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 Purpose of the study: Out-of-field teaching is a concern that results in teaching 

ineffectiveness, compromising quality education. However, there is still limited 

extant literature available, particularly on the experiences of non-government 

junior high school teachers. This study specifically explored the lived 

experiences of the out-of-field teachers in the provinces of Pampanga and Tarlac 

in the Philippines. 

Methodology: Ten basic education teachers particularly junior high school 

teachers were tapped in order to achieve the purpose of the study. Also, 

maximum variation was utilized, incorporating convenience and snowball 
techniques to ensure diverse perspectives. The Colaizzi method in analyzing the 

data was used through a positivist view. Member checking was equally observed 

to meticulously capture the core experiences of the informants and to ensure the 

trustworthiness of the data. 

Main Findings: The findings unveiled both positive and negative experiences 

that were eventually clustered into five categories: (1) challenges of out-of-field 

teaching, (2) strategies to overcome challenges, (3) opportunities for growth, (4) 

impact on students, and (5) areas for improvement. Consistent with the recent 
works of literature, this study highlights the contrasting aspects of out-of-field 

teaching—its challenges and potential opportunities 

Novelty/Originality of this study: As a contrast to the usual assumption that 

out-of-field teaching only creates negative experiences, not only among teachers 
but also among learners, the challenges and opportunities of this phenomenon 

offer valuable insights that can serve as a cornerstone for policymakers and 

school administrators in helping and supporting out-of-field teachers. 

Contextualized assistance and targeted preparations can guarantee quality 

education 
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1. INTRODUCTION 

Teachers have important roles in molding the academic journey of each student by having a big impact 

on building the foundation of students' knowledge, skills, and understanding. They help students develop their 

innate talents and cultivate their knowledge in different subject areas that they could use in their next educational 

levels and potentially in their lives. Aside from being facilitators of learning, teachers likewise serve as second 
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parents. They extend their arms to guide and be an inspiration to their students. Thus, teachers serve as the key to 

the success of the learning process [1]. 

To be specific, several existing pieces of literature have already documented the role teachers play in 

students’ academic achievement. Themes from existing literature can be grouped as to (1) the importance of 

professional development, (2) strategies used, and (3) teacher characteristics. All of these have been found to 

impact students’ academic achievement. 

Focusing on the importance of teachers’ continuous professional development, a significant correlation 

to the professional development of teachers and their students’ academic performance was found [2]. Findings 

from another research highlight the importance of ongoing teacher professional development, curriculum reform 

initiatives, and supportive school environments in fostering academic success [3]. Thus, it can be said that 

professional development is one of the key ingredients to ensure quality learning. 

As to strategies used, teacher feedback plays a significant role in enhancing the skills and abilities of 

students. Specifically, constant negative feedback affects the motivation of students [4]. In contrast, positive 

feedback enhances students motivation and engagement [5]. There is also a need for teachers to pay close 

attention to the needs and preferences so as to motivate them and support the achievement of their full potential 

[6]. Additionally, teachers’ increased frequency of ICT use during instruction improves current and long-term 

academic performance of students, particularly those who lack access to computers at home. Positive effects can 

be attributed to increased use of interactive teaching methods, which eventually heighten the motivation of 

students to learn [7]. This only proves that strategies used inside the classroom contribute a lot to the learning 

process. 

With emphasis on teacher characteristics, emotional regulation difficulties impact professional 

performance, which affects the performance of students [8], while teachers' intrinsic motivation for teaching is 

significantly related to students' intrinsic motivation for learning [9]. It can be said that characteristics are also 

contributory to the teaching-learning process. 

 

1.1 The teacher and quality education 

The Sustainable Development Goal 4 (SDG 4) emphasizes the critical role of teachers in achieving 

inclusive, equitable, and quality education, which is essential for lifelong learning opportunities for all. And 

teachers play a pivotal role in implementing the SDG 4 agenda, as their effectiveness directly influences 

educational quality and student well-being [10]. Specifically, teachers’ pedagogy plays an important role in 

advancing SDG 4. Thus, compromising the enhancement and sustainability of pedagogical skills could also 

compromise the progress on attaining quality education, which potentially impacts other related SDGs such as 

economic growth and poverty [11]. 

To be specific, the Secondary Education (SE) plays a pivotal role in attaining the SDG 4. In the Asian 

region, SE is identified as a sufficient condition for SDG 4, alongside Early Education (EE) and Literacy (Lit), 

underscoring its importance in the region’s educational landscape. Globally, Lit was identified as the most 

necessary requirement to achieve the SDG 4, followed by SE [12]. 

