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 Purpose of the study: This research aims to elucidate the implementation of 

ethnopedagogy in thematic learning at MI Ma'arif Setono Jenangan Ponorogo 

and to analyze its impact on students' learning outcomes. 

Methodology: Utilizing a qualitative research approach with an ethnographic 

design, this study employed interview, observation, and documentation 

techniques for data collection. The data were analyzed through domain analysis, 

taxonomic analysis, component analysis, and cultural theme analysis. 

Main Findings: The implementation of ethnopedagogy in thematic learning at 

MI Ma'arif Setono Jenangan involves adapting each theme and material, 

sourcing from books, and integrating local wisdom content into teaching and 

learning activities. This encompasses various aspects of local wisdom, including 

values, norms, beliefs, arts and culture, as well as natural products and resources. 

The application of ethnopedagogy has positively impacted students' thematic 

learning outcomes, with students from grades 1 to 6 achieving complete scores 

on average. Additionally, the implementation of ethnopedagogy has fostered 

positive changes in students' attitudes, enhancing their character development, 

fostering a stronger sense of nationalism, and encouraging the preservation of 

local culture. 

Novelty/Originality of this study: This research significantly contributes to the 

advancement of educational practices in Indonesia, particularly at MI Ma'arif 

Setono Jenangan Ponorogo. Beyond offering insights into the implementation of 

ethnopedagogy at this specific institution, the study provides valuable 

perspectives that can be applied and further developed within the broader 

educational landscape in Indonesia. 
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1. INTRODUCTION 

Globalization is an ordering process in society that does not recognize boundaries of place or region. 

The era of globalization is marked by the increasingly thinning of boundaries between regions, group divisions 

and the shrinking of various differences that exist in each country, whether related to economics, social culture, 

politics, defense, security and technology [1]. The development of globalization has the potential to give rise to 

problems in the culture of Indonesian society. The rapid flow of globalization can also result in increasingly 

depleting feelings of love for local culture in Indonesia [2], [3]. The unlimited nature of globalization has the 
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potential to incessantly intrude the culture of foreign nations into the life of the Indonesian people [4], [5]. The 

flow of globalization is so fast and easy to enter society, especially among young people and children.  

The influence of globalization has made our young generation lose their identity and personality as 

Indonesian citizens. This can be demonstrated by the symptoms that appear in the daily lives of children in the 

current era [6], [7]. From the way of dress, lifestyle, language style, and behavior patterns that are not the same 

and contrary to the local culture of the Indonesian nation, even many children today actually like songs and 

dances from abroad which they think are better modern [8]. So that local culture, which is a legacy from our 

ancestors that we should preserve, is actually displaced by foreign culture and forgotten by its heirs. Not only 

that, currently there are many children of the nation's successors who do not recognize their own regional culture 

[9], [10]. Local culture is a culture that is highly respected by indigenous peoples [11]. However, what is 

happening to young people today is very contrary to what we understand about local culture, in fact that culture 

has been eroded and replaced by foreign culture which is completely unknown. 

Efforts to overcome globalization which has eroded and displaced the love of Indonesian culture are of 

course very necessary [12], [13]. One way is through formal education, namely by connecting local cultural 

wisdom values in the education process or in the world of education, this is usually called ethnopedagogy. 

Education is the process of transferring culture [14]. Education is expected to prepare students to become 

citizens who have a strong and consistent commitment to defending the Unitary State of the Republic of 

Indonesia. Education is one measure of a country's progress [15]. A good education system will also get good 

results, the results of the educational process will make the country more advanced with its knowledge. 

