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Purpose of the study: This study aims to examine the implementation of the
reading aloud method to improve early reading skills among first-grade students
at public alementary school 1 Talesan. The focus includes the instructional
process, student responses, skill development, and challenges faced during the
intervention.

Methodology: This research used a qualitative approach with a case study design.
Data were collected using observation sheets, semi-structured interviews, and
documentation analysis. The study involved one Grade I teacher and 19 students.
Data were analyzed using Miles and Huberman’s interactive model, and data
validation employed triangulation of sources and techniques.

Main Findings: The reading aloud method significantly improved students'
prosodic reading skills, particularly intonation and vocal clarity. Students
demonstrated increased participation and reading confidence. Challenges included
varied reading proficiency levels and limited instructional time, which were

mitigated through adaptive strategies such as visual aids and individual mentoring.

Novelty/Originality of this study: This study presents a contextualized model for
implementing the reading aloud method in early-grade classrooms using socio-
emotional scaffolding. The findings contribute new insights into integrating
expressive reading with adaptive teaching to enhance early literacy in post-
pandemic learning environments.
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1. INTRODUCTION

Basic education has a strategic role as the main foundation in shaping students' early literacy skills. This
foundation is decisive in the development of reading skills, which are important basic skills to support the success
of students learning at the next level. Reading ability also affects the absorption of teaching materials, as well as
supporting the development of children's critical thinking skills and creativity [1], [2].

The low reading ability of early grade students is still a major problem in various basic education units.
According to [3], [4] reported that 65% of the 35 students in grade I had not achieved their average reading ability,
which shows that literacy challenges are still happening in the field. This problem has an impact on delays in
mastering other competencies that require a thorough understanding of the text. Reading difficulties for early grade
students include letter recognition, pronunciation of letter sounds, and the arrangement of syllables into meaningful
words. [5]-[7] emphasized that this condition is often exacerbated by the lack of support for the literacy
environment at home and the limitation of reading materials that are appropriate to the needs of age. [8], [9] adding
that the inability to read can reduce learning achievement in various subjects.
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Initial observations of grade I students at Public Elementary school 1 Talesan show that initial reading
ability is still in the low category. Observations during learning show that most students still have difficulty
recognizing letters, spelling syllables, and reading simple words. When reading together, some students only
imitate the reading of their teacher or friends without understanding the content of the text being read. The
condition of reading learning in the classroom also faces obstacles in terms of learning motivation and the
limitations of teaching media. The low interest of students in reading activities can be seen from the lack of active
participation and limited response when given the opportunity to read. Teachers have not taken advantage of a
variety of learning media that can foster students' enthusiasm, so that learning activities tend to be monotonous
and do not stimulate optimal early literacy interaction.

The reading aloud method emerges as a potential solution to overcome the problem Reading aloud has a
strategic position as a pedagogical approach in building reading skills at the basic level [10], [11]. According to
[12], [13]Explaining that reading aloud is a reading activity that requires technical skills while creating active
interaction between teachers and students. This activity not only involves the pronunciation of the text, but also
builds emotional connections and understanding of meaning during the reading process.

According to [14],

“Read-alouds offer a space for teachers to model fluency, tone, and comprehension strategies while also
emotionally connecting with students through voice”, highlighting the affective and performative dimensions of
this method.” As [15] assert, “Inadequate reading abilities can reduce learning achievement in various subjects”,
indicating the far-reaching academic consequences of low early literacy levels”

The effectiveness of the reading aloud method has been proven in various empirical studies that show an
improvement in initial reading ability. [16] It was found that this method had a positive impact on the fluency of
reading and comprehension of texts, especially in first-grade students. Similar results were also reported by [17],
[18] which shows a significant improvement in the ability to comprehend the content of the reading after consistent
use of this method. The increased cognitive benefits of the reading aloud method compared to conventional
approaches have been proven in various cross-contextual research. [19] It shows that daily reading aloud activities
are able to increase the cognitive capacity of students as a whole. [20] It also identifies that this approach
strengthens and improves basic reading skills, listening skills, and oral reading fluency simultaneously.

The urgency of this research is getting stronger as the literacy gap has widened in the post-pandemic
period. [21] emphasized that the inequality of reading ability between students has increased significantly after
online learning lasts for a long time. [22] noted that 68% of grade I students experienced a decline in reading skills,
while conventional approaches have proven to be unable to provide optimal solutions to the problem. This
condition requires innovation in the application of reading learning methods that are more contextual and
responsive to the characteristics of the digital generation. [23] underlining the importance of developing learning
strategies that are in line with the needs of 21st century students, emphasizing the flexibility of approaches, the
meaning of learning experiences, and the use of methods that are able to bridge the cognitive and affective aspects
of students simultaneously.

