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Purpose: This study examined factors perceived to constrain English learning 

among English as a foreign language (EFL) students in a provincial high school 

in northeast Cambodia and identified practical measures that may support their 

learning. 

Methodology: A descriptive quantitative cross-sectional survey was conducted 

using a structured, paper-based questionnaire. The closed-ended items were 

translated into Khmer from the source instrument and adapted for the local 

context. Fifty-five high school students in grades 10, 11, and 12 were selected 

through simple random sampling; the target sample size was guided by Yamane’s 

formula. Data were analyzed in SPSS version 27 using descriptive statistics. 

Main Findings: Students most often identified family-related constraints, 

particularly limited household support and learning resources, as contributors to 

English-learning difficulties. School-related conditions, including traditional 

teaching approaches and large classes, were also commonly endorsed. At the 

individual level, respondents reported low self-confidence and fear of making 

mistakes when using English. Students nevertheless rated personal effort and 

responsibility as the most important perceived route to improving English skills. 

Novelty/Originality: The study provides evidence from a rural Cambodian high 

school, a setting that remains underrepresented in EFL research. Comparing 

student perceptions across academic levels shows how family, institutional, and 

individual conditions may intersect in a provincial high school setting. The 

findings offer context-sensitive guidance for communication-oriented instruction, 

accessible, equitable learning support, learner confidence development, and 

family–high school collaboration. Because the survey assesses perceptions rather 

than objective proficiency or causal effects, the results should be interpreted as 

descriptive evidence to inform future mixed-methods research and local support 

planning. 
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1. INTRODUCTION 

English plays an important role in higher education, employment, and access to international knowledge. 

In Cambodia, however, English-language learning is shaped by local institutional conditions, unequal access to 

resources, and opportunities for meaningful use beyond the classroom [1]-[3]. Understanding the conditions that 

students themselves associate with English learning challenges is therefore important for designing contextually 

appropriate support in provincial high schools. Research on English as a foreign language (EFL) indicates that 

achievement is influenced by interconnected contextual and individual conditions. Family socioeconomic status, 

parental education, home resources, and learners’ access to technology can shape opportunities for English 

learning [4]-[6]. At the institutional level, instructional practices, learner engagement, and teacher motivational 
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strategies influence students’ participation and achievement [7]-[9]. These factors should be understood as 

associated conditions rather than universal or deterministic causes of proficiency outcomes. 

Affective and motivational factors are also central to EFL learning. Foreign language anxiety can restrict 

language processing and participation [10], [11], while self-efficacy and motivation are closely related to English 

achievement [12]-[15]. Anxiety, attitudes, strategy use, and listening-related cognitive and affective conditions 

may interact in complex ways [16], [17]. Conversely, motivation, persistence, and sustained engagement can 

support learners’ efforts to develop English competence [18]. Learner autonomy and self-regulation are 

particularly important in high school settings, where progress depends partly on students’ capacity to plan, monitor, 

and evaluate learning outside formal lessons [19]-[22]. Self-determination theory further highlights the importance 

of autonomy, competence, and relatedness for sustained motivation [23]-[26], while current work emphasizes the 

connection between language learning, identity, and learners’ social contexts [27]. 

Many students in provincial high schools have low English proficiency. Several studies have shown that 

high school students in Cambodia have lower levels of English proficiency than those in other countries [31]-[33]. 

This issue may lead to low academic achievement, limited employment opportunities, increased dropout rates, 

continued inequality in Cambodian high schools, or even a lack of job promotion if it remains unaddressed [34]-

[37]. Although several studies have been conducted with high school students, few have examined their 

perceptions of family, school, and individual factors related to English-proficiency challenges at a provincial high 

school in northeast Cambodia [38]-[40]. 

Accordingly, this study employed a descriptive survey to examine high school students’ perceptions of 

family, school, and individual factors associated with English-proficiency challenges at high schools in Tboung 

Khmum province, northeast Cambodia. It also identified the supports that students considered most useful. The 

study does not measure actual English proficiency or establish causal effects. Instead, it provides a localized 

account of student perceptions intended to inform future instructional and support initiatives.  

 

 

2. RESEARCH METHOD  

This study employed a cross-sectional descriptive survey design [28]. The design was selected to describe 

students' perceptions of potential family, school, and individual influences on English learning, as well as possible 

support strategies. It does not permit causal inference or provide a direct measure of English proficiency. The study 

was conducted at the high school, located in Tboung Khmum province, Cambodia.  

