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 Purpose of the study: This study aims to analyse Syed Muhammad Naquib al 

Attas epistemological framework on the integration of religion and science and 

to formulate its application within Islamic Religious Education in contemporary 
learning contexts in order to address knowledge fragmentation and support deep 

and meaningful learning. 

Methodology: This study uses a qualitative library research method. The data 

sources include primary works by Syed Muhammad Naquib al Attas, 
international peer reviewed journal articles, and selected IEEE indexed 

conference proceedings. Qualitative content analysis was employed, supported 

by Mendeley reference management software and document analysis techniques. 

Main Findings: This study identifies four core epistemological concepts in al 
Attas framework, namely human nature, knowledge, reason, and nature, 

grounded in a tawhid based worldview and guided by adab. Based on these 

concepts, a four component instructional model for Islamic Religious Education 

was formulated to support conceptual coherence and deep learning. 

Novelty/Originality of this study: This study introduces an operational 

instructional model that translates al Attas epistemological ideas into practical 

guidance for Islamic Religious Education. It advances existing scholarship by 

bridging classical Islamic epistemology with contemporary deep learning 
principles, offering a structured framework that addresses knowledge 

fragmentation and strengthens meaning oriented learning. 
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1. INTRODUCTION 

Islamic Religious Education in schools is facing a major challenge in the form of a separation between 

religious knowledge and science in the learning process. This separation is not only curricular but also 

epistemological. Students tend to view religion as a normative teaching that only addresses worship and moral 

conduct, while science is understood as empirical knowledge that has no connection to spiritual values. This  

mindset demonstrates the strong influence of secularisation on modern education, which distances the 

relationship between knowledge about God and knowledge about nature [1]. As a result, Islamic religious 
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education often loses its relevance to the real issues faced by the younger generation in the context of scientific 

and technological developments. 

Various recent studies confirm that Islamic education today is experiencing a fragmentation of 

knowledge. Students are not accustomed to seeing the connection between revelation and natural phenomena, 

resulting in weak holistic thinking skills. Fragmentation makes it difficult for students to understand Islamic 

teachings in the context of contemporary science [2]. Another finding Kosim [3] revealed that students lack 

depth of understanding because religious education focuses more on memorisation rather than strengthening 

meaning. This condition shows that the dominant paradigm of religious education is not in line with the deep 

learning approach that is now widely developed in modern education [4]. 

Deep learning requires students to understand meaning, find connections between concepts, and be able 

to apply knowledge in various relevant situations [5]. However, current Islamic Religious Education (IRE) 

learning does not fully support these characteristics. Teachers still use conventional approaches that emphasise 

the delivery of material rather than the development of deep thinking skills. This is where the epistemological 

and pedagogical problem lies, namely the absence of a model capable of integrating Islamic teachings with 

scientific developments to produce a deep and meaningful understanding for students. 

At this point, the thoughts of Syed Muhammad Naquib al-Attas are highly relevant. Al-Attas offers an 

educational approach rooted in the Islamic worldview or tauhid worldview, which views all reality as a unity of 

meaning [3]. In his thinking, there is no separation between religious knowledge and scientific knowledge 

because both come from the same source of truth. Knowledge in al-Attas' view is not neutral, but contains the 

goal of forming civilised human beings. The concept of adab emphasised by al-Attas provides a strong 

philosophical framework for the integration of knowledge while providing moral direction for the process of 

seeking knowledge [6]-[8]. 

However, research linking al-Attas’s thinking to contemporary pedagogical needs, especially in the 

context of deep learning, is still very limited. Most research on al-Attas still stops at the philosophical level and 

has not been translated into an applicable learning model [9]. IRE teachers had difficulty applying the integration 

of religion and science due to a lack of practical frameworks. The integration carried out by teachers was still 

symbolic and did not touch on the students' way of thinking [10]. These findings indicate that there is a 

considerable gap between al-Attas’ epistemological ideas and the current curriculum requirements for deep 

meaningful learning. 

Although numerous studies have examined Syed Muhammad Naquib al-Attas’ ideas on the Islamisation 

of knowledge and the integration of religion and science, most existing research remains predominantly 

philosophical and conceptual in nature [11], [12]. Previous studies have focused on al-Attas’ worldview, 

metaphysical assumptions, and critiques of secular epistemology without sufficiently translating these ideas into 

operational pedagogical frameworks for classroom practice [13]. Moreover, recent studies on Islamic Religious 

Education have highlighted the persistence of fragmented learning and the limited application of deep learning 

principles, yet they rarely engage with al-Attas’ epistemology as a foundational solution. As a result, there is a 

clear gap in the literature regarding the development of an instructional model that systematically integrates al-

Attas’ epistemological framework with contemporary deep learning approaches in Islamic Religious Education. 