In terms of research novelty, this study presents a contextualized implementation model of the reading
aloud method that integrates socio-emotional scaffolding, teacher expressiveness, and media-supported
interaction. While previous studies largely focus on cognitive outcomes, this research provides process-oriented
insights that explore how planning, classroom delivery, and management strategies influence student engagement
and reading behavior. This study is among the few that thoroughly documents the actual classroom practice of
reading aloud in a low-resource setting, offering a nuanced view into the emotional and interactive dimensions of
early literacy instruction.

This study aims to examine the implementation of the reading aloud method as an alternative approach
in improving the reading skills of grade I elementary school students. The focus of the analysis is directed to three
main aspects, namely the process of implementing the method, the factors that affect the effectiveness of
implementation, and its impact on students' initial reading skills. This framework of objectives is based on the
literacy approach developed by [24] which emphasises the importance of a thorough analysis of practice Reading
learning as the basis for developing relevant and sustainable learning models.

This research has important significance in the development of theory, learning practices, and early
literacy education policies. Theoretical contributions can be seen from the development of the implementation
model of the reading aloud method which is based on a socio-emotional approach as the foundation of learning
interaction [25]. This model provides a new perspective on the relationship between emotions, motivations, and
cognitive processes of students when reading. The practical contribution of this research is reflected in the
preparation of guidelines for the implementation of reading aloud that are tailored to the context of the early
elementary school classroom. Teachers can leverage this guide to design engaging, adaptive, and effective reading
learning. In terms of education policy, the findings of this research have the potential to be a reference in the
development of a literacy curriculum that is more responsive to the actual needs of students.
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2. RESEARCH METHOD

This study applies a qualitative approach with a case study design [26] to gain an in-depth understanding
of the implementation practice of the Reading Aloud method. The main focus is directed at teachers' efforts to
improve students' reading skills through reading aloud activities that are carried out in a structured and contextual
manner. The location of the research was determined at Elementary school 1 Talesan, Wonogiri Regency,
Indonesia, with the selection of class I as the main subject due to the characteristics of early learners who require
intensive stimulation in literacy development.

The selection of locations and subjects is based on considerations of the school's uniqueness in
implementing reading learning strategies at the elementary level. The school showed that there was an initiative
of teachers in adopting a reading aloud approach even though learning facilities and media were still limited. These
characteristics make grade I of Elementary school 1 Talesan a relevant context for the exploration of qualitative
learning practices.

The data collection process was carried out using a participatory approach involving observation,
interviews, and assessment observations. The main data was obtained from field interactions which were then
strengthened by secondary data such as learning plan documents, video recordings of reading aloud activities, and
documentation of students' activities during the implementation of the reading aloud method. Grade I teachers play
the role of key informants because they directly implement learning methods, while students and parents act as
subjects who experience and observe the learning process of reading from a practical and emotional perspective.

This study employed a purposive sampling technique, which is commonly used in qualitative research to
select information-rich cases relevant to the research objectives. The participants, consisting of one Grade I teacher
and 19 students aged 6—7 years at Elementary school 1 Talesan, were deliberately chosen based on specific criteria.
The selection was grounded in the school's distinctive characteristics, particularly its proactive yet resource-limited
efforts to apply the reading aloud method in literacy instruction. The teacher was selected as a key informant due
to their direct role in implementing the method, while students were chosen to reflect diverse reading experiences
within the early learning context. This purposive approach ensured that the data collected would provide deep
insights into the actual classroom dynamics, challenges, and effectiveness of the reading aloud method.

The research instrument was prepared to explore in depth the implementation of the reading aloud method
in early reading learning in grade I of elementary school. The main instrument consists of observation sheets,
interview guidelines, and documentation guides. Observation sheets are used to record various aspects of learning
implementation, ranging from planning, implementation, evaluation, attitudes and interactions of students, to
obstacles and handling efforts carried out by teachers. The interview guidelines are designed to obtain detailed
information from grade I teachers as key informants related to the process of preparing teaching modules, material
selection, implementation strategies, classroom management, learning evaluation, and students' responses to the
methods applied. Documentation guides are used to collect secondary data in the form of lesson plans, teaching
materials, learning media, photos and videos of activities, as well as student development records. The entire
instrument is validated by experts to ensure language clarity, substance feasibility, and suitability of the
implementation context in the field.