 

2.1. Population, Sample Size, and Sampling Technique  

The target population comprised 121 high school students enrolled during the 2024–2025 academic year: 

63 in grade 10, 33 in grade 11, and 24 in grade 12. Using Yamane’s sample-size formula with a 10% margin of 

error [29], the required sample size was calculated to be 55 students. The sample was proportionally allocated 

across academic years, resulting in 55 participants, 29 from grade 10, 15 from grade 11, and 11 from grade 12. 
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Table 1. Proportional allocation of the study sample by academic year 

Grade Number (students) 

10 29 

11 15 

12 11 

Total 55 

 

Participants were selected using proportionate allocation by academic year. The manuscript reports 

simple random sampling within each academic cohort, ensuring that eligible students in each cohort had an equal 

opportunity to be selected. Because the study was conducted at one institution and involved a modest sample, the 

results should not be generalized beyond the study setting without further evidence.  
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2.2. Data Collection Instruments and Procedures  

A paper-based structured questionnaire was used to collect data. To reduce language barriers, the 

questionnaire was translated into Khmer. Part I contained 11 demographic and self-rated English-learning items. 

Part II contained 39 closed-ended items addressing students’ perceptions of family, school, and individual factors 

associated with English proficiency challenges. Part III contained 39 closed-ended items addressing possible 

solutions. Parts II and III used a five-point Likert-type response scale ranging from 1 (strongly disagree) to 5 

(strongly agree). Questionnaires were administered in person, and the research team was available to clarify 

procedural questions. The manuscript does not report pilot testing, expert content validation, or an internal 

consistency estimate (e.g., Cronbach’s alpha) for the translated instrument. Accordingly, the scale-based results 

should be interpreted as descriptive perceptions rather than as validated latent-factor scores [30].  

 

2.3. Data Analysis  

Questionnaire responses were coded on a Likert scale, with "strongly disagree" as 1 and "strongly agree" 

as 5, and analyzed in SPSS version 27.0. The analysis was descriptive, using frequencies and percentages by age 

and gender, and combined agreement percentages by dividing agree and strongly agree by two. No missing values 

and inferential tests were reported. Consequently, comparisons among academic years are descriptive and should 

not be interpreted as statistically significant differences. Results are presented in tables and narrative form to 

summarize participant characteristics and student-reported perceptions.  All quantitative results were presented in 

tables and charts that provided comparisons across academic cohorts [2].  

 

2.4. Ethical Considerations  

Institutional permission to conduct the study was obtained from the relevant high school authority before 

data collection. Participants received information about the study's purpose; participation was voluntary, and 

responses were treated as confidential and anonymous. The authors should verify, before submission, whether a 

formal ethics review reference number was issued and add it if applicable.  

 

 

3. RESULTS AND DISCUSSION  

This section summarizes the student-reported findings and discusses their implications. Results reflect 

respondents’ perceptions and are not objective measures of English proficiency.  

 

3.1. Demographic Profile of the Respondents  

The study involved 55 high school students from grades 10 to 12. Most respondents were aged 14-15 

years (52.73%), 72.7% were female, and 27.3% were male. The sample included 29 from grade 10  (52.73%), 15 

from grade 11 (27.27%), and 11 from grade 12 (20.0%). 

 

Table 2: Age and Gender of Students 

Variable  Frequency Valid percentages 

Age valid 14-15 years old 

16-17 years old 

18 years old and over 

29 

15 

11 

52.73 

27.27 

20.00 

Gender valid Female 

Male 

40 

15 

72.70 

27.30 

 

3.2. Student-Perceived Factors Associated with English Proficiency Challenges  

Family-related constraints received the highest combined agreement among perceived contributors to 

English proficiency challenges: 57.36% of respondents agreed, and 22.14% strongly agreed, for a combined 

79.50%. Students associated these constraints with limited English use at home, limited parental experience with 

English, and insufficient home learning resources. Individual factors received 61.12% combined agreement 

(49.37% agree; 11.75% strongly agree), while school factors received 59.04% combined agreement (45.33% 

agree; 13.71% strongly agree). Individual factors included low motivation, limited study habits, shyness, and fear 

of making mistakes. School factors included students’ perceptions of traditional teaching approaches, limited 

classroom interaction, and constrained learning resources. These figures represent student perceptions and do not 

demonstrate that any factor causes lower proficiency. 

