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Research Objective: To improve students' learning outcomes in social studies.
By implementing the Problem Based Learning (PBL) method to help students
understand social studies concepts better.

Methodology: This research is a Classroom Action Research (CAR) consisting
of four stages of activities, namely: (1) planning stage, (2) action implementation
stage, (3) observation stage, and (4) evaluation stage and reflection. The research
sample was fifth grade students at SDN 143 Tamiai, with research instruments
namely observation, documentation and tests.

Main Findings: The results of the study showed that in the pre-cycle, students'
learning completeness reached 27.58%. There was an increase of 20.69% in the
implementation of cycle I. In cycle Il, there was an increase of 37.93% or
learning completeness of 86.20%. Thus, it is proven that the use of the Problem

Based Learning learning model can improve students' learning outcomes.

Research Update: This research strengthens the relationship between the
Problem Based Learning model and learning outcomes, especially in social
studies lessons.
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1. INTRODUCTION

Social Studies (IPS) is one of the subjects in Elementary School. IPS is related to events that occur in the
social environment. Social learning is very important because it can foster critical and objective thinking in
students and is conducive to fostering students' social spirit. In addition, elementary school IPS learning also instills
noble attitudes such as caring for the surrounding environment and being responsible for the sustainability of
nature [1], [2]. Through these activities, IPS learning develops social attitudes and process skills [3], [4]. Therefore,
IPS learning in elementary schools should occur by providing direct experience, interesting learning, and
increasing student involvement.

IPS education at the elementary level is important to be provided in order to understand the lives of society
and the environment through learning media such as print media, electronic media, social media, and even directly
through daily life experiences in the community. As with IPS education learning, it prioritizes the "educational"
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aspect rather than "conceptual transfer" because by studying IPS education, students are expected to acquire
attitudes about everyday life. In accordance with the objectives of the IPS subject, namely to form citizens who
are able to socialize well and have self-confidence in their lives amidst social and material forces, so that they can
become responsible citizens [5].

However, the learning situation in schools is actually different from what is expected. The learning
process only listens, does assignments, and only focuses on books, so that learning in the classroom is very passive
[6], [7]- In addition, teachers need to motivate students to be more active, creative and innovative towards various
problems in their environment [8], [9]. Teachers must also be able to provide solutions to problems based on their
own knowledge and understanding. If this problem is left unchecked, it will have a negative impact on the learning
process in schools. Learning at SD Negeri 143 Tamiai is still far from expectations.

Based on observations in IPS learning, there are still students who are embarrassed to ask and answer
questions asked by the teacher. This is because students are afraid to give the wrong answers or opinions. The
learning that occurs does not use an innovative learning model and is less than optimal in terms of the use of
learning media that motivate students to learn. Therefore, the enthusiasm and initiative of students to participate
in learning are low. This results in low social studies learning outcomes.

Several previous studies have also revealed this fact, showing that social studies learning is still
dominated by teachers using the lecture method [10]. Such social studies learning results in the role of students in
learning being very small because students can only listen to the teacher's explanation and are not given the
freedom to explore their own knowledge [11]. If this problem is allowed to continue, it will have an impact on the
failure to achieve learning objectives and lead to a decline in the quality of graduates.

The right solution to overcome the problems that arise is to apply an innovative learning model that is
expected to improve creative thinking skills and make students more motivated to learn. A suitable alternative for
this purpose is to use the Problem Based Learning model. The selection of a learning model is an important
component in improving student learning outcomes [12], [13]. Implementing an inappropriate learning model can
result in boring learning for students. Therefore, teachers must develop strategies to create effective, efficient and
appropriate learning. Every material load in schools needs to apply the problem based learning model [14], [15].

Various previous research findings show that Problem Based Learning is a learning model that uses
unstructured and open real-world problems as a context to allow students to develop problem-solving and critical
thinking skills while building new knowledge [16], [17]. The problem based learning model can improve students'
critical thinking skills [18], [19]. The Problem Based Learning model can also improve students' learning outcomes
[20], [21]. The Problem Based Learning model was chosen because it requires students to actively participate in
the process of investigation and problem solving during learning.