Ethnopedagogy in the 2013 curriculum is based on the regulation of the Minister of Education and 

Culture of the Republic of Indonesia Number 79 of 2014 explaining that learning at the elementary school level 

up to high school must have local content, which is a study material or subject in an educational unit that 

contains content and a learning process about the potential of a region and local wisdom which aims to form a 

learner's understanding of the advantages and wisdom of the area where they live [16]. Ethnopedagogy views 

local knowledge or wisdom as a source of innovation and skills that can be empowered for the welfare of society 

[17]. Ethnopedagogy is an educational practice based on local wisdom in various domains of life, be it art 

practice, medical practice, environmental management practice and educational practice. Ethnopedagogy is 

education that learn about culture which includes various fields [18]. Ethnopedagogy turns the values and other 

content contained in local wisdom into a source of learning, the implementation of ethnopedagogical-based 

learning shows that awareness is growing to preserve the culture that is the identity of a region. 

Ethnopedagogically oriented education is very important to implement in the world of education in 

Indonesia because Indonesia is a pluralistic country that has a diversity of different ethnicities and groups [19]. 

Apart from that, globalization and technological developments can result in cultural changes in Indonesian 

society or citizens [20]. If ethnopedagogical-oriented learning is not implemented from an early age, then it is 

very likely that in the future globalization and very rapid technological developments will shift local wisdom in 

society [21]. This shift can occur because there are no clear boundaries or partitions between local culture and 

foreign or overseas culture. Therefore, there is a great need to emphasize ethnopedagogically oriented learning 

within the scope of Primary Schools.  

Research conducted by Sari & Gunansyah [22], that discusses the application of ethnopedagogy-based 

learning in the Elementary School. This research discusses ethnopedagogy through gedhog batik, where gedhog 

batik is a typical batik originating from Tuban and is used as a medium for learning in elementary schools. This 

aims to make students more familiar with the culture and local wisdom of their region. Apart from that, research 

has been carried out. by Oktavianti and Ratnasari [23], also discusses ethnopedagogy in Elementary Schools, 

however this research uses media based on local wisdom called Monek Billking in the learning process. This 

learning aims to make students familiar with local wisdom around them and students also understand the 

material presented even though they use local wisdom content..  

The two studies above are relevant to research that will be carried out by current researchers where 

researchers will also examine ethnopedagogical learning within the scope of Madrasah Ibtidaiyah/Primary 

Schools, however the research carried out by current researchers will examine the implementation of 

ethnopedagogy in thematic learning [24]. Thematic is learning that is designed based on certain themes. In the 

discussion, themes are reviewed from various subjects [25]. Thematic learning provides breadth and depth of 

curriculum implementation, thematic also offers students many opportunities to bring out dynamics in education. 

Thematic learning is learning that uses themes as learning objects [26]. Central themes This is then narrowed 

down into several sub-themes [27]. Therefore, it is very necessary to apply ethnopedagogical oriented learning in 

thematic learning.  

MI Ma'arif Setono is one of the formal educational institutions under the auspices of the Ministry of 

Religion in Ponorogo district, precisely located in Jenangan subdistrict. MI Ma'arif Setono is one of the 

institutions that implements ethnopedagogy-oriented learning or education based on local wisdom. 

Ethnopedagogy is applied in thematic learning, where in integrated thematic learning from several subjects such 

as civic, Indonesian, natural sciences, social studies, art and culture, and mathematics, local wisdom content will 
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be included in it. This aims to enable students to get to know and love the culture and local wisdom of their 

region as well as an effort to produce a young generation that is responsive to the challenges of globalization 

[28]. With ethnopedagogical learning in schools which is packaged in thematic learning, schools really hope that 

students can get to know and become more familiar with the natural, social and cultural environment, have the 

ability and skills as well as knowledge about their region that is useful for themselves and the community 

environment in general, have attitudes and behavior that are in line with the noble values of local culture to 

support regional development and national development in accordance with the objectives of local wisdom-

based education or ethnopedagogy [29]. 

Recent research on ethnopedagogy in elementary schools, especially through ethnographic studies in 

thematic learning at Ma'arif Setono Jenangan Ponorogo, highlights new approaches that integrate local culture 

and traditional knowledge into the educational curriculum. Through this approach, students not only gain 

academic knowledge, but also deepen their understanding of local cultural heritage and traditional values [30]. 