  

3.3. Student-Perceived Supports for English Learning  

All three solution domains received high agreement. School-related measures received the highest 

combined agreement (85.23%; 62.56% agree and 22.67% strongly agree), followed by student-related measures 

(83.22%; 68.82% agree and 14.40% strongly agree) and family-related measures (76.36%; 55.35% agree and 

21.01% strongly agree). Students, therefore, viewed improvements in teaching approaches, classroom resources, 
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and opportunities for meaningful communication as especially important, while also endorsing self-study, 

confidence-building, and family encouragement. The results indicate broad perceived support for multilevel 

intervention rather than support for a single solution. 

 

Table 3. Student-reported agreement with factor and solution domains 
Domain Agree (%) Strongly agree (%) Combined agreement (%) Interpretation 

Family-related constraints 57.36 22.14 79.50 Perceived contributor 
Individual-related constraints 49.37 11.75 61.12 Perceived contributor 
School-related constraints 45.33 13.71 59.04 Perceived contributor 
School-related supports 62.56 22.67 85.23 Perceived support 
Student-related supports 68.82 14.40 83.22 Perceived support 
Family-related supports 55.35 21.01 76.36 Perceived support 

 

3.4. Descriptive Comparison by Research Objectives  

The findings show that respondents perceived English proficiency challenges as multilevel rather than as 

the product of a single deficit. Family-related constraints attracted the highest combined agreement (79.50%), 

while school-related supports attracted the highest agreement among the proposed solutions (85.23%). This pattern 

is important because it suggests that students may view the home environment as a major constraint while still 

looking principally to the high school to provide effective opportunities for improvement. These findings should 

not be interpreted as evidence that family, school, or individual factors cause low proficiency; the study measured 

perceptions through a cross-sectional questionnaire and did not administer an objective English test. 

The strong salience of family-related constraints is consistent with research showing that socioeconomic 

conditions, parental education, parental expectations, and home learning resources can influence opportunities for 

foreign-language learning [4]. In the present study, however, such conditions were reported by students rather than 

measured directly. The result should therefore guide future inquiry and support planning, not be used to assign 

responsibility to families. A practical implication is that the high school can partially compensate for unequal home 

resources by expanding access to English-language materials, supervised self-study, digital learning support, and 

low-cost opportunities for on-campus English use. Cambodian research on learner autonomy and reading in basic 

education likewise highlights the importance of contextualized, institutionally supported learning opportunities 

[2], [3]. 

Students also identified school-related conditions, including limited interaction and traditional teaching 

approaches, as important. Research indicates that instructional practices that promote engagement, interaction, and 

motivational support are relevant to English learning and achievement [7]-[9]. The very high agreement with 

school-related supports in this study suggests that students see the high school as an actionable site for intervention. 

Rather than simply replacing one method with another, the upper secondary school could introduce structured pair 

and group speaking tasks, formative feedback, guided reading and listening activities, and teacher-development 

opportunities focused on communication-oriented lessons. Blended and flipped learning approaches may also 

expand practice time when implemented with adequate access and support. 

Individual-level results point to anxiety, shyness, limited confidence, and insufficient self-study. This is 

consistent with a substantial literature showing that foreign-language anxiety can constrain participation and 

cognitive processing [10], [11], and that anxiety is related to lower self-efficacy and motivation [17]. The 

implication is not that learners are solely responsible for their difficulties. Instead, classroom conditions should be 

designed to reduce the perceived cost of making mistakes. Low-stakes speaking tasks, peer collaboration, 

supportive corrective feedback, and repeated opportunities to rehearse may help students participate more 

confidently. At the same time, students can benefit from goal setting, self-monitoring, and reflection strategies that 

support self-regulated learning [21], [22]. 

The study also supports a stronger emphasis on learner autonomy. Research with upper secondary school 

EFL learners shows that autonomy, self-regulation, motivation, and social support are interrelated [27]. At this 

high school level, autonomy-supportive measures could include learning plans, vocabulary and reading logs, peer 

study groups, guided use of digital resources, and consultations that help students set realistic language goals. 

These activities should be accompanied by institutional support, because autonomy is not simply an individual 

trait; it is enabled by opportunities, feedback, resources, and a sense of competence and belonging [24], [25]. 