This study addresses this gap by reconstructing al-Attas’ integration of religion and science into a practical, deep 

learning, oriented instructional model applicable to modern Islamic Religious Education contexts. 

Based on the identified research gap, this study aims to analyse Syed Muhammad Naquib al-Attas’ 

epistemological framework concerning the integration of religion and science and to reconstruct this framework 

into a deep learning oriented instructional model for Islamic Religious Education.[14]-[16]. In doing so, the 

study addresses the following questions: how al-Attas conceptualises the integration of religion and science 

within his epistemological framework; how these epistemological concepts can be translated into an operational 

instructional model aligned with deep learning principles; and what pedagogical implications this model offers 

for addressing knowledge fragmentation and enhancing conceptual coherence in contemporary Islamic Religious 

Education. 

 

 

2. RESEARCH METHOD 

This study employs a qualitative library research design aimed at examining Syed Muhammad Naquib 

al-Attas’ epistemological framework on the integration of religion and science and reconstructing it into a deep 

learning oriented instructional model for IRE. A qualitative approach is considered appropriate because the focus 

of the study lies in conceptual interpretation, epistemological analysis, and theoretical synthesis rather than in 

empirical measurement or statistical testing. The research is theoretical and interpretive in nature, situated within 

qualitative educational and philosophical inquiry. It seeks to analyse ideas, concepts, and meanings embedded in 

authoritative texts and to develop a coherent instructional framework grounded in Islamic epistemology. 

Therefore, the study does not aim at statistical generalisation but at analytical depth and conceptual clarity. 
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This research does not involve human participants or experimental subjects; consequently, concepts 

such as sample size and sampling techniques are not applicable. The data sources consist of written documents 

that function as units of analysis, including: 1) primary works by Syed Muhammad Naquib al-Attas, such as 

Islam and Secularism, Prolegomena to the Metaphysics of Islam, and The Concept of Education in Islam; and 2) 

secondary sources in the form of recent international peer-reviewed journal articles and selected conference 

proceedings discussing Islamic epistemology, integration of knowledge, and deep learning in education. 

Data were collected through systematic document analysis. Relevant texts were carefully selected based 

on their direct relevance to the research focus and examined in depth to identify key epistemological ideas 

related to human nature, knowledge, reason, nature, and adab. To support consistency in analysis, a conceptual 

analysis framework was employed to guide the extraction and organisation of relevant concepts across the 

examined texts. Data analysis was conducted using qualitative content analysis. The process involved three main 

stages. First, key epistemological concepts articulated by al-Attas were identified across the primary texts. 

Second, these concepts were categorised into coherent thematic domains that reflect the Islamic worldview and 

principles of tawhid. Third, the identified themes were synthesised and reconstructed into an instructional model 

aligned with deep learning characteristics, including meaning orientation, conceptual coherence, integrative 

application, and reflective understanding. To strengthen analytical rigour, theoretical triangulation was applied 

by comparing interpretations derived from al-Attas’ primary works with insights from contemporary scholarly 

literature. This approach ensured internal consistency and enhanced the trustworthiness of the analysis. 

This study does not employ statistical analysis, inferential testing, or power calculation, as it is 

qualitative and conceptual in nature. The strength of the study lies in its epistemological coherence, analytical 

depth, and theoretical contribution, rather than numerical representativeness. Validity in this research is 

established through systematic analysis, conceptual consistency, and careful interpretation of authoritative 

sources. All references and citations were managed using reference management software to ensure accuracy and 

consistency with the journal’s citation standards. 

 

 

3. RESULTS AND DISCUSSION 

3.1. Intellectual Biography of Syed Muhammad Naquib al-Attas 

Syed Muhammad Naquib al-Attas is one of the most influential Muslim thinkers of the modern era, 

particularly in the fields of philosophy of science, Islamic education, and the Islamisation of knowledge. He was 

born in 1931 in Bogor to a Johor noble family with strong spiritual and intellectual lineage from the Ba Alawi 

Hadhramaut tradition. A family environment rich in scientific and Sufi traditions shaped al-Attas' intellectual 

character from an early age. In his autobiography, he describes how his youth was filled with interactions with 

traditional scholars and classical texts that enriched his understanding of Islamic heritage. 