The validity of the data is ensured through the application of source triangulation and triangulation
techniques to avoid bias and strengthen the validity of the findings. Source triangulation involves verifying data
from teachers, students, and parents, while triangulation techniques rely on comparisons between observations,
interviews, and documentation as described by [27].

Interactive analysis techniques are used to process and infer data thoroughly based on four main
components. An analysis model adapted from [28] covering the stages of data collection, data reduction, data
presentation, and drawing conclusions that are carried out repeatedly and intertwined until they achieve a complete
understanding of the practice of reading aloud in the context of grade I of Elementary school 1 Talesan.

3.  RESULTS AND DISCUSSION

3.1 Implementation of Reading Aloud Learning in Class I

Grade I teachers at Elementary school 1 Talesan carry out reading aloud learning based on systematic
planning and the use of varied media. Teachers prepare teaching modules by paying attention to specific learning
objectives, indicators of achievement of basic competencies, and student needs. The planning includes the
development of teaching materials based on illustrated stories, the preparation of learning media in the form of
audio-visuals, and the integration of expressive and interactive reading strategies that suit the characteristics of
grade I students.

Observation data shows that the implementation of reading aloud learning runs optimally at all stages of
activities. The teacher opens the learning with greetings, perceptions, and light warm-ups. The core activities are
carried out through expressive loud readings by teachers and reading exercises by students. The closing was carried
out by strengthening the content of reading, joint reflection, and appreciation for students' courage to read.

Implementation of Reading Aloud Methods To Improve Early ... (Srihandayani Ningsih)



100 a ISSN: 2716-1560

Learning activities showed good scores in terms of student involvement, interaction with the material, and
activeness in following the teacher's direction.

The results of the interview strengthened the observation findings about the implementation process of
the reading aloud method in class 1. The teacher explained that the preparation of the reading aloud teaching
module was carried out through seven steps, starting from the identification of learning objectives, curriculum
analysis, development of teaching materials and media, to the implementation and evaluation stages. The teacher
states

"The first step is to determine the learning objectives, then we analyze the basic competencies. We
develop appropriate teaching materials and compile supporting media such as illustrative images and reading
videos." (Interview, Pn, March 18, 2025).

The teacher also revealed an implementation strategy that involves reading stories accompanied by
expressions and visual cues so that students are more focused. The teacher added,

"We show picture slides while reading, so that students can imagine the content of the story while listening.
We also use transition songs and applause to keep the classroom atmosphere conducive." (Interview, Pn, March
18, 2025). This strategy aimed to increase student focus and imagination.

Tabel 1. Implementation Strategy of the Reading Aloud Method in Class |

Step Description Media Used Intended Outcome

Planning Ideptify objectivgs and analyze Syllabus, curriculum  Ensure relevance to learning
basic competencies documents goals

Material Develop illustrated teaching Picture slides, Enhance visualization and

Preparation materials and audiovisual aids reading videos engagement

Expressive Teacher reads aloud using Teacher Model fluent reading and

Reading intonation and facial expressions performance hold attention

Student Students listen, respond, and are Oral prompts, group  Build fluency, confidence,

Involvement invited to read parts aloud reading and participation

Motivation Use of transition songs and . Sustain motivation and

. applause for classroom Songs, clapping .

Techniques manage classroom dynamics

management

The classroom management techniques adopted during reading sessions proved effective in maintaining
a lively and supportive environment. Students showed increased attention throughout the sessions, and their active
involvement reflected a stronger engagement with the reading material. This structured strategy enabled the
teacher to deliver reading aloud instruction that was both interactive and emotionally engaging.

The implementation of the reading aloud method was subsequently evaluated based on five aspects of
students' reading skills, namely: accuracy of voice articulation, pronunciation quality, intonation appropriateness,
reading fluency, and voice clarity. The assessment results involving 22 students indicated that the majority were
categorized as good or very good. Among the five aspects, voice clarity and intonation emerged as the most
prominent indicators, while reading fluency and pronunciation accuracy were the areas where several students still
needed further support.

The students' response to the reading aloud method can be seen from their enthusiasm and activeness
when reading in class. The teacher stated that students showed high interest when asked to read aloud and dared
to raise their hands voluntarily. One of the students even said that he was happy when he got his turn to read
because he felt like he was the star of the story. The teacher said,

"Students become more confident and quickly memorize new vocabulary because they often read aloud
in front of their peers." (Interview, Pn, March 18, 2025).