Several limitations should frame interpretation. The study involved a small sample from one upper 

secondary school, relied on self-report data, did not directly assess English proficiency, and did not report formal 

validation or internal-consistency evidence for the translated questionnaire. The descriptive analysis also does not 

support causal statements or statistically significant comparisons among academic years. Future research should 

combine an objective English proficiency measure with a validated questionnaire, include teacher and parent 

perspectives, report reliability estimates, and use a larger multi-site sample. Qualitative interviews could further 

clarify why students perceive particular family, school, or individual conditions as influential. 
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4. CONCLUSION  

This descriptive survey provides a localized account of how a rural upper secondary school in Tboung 

Khmum province, Cambodia, perceives English proficiency challenges and potential supports. Respondents most 

frequently identified family-related constraints as a perceived contributor, while they most strongly endorsed 

school-related supports, followed closely by student-related supports. The results, therefore, support a coordinated 

response: the high school should strengthen communication-oriented teaching, opportunities for English use, 

learning resources, and student support; students should be supported in developing self-regulated learning habits; 

and, where feasible, families should be engaged through practical encouragement and awareness of available 

learning resources. Because the study is perception-based and descriptive, these conclusions should not be treated 

as causal claims or as direct evidence of English proficiency levels. Future multi-site research should include 

objective language assessment, validated instruments, and the perspectives of teachers and family members. 

Schools should facilitate interactive learning, innovative pedagogy, teacher professional development, and relevant 

institutional supports to provide more opportunities for English use beyond the classroom. The family should 

encourage children to attend regular classes and provide academic support by allocating household work. 

Moreover, students should spend appropriate time on self-study, attend regular classes, and practice exercises 

individually or with their peers.   

 

 

ACKNOWLEDGEMENTS 

The authors thank the administration at the High School for granting the institutional permissions 

necessary to conduct this study.  

 

AUTHOR CONTRIBUTIONS 

Conceptualization, Z.H., N.U. and L.L.; Methodology, Z.H., N.U. and K.T.; Software, T.V. and K.P.; 

Validation, L.L., K.T. and T.V.; Formal Analysis, Z.H., N.U. and K.P.; Investigation, Z.H. and N.U.; Resources, 

T.V. and K.P.; Data Curation, Z.H. and N.U.; Writing – Original Draft Preparation, Z.H., M.S. and N.U.; Writing 

– Review & Editing, L.L., K.T., M.S. and T.V.; Visualization, T.V. and K.P.; Supervision, L.L., M.S. and K.T.; 

Project Administration, L.L., Z.H., M.S. and N.U.; Funding Acquisition, L.L. 

 

INFORMED CONSENT STATEMENT 

Written informed consent was obtained from all participants before data collection. The authors should 

verify that the consent procedure and the institutional permission statement accurately reflect the approved study 

protocol. 

 

CONFLICTS OF INTEREST 

The authors declare no conflict of interest. 

 

USE OF ARTIFICIAL INTELLIGENCE (AI)-ASSISTED TECHNOLOGY 

Generative AI-assisted language editing was used during manuscript preparation. The authors reviewed 

and edited the revised text and remain fully responsible for the accuracy, integrity, and final content of the 

manuscript. 

 

REFERENCES 
[1]     A. Hashim, Y. C. Leong, and P. T. Pich, “English in higher education in Cambodia,” World Englishes, vol. 33, no. 4, pp. 

498–511, 2014, doi: 10.1111/weng.12110. 

[2]    S. Sun, “Examining Cambodian EFL university learners’ perceived autonomy, engagement, and performance,” Journal 

of General Education and Humanities, vol. 4, no. 2, pp. 323–336, 2025, doi: 10.58421/gehu.v4i2.396. 

[3]    S. Em, L. Chau, R. Ros, P. Dy, D. Pen, and P. Chin, “Encouraging english language reading in Cambodia: A case study 

of Takeo provincial higher educational institutions,” Journal of General Education and Humanities, vol. 3, no. 2, pp. 85–

102, 2024, doi: 10.58421/gehu.v3i2.205. 

[4]    Y. G. Butler and V.-N. Le, “A longitudinal investigation of parental social-economic status (SES) and young students’ 

learning of English as a foreign language,” System, vol. 73, pp. 4–15, 2018, doi: 10.1016/j.system.2017.07.005. 

[5]    R. Abbasian, B. Hadian, and M. Vaez-Dalili, “Examination of the role of family socio-economic status and parental 

education in predicting English as a foreign language learners’ receptive skills performance,” Cogent Education, vol. 7, 

no. 1, Art. no. 1710989, 2020, doi: 10.1080/2331186X.2019.1710989. 