Al-Attas' intellectual journey further developed when he studied at the Royal Military Academy 

Sandhurst in England, then continued his studies at the University of Malaya, McGill University and the School 

of Oriental and African Studies in London. At McGill, he studied under Fazlur Rahman and Isma'il al-Faruqi, 

two great figures in modern Islamic studies. However, al-Attas had a distinctive approach that differed from both 

of them. He rejected Rahman’s secularisation and offered a concept of Islamisation of knowledge that was more 

epistemological than merely institutional. His dissertation at SOAS on the Sufism of Hamzah Fansuri not only 

demonstrated his precision as an intellectual historian, but also revealed his methodological depth in 

understanding the relationship between metaphysics, language and civilisation [17]-[20] 

In addition to being known as a scholar, al-Attas was also a pioneer in establishing the International 

Institute of Islamic Thought and Civilisation in Kuala Lumpur, which became a centre for the development of 

Islamic civilisation studies in the 1990s. Through this institution, al-Attas succeeded in combining classical 

Islamic scientific traditions with modern academic approaches, giving rise to important ideas about the Islamic 

worldview, the concept of adab and the reconstruction of Islamic epistemology. Various recent academic 

publications show that al-Attas’ ideas are increasingly relevant in the context of modern education because they 

offer a framework that unites religion, reason and science into a single meaning [6]. 

Al-Attas' intellectual biography shows that his ideas did not arise sporadically, but were rooted in 

spiritual experience, classical scientific tradition and modern education, which he received in a balanced manner 

[21]-[23]. The strength of his thinking lies in his ability to read contemporary civilisational problems through the 

lens of Islamic metaphysics, while offering epistemological solutions that can be implemented in the education 

system. This makes al-Attas' contribution very important to study in an effort to strengthen the integration of 

religion and science in Islamic Religious Education learning in the context of modern education. 

 

3.2. Intellectual Biography of Syed Muhammad Naquib al-Attas 

Syed Muhammad Naquib al-Attas's thought is based on the framework of Islamic metaphysics, which is 

discussed in depth in several of his major works, such as Islam and Secularism, Prolegomena to the Metaphysics 

of Islam, The Concept of Education in Islam, and On Justice and the Nature of Man. These works emphasise that 
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the core of Islamic education is the formation of civilised individuals through the process of imparting true 

knowledge and placing everything in its proper position. These concepts are not only philosophical in nature, but 

also form the basis for the reconstruction of the curriculum and pedagogy in modern Islamic education, as 

reinterpreted by many contemporary researchers [24]. 

One of the most fundamental ideas in al-Attas' thinking is the Islamic worldview or Islamic view of 

nature. In Prolegomena to the Metaphysics of Islam, al-Attas explains that the Islamic worldview is not merely a 

collection of concepts, but a comprehensive perspective that encompasses an understanding of God, humanity, 

science, nature and the purpose of life. According to al-Attas [25], this unified perspective stems from the 

principle of tawhid, which unifies all aspects of existence. In this way, al-Attas rejects the separation between 

religious knowledge and scientific knowledge because both are branches of knowledge that originate from the 

same source of truth. This perspective then became the basis for the concept of knowledge integration developed 

in several other writings such as Islam and Secularism and Risalah untuk Kaum Muslimin (A Treatise for 

Muslims). 

The concept of adab is another important pillar in al-Attas's thinking. In The Concept of Education in 

Islam, he asserts that the ultimate goal of Islamic education is to produce people who have adab, which is the 

ability to place things in their proper place based on the hierarchy of existence and knowledge [25]. For al-Attas, 

adab includes true knowledge about God, the self, science and reality. Therefore, adab is not merely ethical 

behaviour, but also an epistemological foundation that shapes the correct way of thinking. In this view, the loss 

of adab will lead to a condition of confusion of knowledge, characterised by an inability to understand the 

essence of things and the relationships between concepts in a proportional manner [26]. 