The implementation of reading aloud learning in grade I shows its effectiveness in developing students'
initial reading skills. Students showed development in the aspects of reading fluency, proper pronunciation of
words, and courage to speak in front of the class. The teacher said that several obstacles still arise, such as
differences in the level of reading ability and limited learning time. These obstacles are overcome through the use
of attractive visual media, regular reinforcement, and gradual individual assistance. Reading aloud learning has
been proven to be able to create a learning environment that supports active participation and the growth of reading
interest from an early age.

3.2 Student Participation and Response

The students' response to the implementation of reading aloud learning showed high involvement and
positive enthusiasm throughout the activity. The involvement of students can be seen from their activeness in
participating in the reading aloud and voluntary participation when given the opportunity to read in front of the
class. The results of the observation showed that the participation of students was in the very good category, which
was reflected in the high scores in the indicators of interest, interaction, and understanding of reading materials.
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The first grade teacher, Mrs. P., said that students really liked the reading aloud method because this
activity gave them the opportunity to be directly involved in learning. Students seemed enthusiastic when asked
to read in turns and excited when asked to respond to the content of the readings read by the teacher. Mrs. P. said,
"Children become more active and dare to appear in front of the class. They often even scramble to read first. I
have seen that this reading aloud activity helps them to be more confident in speaking."

Observations show that students' interactions are not only verbally awake, but also emotionally, as they
are able to convey expressions of characters or events in the text. The activeness of students in responding to
questions inserted during the reading activity is also an indicator that this method supports meaningful cognitive
engagement.

Increased student response and participation during reading aloud activities shows that learning to read
aloud can create a fun learning atmosphere while training confidence. This activity is an important foundation in
building reading interest and speaking skills from an early age in elementary school students

33 Development of Reading Aloud Skills

Development of Reading Aloud Skills The reading skills of students experienced significant development
during the implementation of the reading aloud method. The assessment was carried out on 22 grade I students
through five main aspects, namely the accuracy of voice writing, the fairness of pronunciation, the fairness of
intonation, the fluency of reading, and the clarity of voice. Each aspect is scored using a five-level scale (1-5) and
is classified into the categories of very lacking, lacking, adequate, good, and excellent. It can be seen in the average
reading aloud skill score per Aspect in Figure 1.

ge Scores of Reading Aloud Skills per Aspect
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Figure 1.average reading aloud skill score per Aspect

The development of students' reading aloud skills shows a pattern of variation between the aspects
assessed. An average graph of each aspect score shows that prosodic skills such as intonation and voice clarity
occupy the highest positions, with an average score of 4.5 and 4.4, respectively. This achievement reflects the
consistent mastery of students' vocal expressions when reading aloud.

The articulation ability of students showed positive performance in the aspect of pronunciation fairness. A
total of 16 students achieved a minimum score of 4, with an overall average of 4.2. This score shows the success
of the reading aloud method in forming the right pronunciation according to the word structure, as well as showing
that students are able to articulate sounds accurately. The accuracy of voicing the writing still shows that there is
a variation in the performance of students. The average score in this aspect was recorded at 3.8, which indicates
that some students still have difficulty pronouncing complex words or vocabulary that are rarely encountered.
Teachers need to provide additional phonological guidance to reinforce pronunciation accuracy individually.

Reading fluency is the most challenging aspect of reading aloud skills. This aspect obtained the lowest
average score of 3.2, which indicates that most learners have not been able to maintain a stable reading flow.
Obstacles such as unnatural pauses, repetition of words, or intermittent rhythms are indications of weak mechanical
aspects of reading.

The effectiveness of the reading aloud method is reflected in the improvement of the expressive and
performative aspects of reading. The majority of students, as many as 18 out of 22 people, showed good and
excellent performance in the aspects of intonation and voice clarity. This success shows that the method succeeds
in progressively forming boldness, pronunciation, and vocal expression. Triangulatively, the results of the reading

Implementation of Reading Aloud Methods To Improve Early ... (Srihandayani Ningsih)



102 a ISSN: 2716-1560

aloud assessment sheet reinforce the findings of observations and interviews that show that students' reading skills
have developed in terms of confidence and voice expression. The class teacher, Mrs. P., stated

"After participating in regular reading aloud activities, students showed progress in intonation and pronunciation,
although some of them still needed practice to maintain reading fluency"

Based on the overall recapitulation, the average percentage per aspect shows that 82% of students are in
the good or very good category for intonation and voice clarity, while the fluency aspect only reaches 55%. This
reflects that learning to read aloud is faster to form the prosodic and performative aspects than the mechanical
aspects of reading. These findings show that the reading aloud method has effectiveness in developing reading
aloud skills progressively, especially in fostering the courage, pronunciation, and articulation of early grade
students. The need for adaptive and differentiating mentoring strategies. This approach is needed so that students
can achieve a balance of performance in all indicators of reading aloud skills, including aspects of phonological
accuracy and technical fluency.

