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Purpose of the study: This study aims to analyze the learning strategy of
Islamic religion in instilling the values of religious moderation in the student
dormitory of the Sekolah Tinggi Agama Islam Barus, as well as examine the role
of musyrif/ah, the form of coaching activities, and the factors that affect the
process of internalizing these values.

Methodology: This study uses a qualitative approach with a descriptive method.
The research subjects consisted of dorm musyrif/ah, students, and dormitory
managers. Data collection techniques are carried out through observation, semi-
structured interviews, and documentation, while data analysis is carried out
through the stages of data reduction, data presentation, and conclusion drawn.

Learning Strategies
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Student Dormitories

Main Findings: The main findings show that Islamic religious learning
strategies in instilling the value of religious moderation are carried out through
the integration of values in learning materials, dormitory-based character
development, dialogical approaches, and examples from supervisors. This
strategy has proven to be able to form a relatively moderate understanding and
attitude of students' religious beliefs, reflected in the attitude of tolerance,
openness, and the ability to interact in a pluralistic environment. However, there
are still challenges in the form of conceptual understanding tendencies, the
influence of social media, and external environmental dynamics.

Novelty/Originality of this study: The novelty of this research lies in the focus
of the study that places the dormitory environment as the center of religious
moderation learning strategies, which not only emphasizes formal learning in the
classroom but also the process of internalizing values through social experiences,
habituation, and daily interactions. This research contributes to the development
of an integrative and contextual dormitory-based religious development model in
shaping the character of moderate students.
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1. INTRODUCTION

Indonesia is a country that has a very high level of diversity, both in terms of ethnicity, culture,
language, and religio [1]. This diversity is a wealth as well as a challenge in the life of the nation and state. In the
context of religious life, differences in religious understanding and practice often give rise to potential conflicts
if not managed properly [2]. Therefore, an approach is needed that is able to foster tolerance, mutual respect, and
balanced religious understanding in a pluralistic society. One of the concepts that is currently widely developed
is religious moderation [3]. Religious moderation is a way of viewing, attitudes, and religious practices that
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emphasizes the value of balance, tolerance, and staying away from extreme and radical attitudes in carrying out
religious teachings [4].

In addition, the educational environment has a strategic role in instilling the values of religious
moderation, especially at the higher education level [5]. Students as agents of change are expected to be able to
be an example in implementing tolerance and respect for differences in society [6]. However, reality shows that
there are still students who have religious understandings that tend to be exclusive and less open to differences,
so appropriate learning strategies are needed to overcome them [7].

Student dormitories as one of the non-formal educational environments are an effective space in
shaping the character and religious attitudes of students. Intensive social interaction between students with
diverse backgrounds provides a great opportunity to instill the values of religious moderation directly in their
daily lives. Through learning activities, coaching, and living together practices, values such as tolerance, mutual
respect, and togetherness can be grown more optimally [3].

However, the implementation of instilling religious moderation values in the dormitory environment is
inseparable from various challenges. Lack of understanding of the concept of religious moderation, the influence
of social media, and differences in students' educational and cultural backgrounds can be inhibiting factors in the
process. Therefore, an Islamic religious learning strategy is needed that is not only theoretical, but also
applicable and contextual according to the conditions of students.

Based on this, it is important to examine in depth how effective Islamic religious learning strategies are
in instilling the values of religious moderation in the student dormitory environment. With the right strategy, it is
hoped that students will not only understand the concept of religious moderation cognitively, but also be able to
implement it in their daily lives, so as to create a harmonious and tolerant atmosphere in the campus environment
and the wider community [8].

In recent years, the Indonesian government through various educational institutions has continued to
encourage the strengthening of religious moderation as part of efforts to maintain social harmony and stability in
a pluralistic society [9]. Religious moderation is seen as one of the keys to creating a peaceful, harmonious, and
respectful community [10]. Therefore, the world of education, especially Islamic religious education, has a
strategic role in instilling the values of religious moderation in students so that they are able to understand
religious teachings proportionately and are not easily influenced by extreme religious beliefs [11].

Islamic religious education not only functions as a means of transferring religious knowledge, but also
as a medium for the formation of moderate religious character and attitudes [12]. Through the right learning
process, values such as tolerance, justice, balance, and respect for differences can be instilled in students from an
early age. The implementation of religious moderation in Islamic education can be carried out through various
approaches, such as curriculum development, dialogical learning methods, and the creation of an educational
environment that is inclusive and conducive to the growth of mutual respect between individuals [13].