2. RESEARCH METHODS

The research conducted is a type of classroom action research (CAR). Classroom action research,
commonly abbreviated as CAR, is action research conducted by a teacher with the aim of improving the quality
of learning practices in his/her class [22], [23]. The main characteristic of classroom action research is participation
and collaboration between researchers and members of the target group. Classroom action research must show
improvements and positive changes towards improvement.

If the action causes weaknesses, setbacks, or negative changes, it means that the action is contrary to the
nature of classroom action research. The subjects in this study were fifth grade students of public alementary
school 143 Tamiai. The number of subjects in this study was 29 students, with 12 male students and 17 female
students. The object of this classroom action research was the learning outcomes of students with the application
of the Problem Based Learning learning model. This Classroom Action Research was conducted in two cycles.
Each PTK cycle consists of four stages of activity, namely: (1) planning stage, (2) action implementation stage,
(3) observation stage, and (4) evaluation and reflection stage [24], [25].

The data collection techniques used in this study were observation, documentation and tests. The types
of research data include qualitative data and quantitative data. Qualitative data were obtained through observation
using observation sheets, while quantitative data were obtained through tests at the end of each action cycle. Data
analysis used in this study is divided into two types, namely qualitative analysis and quantitative analysis.
Qualitative data will be analyzed descriptively qualitatively based on the observations made [26]. While
quantitative descriptive analysis is carried out on quantitative data based on test results at the end of each Action
cycle [27].

The indicator of research success can be seen from the progress of learning outcomes achieved by students
in accordance with the KKM set by SD Negeri 143 Tamiai, namely obtaining an individual score of at least 75.
The indicator of success desired by the researcher in this study is that the average learning outcomes of students
classically reach 75 and the classical learning completeness achieved is 75%.
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3. RESULTS AND DISCUSSION

3.1 Research result

The research began with observation, documentation and testing activities based on classroom learning.
This aims to find out the problems that occur in the learning process. In the initial stage, the researcher conducted
learning in class V, then gave a test in the form of evaluation questions to determine the students' understanding.
The results obtained by class V students of public alementary school 143 Tamiai averaged 41.89 with the number
of students reaching KKM of 8 students or 27.58%. Referring to the KKM (Minimum Completion Criteria) value
at the beginning of the study, it can be seen in table 1 below:

Table 1. Percentage of Completion of Student Learning Outcomes Pre-Cycle
No. Before Action

Nilai Number of Students Presentase % Description
1 > 8 27,58% Completed
2 < 21 72,41% Not Completed
Total 29 100%
Highest Score 100
Lowest Score 10
Average 41,89

Based on the table above, the pre-cycle stage shows that 21 students in social studies learning have not
achieved the expected results. Therefore, corrective actions were taken using the Problem Based Learning model
which was carried out in 2 cycles. The implementation of actions in cycle 1 and cycle 2 using the Problem Based
Learning model in social studies subjects was carried out in one meeting each cycle.

The stages of implementing learning with the Problem Based Learning model include planning,
implementation, observation, evaluation and reflection. The planning stage is carried out by designing learning
tools that contain the arrangement of activities in accordance with the steps for implementing the Problem Based
Learning model, namely problem orientation, organizing students to learn, guiding individual and group
investigations, developing and presenting work results, analyzing and evaluating the problem-solving process.

The implementation of learning that has been carried out is good, educators have carried out learning in
accordance with the design of learning tools and the steps taken are sequential based on the Problem Based
Learning model applied to learning. Problem based learning focuses on solving problems related to everyday real
life. The implementation of the problem based learning model increases student activity and participation. This is
because a series of activities are directed at forming groups to discuss and collaborate, so that learning does not
focus on educators but students actively seek various sources of information to collect data needed in solving
problems.

The results of observations and learning observation activities show that at the beginning of learning,
students are still confused about the steps of the activities carried out, so that students ask a lot about the
implementation of learning, besides that the atmosphere is not yet conducive because some students are less
focused and do not carry out discussions, then from these problems the researcher and the class teacher make
improvements by providing guidance, so that these problems can be resolved and the learning process shows
success with activities that make students actively participate.