[6]      M. R. Ghorbani and S. E. Golparvar, “Modeling the relationship between socioeconomic status, self-initiated, technology-

enhanced language learning, and language outcome,” Computer Assisted Language Learning, vol. 33, nos. 5–6, pp. 607–

627, 2020, doi: 10.1080/09588221.2019.1585374. 

[7]    L. Dong, S. J. Mohammed, K. A. Abdel-Al Ibrahim, and A. Rezai, “Fostering EFL learners’ motivation, anxiety, and 

self- efficacy through computer-assisted language learning- and mobile-assisted language learning-based instructions,” 

Frontiers in Psychology, vol. 13, Art. no. 899557, 2022, doi: 10.3389/fpsyg.2022.899557. 



                ISSN: 2716-1560 

J. Bs. Edu. R, Vol. 7, No. 5, September 2026:  403 - 408 

408 

[8]     Z. Li and J. Li, “Using the flipped classroom to promote learner engagement for the sustainable development of language 

skills: A mixed-methods study,” Sustainability, vol. 14, no. 10, Art. no. 5983, 2022, doi: 10.3390/su14105983. 

[9]    M. Bernaus and R. C. Gardner, “Teacher motivation strategies, student perceptions, student motivation, and English 

achievement,” The Modern Language Journal, vol. 92, no. 3, pp. 387–401, 2008, doi: 10.1111/j.1540-4781.2008.00753.x. 

[10]   E. K. Horwitz, M. B. Horwitz, and J. Cope, “Foreign language classroom anxiety,” The Modern Language Journal, vol. 

70, no. 2, pp. 125–132, 1986, doi: 10.1111/j.1540-4781.1986.tb05256.x. 

[11]  P. D. MacIntyre and R. C. Gardner, “The subtle effects of language anxiety on cognitive processing in the second 

language,” Language Learning, vol. 44, no. 2, pp. 283–305, 1994, doi: 10.1111/j.1467-1770.1994.tb01103.x. 

[12]  S. Zhou, M. M. Chiu, Z. Dong, and W. Zhou, “Foreign language anxiety and foreign language self-efficacy: A meta-

analysis,” Current Psychology, vol. 42, no. 35, pp. 31536–31550, 2023, doi: 10.1007/s12144-022-04110-x. 

[13]  S. Zhou, M. M. Chiu, and Z. Dong, “Second language pupils’ anxiety and motivation: A meta-analysis,” Current 

Psychology, vol. 43, no. 10, pp. 9404–9421, 2024, doi: 10.1007/s12144-023-05066-2. 

[14]  A. Alamer and F. Almulhim, “The interrelation between language anxiety and self-determined motivation: A mixed 

methods approach,” Frontiers in Education, vol. 6, Art. no. 618655, 2021, doi: 10.3389/feduc.2021.618655. 

[15]   X. Wu, H. Yang, J. Liu, and Z. Liu, “English use anxiety, motivation, self-efficacy, and their predictive effects on Chinese 

top university students’ English achievements,” Frontiers in Psychology, vol. 13, Art. no. 953600, 2022, doi: 

10.3389/fpsyg.2022.953600. 

[16]   S. Chen, H. Du, S. Wang, and L. Yang, “Understanding EFL reading anxiety in relation to learning motivation, attitudes 

and strategies for Chinese and Spanish undergraduates,” System, vol. 108, Art. no. 102842, 2022, doi: 

10.1016/j.system.2022.102842. 

[17]  S. Bang and P. Hiver, “Investigating the structural relationships of cognitive and affective domains for L2 listening,” 

Asian-Pacific Journal of Second and Foreign Language Education, vol. 1, no. 1, Art. no. 7, 2016, doi: 10.1186/s40862-

016-0013-8. 

[18]  X. Chen, J. Lake, and A. M. Padilla, “Grit and motivation for learning English among Japanese university students,” 

System, vol. 96, Art. no. 102411, 2021, doi: 10.1016/j.system.2020.102411. 

[19]  D. M. Tuan, “Learner autonomy in English language learning: Vietnamese EFL learners’ perceptions and practices,” 

Indonesian Journal of Applied Linguistics, vol. 11, no. 2, 2021, doi: 10.17509/ijal.v11i2.29605. 