The results of this research show that the ethnopedagogical approach encourages student involvement in 

learning, increases interest in learning, and strengthens relations between the school and the local community. 

This makes a significant contribution to the development of inclusive and sustainable education that enriches 

students' learning experiences and respects and preserves the richness of local culture and traditions.  

Research on ethnopedagogy in elementary schools, as revealed in an ethnographic study in thematic 

learning at Ma'arif Setono Jenangan Ponorogo, has significant implications in the educational context. The 

results of this research may indicate that the ethnopedagogical approach is able to increase the effectiveness of 

thematic learning in elementary schools, by taking into account students' cultural and social context [31]. 

Practical implications can include developing curricula that are more responsive to student needs and 

backgrounds, utilizing local resources in learning, and increasing community involvement in the educational 

process. Apart from that, this research can also inspire teachers and policy makers to better consider cultural 

aspects in learning strategies, so as to improve students' learning experiences.  

Based on this, it is necessary to carry out research that examines in more depth the implementation of 

ethnopedagogy-oriented learning or local wisdom-based education at MI Ma'arif Setono Jenangan Ponorogo. 

Studies on ethopedagogy, which are still few and far between, will make this research even more interesting to 

study. This research will focus on ethnopedagogy-oriented learning practices in thematic learning as well as the 

impact of ethnopedagogy on thematic learning outcomes at MI Ma'arif Setono Jenangan Ponorogo. 

 

 

2. RESEARCH METHOD 

The research approach used in this research is qualitative. Qualitative research is research that seeks to 

present the truth of social reality and uses more of an inductive approach [32]. The characteristics of qualitative 

research according to Sugiono is that it is carried out in natural conditions, (as opposed to experimentation). then 

go straight to the data source and research is the key instrument [33]. Qualitative research is more descriptive in 

nature. The data collected is in the form of words and/or images, so qualitative research does not emphasize 

numbers. Such as placing more emphasis on processes than products, carrying out inductive data analysis, 

placing greater emphasis on meaning (the data behind what is observed). The aim of qualitative research is to 

describe in a complete and in-depth way the social reality and various phenomena that occur in the community 

environment which is the subject of research. so that the characteristics, character, nature and model of the 

phenomenon are described. 

In this research, what the researcher used was an ethnographic study. Ethnography is the work of 

describing culture, ethnographic research involves learning activities about the world of people who have 

studied, seen, heard, spoken, thought and acted in various different ways. The ethnographic method views all 

social research as being based on human abilities in carrying out certain activities. participant observation and 

the ability to reflect on these observations. This type of ethnographic research is used by researchers to study 

intensively about ethnopedagogical oriented learning in thematic learning at MI Ma'arif Setono Jenangan 

Ponorogo. 

Before carrying out the research, the researcher came to the madrasah to deliver the research letter first 

to the Head of the MI Madrasah Ma'arif Setono. This madrasah is about 3 KM from Pon Ponorogo Market which 

is located at Jalan Raden Katong No. 1 Setono, district. Jenangan District. Ponorogo. This research was carried 

out because it was in accordance with the topic that the researcher chose based on previous observations. 

Observations, interviews, personal and official documents, photographs, recordings, drawings, and 

informal conversations are all sources of qualitative data. The most commonly used sources are observation, 

interviews, and documentation, sometimes used together and sometimes individually. Data What is obtained are 

descriptive words in the form of written or spoken words from people and behavior that can be observed and 

data obtained from interviews and observations with teachers and related parties at school. 

In this research the main data source was taken using purposive and snowball techniques. The 

purposive technique in collecting this data source included the head of the madrasah, 6 teachers representing 
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class 1-6 teachers, and 6 students representing class 1-6. Meanwhile, the snowball technique is used if the data 

source used using the purposive technique is deemed inadequate. Meanwhile, additional data sources from this 

research include photographic documentation related to the research data as well as written data sources 

regarding the location of this research and student learning outcomes. 