Reflection activities aim to determine the level of success and find solutions to problems that arise during
learning activities with the application of the Problem Based Learning model. The results of the analysis and
reflection activities will determine actions to overcome problems in learning activities. If the results are not
satisfactory, then further corrective actions are taken by improving previous corrective actions.

To find out the research results obtained from learning outcomes through the application of the Problem
Based Learning learning model, based on learning completeness, average, minimum and maximum values of class
V students of public alementary school 143 Tamiai, in detail are presented in the following table 2:

Table 2. Comparison of Student Learning Outcomes Based on Learning Completeness, Average,
Minimum and Maximum Values Pre-Cycle, Cycle I, and Cycle 1l

Value Pre Cycle Cycle | Cycle 1l
N Number of  Presentase = Number Presentase Number Presentase
0.
Students of of
Students Students
1 Completed 8 27,58% 14 48,27% 25 86,20%
2 Not Completed 21 72,41% 15 51,72% 4 13,79%
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Total 29 100% 29 100% 29 100%
Highest Score 100 100 100
Lowest Score 10 10 50
Average 41,89 58,89 84,48

Based on table 2, there is a comparison of the increase in learning outcomes of grade V students of public
alementary school 143 Tamiai in pre-cycle activities, cycle | and cycle Il. In the pre-cycle, the average score of
students was 41.89, while the average score of students in cycle | was 58.89, and the average score of students in
cycle 11 reached 84.48. In the pre-cycle, the completion score only reached 27.58% or from the total number of 29
students, only 8 students achieved the KKM, 21 students did not complete and had not achieved the KKM
determined with a percentage of 72.41%.

The percentage of completion in the pre-cycle is included in the poor category. In cycle I, the completion
score reached 48.27% or from the total number of 29 students, there were 14 students who achieved the KKM, 15
students did not complete and had not achieved the KKM with a percentage of 51.72%. The percentage of
completion of cycle | is categorized as quite good but not optimal, because there are students who get scores below
the KKM. In cycle 11, the completion value reached 86.20% or from the total number of 29 students, 25 students
achieved the KKM. 4 students did not complete and had not achieved the KKM with a percentage of 13.79%. The
percentage of completion of cycle Il is categorized as very good. The learning outcomes of students in cycle Il
experienced a satisfactory increase in achieving completion and showed the success of improving learning
outcomes in social studies subjects with the application of the Problem Based Learning model, so that researchers
did not continue to improve learning.

Based on the results of the study, an increase was obtained in the pre-cycle, cycle I, and cycle Il. In the
pre-cycle, the students' learning completion reached 27.58% or there were 8 students who achieved learning
completion out of 29 students, in cycle I, the students' learning completion reached 48.27% or there were 14
students who completed their learning, while in cycle 11, the students' learning completion reached 86.20% or there
were 25 students who had completed their learning. The increase in the number of students who completed the
pre-cycle to cycle | from 8 students increased to 14 students who completed it, in cycle | to cycle Il from 14
students increased to 25 students who completed it after the implementation of the Problem Based Learning model
in the learning process. The percentage of students' completion in cycle Il has reached the success indicator in the
study. So the researcher did not continue to improve learning. In cycle I, the implementation of learning through
the implementation of Problem Based Learning showed an increase, this can be seen from the percentage of
completion with the number of students reaching the KKM, namely 14 students. The percentage of learning
completion increased from pre-cycle to cycle | reaching 20.69% but the increase has not met the expected success
criteria of 75% [25].

The results of cycle | were only 48.27% of students who achieved the completion criteria. While 51.72
students have not achieved the expected completion criteria. The increase in cycle | was obtained due to changes
in learning conditions from passive to active in accordance with the steps for implementing the Problem Based
Learning model. In cycle I, the implementation of learning taught the material. Through the implementation of
Problem Based Learning, there was an increase, this can be seen from the percentage of completion with the
number of students who achieved the KKM, namely 25 students. The percentage of learning completion increased
from cycle | to cycle Il reaching 37.93%. The results of student learning completion in cycle 1l were 86.20%.
While students who had not met the success criteria for completion were 13.79%. This increase has met the success
criteria for an increase above 75%. The improvement in cycle 1l was obtained because the implementation of
learning applied the steps of the Problem Based Learning model, namely problem orientation, organizing students
to learn, guiding individual and group investigations, developing and presenting work results, analyzing and
evaluating the problem-solving process. The learning process was carried out by providing guidance and
appreciation as an improvement on the shortcomings of cycle I learning, so that the problem could be resolved and
the learning process showed maximum success in the implementation of the PBL model with activities that made
students actively participate and manage learning in a conducive, effective and efficient manner.