In the context of religious higher education, the student dormitory environment has an important role as
a space for character development and the formation of students' religious attitudes. Life in the dormitory allows
for intense interaction between students and supervisors or musyrif/ah, so that the process of instilling religious
values can be carried out not only through formal learning, but also through coaching activities, religious
discussions, worship habits, and examples from the supervisors. Thus, the learning strategies applied in the
dormitory environment are an important factor in shaping students' understanding and religious attitudes [14].

Although much research on religious moderation in Islamic education has been conducted, most
research still focuses on the implementation of religious moderation in classroom learning, curriculum
development, or pesantren and school environments [15]. Research that specifically examines the learning
strategies of Islamic Religious Education in the dormitory environment of Islamic religious university students is
still relatively limited. In addition, most previous research has focused more on the conceptual aspects of
religious moderation, while the process of internalizing values through the development of daily life in the
dormitory, the interaction between musyrif/musyrifah and students, and the formation of moderate character
through informal activities have not been explored in depth [16]. This gap shows the need for research that
examines how Islamic Religious Education learning strategies in the dormitory environment are able to
internalize the values of religious moderation in a contextual and sustainable manner [17].

The urgency of this research is even higher considering the increasing challenges of strengthening
religious moderation among the younger generation due to the development of digital information flows, the
emergence of exclusive religious narratives, and the increasingly complex dynamics of multicultural society
[18]. Student dormitories as an educational environment that lasts for twenty-four hours have great potential to
form character, tolerance, and moderate behavior through habituation, example, mentoring, and intensive social
interaction. Therefore, a study is needed that is able to provide an empirical picture of the learning strategy of
Islamic Religious Education that is effective in internalizing the values of religious moderation in the student
dormitory environment [19].

Based on the research gap, this study aims to analyze the learning strategy of Islamic Religious
Education in instilling the values of religious moderation in the Student Dormitory Sekolah Tinggi Agama Islam
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Barus, Identify the forms of coaching applied, explain the role of musyrif/musyrifah in the process of
internalizing the value of religious moderation, and analyze the supporting and inhibiting factors of its
implementation.

The uniqueness or novelty of this research lies in the focus of the study that places the student
dormitory as a non-formal learning space that is integrated with the formal education process in building
religious moderation. This research not only examines learning strategies in the classroom, but also examines the
process of internalizing values through daily life habits, examples of musyrif/musyrifah, social interaction
between students, and dormitory culture. Thus, this research contributes to the development of a dormitory-based
Islamic Religious Education learning model as a strategy to strengthen religious moderation in Islamic religious
universities.

2. RESEARCH METHOD
2.1. Research Design

This study employed a qualitative research approach using a descriptive design [20]. A qualitative
approach was selected because the research aimed to understand comprehensively the implementation of Islamic
religious learning strategies in instilling religious moderation values within the student dormitory environment of
Sekolah Tinggi Agama Islam Barus. This approach enables researchers to explore participants' experiences,
perceptions, and interactions naturally, thereby providing an in-depth understanding of the phenomenon under
investigation.

2.2. Population and Research Participants

The research was conducted at the student dormitory of Sekolah Tinggi Agama Islam Barus, North
Sumatra. The population consisted of all stakeholders directly involved in religious development activities
within the dormitory environment. Research participants were selected using purposive sampling based on their
involvement and understanding of the implementation of Islamic religious learning strategies [21]. The
participants included dormitory musyrif/musyrifah (religious supervisors), students residing in the dormitory,
and dormitory administrators. These participants were considered capable of providing comprehensive
information relevant to the research objectives.

2.3. Research Instruments

In qualitative research, the researcher served as the primary research instrument. To support systematic
data collection, several supporting instruments were employed, including observation guidelines, semi-structured
interview guides, documentation checklists, field notes, audio recording devices, and digital cameras for
documenting research activities [22]. The interview guide focused on learning strategies, the implementation of
religious moderation, supporting and inhibiting factors, and participants' experiences during dormitory religious
development programs.

2.4. Data Collection Techniques
Data were collected using three complementary techniques.

1. Observation was conducted to directly observe religious learning activities, mentoring programs,
congregational worship, discussions, and daily interactions between musyrif/musyrifah and students
within the dormitory.

