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1. INTRODUCTION

Schools are formal educational institutions whose task is to educate students to become complete humans
[1]-[3]. Schools are formed with the aim of creating a learning atmosphere and learning process so that students
actively develop their potential to have religious spiritual strength, self-control, personality, intelligence, noble
morals, and skills needed by themselves, society, nation and state [4]-[6]. In schools there is an educator/teacher
whose job is to shape the character and morals of students so that they are able to develop their potential and
become human beings who are able to live in society [7]-[9].
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Teachers are tasked with forming students' morals and character. The teacher's job is not just to convey
knowledge in front of the class, but teachers are professional educators who must be able to educate, guide and
direct their students in accordance with educational goals [10], [11].

Teachers must be professional and have complete pedagogical competence. Increasing teacher
pedagogical competence will make learning activities dynamic, liked by students, high absorption capacity, and
increased student learning concentration [10], [12], [13]. Teacher competence includes pedagogical competence,
personality competence, social competence and professional competence. Pedagogical competence is the ability
to manage student learning, what is meant by personality competence is the ability to have a strong personality,
have noble character, wisdom and authority and be a role model for students, what is meant by professional
competence is the ability to master subject matter broadly and deeply, what is meant by competence Social is the
teacher's ability to communicate and interact effectively and efficiently with students, fellow teachers,
parents/guardians of students, and the surrounding community.

It is important for a teacher to fulfill these four competencies, so that the quality of education increases
[14]-[16]. But what is no less important in education are students. Education must place students as educational
subjects, not educational objects. Students are intelligent human beings and have their own thoughts, while the
teacher's position here is only to facilitate and guide [17].

This research is in line with research conducted by Sulastri et al, [18] where the results of this research
are the efforts made by school principals and teachers in developing professional competence by participating in
training, upgrading training, workshops, and teacher working groups, and the obstacles faced including lack of
mastery of science and technology, lack of teacher creativity, teachers who teach not in their field. The difference
between this research and previous research lies in the school level. The novelty of this research is the different
approaches of the four high school teachers, resulting in different strategies. An approach can be thought of as a
map of the geographical conditions of a region, while a strategy is a plan for developing the potential of that region.
So, to develop student potential, a teacher must be able to understand student needs in the teaching and learning
process.

The urgency of conducting this research is that it can contribute to the development of teacher
professionalism. Teachers who continuously develop their pedagogical competence can have a positive impact on
overall educational development. Thus, research on teacher strategies in realizing teacher pedagogical competence
in high school is very important to create an optimal learning environment and make a positive contribution to
student development and the education system as a whole. So the aim of this research is to find out teacher
strategies in realizing teacher pedagogical competence in high school.

2. RESEARCH METHOD
2.1 Research Type

This research uses a phenomenological approach. Research from a phenomenological perspective seeks
to understand the meaning of events and their relationship to ordinary people in certain situations. The type of
research that researchers use is descriptive qualitative. Qualitative descriptive investigations focus on solving
problems that exist today [19].

2.2 Research Sample

The sample in this study consisted of a good number of teachers, namely two history subject teachers and
two sociology subject teachers, one class X student and one class XI student who still received teaching from these
four teachers.

2.3 Data Collection Technique

This research uses the technique of taking informants using purposive sampling. Data collection comes
from interviews and observations. Interviews were conducted with six informants consisting of two history subject
teachers and two sociology subject teachers. The other informants were one class X student and one class XI
student who still received instruction from the four teachers.

2.4 Data Analysis technique

The data analysis technique uses interactive analysis which consists of data reduction, data presentation,
drawing data conclusions (data verification) [20]-[23]. Each step plays an important role in the process of
understanding and gaining insights from data. Data reduction is the stage of processing and simplifying a data set
with the aim of making the data set more manageable for analysis without losing important information. Once the
data has been reduced and prepared, it needs to be presented in a way that is easy to understand and facilitates
analysis. The final step is drawing conclusions (data verification) where it is important to verify and validate the
conclusions by analyzing the findings with previous research.

Teacher Strategies in Realizing Teacher Pedagogical Competence in High ... (Annas Kuncoro Abdurrahman)



142 a ISSN: 2722-1326

3. RESULTS AND DISCUSSION
3.1. The Meaning of Pedagogical Competency for Teachers

Schools as formal educational institutions are a forum for students to develop character which will then
be applied in the community. Schools as educational institutions must be able to provide education that can shape
students' character and develop their potential in accordance with students' talents and interests.