[20]  T. B. T. Tran and T. K. Vuong, “Factors affecting learner autonomy in tertiary level English learning: A study at Van 

Lang University,” International Journal of TESOL & Education, vol. 3, no. 1, pp. 1–18, 2022, doi: 10.54855/ijte.23311. 

[21]  B. J. Zimmerman, “Becoming a self-regulated learner: An overview,” Theory Into Practice, vol. 41, no. 2, pp. 64–70, 

2002, doi: 10.1207/S15430421TIP4102_2. 

[22]  M. Seker, “The use of self-regulation strategies by foreign language learners and its role in language achievement,” 

Language Teaching Research, vol. 20, no. 5, pp. 600–618, 2016, doi: 10.1177/1362168815578550. 

[23]  R. M. Ryan and E. L. Deci, “Self-determination theory and the facilitation of intrinsic motivation, social development, 

and well-being,” American Psychologist, vol. 55, no. 1, pp. 68–78, 2000, doi: 10.1037/0003-066X.55.1.68. 

[24]  C. K. J. Wang, W. C. Liu, Y. H. Kee, and L. K. Chian, “Competence, autonomy, and relatedness in the classroom: 

Understanding students’ motivational processes using the self-determination theory,” Heliyon, vol. 5, no. 7, Art. no. 

e01983, 2019, doi: 10.1016/j.heliyon.2019.e01983. 

[25]  Q. Luo, R. Ahmadi, and S. Izadpanah, “Exploring the mediating role of self-efficacy beliefs among EFL university 

language learners: The relationship of social support with academic enthusiasm and academic vitality,” Heliyon, vol. 10, 

no. 12, Art. no. e33253, 2024, doi: 10.1016/j.heliyon.2024.e33253. 

[31]   EF Education First, “Cambodia,” EF English Proficiency Index 2025, 2025. 

[32]  D. Dara, “Investigating English reading comprehension problems of Cambodian high school students,” American 

International Journal of Social Science, vol. 8, no. 3, pp. 52–56, 2019, doi: 10.30845/aijss.v8n3p8. 

[33]   T. Houn and S. Em, “Common factors affecting Grade-12 students’ speaking fluency: A survey of Cambodian high 

school students,” Jurnal As-Salam, vol. 6, no. 1, pp. 11–24, 2022, doi: 10.37249/assalam.v6i1.360. 

[34]  S. Oeun and K. Heng, “Factors contributing to students’ failure in the English subject in national Grade 12 examinations 

in Cambodia: A literature review,” Journal of Studies in the English Language, vol. 19, no. 2, pp. 85–116, 2024. [Online]. 

Available: https://so04.tci-thaijo.org/index.php/jsel/article/view/273473 

[35]   S. Chea and W. Y. W. Lo, “International connectivity and employability in Cambodian higher education: A case study 

of developing employability skills in English language education,” Educational Research and Evaluation, vol. 27, nos. 

3–4, pp. 335–356, 2022, doi: 10.1080/13803611.2022.2041875. 

[36]  F. No, K. Taniguchi, and Y. Hirakawa, “School dropout at the basic education level in rural Cambodia: Identifying its 

causes through longitudinal survival analysis,” International Journal of Educational Development, vol. 49, pp. 215–224, 

2016, doi: 10.1016/j.ijedudev.2016.03.001. 

[37]  R. Minami and K. Ogawa, “Mind the gap: Uncovering student’s learning achievement disparities in Cambodian urban 

and rural secondary schools,” International Journal of Educational Development, vol. 118, Art. no. 103420, 2025, doi: 

10.1016/j.ijedudev.2025.103420. 

[38]  S. Em, “Challenges of English language learning and teaching in Cambodia: A case study of Kith Meng Brasat High 

School,” Cambodian Journal of Educational Research, vol. 2, no. 1, pp. 62–80, 2022, doi: 10.62037/cjer.2022.02.01.04. 

[39]  V. Boy and T. Water, “Challenges of teaching English as an additional language in high schools in Cambodia,” Cambodian 

Journal of Educational Research, vol. 3, no. 1, pp. 44–75, 2023, doi: 10.62037/cjer.2023.03.01.03. 

[40]  T. Sara, K. Ogawa, and P. Chea, “The role of home-based parental involvement in student learning in Cambodian 

secondary schools,” SAGE Open, vol. 16, no. 1, 2026, doi: 10.1177/21582440251413892. 

 

 