3.4 Obstacles and Solutions in Implementation

The implementation of the reading aloud method faces several technical and pedagogical obstacles in
grade I of public alementary school 1 Talesan. The classroom teacher, PWN, explained that the variation in
students' reading ability was the main challenge in the implementation of the activity. Students showed significant
differences in terms of speed, pronunciation accuracy, and reading fluency. This condition requires teachers to
adapt learning strategies flexibly and responsively to individual needs.

Teachers experience difficulties when some students feel awkward and lack confidence when asked to read
aloud in front of their friends. This discomfort has the potential to hinder students' courage and involvement in the
learning process. The teacher stated that this condition was successfully overcome gradually through intensive
practice, regular habituation, and a supportive approach. Evaluation of learning outcomes is also a challenge in
itself. The teacher said that the diversity of reading skills requires assessment to be carried out individually and
observationally. The evaluation is formative and focuses on five aspects of reading skills, but time constraints are
an obstacle in providing comprehensive feedback to all students.

Teachers apply various solutions to answer these obstacles. The classroom conditioning strategy is carried
out through the use of cues, transition songs, and expressive reading of stories involving visual aids. Learning
media such as picture books, reading aloud videos, and interactive PowerPoint are used to support students' interest
and understanding. Additional assistance is provided individually, especially for students who still show
difficulties in pronunciation and reading fluency.

The application of the reading aloud method shows success in shaping students' expressive and vocal
skills, but still leaves challenges in the technical aspects of reading. The teacher concluded that differential
guidance needs to be strengthened in advanced implementation so that each student can achieve optimal
performance in all indicators of reading aloud skills.

The reading aloud method has great potential in improving the initial reading skills of elementary school
students. This method involves reading the text aloud by the teacher combined with intonation, expression, and
interactive invitations to students. This activity not only trains the technical aspects of reading, but also forms a
direct understanding of meaning through listening and students' observation of a good reading model.

Research by [29] shows that the Reading aloud It has a significant impact on five aspects of initial reading
skills, namely the accuracy of voice writing, the accuracy of pronunciation, the accuracy of intonation, the fluency
of reading, and the clarity of voice. Students who participated in the activity consistently showed striking
improvements in the aspects of intonation and voice clarity, with an average score of 4.5 and 4.4, respectively.
Students' reading performance in the pronunciation aspect is also relatively high, while the aspect of fluency and
phonological accuracy still needs strengthening. The teacher stated that some students still face obstacles in
maintaining the rhythm of reading and pronouncing unusual vocabulary accurately.

Effectiveness of the method Reading aloud lies in the integration of cognitive, affective, and social aspects
in one learning process [30]. Teachers form emotional engagement through expression and build learners' attention
through direct verbal interaction. This process stimulates students' confidence to read aloud and imitate the
teacher's reading style gradually. Students showed high enthusiasm, scrambled to take turns reading, and began to
respond to the content of the story read. The teacher said that students not only imitate pronunciation, but also
develop the ability to understand the content of the text contextually and convey ideas spontaneously.

Method Reading aloud has an advantage over traditional methods such as spelling or syllables with a
performance advantage of 22% for recognition and an advantage of 8% for remembering[31]. Traditional methods
emphasize only the phonetic aspects and the order of pronunciation, whereas Reading aloud Practice prosodic
skills, build an understanding of meaning, and foster students' confidence when speaking in front of the class. [32]
Affirming that this method is effective in developing inference, that is, the ability to infer information implied in
the text. Inferential activities are an important part of the creative thinking process, because they require students
to connect information, draw conclusions, and construct meaning independently.
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The findings of this study confirm that the reading aloud method is not only feasible but effective as a
core instructional strategy for developing early reading skills among elementary students. The method successfully
improved students' prosodic competencies—particularly in intonation and voice clarity—while also increasing
their confidence and participation during reading activities. These outcomes reinforce the argument that reading
aloud is more than a passive activity; it serves as an active instructional medium that integrates cognitive,
emotional, and linguistic dimensions.