The main goal of education is to develop the potential of students so that they have the skills needed by
themselves, society, or the nation and state. This goal can be realized if the components contained in education are
willing to work together to make it happen. Teachers and students are the most important components in education.
Students are the main focus and goal of education itself, while the main task of education is to be able to produce
students who have religious spiritual strength, self-control, personality, intelligence, noble morals, and the skills
needed by themselves, society, nation and state. To realize this goal, teachers are needed who are able to create an
active learning process so that students are able to develop their potential. Teachers have an important role in the
learning process, because a teacher's job is not only to convey the knowledge they have to students, but a teacher
must be able to educate students so that they are able to develop their potential and shape students' character
according to national education goals.

Apart from that, in carrying out his professional duties, a teacher must uphold the principles of
professionalism, namely a) having talent, interest, calling and idealism, b) having a commitment to improving the
quality of education, security, piety and noble morals, ¢) having academic qualifications and educational
background in accordance with the field of assignment, d) has the required competencies according to the area of
assignment, and e) has responsibility for the implementation of professional duties.

The results of the initial research carried out by researchers carried out observations in the classroom. It
can be seen that each teacher has a different approach to their students. Students who feel comfortable with the
teacher's way of teaching and approach will appear more enthusiastic in participating in the lesson. Indirectly, the
approach taken by teachers towards students has a big influence on students' understanding of subject matter. For
example, teachers who teach history subjects. History is a subject that requires teachers to tell a lot of stories, this
is also felt by history teachers. Therefore, he inserted several jokes when explaining so that students would not get
bored and remain enthusiastic about listening to the material. After conducting four classroom observations and
one interview, the researcher also learned about the approaches taken by the four resource persons towards
students. The approach taken by each teacher will determine the teacher's strategy in realizing pedagogical
competence in the classroom. Researchers conducted interviews with four teachers at high school. The first teacher
teaches Sociology subjects in class XI Social Sciences, is a civil servant but has not yet taken teacher certification.
The second teacher teaches the History subject for class X Social Sciences, is a civil servant and has obtained
teacher certification. The third teacher teaches Sociology class X Social Sciences, is a civil servant and has not yet
received teacher certification. The fourth teacher teaches Sociology class XI social sciences, is a civil servant and
has obtained certification.

Teaching is a profession that is directly related to education. The teaching profession requires teachers to
interact directly with students, where students are members of society who try to develop their potential through
the learning process. Every teacher has a different perception of their profession. From observations and interviews
conducted with four high school teachers, researchers found that the four teachers differed in their interpretation
of teacher pedagogical competence. According to the first teacher, the indication of a teacher who has mastered
pedagogical competence is, First, he must have insight and foundation in the field of education. Second,
understanding of students. Third, being able to implement the learning process both inside and outside the
classroom so that students are able to achieve the required competencies.

In observations carried out by researchers four times in class, it was seen that the first teacher always
innovated using new media and learning methods. However, in his approach to students he lacked mastery. In
explaining too, the first teacher was not in depth so that the students did not understand the lesson material. This
is in line with what BG said, who is a class XI student, BG said that, "The first teacher prefers lectures, in terms
of presentation, 60% lectures and 40% use other methods. Apart from that, the first teacher only used one-way
interaction."

Meanwhile, according to Teacher 4, the indication of a teacher who has mastered pedagogical competence
is, "Teachers who work according to their profession, that profession is in accordance with their expertise. If |
were a teacher in the field of history by profession, | would teach the knowledge | have mainly about history and
develop it in everyday life. "I gave it to students to develop and disseminate until the children finally understand
history and can emulate the figures in the historical material."