In addition to worldview and adab, al-Attas strongly emphasises the importance of Islamising 

knowledge. He does not position this idea as a rejection of modern science, but rather as an effort to place 

knowledge within the correct framework of meaning [27]. For al-Attas, Islamisation means removing secular 

philosophical elements that contradict tawhid, then refilling knowledge with key Islamic concepts such as spirit, 

reason, revelation, wisdom and justice. This idea is systematically presented in Islam and Secularism and several 

other supporting writings such as The Intuition of Existence and On Justice and the Nature of Man. In the 

context of education, the idea of Islamisation of knowledge is aimed at ensuring that the entire learning process 

is based on the principles of manners, does not get caught up in the fragmentation of knowledge, and does not 

neglect the spiritual dimension of human beings [28]. 

Al-Attas' works demonstrate a strong coherence between metaphysics, epistemology and the direction 

of education. He not only offers concepts but also builds a framework of thinking that can be applied in 

integrated religious and scientific learning [29]. This thinking is an important basis for efforts to reconstruct IRE 

learning that is oriented towards depth of meaning, integration of knowledge and strengthening of adab 

character, in line with the demands of deep learning in the modern era. 

 

 
Figure 1. The Main Concepts of Syed Muhammad Naquib al-Attas’s Thought 
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3.3. The Idea of Integrating Religion and Science according to al-Attas and Its Differences from Other 

Figures 

The integration of religion and science in the thinking of Syed Muhammad Naquib al-Attas is an idea 

rooted in the principle of tawhid as the centre of the entire structure of knowledge. According to al-Attas, the 

most fundamental error in modern education does not lie in the subject matter of science itself, but in the way 

humans understand the nature of science. Therefore, the integration of knowledge cannot be achieved simply by 

adding religious arguments to scientific learning or by inserting moral values into scientific material. Integration, 

in al-Attas’ view, is epistemological and must begin with the correction of fundamental concepts such as 

humanity, knowledge, reason and nature [8]. 

The concept of humanity in al-Attas's thinking is not merely a rational or biological being, but a 

civilised being with spiritual responsibilities. Humans are seekers of truth who must submit their reason to divine 

guidance. Without a proper understanding of humanity, education will lose its direction and become trapped in 

pragmatic goals. The concept of knowledge must also be cleansed of modern understandings that view 

information and empirical data as the only forms of knowledge. In al-Attas' view, knowledge is the arrival of 

meaning in the human soul. Therefore, knowledge always contains ethical and spiritual dimensions. 

The concept of reason according to al-Attas also does not stand alone. Reason must be positioned in a 

harmonious relationship with revelation and true intuition. Reason without the guidance of revelation can lead to 

deviation, while revelation without reason weakens humanity's ability to understand the signs of God. The 

concept of nature is understood as ayat kauniyah, or signs of God's power that must be read within the 

framework of tawhid. Nature is not merely an empirical object, but a reflection of divine order and wisdom. By 

correcting these basic concepts, the integration of religion and science can be built comprehensively so as to 

avoid the confusion of knowledge that al-Attas has often criticised [30], [31]. 

Based on this epistemological framework, al-Attas emphasises that the integration of religion and 

science is not merely a matter of attaching verses from the Qur'an to scientific topics, but rather directing the 

entire process of knowledge towards the right goals. Religion provides the metaphysical and ethical foundations 

that guide the goals of science, while science helps humans understand natural phenomena as manifestations of 

God's greatness. Therefore, al-Attas rejects the idea that modern science is neutral. According to him, all 

knowledge is bound to a particular worldview. This view is in line with contemporary research which states that 

the separation of religion and science in modern education has led to a loss of depth of meaning in the learning 

process [32], [33]. 

To understand al-Attas's position more comprehensively, it is important to compare him with other 

figures who have also discussed the Islamisation of science, namely Ismail Raji al-Faruqi, Ziauddin Sardar and 

Seyyed Hossein Nasr. Although these four figures share the same vision regarding the importance of 

epistemological reconstruction in Islamic education, each has a different approach. Al-Faruqi emphasises 

Islamisation in the reconstruction of the curriculum and academic disciplines. Sardar offers an in-depth critique 

of modern science and encourages the development of alternative sciences that are more ethical and humanistic. 

Meanwhile, Nasr bases the integration of science on a spiritual framework and perennial philosophy that places 

nature as a sacred entity [34]. 

Al-Attas, on the other hand, has a different focus. He works at the most basic epistemological level by 

correcting fundamental concepts so that the integration of religion and science does not only occur in the 

curriculum structure, but also in the structure of meaning that shapes human thinking [35]. These differences in 

approach can be seen in the following Table 1. 