According to James P. Spradley, there are four forms of ethnographic qualitative research data analysis 

to look for cultural themes, namely domain analysis, taxonomic analysis, component analysis, finding cultural 

themes [34]. Domain Analysis, Domain analysis is obtaining a general and comprehensive picture of the 

research object or social situation to be studied. Through general questions and specific or more detailed 

questions, researchers find various categories or specific domains as the next step. Domain analysis will lead to 

the discovery of other types of domains. Taxonomic Analysis, Taxonomic analysis is to describe the selected 

domains in more detail to find out their internal structure. In taxonomic analysis, we will direct our attention to 

the internal structure of the domains. Analysis of all data that has been obtained through the selected domain. In 

this way, the defined domain can be described in more detail and depth by researchers. Component Analysis, 

Component analysis is a systematic search for shared attributes related to the symbols of a culture. If researchers 

find various contrasts in the members of a category, then these contrasts will be considered attributes of the 

meaning components of a term. In component analysis, what is looked for is what has differences or contrasts. 

This data is sought through observation, interviews and documentation. Discovering Cultural Themes, Cultural 

theme analysis is looking for relationships between domains, as well as how the overall relationship is. This is 

then stated in themes.  

The following is the research procedure. 

 
Figure 1. Research procedure 

 

 

3. RESULTS AND DISCUSSION 

 

3.1 Analysis of the Implementation of Ethnopedagogy in Thematic Learning at Ma'arif Setono Jenangan 

Ponorogo 

Thematic learning is a learning approach that seeks to integrate various competencies from various 

subjects into themes with a meaningful learning process that is adapted to the student's experience and 

environment [35]. Thematic learning emphasizes the active involvement of students or learners in a learning 

process, so that students can gain direct experience and be trained so that students can discover for themselves 

the various knowledge they learn [36]. Thematic learning places more emphasis on applying the concept of 

learning while doing something or learning by doing. Therefore, teachers need to package and design learning 

activities so that they become meaningful experiences for students. 

At MI Ma'arif Setono, they carry out thematic learning based on ethnopedagogy or educational 

practices based on local wisdom. Ethnopedagogy-based thematic learning activities carried out at MI Ma'arif 

Setono are adapted to each theme and material, the source material comes from books and is then developed by 

incorporating local wisdom content in teaching and learning activities. Local wisdom can be understood as local 

values, rules, views that are good and full of wisdom and are followed by members of the community. Local 

wisdom can be in the form of agricultural products, artistic creations, cultural traditions, natural resources, 

human resources which are regional advantages. 

 

Table 1. Local Wisdom Content in Thematic Learning 

No. Variety of Wisdom Subjects Local Wisdom Content 

1. Values and norms Civic Tolerance, appreciation, respect, excellence in 

speaking and walking in front of parents. 

2. Trust Indonesian The origin of Reog Ponorogo, the origin of 

Lake Ngebel. 

3. Art and culture Civic Using traditional games for strategies in the 

learning process. 

Indonesian Using traditional games for strategies in the 

learning process. 

  Science Using traditional games for strategies in the 

learning process. 

Social Sciences Introducing traditional clothing Ponorogo, 

introducing dances from Ponorogo, traditional 

games, introducing local jobs such as reog 

Data Collection Data Analysis Results Conclusion



                ISSN: 2716-1560 

J. Bs. Edu. R, Vol. 3, No. 3, September 2022:  106 - 116 

110 

No. Variety of Wisdom Subjects Local Wisdom Content 

craftsmen, sellers of reog clothes and 

attributes, makers of regional musical 

instruments such as gamelan and gongs. 

Mathematics Using traditional games as a strategy in the 

learning process, using traditional house 

shapes to find flat shapes. 

Art and Culture Songs regional, regional dances, traditional 

games. 

4. Agricultural 

products/natural wealth 

Art and Culture Utilize natural products such as leaves, 

banana stems, tree twigs, dry leaves, and 

seeds such as corn, soybeans, peanuts greens, 

peanuts, ddl to make a craft. 