During classroom observations, the researcher found that teacher 4 told a lot of stories when teaching in
class. Even so, it seemed that the students were quite enthusiastic in listening to the material he presented. Maybe
this is because the interaction that Teacher 4 has with students can go both ways. Apart from that, it can also be
seen that Teacher 4 is able to understand the psychology of each of his students.
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3.2. Teacher Strategies in Realizing Teacher Pedagogical Competence

The strategy referred to here is the effort made by the teacher to realize pedagogical competence in the
classroom by using an approach that is appropriate to student psychology. Every teacher has their own strategy for
realizing these pedagogical competencies, including high school teachers. According to Teacher 1: “I have to have
a good way of teaching, | have to have a good understanding of students, curriculum development, syllabus, lesson
planning, use of technology and carrying out correct evaluations. Of course, we have to master the science we
teach. If | were a Sociology teacher, | would have to know as much as possible about the subject of sociology."

Teacher 4 also shared his experience, he said that; "In the past, | took part in training, took part in
training, took part in seminars until | finally got certification. This is an effort | made to improve my
professionalism as a certified teacher. In my opinion, | have a lot of experience and insight that can later be
applied in the classroom. The problem is that as time goes by, the methods available become more diverse. So,
like it or not, teachers must be able to follow these developments."

Apart from Teacher 4, Teacher 2 also shared his experiences and efforts that had been made to improve
pedagogical competence, he said that: "My efforts in realizing pedagogical competence are many, bro, | took part
in training, seminars, training until finally I made a portfolio to get teacher certification. "That way, | have gained
a lot of experience, so if | apply it in the classroom, it must have a good impact on my students."

Teacher 3 also has an opinion regarding the efforts he has made to improve pedagogical competence,
according to him: "For me, first a teacher must have sincerity, totality in carrying out his work, and especially
dedication. What we now know is that if you are not yet a civil servant, it is very difficult, but if we have dedication,
have motivation, have aspirations in this field, then professionalism can automatically be realized. Maybe if you
look at the demands and rights we get, they don't match, but this has become our way of life.”

From interviews and observations conducted by researchers, it can be concluded that the strategies used
by the four teachers in realizing pedagogical competence were different. These different strategies are because the
four teachers interpret pedagogical competence differently. The interpretation of the different pedagogical
competencies of the four teachers is implemented in the form of approaches to students. This approach influences
students' understanding of the subject matter taught by the four teachers. This approach is then formulated in the
form of teacher strategies to realize pedagogical competence during teaching and learning activities.

Based on the results of observations and interviews with four high school teachers, researchers obtained
data that each teacher has a different meaning regarding teacher pedagogical competence. The meaning of different
teachers' pedagogical competencies is then applied in teaching and learning activities. This meaning is applied
through the approach each teacher takes towards students. Then, from the approach taken, the teacher is able to
design strategies to realize teacher pedagogical competence. As a result of observations and interviews with the
four teachers, the researchers obtained results regarding the meaning of pedagogical competence for teachers, the
approach taken based on this meaning, and the strategies created based on this approach.

3.3. The Class as a Teacher's Front Stage Construction in Erving Goffman's Dramaturgical Theory

In a performance, an actor needs a platform and attributes. This container can be a stage that the actor
uses to play a role. Meanwhile, attributes can be in the form of equipment or items that support the actor in
deepening his role. In other words, it can be explained that when a person communicates, he will manage himself
to appear as he wishes, and vice versa, other people who are his communication partners will do the same thing.
That's why, everyone will perform for other people, so that he becomes an actor who deliberately shows his
appearance in order to make a certain impression as he hopes.

Just like actors, teachers will build an impression and image of themselves when they are in front of the
class. The class becomes a front stage for the teacher. In front of the class the teacher must be able to carry out his
role as a teacher. In supporting his role as a teacher, he also needs attributes that support his role when in front of
the class. These attributes can include official clothes and batik, loafers, and course books. The items worn by the
teacher will help the teacher build an image of himself.

Teachers will try to build their own image when interacting with students. The teacher will think about
how to build his image from his appearance, behavior, and the way he speaks when in front of the class. A teacher
will try to build his or her image as a teacher who is a role model for his students. So that in interacting with
students, other teachers, and the community he will present himself like a teacher in general. This is in line with
Goffman's statement that the personal front is divided into two, namely appearance and attitude. Performance
includes items that tell us the social status of the performer. Attitude tells the audience what kind of role the
performer is expected to play in the situation (e.g., use of physical habits, mannerisms). A rough style and a soft
style indicate very different types of showman. In general, we expect appearance and attitude to be consistent [24].