 

Table 1. Comparison of the Integration of Knowledge between al-Attas, al-Faruqi, Sardar and Nasr 

Figure 
Primary Focus of 

Integration 

Method of 

Islamisation or 

Integration 

Criticism of 

Modern Science 

Advantages of the 

Approach 

Syed 

Muhammad 

Naquib al- 

Attas 

Correction of basic 

scientific concepts 

based on the 

worldview of tawhid 

and adab 

Islamisation at the 

epistemological level 

and key concepts 

Rejecting neutral 

science, modern 

science is laden 

with a secular 

worldview 

Most robust 

epistemologically, 

integration is 

comprehensive 

Ismail Raji al-

Faruqi 

Reconstruction of 

academic disciplines 

and curricula 

Rewriting all 

academic disciplines 

Science can be 

"Islamised" 

through curriculum 

reconstruction 

Practical in higher 

education institutions 

Ziauddin 

Sardar 

The development of 

a new Islamic 

science 

Reconstruction of 

scientific methods 

based on ethics and 

social considerations 

Colonial, 

hegemonic and 

non-neutral modern 

science 

Highly critical of the 

socio-political 

dimensions of science 
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Figure 
Primary Focus of 

Integration 

Method of 

Islamisation or 

Integration 

Criticism of 

Modern Science 

Advantages of the 

Approach 

Seyyed 

Hossein Nasr 

The return of 

science to the 

sacredness of nature 

and Sufi 

metaphysics 

The perennial 

approach and 

spiritual cosmology 

Modern science 

distances humans 

from the spiritual 

cosmos 

Emphasising the 

sacredness and 

spirituality of science 

 

This comparison shows that al-Attas' thinking is fundamentally different. While al-Faruqi works at the 

curriculum level, Ziauddin Sardar at the level of scientific practice, and Nasr at the spiritual-perennial level, al- 

Attas works at the deepest epistemological level, namely the correction of meanings and basic concepts before 

science is developed further. This makes al-Attas the most relevant figure for the development of a model of 

science integration in Islamic Religious Education, as learning requires a correct framework of thought before it 

can proceed to the reconstruction of material [34]. 

Al-Attas’s integration of knowledge is also in line with the deep learning approach. Deep learning 

requires students to connect concepts in a meaningful way, understand the structure of knowledge as a whole, 

and be able to place knowledge in the right context. These principles are in line with the concepts of adab and 

unity of meaning that form the basis of integration according to al-Attas, so that his thinking has the power to 

improve learners’ perspectives on the relationship between religion, nature and science. 

 

3.4. Challenges of Modern IRE Learning and the Relevance of Science Integration 

Islamic Religious Education in the context of modern education faces epistemological challenges in the 

form of a disconnect between religious knowledge sources and students' understanding of empirical reality. This 

challenge arises because the curriculum structure and teaching patterns still inherit the paradigm of separate 

disciplines between religious studies and science. Hussin’s research shows that many students understand 

religion only as normative doctrine while science as independent objective knowledge. This epistemological 

disconnect results in fragmented thinking, making it difficult for students to see the connection between religious 

commands, moral values, and the natural phenomena they encounter in their daily lives [36]. 

In addition to epistemological challenges, IRE learning also faces pedagogical obstacles, especially in 

developing higher-order thinking skills. Many teachers are still stuck in an information-oriented learning pattern, 

limiting the space for students to process meaning, analyse problems, and integrate various forms of knowledge 

[37]. A learning model is insufficient to meet the needs of students living in a knowledge-based society. As a 

result, their understanding of IRE is often superficial and not contextual. 

Furthermore, changes in the digital technology landscape demand IRE learning that is able to assist 

students in reading reality more critically [38], [39]. Religious, social and scientific information disseminated in 

digital media is often fragmented, unverified and lacks a clear structure of meaning. Nasution's 2022 research 

found that students need to have meaning literacy skills, not just information literacy, so that they do not get 

caught up in misleading instant understanding. This condition requires a learning approach that can connect 

texts, contexts and learning experiences in depth. This perspective is in line with the findings of Rahman and 

Jalal in 2023, which emphasise the importance of deep learning in Islamic education to overcome the shallow 

mindset produced by digital culture. It is at this point that the relevance of the integration of knowledge 

according to al-Attas becomes very significant [40]. By placing all knowledge within the framework of the 

tauhid worldview, al-Attas' concept of integration can help students build an integrated understanding between 

religious teachings and empirical phenomena. This framework provides a clear epistemological direction so that 

IRE learning does not only teach texts but also guides students to read the meaning behind the realities of life. 