 

1.2 Junior high school in the Philippines  

Junior High School (JHS) refers to Grades 7 to 10, which is also referred to as lower secondary 

education in the Philippines. These are the formative years of education that ensure the efficient transition of 

students from primary to secondary education. It is a phase in-between the exciting year of entering high school 

and the difficult process of selecting the track and strand to enroll in Senior High School [13]. During this time, 

students are introduced to a specialized curriculum. Core subjects include English, Mathematics, Science, 

Filipino, and Social Studies [14]. Additionally, subjects like Personnel Training (Edukasyon Sa Pagpapakatao), 

Music, Arts, Physical Education, Health, Home and Life Education (Edukasyong Pantahanan at 

Pangkabuhayan), and Technology and Livelihood Education are taken [15]. 

To date, there are different types of junior high schools being offered in the country. These include the 

General Secondary School (GSS), the Vocational Secondary School (VSS), and the Science Secondary School 

(SSS). GSS has four levels and is mainly based on the American curriculum. VSS focuses on the technical and 

vocational education program, while SSS are research-oriented and specialized public high schools intended for 

students with proven competence in mathematics and sciences [16]. 

 

1.3 Out-of-field-teaching 

Different subjects require different pedagogy. Through specialization, teachers acquire knowledge 

necessary to teach specific subjects or year levels. The specialization also provides a sense of identity and 

facilitates the organization of teachers into common commitments and expertise [17]. It must be noted that 

teacher quality is a contributing factor to educational endeavor success [18]. However, it has been observed that 

out-of-field teaching is evident in schools in the Philippines, particularly in private schools, due to staffing 

limitations and resource constraints. 
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To be specific, out-of-field teaching refers to the practice where educators are assigned to teach subjects 

outside their area of specialization or training [19], and this concern continues to grow [20]. Both theory and 

empirical evidence suggest that out-of-field teaching can adversely affect teachers’ work and students’ learning 

[19]. Teaching subjects without adequate knowledge can be problematic and may lead to other problems [21], 

and the increasing cases of out-of-field teaching can be attributed to structural teacher shortage [22] together 

with aspects of school organizational practice [19]. Review of several extant literature revealed several themes 

related to out-of-field teaching. These include: (1) instructional challenges, (2) impact to teachers’ self-efficacy 

and heightened stress levels, (3) management of the concern, and (4) opportunities for growth. 

As to instructional challenges, out-of-field teachers face difficulties in content mastery, resource 

limitations [23]-[25], assessment preparation and pedagogical knowledge, resources, student motivation, and 

training [21]. More time is also spent on classroom management and disciplining students, less time spent 

teaching [26]. Our field teaching also influences teachers’ subject enthusiasm [27], which eventually affects 

students as well. Teachers may struggle due to the interdisciplinary nature of subjects assigned to them [22]. As 

a matter of fact, out-of-field teaching has a negative impact on the likelihood of students taking college entrance 

examinations [28]. Crossing an unfamiliar territory generally describes this concern [29]. 

As to self-efficacy, teachers’ self-efficacy and competence have become questionable in themselves 

because of out-of-field teaching. It creates a big impact on their teaching as they often struggle with confidence, 

effective teaching strategies, and delivering meaningful content in their class [30]. Out-of-field teachers, on 

average, have half a standard deviation lower in self-efficacy compared to in-field teachers. This difference is 

considered significant [31]. Also, it must be noted that challenges experienced in out-of-field teaching often lead 

to heightened stress levels affecting overall performance and well-being. Stress has been found to be a 

significant factor influencing teachers' work satisfaction and effectiveness, particularly when they are required to 

handle unfamiliar subjects [32], [33]. 

With reference to the addressing of the concern, support from management is vital [34], [35]. The need 

for instructional resources was also highlighted in several studies in relation to the call for sustainable support 

from management, e.g., [36]-[38]. Equally important is teaching practices to cope with the lack of skills, 

strategies, and content knowledge [18]. Self-learning and adaptive methods were also used. Retooling and 

mentoring programs led by subject experts can also be beneficial, particularly in improving content and 

pedagogical knowledge [21]. 

