“They demonstrate excellent expertise in their area, and their knowledge continues to grow through 

ongoing research.” (Employer 9) 

This theme reflects the rigorous academic standards of the PhD RE program, which guarantees that 

graduates can address real-world problems with their expertise and be skilled researchers. Feedback indicates 

that graduates can navigate their profession confidently and contribute consistently to research and education 

developments. The companies highly value the graduates' competence, clearly showing the program's focus on 
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critical inquiry and topic mastery. Lastly, this indicates that the PhD RE Program is successful in achieving their 

field [26]. 

 

3.4. Graduates’ Recommendations 

The doctorate graduates provided feedback on how the PhD RE could be improved to cater to the 

current needs of the students and trends in society. These feedbacks were analyzed, and the following themes 

arose: (1) Enhancing research opportunities and collaboration, (2) Curriculum balance and research focus, (3) 

Mentoring and research development, (4) Incorporating technology and data science, and (5) Clear dissertation 

guidelines and early research proposal. 

 

Theme 1- Enhancing Research Opportunities and Collaboration 

Many graduates recommended emphasizing more experiential learning opportunities, community-based 

research, and multidisciplinary teamwork. They stressed the significance of practical applications and 

collaborating across disciplines to make a difference in society. This shows that the graduates want PhD RE 

program to provide them with more hands-on, collaborative research experiences so they may use what they 

have learned in various contexts. Some of their statements are as follows: 

“More community-based research, more on collaborative work that creates impact in society.” 

(Participant 1) 

“Offer opportunities for students to work on interdisciplinary research projects across fields like public 

health, social work, and technology.” (Participant 10) 

These recommendations show how important it is to include more practical research in the curriculum 

so that students can work together on cross-disciplinary projects. Collaborative research opens up new avenues 

for student assessment. It makes it possible for evaluations to be more accurate to real-life challenges by creating 

assessment activities that resemble those done by researchers and practitioners [27]. These improvements could 

increase the program's applicability to current issues and promote better knowledge of how research can advance 

society. Increasing community engagement and collaboration would improve the practical aspect of the 

curriculum, equipping students with the ability to make meaningful contributions to diverse sectors. 

 

Theme 2- Curriculum Balance and Research Focus 

Graduates also made a significant remark regarding the curriculum's balance between research and 

evaluation. Some program alumni expressed the opinion that the "evaluation" component was underemphasized 

and recommended that more courses on evaluation studies be added to the curriculum to meet the research 

aspect's level of rigor. 

“In my curriculum, there was only one course for evaluation, and that is it. For me, it was not enough to 

give justice to the ‘Evaluation’ part of my program.” (Participant 4) 

“Strike a balance between research and evaluation. PhD R&E graduates should be well-versed in 

evaluation studies as well.” (Participant 5) 

According to this feedback, the curriculum might benefit from a more thorough emphasis on evaluation 

to guarantee that graduates are equally skilled in research and evaluation techniques. According to Wanzer [28], 

evaluation differs from research in terms of purpose, audience, providing recommendations, dissemination, and 

generalization of results. Therefore, extending to the evaluation area would better prepare students for positions 

requiring in-depth evaluation abilities, making them more adaptable and well-rounded professionals. Enhancing 

the curriculum's assessment element will improve the program's overall quality and bring it closer to the goals it 

was designed to achieve. 

 

Theme 3- Monitoring and Research Development 

Throughout the program, graduates said that they needed more mentoring, especially in the early phases 

of developing their studies. They proposed that early mentorship could assist students in identifying their 

research niche and gaining competence in a particular field, ultimately resulting in a more robust and focused 

dissertation. 

“Make mentoring part of the program. It should start early, helping students conceptualize and develop 

their research niche.” (Participant 4) 

“Mentoring should guide students to explore research interests and conduct small-scale research related 

to their dissertation.” (Participant 2) 

This suggestion suggests that graduates would profit from a more controlled mentoring program that 

could help them as they pursue their studies. Early assistance may result in more specific knowledge, which 

would aid students in identifying a focused area of research and raise the standard of their dissertations while 

allowing flexibility to accommodate their changing needs and requests [29]. Increasing the program's mentoring 

structure may boost research output and strengthen participants' self-assurance when investigating. 
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Theme 4- Incorporating Technology and Data Science 

A few alum graduates integrated cutting-edge technology into the course for data interpretation and 

analysis. To help graduates handle big, complicated datasets more skillfully, they suggested including training in 

artificial intelligence, machine learning, and data visualization. 

“Use the latest technology to analyze and interpret data in instruction.” (Participant 3) 

“Incorporate training in data visualization, machine learning, and artificial intelligence to analyze large 

and complex datasets.” (Participant 9) 

These recommendations reflect the increasing significance of technological competence in 

contemporary research. Big data science and technologies contribute to research development and innovations in 

various disciplines, including education and management science [30]. With this, advanced data analysis 

methods and technologies can be included in the curriculum to give graduates cutting-edge abilities that are 

increasingly important in academic and professional research environments. As a result, they would be more 

competitive in the employment market and able to handle complex data more effectively. 

 

Theme 5- Clear Dissertation Guidelines and Early Research Proposal 

Graduates also suggested that students be given an adviser immediately and should have a well-defined 

research topic for their dissertation when admitted. This would expedite the study process and provide direction 

early on. 

“Upon admission to the program, a clear research proposal for the dissertation must be presented and an 

adviser assigned.” (Participant 5) 

“This would lead to better research development and ensure students are well-prepared for their 

dissertation by the end of the program.” (Participant 10) 

This recommendation implies that students may have a better focused and organized research journey if 

advisers were assigned at the program's start and explicit rules were provided. Early preparation and mentoring 

would enhance the dissertations' quality, supporting Saeed et al.'s findings [31]. It would also highlight good 

experiences among doctoral students as they learn while they think about their research, boosting interest and 

confidence in their field. With this, students are guaranteed to become ready to take on their research projects 

successfully. 

 

 

4. CONCLUSION 

The Doctor of Philosophy in Education in Research and Evaluation (PhD RE) graduates have proven 

exceptionally skilled in research, teaching, innovation, and leadership. Their participation in the program gave 

them research, problem-solving, and critical thinking abilities that helped them succeed in their careers. 

Employers regularly gave positive feedback and commended their professional knowledge, initiative, and 

leadership skills. The outcomes demonstrate how well the PhD RE program has prepared its graduates for senior 

positions in research and teaching overall.  

The tracer study offered many valuable recommendations based on its findings. The program would be 

strengthened even more by adding more practical and community-based research, interdisciplinary partnerships, 

and a stronger focus on evaluation studies to the curriculum. Mentoring should be incorporated into the 

curriculum to assist students in identifying their research specialty early on. Furthermore, integrating cutting-

edge technologies, especially in data analysis, and offering more precise instructions for dissertation preparation 

from the program's start will better equip students for the demands of research and obstacles in the workplace. 

The study had several limitations, primarily concerning the sample size and the level of employer input, 

given the small number of graduates from the program. To address this, the state university should strengthen the 

PhD program by incorporating the recommendations of the graduates outlined in this tracer study. If the number 

of graduates remains low, a more comprehensive analysis of these graduates, including additional employer 

feedback, could be conducted. Additionally, a longitudinal study examining the long-term effects of the PhD RE 

program on graduates' careers might provide a deeper understanding of the program's impact over time. 
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