5. Natural resources Indonesian Create poetry, essays on local themes, such as 

environmental conditions, Ponorogo tourist 

attractions, etc. Determine the main idea, 

main idea, main sentence through reading or 

essays on local themes such as environmental 

conditions, Ponorogo tourist attractions, etc. 

Civic Introducing typical Ponorogo food, such as 

chicken satay, dawet jabung, gethuk golan, 

and jenang mirah. 

Social Sciences Introducing the geographical conditions of the 

Ponorogo region that the average population 

works as a farmer, so we must protect our 

environment and not damage it. 

 

The local wisdom content included in thematic learning based on ethnopedagogy at MI Ma'arif Setono 

primarily emphasizes the education of students' character or morals. the manners or uploads of Javanese society. 

For example, they are always taught etiquette when walking in front of older people, they must walk with a bow, 

apart from that, they are also taught to always greet people they meet, and to speak using Javanese, manners with 

people who are older than them and if they cannot use Bahasa. Javanese manners, use good and polite 

Indonesian. 

Then in the Civics subject, the value of tolerance is found which will be taught to students. Students are 

always taught that we, the Indonesian people, must instill an attitude of tolerance because we remember that 

Indonesia is a country that has so much diversity, starting from the one closest to us, namely diversity in beliefs 

or religion. Apart from that, students are also taught to appreciate and respect the differences and diversity that 

exist around students. Students are also taught to always love local products so that local products are not 

replaced by foreign products or foreign products. In class 3 there is material about typical foods from various 

regions in Indonesia, in this material the class 3 teacher introduces students to typical foods from their region 

first, for example Ponorogo chicken satay, golan gethuk, mirah jenang, and dawet jabung which are famous and 

typical of Ponorogo, this aims to make students know and remember that their region has special foods that they 

must always love and preserve [37]. 

Then the variety of local wisdom in the form of beliefs that exist in the local area, such as the origins of 

Reog Ponorogo, the origin of Lake Ngebel, can be used as local wisdom content that can be included in 

Indonesian language subjects, the local wisdom content is used as a theme for composing teaching materials, 

then it can also be used as reading material for students to look for the main idea, main idea, main sentence in the 

material. 

Apart from that, teachers at MI Ma'arif Setono in incorporating a variety of local arts and culture 

wisdom, the teachers use the local wisdom content of traditional games in the thematic learning process. 

Traditional games can be included in thematic learning in all subjects. For example, the traditional game of post 

kotak pos, cublak-cublak suweng, jamuran, srekdur-srekdur, and so on. In science subjects, for example, in the 

game of srekdur-srekdur students who enter the well In this game, you are asked to name the physical 

characteristics of boys and girls in puberty material. Apart from that, in the variety of local arts and culture 

wisdom, the social studies subject introduces traditional Ponorogo clothing, jobs in Ponorogo such as reog 

craftsmen, ganongan, and other reog attributes, then there is also the job of gamelan and gong maker which is 

basically a job that native to Ponorogo and which they rarely know about, then local wisdom content can also be 

included such as knowledge about batik and traditional Ponorogo clothing, namely panadon clothes. Apart from 

that, in mathematics subjects, class 2 and 3 teachers at MI Ma'arif Setono use pictures of traditional houses to 

find flat shapes and calculate their area and perimeter for class 3 material. Then in the art and culture subject in 
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class 6 there is material on lagul-regional songs and regional dances. In this material you can include regional 

songs, you can include East Java regional songs and also Ponorogo regional songs such as Bumi Reog Ponorogo, 

then in the regional dance material, more emphasis can be placed on knowledge about East Java regional dances, 

and Ponorogo regional dances such as jathil, ganongan and there is the Ponorogo peacock dance, the Timurti 

ombyak dance, the warok dance and so on. 