Although at first out-of-field teaching may seem to only be associated with challenges, some extant 

literature also shows the opposite. This refers to the opportunities for growth. Some teachers, particularly those 

with open personalities who can maintain a positive emotional and mental outlook, handle their situations with 

competence and are not facing significant professional development hurdles [22]. Others are able to develop a 

resilient mindset, which made the triumph over challenges [29]. Also, teachers who are able to identify with the 

subjects they teach are more likely to exhibit levels of interest, enjoyment, confidence, and commitment [20]. 

Generally, and based on extant literature, it can be said that out-of-field teaching is a complex 

phenomenon with many facets to take into consideration. This is also a concern that needs to be addressed. And 

this concern can be better addressed if insights from those who get to experience it are heard. Thus, the study 

fills a critical gap in the literature by focusing on the experiences of out-of-field junior high school teachers in 

non-government schools, where resources are often more constrained. While previous studies have provided 

general insights into the challenges and opportunities faced by out-of-field teachers, they have rarely 

contextualized these issues in resource-limited settings, be it material or human resources. This urgency is 

further underscored by the significant impact of out-of-field teaching on teacher self-efficacy, stress levels, and 

ultimately, student outcomes, which are all contributing factors to the attainment of SDG 4. 

In the end, the novelty of this research lies in its dual focus on validating existing findings while 

providing context-specific insights, laying a foundation on more targeted and sustainable support mechanisms 

for educators. Conducting the study will not only validate findings from existing literature but can also 

contextualize the concern; thus, better assistance can be provided. This allows for the development and 

implementation of different programs and policies, ensuring that the educational leaders are better equipped to 

address the challenges of the out-of-field teachers in non-government settings while strengthening teacher 

growth and professional resilience. 

 

 

2. RESEARCH METHOD 

 

2.1 Design Research 

In order to acquire a comprehensive understanding and perspective on the research topic, the research 

utilized the qualitative design, which explored the lived experiences of JHS teachers who were teaching outside 

their specialization in the provinces of Pampanga and Tarlac, Philippines. Specifically, a phenomenological 
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approach was used to allow an in-depth exploration of the phenomenon to understand the what and how of their 

lived experiences [39] through conversational interviewing. 

 

2.2 Research Subjects  

A total of ten informants were chosen through purposive sampling. Maximum variation was observed in 

order to capture an in-depth understanding of the phenomenon. Maximum variation ensures data collection from 

different perspectives [40]. The informants came from different areas of specialization, years of experience, and 

subjects handled, which provided a comprehensive perspective. The first group of informants was selected 

through the convenience sampling method, followed by the snowball sampling method, where the initial 

informants recommended other qualified JHS teachers based on the set criteria, allowing additional diverse and 

relevant informants. 

 

2.3 Research Instruments 

Informed consent was sent to the initially qualified informants via messenger, reiterating the purpose of 

the study, the confidentiality measure, and the rights of the informants, such as the right to withdraw from the 

interview at any time. After the informants responded to the informed consent letter, signifying their willingness 

to participate in the study, their availability at their most convenient time for the interview was asked. This was 

adapted from the ethical considerations in qualitative research [41].  

Interviews were done face-to-face and virtually via Google Meet. Before the start of each interview, the 

purpose of the study was reiterated. Also, their rights before, during, and after the interviews were discussed 

together with the permission to record the interviews for transcription purposes. Informants were assigned 

pseudonyms to protect their identities. All recordings and transcriptions were safely stored to maintain the 

confidentiality of the information and the anonymity of the informants. 

The interviews were carried out using the conversational interviewing method to make a natural and 

open dialogue with the informants [42]. Conversational interviewing was done in four parts: introduction, open 

conversation, cleanup, and wrap-up. The initial question asked was, "Describe your overall experience in 

teaching subject/s outside your specialization." Based on answers, follow-up questions were asked to have in-

depth information about the experiences of the informants, allowing the conversational interviewing to unfold 

naturally. 

 

2.4 Data Analysis 

Recordings were transcribed using the TurboScribe online application. Transcriptions were 

meticulously reviewed to ensure their accuracy and reliability. Transcriptions were analyzed through Colaizzi's 

method. This is a phenomenological method of analysis that involves a systematized procedure designed to 

understand human experiences through different stages, highlighting the significance of the lived experiences of 

the informants [43]. 