Compared to prior studies, such as [33], [34], which emphasize the effectiveness of reading aloud in
enhancing fluency and comprehension, the present findings offer further nuance by highlighting the method’s
influence on student motivation and vocal expression in a real classroom context. Similar to [35], this study reveals
that daily reading aloud can support students' inferencing ability and reading engagement, especially when
implemented with expressive techniques and student-centered prompts.

Generalizing from these results, it is evident that reading aloud can serve as a foundational component in
early literacy instruction—particularly when adapted to the emotional and cognitive characteristics of young
learners. This method also holds promise for fostering a culture of reading enjoyment in schools, which is essential
for sustaining students’ long-term literacy development. In terms of research novelty, this study contributes a
practical and contextualized model of reading aloud implementation that emphasizes teacher expression, student
interaction, and visual media integration. While most studies focus solely on outcomes, this research provides
insight into the actual planning, execution, and classroom management strategies used by teachers, filling a critical
gap in applied pedagogical literature. The combination of emotional engagement and structured modeling offers a
new perspective on how reading aloud can build both skill and confidence in early readers.

However, this study also has limitations. The sample was confined to a single school, limiting the diversity
of learning environments and participant backgrounds. It also did not explore individual differences in student
responses based on factors such as home literacy environment, learning styles, or socio-emotional profiles.
Moreover, the study did not assess the long-term retention or transfer effects of the reading aloud method across
subject areas or higher-level cognitive skills. For future research, it is recommended to integrate scaffolding
strategies within reading aloud sessions to provide targeted cognitive support for students who struggle with
decoding or fluency. Additionally, longitudinal studies are needed to examine how reading aloud impacts critical
and creative thinking in early literacy over time.

As for practical implications, this study suggests that teachers should be trained not only in reading aloud
techniques but also in how to adapt them for diverse learners. Schools must provide contextual, culturally relevant
reading materials, and ensure that students have space to perform, discuss, and reflect on what they read.
Policymakers should consider embedding reading aloud into literacy curricula as a structured, interactive, and
emotionally engaging strategy that addresses multiple facets of student development.

4. CONCLUSION

This study confirms that the reading aloud method significantly contributes to the enhancement of early
reading skills among Grade I elementary school students. The implementation process—although challenged by
individual differences in reading ability, time constraints, and uneven reading fluency—Iled to noticeable
improvements, particularly in students’ prosodic skills such as intonation, pronunciation, and vocal clarity. The
success of this method is supported by the teacher’s ability to apply adaptive learning strategies, including
systematic instructional planning, the use of engaging visual media, and the consistent habituation of expressive
reading practices. These efforts effectively nurtured students’ reading confidence, public speaking courage, and
interest in literacy activities. Formative evaluations indicated that the majority of students reached the “good” or
“very good” category in reading expression, though technical aspects such as phonological accuracy and reading
fluency still required differentiated support.

Beyond its immediate impact, this study contributes a contextualized model for implementing the reading
aloud method in early literacy classrooms, integrating socio-emotional engagement with cognitive scaffolding.
The structured integration of this method demonstrates potential not only in fostering foundational reading skills
but also in laying the groundwork for expressive language development.In light of these findings, it is
recommended that schools strengthen the implementation of reading aloud by providing teachers with targeted
training, contextualized learning materials, and diagnostic assessment tools. Future research is encouraged to
explore the longitudinal effects of this method on higher-order thinking skills, such as inference-making, critical
reflection, and creative expression, in the broader scope of early literacy development.

REFERENCES

[1] G. Baimakhanova, S. Baimakhan, and G. Boranbayeva, ‘“Pedagogical approaches to developing the
foundations of early literacy in first grade school students,” 3i intellect idea innovation - unmennekm udest
unnogayus, 2024, doi: 10.52269/22266070 2024 4 180.

Implementation of Reading Aloud Methods To Improve Early ... (Srihandayani Ningsih)



104

m ISSN: 2716-1560

(2]

(3]
(4]

(3]
(6]

(7]

(8]

(9]

[10]

(1]
[12]

[13]
[14]

[15]

[16]

[17]

[18]

[19]

[20]
(21]

(22]

(23]

C. Purwaningsih and A. Syamsudin, “Pengaruh perhatian orang tua, budaya sekolah, dan teman sebaya

terhadap karakter religius anak,” Jurnal Obsesi: Jurnal Pendidikan Anak Usia Dini, vol. 6, no. 4, pp. 2439—
2452, 2022.