This integration also addresses pedagogical challenges by encouraging students to connect concepts in depth, 

rather than simply receiving information. Thus, the integration of knowledge in al-Attas' perspective can be an 

important foundation for the development of IRE learning that is relevant, reflective and meaning-oriented in the 

digital age. 

 

3.5. Synthesis of the Model of Integration of Religion and Science in IRE Learning 

Based on Syed Muhammad Naquib al-Attas’ epistemological framework and pedagogical needs in 

modern education, the synthesis of the model of integration of religion and science in Islamic Religious 

Education learning can be formulated through four main interrelated components.[41] This synthesis is 

constructed to address the fragmentation of knowledge, strengthen the structure of meaning, and facilitate deep 

learning that is relevant to the context of learners’ lives. This approach is in line with contemporary Islamic 

education ideas that emphasise the relationship between values, knowledge and learning experiences, as 

discussed by Hashim in 2020 and Saeed in 2021 [42], [43]. 
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The first component is meaning orientation, which is the initial stage of learning that guides students to 

understand the spiritual and intellectual objectives of the material being studied [44]. This orientation draws 

inspiration from al-Attas' concept of adab, in which knowledge must be placed within the correct value 

framework before being studied further. In this way, students can understand that religious knowledge and 

science have a meeting point in the principle of tawhid, rather than being two separate fields of knowledge. This 

approach also helps students develop epistemological awareness, which is the basis for deep learning. 

The second component is the dialogue between qauliyah verses and kauniyah verses, namely the 

integration between revelatory texts and empirical phenomena. At this stage, teachers guide students to see how 

religious concepts are relevant to natural phenomena as explained by science. For example, the study of creation 

can be linked to the orderliness of the cosmos, or the study of purification can be linked to scientific knowledge 

about hygiene and health. This dialogical approach has been shown to increase depth of understanding because 

students practise connecting cross-disciplinary concepts, an important element in integrative learning [26]. 

The third component is integrative application, which is the stage where students combine religious and 

scientific knowledge to understand real-life issues [45]. At this stage, teachers facilitate activities such as case 

studies, thematic projects or contemporary problem analysis. Through this method, students learn to see how 

Islamic values guide the use of science in environmental, technological, health or social issues. Such integrative 

applications not only strengthen the relevance of IRE learning but also foster higher-order thinking skills. 

The fourth component is meaning reflection, which is the process of reorganising learning experiences 

through critical reflection. This reflection is important to ensure that the integration of knowledge is not only 

understood as an intellectual exercise but also leads to changes in attitude and behaviour. In the context of al-

Attas' thinking, reflection is a space for students to assess whether the understanding they have gained has led to 

good manners and strengthened their knowledge structure. This stage is increasingly important in the context of 

modern education because deep reflection helps students avoid superficial understanding, as found in research on 

digital learning [46]. 

These four components form a learning cycle that integrates Islamic epistemology with modern 

pedagogical practices. Meaning orientation builds a value framework, concept dialogue connects disciplines, 

integrative application places knowledge in real life, and meaning reflection strengthens the knowledge structure 

of learners. Thus, the integration model developed from al-Attas's thinking is able to address the needs of Islamic 

education in the 21st century while maintaining the basic principles of Islamic education, which is oriented 

towards the formation of civilised individuals. 

 

3.6. Implications of the Integration Model for Contemporary Islamic Education 

The synthesis of the integration model demonstrates that Syed Muhammad Naquib al Attas’ 

epistemological framework functions not merely as a philosophical foundation but as an operational pedagogical 

guide for addressing knowledge fragmentation in contemporary Islamic Religious Education [47]. The four 

component model consisting of meaning orientation, dialogue between qauliyah and kauniyah knowledge, 

integrative application, and reflective meaning consolidation shows that the integration of religion and science is 

fundamentally an epistemological process rooted in a tawhidic worldview. This finding reinforces the view that 

meaningful learning in Islamic education must prioritise the construction of meaning rather than the transmission 

of disconnected information, which corresponds directly with the principles of deep learning. 