To be specific, data analysis started with verbatim transcriptions. Relevant statements were then 

identified and extracted, followed by the creation of meanings from these statements. These formulated 

meanings were grouped into clusters of categories, which helped in developing a detailed and comprehensive 

description of the phenomenon. A positivist analysis of the symbolic representations within the data was then 

conducted, leading to the identification of the fundamental structure of the phenomenon. This was then returned 

to the informants for validation to ensure accuracy and trustworthiness of the results.  

 

 

3. RESULTS AND DISCUSSION 

The informants shared their valuable experiences in teaching outside their specialization. Table 1 

describes the demographic profile of the informants showing their different backgrounds in teaching.  

 

Table 1 Demographic profile of the informants 

Pseudonym Sex Age Years of 

Experience 

Area of 

Specialization 
Subject Handled Out of 

Area of Specialization 

Rosana Female 26 5 English Christian Living Education 

Paul Male 27 3 Physical 

Education 

Social Studies 10, Filipino 

Eugene Male 24 2 Filipino Social Studies 7, Computer 

8 

Jun Male 33 1 Math Science 8,9 

Basilio Male 25 3 Science Music, Arts, Physical 

Education, and Health 8 
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Lynda Female  24 2 English Technology and Livelihood 

Education 8 

Josie Female  23 2 English Technology and Livelihood 

Education, Computer, 

Filipino, Music, Arts, 

Physical Education, and 

Health  

Luigi Male 25 3 Science Technology and Livelihood 

Education 7 

Bruno Male 24 2 Math Social Studied 9, Science 

10 

Carol Female  34 4 General 

Education 

Educasyon sa 

Pagpapakatao 7-10 
 

Five significant categories were identified in the data from the interviews conducted, specifically: a.) 

challenges of teaching outside specialization, b.) strategies to overcome challenges, c.) professional growth, d.) 

student outcomes, and e.) opportunities for improvement. These categories were related to each other to capture 

the full meaning of the phenomenon. 

 

Table 2: Summary of initial codes, clusters, and categories 

Initial codes Clusters Categories 

lack of subject knowledge adjustment concerns challenges of out-of-

field teaching too much time used for lesson 

preparation 
too many lessons to prepare 

language difficulties 

lowered self-assurance confidence concerns 

difficulty in answering students’ 

questions 

institutional support and 

mentorship 

institutional-initiative strategies to overcome 

challenges 

independent research and study self-initiative 

use of personal experiences as 

references 

embracing the learning process 

enhanced credentials professional 

improvement 

opportunities for growth 

exposure to diverse teaching 

methods 

continuous professional 

development 

sharing of knowledge and 

insights with students 

teacher-student 

collaboration 

building mutual understanding relationship with 

students 

impact on students 

students excel despite the 

challenges 

student outcomes 

active participation of students in 

class discussions 

provision of training and 

workshops 

institutional support areas for improvement 

provision of support and 

encouragement 

development of better teaching 

materials 

resource development 

hiring of qualified teachers 
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3.1 Category 1: Challenges of out-of-field teaching 

This category describes the informants’ difficulties in teaching subjects outside their field of expertise. 

The narratives highlight the struggles of the teachers in dealing with the lack of subject knowledge, too much 

time being used for lesson preparation, and language difficulties. The experience also seemed to affect their 

confidence, as reflected in their lowered self-confidence and inability to answer students’ queries. 

These experiences are best illustrated by Luigi’s statement: “…the critical part is if they're going to ask 

a question, and since it's not my specialization, if I didn't search or study the lesson, it's difficult for me to 

provide answers to them.” Rosana expressed a similar sentiment: "There were also tendencies that sometimes, 

when the discussion is getting longer, we are moving away from the topic; there were times that I was struggling 

to answer questions of the students.” Josie also aired her concern: “…unlike when I teach my specialization, 

even if I don't study, even if I just read it quickly, or I just scan the lesson, I can teach it right away. But this 

time, it's like double the effort that I put in to make the lesson proper and engaging.” 

These findings are parallel with extant literature. Concerns focusing on struggles in learning unfamiliar 

topics and content, which results in low self-confidence in teaching the subject, have been found [30], [37]. 

Similarly, out-of-field teachers experience the same difficulty in pedagogy and content mastery, which impacted 

their teaching effectiveness [25]. Thus, pedagogical content knowledge is important (PCK) for the teachers for 

effective teaching [44]. According to the authors, educators must improve their PCK as it helps them with their 

instructional decisions and makes them easily adapt the content, which plays a role in discussing the lessons 

effectively, thereby resulting in effective teaching [45], [46] and eventually enhancing students' outcomes [44]. 