The improvement of social studies learning outcomes of grade V students shows that by implementing
the Problem Based Learning model, students can solve problems according to the learning material, and student
activity also increases. This is in line with social studies learning, namely the problem-solving method is the main
method that can encourage students to solve problems because students are directly involved in solving problems
[28], [29]. This shows that the application of the Problem Based Learning learning model in social studies learning,
students are directly involved in solving problems and have an impact on improving student learning outcomes.

This finding is reinforced by the findings of previous studies which state that learning with the application
of the Problem Based Learning model can improve students' social studies learning outcomes [28]. There is an
increase in motivation and social studies learning outcomes of grade IV students using the problem based learning
learning model [14], [30]. The application of the Problem Based Learning learning model assisted by still image
media can improve students' learning outcomes comprehensively, including the cognitive, psychomotor, and
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affective domains [32]. This study is related to the application of the Problem Based Learning model, namely,
students play an active role in learning because they are faced with real (authentic) problems, meaningful learning,
independent learning, and student-centered learning.

This study provides a new contribution by showing the effectiveness of the application of the Problem
Based Learning (PBL) learning model in improving the social studies learning outcomes of grade V students at
SDN 143/11l Tamiai. The focus of the study lies in how this method not only improves learning outcomes
cognitively, but also in the psychomotor and affective domains, which create a holistic learning experience. This
study also underlines the importance of active student involvement in authentic problem solving, which is one of
the key elements in meaningful learning [33]. This approach offers a new perspective on the application of PBL
that is associated with the context of learning in elementary schools that requires adaptation to the specific needs
of students.

However, this study has several limitations. First, the study was only conducted at one elementary school,
namely SDN 143/I11 Tamiai, so generalizing the research results to a broader context requires caution. Second,
this study has not fully explained the variation in the effectiveness of the PBL model for students with different
initial abilities. In addition, the limited time of the study also became an obstacle in evaluating the long-term impact
of the PBL method on the development of student learning. The lack of analysis of external factors, such as parental
support and the availability of learning resources, is also an aspect that needs to be considered in further research.
The implementation of this study can be done by designing PBL-based social studies learning activities that
involve authentic problems and are relevant to students' daily lives.

Teachers can utilize supporting media such as still images and technology to facilitate the learning
process. Learning activities must be designed to encourage students to think critically, work together in groups,
and practice independent learning [34]. Furthermore, training for teachers on the application of PBL in various
social studies materials can be provided, so that the application of this method can be expanded in various contexts.
The results of this study can also be used as a reference by policy makers in supporting the implementation of the
PBL model at the elementary school level.

4. CONCLUSION

This classroom action research was conducted in three cycles consisting of pre-cycle, cycle I, cycle Il in
one cycle one learning was carried out. Based on the results of the study, it can be concluded that the
implementation of Problem Based Learning can improve the learning outcomes of grade 5 students of public
alementary school 143 Tamiai with material on theme 1 (Animal and Human Movement Organs) sub-theme 1
(Animal Movement Organs) and sub-theme 2 (Humans and the Environment). This is indicated by an increase in
the average value and an increase in student learning completeness from the results of the pre-cycle, cycle I, cycle
I1. The data obtained in the pre-cycle were an average value of 41.89, the average value of cycle | was 58.89, the
average value of cycle Il was 84.48. In the pre-cycle, the percentage of KKM completion was 27.58% with a less
good category, the percentage of completion in cycle | was 48.27% with a sufficient category, and the percentage
of students who achieved KKM in cycle Il was 86.20% with a very good category.
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