In the classroom, teachers also want to show their status as a teacher when dealing with their students.
For this reason, teachers need items that support their status as teachers, such as official clothes or batik, loafers,
belts and subject books. These attributes are attributes commonly worn by teachers in general. So these attributes
are a reflection that he works as a teacher. Apart from that, so that the role carried out is consistent, attitude is
another determinant in reflecting the character that a teacher must have. In general, teachers are identified with a
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friendly, polite and well-spoken attitude. It is the obligation of a teacher to have this attitude if he chooses the
profession as a teacher. However, in the teacher's efforts to build this impression on a stage (class), it is possible
that the teacher will encounter various kinds of obstacles that can interfere with his role.

From the results of interviews and observations with four high school teachers and two high school
students, the researcher obtained the results that the meaning of teacher pedagogical competence, approaches to
students, and strategies used to realize these competencies, each teacher created a different impression in front of
his students. For example, Teacher 1, he creates the impression of a teacher who understands technology and
learning media. So when teaching in front of the class, he always uses modern media such as PowerPoint,
interesting pictures and short films. This is to create the impression that he is able to use technology and learning
media well. Likewise with Teacher 4, he created the impression that history subjects and history teachers are not
always synonymous with boring things. Therefore, Teacher 4 tries to understand the psychology of his students
and gives the impression that history teachers can be friendly and funny when teaching. So, he often inserts jokes
in his teaching so that students don't get bored listening to stories about history. Meanwhile, Teacher 3, he created
the impression of being a friendly teacher, easy to mingle with, willing to accept criticism. This is what makes
Teacher 3 always try to create fun learning using language that is easy for students to understand. He also tries to
create two-way communication so that students feel comfortable in class. It will also make students feel that their
opinions are valued by both the teacher and their friends. Teacher 2 did something that was not much different,
the impression he wanted to build was that of a teacher who taught according to the procedures and goals he wanted
to achieve. In learning, he wants to create the impression that he is a democratic teacher, by using methods that
make his students more active in learning [3]. This is what Goffman calls the front stage. The foreground is the
part of the play that generally functions in somewhat standardized and general ways to define the situation for the
people observing the play. In the front stage, Goffman further differentiates the front-setting (setting front).

Similar to Goffman's thoughts, the four high school teachers wanted to build an image of themselves like
a teacher when they were in the environment where they carried out their activities as a teacher, namely the
classroom. The classroom becomes the front stage for a teacher. When the four teachers are in front of the class
and interact with students, the teacher will build an image of himself as a teacher in general. He will carry out his
duties as a teacher, act like a teacher, speak like a teacher, and look like a teacher.

The front stage construction created by the four teachers is different, this depends on how the teacher
wants to build an impression in front of his students. However, the impression created in front of the class is not
necessarily in line with what happens outside the classroom. Thus, to get the attention of students with the aim of
making students like the subjects taught, teachers need several efforts or strategies. Through the appearance and
attitude displayed by the four teachers in front of the class, they aim to be recognized as teachers in general. Just
like what Teacher 1 did, he used different learning technologies, so that he gave the impression that he was a
teacher who was able to keep up with the times. Likewise with Teacher 4, who wanted to create the impression
that history lessons were not boring, he inserted several jokes when teaching. Teacher 3 also did something
different, to create the impression of a teacher who respects students' opinions and is easy to communicate with,
he tries to understand his students' mindset. So, from the four informants above, the researcher concluded that the
classroom is a forum or front stage that teachers use to build their self-image. This self-image can be the impression
that the teacher wants to convey to his students. The approaches taken by the four teachers towards their students
influenced the students' impressions of the teachers.

3.4. Teacher Strategy as the Teacher's Back Stage Reality in Erving Goffman's Dramaturgical Theory

In an effort to make an impression on the front, sometimes actors need a strategy to carry out their play.
A certain strategy is needed to be able to construct the front part to suit the actor's wishes. Goffman also discusses
the back stage where facts suppressed on the front stage or various types of informal actions can be seen. A back
stage is usually adjacent to the front stage, but also disconnected from it. The performers hope in a reliable way
that no members of the front stage audience appear on the back stage. Next, they perform various types of
impression management to ensure that. A play is likely to be difficult to perform if the actors are unable to prevent
the audience from entering the back of the stage. There is also a third part, the residual realm, the outer part, which
is neither the front nor the back [24].