J. D’agostino and E. Rodgers, “Literacy achievement trends at entry to first grade,” Educational Researcher,

vol. 46, pp. 78-89, 2017, doi: 10.3102/0013189X17697274.

R. Razimona, S. Silvhiany, and M. Vianty, “Exploring english literacy learning at the first grade of
elementary school,” IJELTAL (Indonesian Journal of English Language Teaching and Applied Linguistics),

2024, doi: 10.21093/ijeltal.v9i2.178]1.

Y. Yenti, “An analysis of recount text comprehension at the eighth grade of SMPN 12 Jambi City,” Jurnal
Ilmiah Universitas Batanghari Jambi, 2021, doi: 10.33087/JIUBJ.V2112.1573.

S. Zuilkowski, D. McCoy, C. Jonason, and A. J. Dowd, “Relationships among home literacy behaviors,

materials, socioeconomic status, and early literacy outcomes across 14 low- and middle-income countries,”
Journal of Cross-Cultural Psychology, vol. 50, pp. 539-555, 2019, doi: 10.1177/0022022119837363.

M. Crawford, D. Rutkowski, and L. Rutkowski, “Improving reading abilities, attitudes and practices: A
home-based intervention of supplementary texts for young readers in Cambodia,” International Journal of
Educational Development, 2023, doi: 10.1016/j.ijjedudev.2023.102906.

A. Kocaj, K. S. Cortina, A. F. Vereb, and J. F. Carlisle, “Exploring individual changes in disability status
and their relations to reading comprehension development,” Remedial and Special Education, 2023, doi:
10.1177/07419325231217521.

R. Mattison, A. D. Woods, P. L. Morgan, G. Farkas, and M. Hillemeier, “Longitudinal trajectories of reading
and mathematics achievement for students with learning disabilities,” Journal of Learning Disabilities, vol.

56, pp. 132—144, 2022, doi: 10.1177/00222194221085668.

E. Duursma, M. Augustyn, and B. Zuckerman, “Reading aloud to children: the evidence,” Archives of
Disease in Childhood, vol. 93, pp. 554-557, 2008, doi: 10.1136/adc.2006.106336.

E. W. Rahayu and A. Mustadi, “The read-aloud method to develop reading literacy at school’s educational
park,” Jurnal Prima Edukasia, 2022, doi: 10.21831/jpe.v10i2.47331.

M. Mascarefio, M. Deunk, C. Snow, and R. Bosker, “Read-alouds in kindergarten classrooms: a moment-
by-moment approach to analyzing teacher—child interactions,” European Early Childhood Education
Research Journal, vol. 25, pp. 136-152, 2017, doi: 10.1080/1350293X.2016.1266226.

L. Slay and T. Morton, “Engaging pre-service teachers in read alouds,” Changing English, vol. 27, pp. 64—
82, 2020, doi: 10.1080/1358684X.2019.1710696.

L. E. Slay and T. B. Morton, “Engaging pre-service teachers in read alouds,” Changing English, vol. 27, no.

1, pp. 64-82, Jan. 2020, doi: 10.1080/1358684X.2019.1710696.

R. E. Mattison, A. D. Woods, P. L. Morgan, G. Farkas, and M. M. Hillemeier, “Longitudinal trajectories of
reading and mathematics achievement for students with learning disabilities,” J Learn Disabil, vol. 56, no.
2, pp. 132-144, Mar. 2023, doi: 10.1177/00222194221085668.

B. B. Sezer, F. C. Cetinkaya, D. K. Tosun, and K. Yildirim, “A comparison of three read-aloud methods
with children’s picture books in the Turkish language context: Just reading, performance based reading, and
interactional reading,” Studies in Educational Evaluation, vol. 68, p. 100974, 2021, doi:

10.1016/J.STUEDUC.2020.100974.

I. Ismail, T. I. Rezeki, and A. Purba, “The effect of the reading aloud strategy on improving reading
comprehension in binjai state high school students,” Journal of Ecohumanism, 2024, doi:
10.62754/joe.v314.3793.

N. D. Yuliani, S. Raudah, and H. Apriliani, “The effectiveness of reading aloud to improve students’ reading
comprehension,” Nusantara Journal of Education and Social Science, 2024, doi: 10.69959/nujess.v1il.15.

M. Cockerill, A. Thurston, and J. O’Keeffe, “Using fluency and comprehension instruction with struggling
readers to improve student reading outcomes in english elementary schools,” International Journal of
Educational Research Open, vol. 5, p. 100264, Dec. 2023, doi: 10.1016/j.ijedro.2023.100264.