  

3.3 Category 2: Strategies to overcome challenges 

This category describes the strategies, both initiated by the institutions and the informants, as a response 

to the struggles they face. The narratives emphasize the grit of the teachers through independent research and 

study, lessons from personal experiences, and embracing the learning process. The institution also addresses the 

challenges of out-of-field teaching through institutional support and mentorship. 

Paul described his strategy: “…after the class, what I do is research more, and after that, since one of 

my subjects is Filipino, I always ask my colleague, who is a Filipino major, regarding the topic and some of the 

unfamiliar terms and words.” Jun shared a similar strategy: “Especially when I'm teaching biology, which is not 

my expertise, so I need to know all the everyday details before I teach it. The information that the students need 

and how to understand it easier. Sometimes, I do it through role-playing by myself.” Basilio being reactive, his 

statements also support this category: “Sometimes, when the discussion is going deep, that's the time when it's 

really challenging. Wherein you can really think about it when the student asks. Oh my God, what will I answer 

here? So, we will just go through the ways where I give the questions back to the students repeatedly until they 

come up with a concept that I can't answer.” 

The strategies mentioned in this category align with recent research highlighting mechanisms to resolve 

difficulties. Adaptive teaching approaches and practices, and tailoring instructions according to students' needs, 

are important [47]. Mentoring is also highly regarded as a pillar towards professional advancement by helping 

teachers cope with the knowledge gaps through asking for help from expert or experienced teachers [48], and 

effective mentoring can strongly enhance professional competencies [49]. 

Role-playing as a strategy is a constructivist pedagogy. The effectiveness of role-playing before 

discussing a lesson enhances the preparation, thereby boosting students' engagement [50]. Through role-playing, 

the teacher will have a deeper understanding of the lesson as it allows the teacher to have a real classroom 

scenario in advance. The reactive approach is very much related to the guided inquiry approach. Research 

indicates that this approach helps enhance students' critical thinking skills and allows them to explore concepts, 

which leads to improved students' cognitive outcomes compared to traditional learning. These strategies 

highlight the value of joint effort, determination, and resourcefulness in coping with the hurdles faced in out-of-

field teaching. 

 

3.3 Category 3: Opportunities for growth 

This category describes experiences that contribute to professional development. While initially 

overwhelmed, opportunities also opened. Experiences played a vital role in enhancing their credentials, being 

exposed to different teaching methods, and continuous professional development. Being an out-of-field teacher 

also provided the informants the opportunity to share knowledge and insights with their students and build 

mutual understanding. 

Lynda shared her insights: "So, you don’t see it as a struggle or challenge alone, but you see it as an 

opportunity. Yes, at the end of the day, it's you who will gain and benefit from it, not only your students but also 

you as a teacher, because you have the chance to learn something during the time you are there, and you should 

always be thankful for the school that gives you that opportunity.” Bruno echoed this realization: "I feel like I 

learned more than the students. I learned more because they rely on the information that I give them based on the 
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book. As for me, I research; I do a lot of preparation so that I can teach them.” Carol also aired her views: "I take 

it as a new chance to learn other things. What if, in the future, I become better because of this?" 

Out-of-field teachers gain benefits such as broadening their knowledge and improving their qualities as 

teachers [22]. They became more flexible and always did research on the subjects, which resulted in gaining 

more knowledge [49]. Thus, recognizing the importance of converting challenges into opportunities for 

academic growth because this cultivates resiliency and adaptability of teachers as well as students [50]. These 

realizations from teachers point out how being an out-of-field teacher plays a role in enhancing them 

professionally. Shaping these difficulties into opportunities for lifelong learning and growth. 

 

3.4 Category 4: Impact on students 

This category describes the impact of out-of-field teaching on students. The informants shared that at 

first they were not too confident in teaching the subjects assigned to them, but their willingness to go beyond and 

put in extra miles of effort positively impacted the students' output and engagement. These resulted in building 

better relationships with students, students excelling in class, and active participation of students during class 

discussions. 

Jun best describes this category as he shared: "They always say that when we're in class, it’s always fun. 