From a theoretical perspective, the model confirms the internal coherence of al Attas’ key 

epistemological concepts when translated into pedagogical practice. Meaning orientation reflects al Attas’ 

emphasis on adab as the proper placement of knowledge within a moral and metaphysical hierarchy [48]. The 

dialogue between revelatory and empirical knowledge embodies the unity of knowledge and rejects the modern 

dichotomy between religion and science [49]. Integrative application situates knowledge within real life contexts 

and aligns intellectual understanding with ethical responsibility, while reflective meaning consolidation ensures 

that learning culminates in the internalisation of meaning. This process is consistent with al Attas’ conception of 

knowledge as the arrival of meaning in the soul. This alignment indicates that deep learning in Islamic education 

cannot be separated from epistemological clarity and moral orientation. 

In comparison with previous studies, this research offers a distinct contribution to the literature on the 

integration of religion and science. Earlier approaches such as al Faruqi’s curriculum oriented Islamisation and 

Nasr’s spiritually oriented perennial philosophy provide important insights but remain either institutional or 

metaphysical in focus. Similarly, many studies in Islamic Religious Education emphasise pedagogical techniques 

without a strong epistemological grounding [50]-[51]. In contrast, this study bridges epistemology and pedagogy 

by reconstructing al Attas’ philosophical ideas into an instructional model that is both conceptually coherent and 

pedagogically applicable. This positions the proposed model as an intermediary framework that connects 

classical Islamic epistemology with contemporary educational demands. 

The novelty of this study lies in its translation of al Attas’ epistemological framework into a structured 

instructional model that supports deep learning in Islamic Religious Education. Unlike previous research that 

remains at the level of conceptual discourse, this study provides an operational framework that can guide 
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curriculum development, instructional design, and teacher practice [52], [53]. Practically, the model encourages 

educators to move beyond symbolic integration such as merely attaching Qur’anic verses to scientific topics and 

towards meaningful engagement between religious values and empirical understanding [54], [55]. This has 

important implications for curriculum reform, teacher professional development, and the cultivation of higher 

order thinking skills grounded in Islamic ethical principles. 

Despite its contributions, this study is limited by its conceptual and library based research design and 

does not include empirical implementation or measurement of learning outcomes. Future research is therefore 

recommended to empirically test the proposed instructional model in classroom settings, to examine its 

effectiveness in enhancing deep learning and character formation, and to explore its adaptability across different 

educational levels and socio cultural contexts. Such empirical validation would further strengthen the relevance 

of al Attas’ epistemological integration for contemporary Islamic education. 

 

 

4. CONCLUSION 

This study concludes that the integration of religion and science in the thought of Syed Muhammad 

Naquib al Attas is fundamentally epistemological in nature and cannot be reduced to curricular arrangement or 

instructional technique alone. By grounding knowledge within a tawhid based worldview and orienting 

education toward the formation of adab, al Attas provides a coherent foundation for addressing the problem of 

knowledge fragmentation in contemporary Islamic Religious Education. This conclusion directly answers the 

research objective of analysing al Attas epistemological framework and its relevance for contemporary learning 

contexts. Beyond responding to the research problem, this study also produces a qualitative conceptual 

contribution in the form of an instructional model for Islamic Religious Education. The proposed model consists 

of four interconnected components, namely meaning orientation, dialogue between revelatory and empirical 

knowledge, integrative application, and reflective consolidation of meaning. This model represents a synthesis 

between classical Islamic epistemology and contemporary deep learning principles. It demonstrates that al Attas 

philosophical ideas can be translated into an operational framework that guides teaching and learning processes 

in a meaningful and systematic manner. From a theoretical perspective, the findings of this study affirm that 

meaningful learning in Islamic education depends on epistemological clarity and moral orientation. Knowledge 

integration is not merely a matter of combining subject content, but of placing knowledge within a coherent 

structure of meaning that unites intellectual understanding with ethical responsibility. This reinforces al Attas 

conception of knowledge as the arrival of meaning in the human soul and contributes to ongoing discussions on 

epistemology and learning theory in Islamic education. From a pedagogical perspective, the proposed model 

offers practical implications for educators. It encourages teachers to move beyond symbolic integration of 

religious texts and scientific content toward learning practices that foster conceptual coherence, critical 

reflection, and contextual application of knowledge. Through this approach, Islamic Religious Education can 

better support the development of deep understanding and meaningful engagement with both religious values 

and empirical reality. At the institutional and policy level, the findings suggest that curriculum development and 

teacher professional preparation should prioritise epistemological understanding and integrative pedagogy. 

Educational institutions are encouraged to cultivate an academic culture that emphasises unity of knowledge, 

ethical orientation, and reflective learning as central principles of Islamic education. 
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