Furthermore, regarding the variety of local traditions in the form of agricultural products, teachers at MI 

Ma'arif Setono also emphasize making works from used goods and natural materials that are close to the 

students' environment. For example, when making a collage, students are directed to use natural materials such 

as grains, for example corn seeds, peanuts, soybeans , green beans, and also rice. Apart from that, when making 

mosaic crafts, students are directed to use used materials such as rags, and also natural materials such as leaves, 

dried leaves and banana stems. Then the students also made other crafts such as making frames decorated with 

egg shells, making fans from banana stems, attaching pictures of houses with dry leaves and so on. And when 

making sticky crafts, teachers also use natural materials such as dried banana leaves. Teachers at MI Ma'arif 

Setono try to direct students to utilize the natural resources in the surrounding environment to make crafts. The 

teacher directs students to love and make good use of natural resources [38]. The teacher also educates them that 

natural products can be used to make interesting crafts, so crafts cannot only be made with expensive materials. 

Regarding the variety of local wisdom about natural resources, in Indonesian language subjects, 

teachers at MI Ma'arif Setono include local wisdom content in poetry material by asking students to create a 

work of poetry using local themes, for example creating poetry with the theme of the environment in which they 

live. Ponorogo tourist attractions etc. Then in the material looking for the main idea, main idea, main sentence, 

students are given an essay with a local theme, such as environmental conditions, Ponorogo tourist attractions. 

Then students are asked to determine the main idea, main idea, main sentence through reading with that theme. 

Apart from that, in civic learning the teacher links learning material regarding the diversity of typical foods in 

Indonesia and introduces various typical Ponorogo foods, such as chicken satay, dawet jabung, gethuk golan, and 

jenang mirah. The teacher also educates students that as good citizens we must love products, local products, for 

example, loving and preserving the typical foods of our region [39]. Then in social studies subjects, students are 

faced with the condition of the environment in which they live, that the geographical condition of the Ponorogo 

region is a fertile area and the average population works as a farmer, so we must protect our environment and not 

damage it. 

From the results of the explanation above, the implementation of ethnopedagogy in thematic learning at 

MI Ma'arif Setono is in accordance with the definition of ethnopedagogy, namely educational practices based on 

local wisdom in various domains such as medicine, arts, martial arts, environment, agriculture, government, 

calendar systems, and so on. Ethnopedagogy is a reflection of locally-focused education or better known as local 

wisdom-based education or learning [40]. Ethnopedagogy or local wisdom-based education is an educational 

practice that has a high connection to life skills which relies on empowering the local skills and potential of each 

region [41]. In this educational context, subject matter must have meaning, content and high relevance to the real 

empowerment of their lives based on the realities they face which are appropriate to the environmental 

conditions, interests and psychological conditions of students. Local wisdom-based education can be used as a 

medium to preserve local culture or potential each region [42]. Local wisdom must be developed through 

regional potential. Regional potential itself is a specific resource potential owned by a particular region. 

The consideration for implementing ethnopedagogy in thematic learning at MI Ma'arif Setono is as an 

effort to protect students from the current and future currents of globalization. In the current era of very rapid 

technological progress, it is hoped that students will be able to keep up with technological advances while 

balancing the knowledge of local wisdom that is still held and implemented [43]. Apart from that, the 

consideration for implementing ethnopedagogy in thematic learning is to educate students to know and 

understand the culture and local wisdom of their region [44].  

This presentation is in accordance with the urgency of ethnopedagogy or education based on local 

wisdom, namely education based on local wisdom or ethnopedagogy is expected to be able to provide meaning 

to Indonesian human life [45]. National education must be able to form people with high integrity and character 

so that they are able to give birth to a great young generation who love their culture. or local wisdom so that they 

become dignified human beings [46]. Exploring and reinstilling local wisdom through learning can be said to be 

a movement back to the basis of regional cultural values, as an effort to build national identity and as a filter in 

selecting foreign cultural influences [47]. Local wisdom values necessitate a strategic function for the formation 

of national identity. 