W. Moussa and E. Koester, “Effectiveness of read-aloud instruction on reading and math outcomes :

evidence from northern Nigeria,” 2018.

R. Thompson, “Cultural context in digital learning environments: A theoretical framework,” Computers &
Education, vol. 189, 2023, doi: 10.1016/j.compedu.2023.104598.

J. Ruotsalainen, E. Pakarinen, A. Poikkeus, and M.-K. Lerkkanen, “Associations between students’ reading
performance and literacy instruction in first grade: a cross-lagged study,” European Journal of Psychology
of Education, 2023, doi: 10.1007/s10212-023-00784-4.

A. Kumar, “Conceptualizing ‘classroom teaching-learning process’ that engages students in Indian business
school,” International Journal of Educational Management, vol. 36, no. 7, pp. 1238-1254, Oct. 2022, doi:
10.1108/IJEM-02-2022-0079.

J. Bs.

Edu. R, Vol. 6, No. 2, May 2025: 97 - 105



J. Bs. Edu. R ISSN: 2716-1560 a 105

(24]

[25]

[26]
(27]

(28]
[29]

[30]

[31]

[32]

[33]

[34]

[35]

R. McGee, S. Williams, T. Moffitt, and J. Anderson, “A comparison of 13-year-old boys with attention
deficit and/or reading disorder on neuropsychological measures,” J Abnorm Child Psychol, vol. 17, no. 1,
pp. 37-53, 1989, doi: 10.1007/BF00910769.

B. C. Davidson et al., “Universal teacher-child interaction training in early special education: a pilot cluster-
randomized control trial,” Behavior Therapy, vol. 52, no. 2, pp. 379-393, Mar. 2021, doi:
10.1016/j.beth.2020.04.014.

Sugiyono, Quantitative, qualitative, and R&D research methods. Bandung: Alphabeta, 2017.

M. Gayoso Heredia, C. Sanchez-Guevara Sanchez, and F. J. Neila Gonzélez, “Integrating lived experience:
Qualitative methods for addressing energy poverty,” Renewable and Sustainable Energy Reviews, vol. 189,
p- 113917, Jan. 2024, doi: 10.1016/j.rser.2023.113917.

Huberman & Saldana, Qualitative Data Analysis : A Methods Sourcebook. Inc: SAGE Publictions, 2014.

J. T. Kamila and A. Nanggala, “Penerapan kegiatan literasi dengan metode reading aloud untuk
meningkatkan keterampilan membaca permulaan siswa kelas rendah (studi kasus pada kelas 1 SDN
cinangka 03 kabupaten Bandung),” joe, vol. 6, no. 1, pp. 1970-1978, Jun. 2023, doi:
10.31004/joe.v6i1.3181.

H. B. Lane and T. L. Wright, “Maximizing the effectiveness of reading aloud,” The Reading Teacher, vol.
60, pp. 668-675, 2007, doi: 10.1598/RT.60.7.7.

C. M. Rumbaugh and J. Landau, “Recognition and recall performance both benefit from the production
effect with content-specific information,” Reading Psychology, vol. 39, pp. 29-40, 2018, doi:
10.1080/02702711.2017.1361494.

K. A. J. Mohr, J. D. Downs, P. Chou, and H. Tsai, “Using read-alouds to teach inferencing from the start,”
Early Childhood Educ J, vol. 51, no. 3, pp. 419-429, Mar. 2023, doi: 10.1007/s10643-022-01311-8.

E. Wahyuningsih, N. Suciyati, and D. F. Rahman, “Improving children’s reading motivation and skills
through read aloud: A mixed-method study in orphanage context,” Jo-ELT (Journal of English Language
Teaching) Fakultas Pendidikan Bahasa & Seni Prodi Pendidikan Bahasa Inggris IKIP, 2023, doi:
10.33394/j0-¢elt.v10i2.7902.

S. Ceyhan and M. Y1ildiz, “The effect of interactive reading aloud on student reading comprehension, reading
motivation and reading fluency,” International Electronic Journal of Elementary Education, 2021, doi:
10.26822/IEJEE.2021.201.

M. Steenberg et al., “Facilitating reading engagement in shared reading,” Poetics Today, vol. 42, pp. 229—
251, 2021, doi: 10.1215/03335372-8883234.

Implementation of Reading Aloud Methods To Improve Early ... (Srihandayani Ningsih)