This is the same as what the four high school teachers did. The four teachers have strategies for building
front stage construction and building their impressions on students. This strategy is built through several processes,
starting from the teacher's understanding of pedagogical competence, the teacher's approach to students, and finally
the teacher's strategy for realizing pedagogical competence. This is like what Teacher 1 did, he interpreted
pedagogical competence based on the final results obtained by students in the learning process. From this meaning,
Teacher 1 uses a conceptual approach. Furthermore, this approach is used as a reference for creating strategies to
realize pedagogical competence. The strategy used is to explain the subject matter with a concept to make it easier
for students to understand the subject matter. This concept is created in such a way that students are able to
understand the material and this concept is used as a framework for students' thinking in understanding the
material.
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Likewise with Teacher 4, in interpreting pedagogical competence he focused more on the psychology of
his students. So, he focuses more on the student's process in understanding the lesson material. From this meaning,
the approach used is a discovery approach. The strategy he uses is to give students the opportunity to understand
the material by discovering facts and concepts about a scientific phenomenon for themselves. Another informant,
namely Teacher 3, his meaning of pedagogical competence is that communication between students and teachers
goes well, where communication that goes well will make students feel comfortable in understanding the lessons
being taught. The approach used is an environmental approach. The strategy used is to provide students with an
understanding of the material with material that is closely related to everyday life. Finally, Teacher 2 uses a
learning objectives approach, the strategy used is to create learning procedures that have been prepared
systematically based on the learning implementation plan that has been created so that teaching and learning
activities run in accordance with the learning objectives. The approach taken by Teacher 4 is more oriented towards
the final goal to be achieved in learning. The method used to achieve this goal can be a task method or
demonstration method. From this strategy, the four teachers wanted to show their social status as teachers in front
of their students. This was done so that the four teachers received recognition from their students. So, if the front
stage construction is the impression the teacher displays in front of the class, then the back stage reality is the
teacher's strategy in building that impression.

The results of research Handayani and Purnami, show that the use of strategies by school principals in
developing teachers' professional competence in realizing the quality of education is very good because of the four
coaching strategies the principal implemented three coaching strategies with a score of 85. The strategies that have
been implemented include 1). The coaching strategy as a system is coaching time discipline and coaching
classroom action research. 2). Coaching strategy through supervision, namely coaching teacher learning tools 3).
The coaching strategy is through training, namely seminars [25]. This is updated with current research with
different approaches from the four high school teachers, resulting in different strategies. An approach can be
likened to a map of the geographical conditions of an area, while a strategy is a plan for developing the potential
of that area. So, to develop student potential, a teacher must be able to understand student needs in the teaching
and learning process.

This research is in line with research conducted by Ilyas [26] which states that quality education really
depends on quality teachers, where quality teachers are teachers who have the personality requirements and
technical teaching abilities. The implication of this research is that the findings from this research can provide a
basis for improving education policies at the national or regional level. This information can be used to adjust
educational policies to support the development of teachers' pedagogical competencies.

4. CONCLUSION

Based on the results of observations and research conducted by researchers, it can be identified that
teachers' strategies for achieving pedagogical competence applied in teaching and learning activities originate from
the teacher's meaning of pedagogical competence which is then implemented in the approach to students. The
approaches used by teachers include the concept approach, discovery approach, environmental approach, and
learning objectives approach. This approach is the teacher's interpretation of understanding pedagogical
competence. The meaning of pedagogical competency for the four teachers depends on the teacher's point of view
in understanding a pedagogical competency and applying it to students with an approach that is appropriate to the
student's psychology. This approach is then formulated in the form of a strategy to realize these pedagogical
competencies. Researchers obtained data that the four teachers had different approaches to their students. This
approach is the result of the four teachers interpreting teacher pedagogical competence. The different approaches
of the four high school teachers resulted in different strategies. An approach can be likened to a map of the
geographical conditions of an area, while a strategy is a plan for developing the potential of that area. So, to develop
student potential, a teacher must be able to understand student needs in the teaching and learning process. The
recommendation from this research is that it is hoped that future research will further examine internal factors
(motivation, attitudes, knowledge) and external factors (institutional support, educational policies) that influence
the development of teacher pedagogical competence in high school.
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