The implementation of ethnopedagogy at MI Ma'arif Setono is a good thing to apply in thematic 

learning because the application of ethnopedagogy in thematic learning is an effort to protect students from the 

current and future currents of globalization, apart from that, it is also to equip students to become someone who 

is modern and still adheres to local wisdom values. 
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3.2 Analysis of the Impact of Implementing Ethnopedagogy on Thematic Learning Outcomes at MI 

Ma'arif Setono Ponorogo 

The implementation of ethnopedagogy in thematic learning is closely related to students' thematic 

learning outcomes. By implementing ethnopedagogy in thematic learning, students are given local wisdom 

content in the learning process. These local contents are very beneficial for student learning outcomes in the 

form of cognitive, affective and psychomotor learning outcomes. 

 

Table 2. Benefits of Local Wisdom on Thematic Learning Outcomes 

Cognitive Affective Psychomotor 

Cognitive learning 

outcomes increase because: 

a. using media based on 

local wisdom 

b. Learning is connected to 

everyday life 

c. Learning is fun because it 

uses traditional games in the 

learning process 

a. Foster a sense of belonging to local 

culture 

b. Remind students of nationalism or 

love of their homeland 

c. Students are encouraged to 

preserve local culture 

d. Improving students' character 

according to the local wisdom of 

their area  

Children are more skilled and 

creative because they often use 

items from the earth and used 

items from around them to create 

an initiative. 

 

Based on research conducted by researchers, the impact of implementing ethnopedagogy in thematic 

learning at MI Ma'arif Setono has had a positive impact on student learning outcomes because teaching and 

learning activities are fun and contextual because they are linked to everyday life so students can better 

understand the material [48]. be delivered. This can be seen from students' daily thematic test scores, which on 

average get scores above the KKM. 

 

Table 3. Analysis of the Impact of Ethnopedagogy on Thematic Learning Outcomes 

No. Variety of Local Wisdom Subjects Learning outcomes 

1. Values and Norms Civic There were 126 students who got scores 

above the KKM, and 19 students who 

got scores below the KKM (classes 1-6). 

2. Trust Indonesian There were 132 students who got scores 

above the KKM, and 13 students who 

got scores below the KKM (classes 1-6). 

3. Art and culture Civic There were 126 students who got scores 

above the KKM, and 19 students who 

got scores below the KKM (classes 1-6) 

Indonesian Students who get grades above the 

KKM, and 13 students who scored 

below the KKM (grades 1-6). 

Science There were 122 students who got scores 

above the KKM, and 23 students who 

got scores below the KKM (classes 1-6). 

Social Sciences There were 125 students who got scores 

above the KKM, and 20 students who 

got scores below the KKM (classes 1-6). 

Mathematics There were 61 students who got scores 

above the KKM, and 16 students who 

got scores below the KKM (classes 1-3). 

Art and Culture There were 127 students who got scores 

above the KKM, and 18 students who 

got scores below the KKM (classes 1-6). 

4. Earth Products/Natural 

Resources 

Art and Culture There were 127 students who got scores 

above the KKM, and 18 students who 

got scores below the KKM (classes 1-6). 

5. Natural resources Civic There were 126 students who got scores 

above the KKM, and 19 students who 

got scores below the KKM (classes 1-6) 

Social Sciences There were 125 students who got scores 

above the KKM, and 20 students who 

got scores below the KKM (classes 1-6). 
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We can see from the table above that from class 1 to class 6 the majority of students get scores above 

the KKM. Starting from Civics subjects, the percentage of students who got scores above the KKM was 87% or 

126 students got scores above the KKM and 19 students got scores below the KKM. Meanwhile, in the 

Indonesian language subject, there were 13 out of 145 students who got a score below the KKM or a percentage 

of 91%. Then in science subjects, 84% of students got scores above the KKM or 122 students got scores above 

the KKM and 23 students got scores below the KKM. Then in the Social Sciences subject, the percentage of 

students who got a score above the KKM was 86% or if you add up there were 125 students who got a score 

above the KKM and 20 students who got a score below the KKM. Meanwhile, in art and culture subjects, there 

were 127 students who got scores above the KKM and the percentage was 88%. And in mathematics subjects 

from grades 1 to 3, the number of students who got a score above the KKM was 61 students or a percentage of 

79%. For grades 4, 5 and 6, mathematics is not included in thematic learning because it has been broken down 

into stand-alone subjects.  