If I'm going to be late in a minute or two, they will go to the faculty to see me. They're always excited, and I can 

say that students are enjoying my class. … They can do the exam and performance task easily." Eugene reflected 

on the broader impact: “The good thing about the part where I teach computers. It's like a blessing and not hard 

for me because my students really get along because they are into technology... Since in the discussion I'm really 

into analogy, it's easier for them to think about what I'm discussing.” Rosana also averred: “Our students' output 

is okay. Every lesson has reflections, questions, and answers from the students based on their experience. So, I 

feel that the students' output is better when they have a reflection after our Christian Living Education lessons.” 

Student outcomes stand as a testament to the efforts and adaptability of out-of-field teachers. Despite 

initial hesitations and confidence gaps, their dedication and willingness to invest additional effort positively 

influenced students' academic performance, engagement, and enjoyment. These outcomes highlight the 

reciprocal relationship between teacher preparation and student success. 

Regarding the importance of building rapport with the students in promoting a conducive learning 

environment. To be specific, positive student-teacher relationships improve the academic performance, 

engagement, as well as behavior of the students [41], [51]. Also, emphasis on reflective practices demonstrates 

the role of introspection in deepening students' understanding and engagement. Reflective practices in 

classrooms are important as they enhance teaching effectiveness, resulting in improved student learning 

outcomes [52], [53]. 

The statements in this category highlight the future payoffs of the teachers' determination to teach 

subjects outside of their area of expertise. Improved student outputs affirm the transformative power of effective 

teaching through diverse strategies. 

 

3.5 Category 5: Areas for improvement 

This category highlights the suggestions to the school’s management in addressing challenges related to 

out-of-field teaching. Informants emphasized the need for institutional support and resource development. They 

also highlighted the need for understanding from the management of the unique challenges they face. 

Paul shared his thoughts: "Don't be too strict with the teachers with the deadlines, because, in a sense, 

the teacher doesn't know what the knowledge that the students need is. The teacher has to explore what to teach. 

So, more or less, just give them to explore it first. Then if you see that it's now okay, still give them guidance as 

well as motivation like, "You can do it! ". Lynda suggested: "If you will ask the teacher to teach other subjects, 

make sure that you will give the materials or the resources that they need for that subject so that they can easily 

adapt to that subject. It’s really hard if you do not have any single knowledge about the subject; at the same time, 

you can’t have some support from your school.” Basilio also encouraged the school management: “…make sure 

that you are always complete with the teachers and all the specializations so that the quality of the education 

won't be compromised. If ever you really need to require a teacher to teach outside his or her specialization, at 

least compensate and provide training so that they will be qualified to teach that subject.” 

The suggestion for leniency and motivational guidance highlights the importance of motivational 

strategies coming from the school leaders because they can elevate teachers' performance, which plays a role in 

aiming educational goals [54]. Additionally, research indicates that adequate support systems, including 

informational and methodological resources, like the professional learning community (PLC), which was not 

mentioned in the extant literature, and ongoing professional development programs for out-of-field teachers, are 

essential for these educators to navigate their unique challenges and develop a comprehensive understanding of 

the curriculum they are tasked with teaching [55]. The recommendations on material and human resources play a 

critical component in attaining SDG 4. Material resources refer to instructional facilities, laboratories, 
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technologies, and instructional materials. There should be a balance of material and human resources that 

management should invest in to leverage and elevate the academic performance of students [56]. 

These insights of the out-of-field teachers put emphasis on the importance of institutional support in 

dealing with their everyday battles, opening the door for improved teacher performance, student outcomes, and 

quality education. Adittionally, this research initiative adds novelty by giving focus on the importance of PLC 

that the school leaders may employ tailored with professional development programs for out-of-field teachers. 

However, the study is still lacking empirical data on the implementation and outcomes of these strategies in the 

context of out-of-field teaching. Therefore, future studies could dig deeper to provide more comprehensive 

understanding in these initiatives towards teachers performance, student outcomes, and the attainment of SDG 4. 

 

 

4. CONCLUSION 

Based on the results of the study, out-of-field teachers faced both positive and negative experiences. 

The knowledge gap is the primary concern of the teachers, which also provokes interconnected issues such as 

low confidence and adjustment difficulties, a single problem creating a domino effect, thereby affecting teaching 

effectiveness. In spite of the difficulties being encountered, different strategies and various practices, including 

continuous learning, maximizing the resources available, and seeking mentorship, are done. Additionally, out-of-

field teachers also recognize the opportunities that their experiences brought to them, resulting in a positive 

impact on their professional growth. Finally, several recommendations from the out-of-field teachers have been 

put into the table, such as institutional support and resource development. 
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