The aim of implementing ethnopedagogy in thematic learning at MI Ma'arif Setono is in line with the 

ideas expressed by Rasna & Tantra [49], that the aim of local wisdom-based education is to know and become 

more familiar with the natural, social and natural environment. Having abilities and skills as well as knowledge 

about the region that is useful for himself and the community in general, having attitudes and behavior that are in 

line with the noble values of local culture to support regional development and national development, while the 

benefits of ethnopedagogy or education based on local wisdom among them, namely, to give birth to generations 

who are competent and dignified, reflect cultural values, shape national character, contribute to the creation of 

cultural identity, and preserve national culture [50]. This lack of research may hinder a deeper understanding of 

how local cultural values can be effectively implemented in formal education contexts, especially in elementary 

schools where they have an important role in forming students' character and identity [51]. Therefore, further 

research in this domain can provide valuable insights for curriculum development and learning practices that are 

more culturally oriented at Ma'arif Setono Jenangan Ponorogo and in other places.  

This research explores in depth how local culture and traditional values can be integrated into the 

elementary school curriculum, with a focus on developing thematic learning [52]. Through an ethnographic 

approach, this research investigates pedagogical practices that accommodate the diversity of students' cultures 

and experiences. The findings of this research highlight the importance of understanding the social and cultural 

context in designing relevant and inclusive learning strategies for students. 

From the explanation above, we can see that ethnopedagogically oriented thematic learning has a good 

impact on student learning outcomes, where the majority of students from grades 1 to grade 6 get scores above 

the KKM. Apart from having a good impact on students' thematic learning outcomes, the implementation of 

ethopedagogy in thematic learning also has a good impact on students' attitudes, including in thematic learning, 

students are equipped with noble values that have been held by society for a long time, which are useful for 

protecting themselves from the current of globalization which is now very intensively entering people's lives so 

that students will become modern people but also adhere to the values. and norms that exist in society [53]. 

Thematic learning makes students know and understand the culture and local wisdom of their region better, 

fosters a sense of ownership of the local wisdom of their region, makes students have a sense of responsibility to 

always love and preserve the local wisdom of their region [54]. Because students are given insight into local 

wisdom and material about culture, students have a great opportunity to preserve their local culture. This can be 

seen when students are enthusiastic about learning during lessons, and also when outside of class hours or during 

breaks, many students are found playing traditional games with their friends [55]. Apart from that, there are also 

many students who take part in dance extracurriculars, in fact, not only female students take part in dance 

extracurriculars but also male students, as stated by the class 1 teacher. 

 

 

4. CONCLUSION 

From the results of research that researchers have conducted regarding ethnopedagogy in thematic 

learning at MI Ma'arif Setono, it can be concluded as follows the implementation of ethnopedagogy in thematic 

learning at MI Ma'arif Setono is carried out by adapting each theme and material, the source material comes 

from books and then is developed by including local wisdom content in teaching and learning activities, a variety 

of local wisdom in the form of values and norms, beliefs, arts and culture, natural products/natural resources, and 

natural resources can be included in thematic learning. Ethnopedagogy in thematic learning has a positive impact 

on students' thematic learning outcomes, on average from class 1 to class 6 they get a complete score or above 

the KKM, this can be seen from the students' daily thematic test scores. Apart from that, the implementation of 

ethnopedagogy also has a positive impact on students' attitudes, including improving students' character, 

increasing attitudes of nationalism or love of the country, students are encouraged to preserve local culture. 
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