2. Semi-structured interviews were conducted with musyrif/musyrifah, dormitory administrators, and
students to obtain detailed information regarding learning strategies, implementation processes,
challenges, and the internalization of religious moderation values.

3. Documentation was used to collect supporting evidence such as dormitory activity schedules, religious
coaching programs, institutional documents, photographs, attendance lists, and other archives related to
religious learning activities.

2.5. Data Analysis Techniques

The collected data were analyzed using the interactive model developed by Miles, Huberman, and
Saldana, consisting of four stages: (1) data collection, (2) data condensation through selecting, simplifying, and
categorizing relevant information, (3) data display in narrative form according to research themes, and (4)
conclusion drawing and verification. Throughout the analysis process, the researcher continuously compared
information obtained from observations, interviews, and documentation to ensure data consistency.

2.6. Research Procedure
The research was conducted through four sequential stages. The first stage was preparation, including
preliminary observations, literature review, preparation of research instruments, and obtaining research
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permission [23]. The second stage involved fieldwork, during which observations, interviews, and
documentation were carried out [24]. The third stage consisted of organizing, coding, categorizing, and
analyzing the collected data. Finally, the researcher interpreted the findings, verified data credibility through
source and technique triangulation, and prepared the final research report [25].

3.  RESULTS AND DISCUSSION

Before interpreting the findings, the collected data were organized and displayed according to the
interactive analysis model of Miles, Huberman, and Saldana. The interview transcripts, observation notes, and
documentation were categorized into major themes that emerged during the coding process. This data display
facilitated the identification of patterns and relationships among participants' responses and served as the basis
for the subsequent interpretation. The themes identified from the analysis are presented in Table 1.

Table 1. Data Display of Research Findings

Data Source Emerging Theme Main Findings
Interviews with Islamic religious Religious moderation values are integrated into learning,
musyrif/musyrifah learning strategies mentoring, dialogue, and exemplary practices.
Interviews with students Understanding of Most students understand moderation as balance,
religious moderation tolerance, and respect for diversity, although several still

have only conceptual understanding.

Observation Implementation in Students demonstrate tolerance through social interaction,
daily life collective activities, and respect for people of different
religions.
Interviews and Challenges Social media influence, limited practical understanding,
documentation and external social dynamics remain obstacles.
Interviews with Strengthening Continuous mentoring, curriculum integration, interfaith
dormitory administrators strategies dialogue, and digital literacy are considered important

reinforcement strategies.

The data presented in Table 1 indicate that all information obtained from interviews, observations, and
documentation converged into five major themes. These themes subsequently became the framework for
presenting and discussing the findings in the following sections.

3.1. Islamic Religious Learning Strategies in Instilling the Value of Religious Moderation in the Student
Dormitory of the Sekolah Tinggi Agama Islam Barus

The results of the study show that the Islamic religious learning strategy in instilling the values of
religious moderation in the student dormitory of the Sekolah Tinggi Agama Islam Barus is not only carried out
through the formal learning process in the classroom, but also through non-formal coaching in the dormitory that
is integrated into the daily lives of students. This approach is in line with the concept of holistic Islamic
education which emphasizes the integration of cognitive, affective, and psychomotor aspects in shaping the
character of students [26].

In practice, the first strategy found is the integration of the value of religious moderation in learning
materials. Islamic lecturers not only deliver Islamic material normatively, but also relate it to the social context
faced by students, especially in a pluralistic society. Values such as tolerance (tasamuh), balance (tawazun), and
justice (i'tidal) are explicitly inserted in the discussion of the material. This is in line with the concept of
religious moderation developed by the Ministry of Religion of the Republic of Indonesia, which emphasizes the
importance of a balance between religious commitment and respect for diversity.

The second strategy is character development through dormitory life. Based on the results of
observations and interviews, students routinely participate in religious activities such as Islamic studies, group
discussions, and moral development facilitated by the musyrif/musyrifah of the dormitory. This activity not only
serves as a means of increasing religious understanding, but also as a space to internalize the value of moderation
through social interaction. In this context, dormitory life becomes a social laboratory that allows students to learn
to coexist, respect each other, and manage differences constructively. This finding is in line with the view of
Nyanasuryanadi et al. [27] who states that the internalization of the value of religious moderation will be more
effective if done through direct experience in social life.

The third strategy is a dialogical approach to learning. Lecturers and dorm musyrifah encourage
students to actively discuss and express their views on religious issues, including the issue of tolerance and
diversity. This approach creates an open and inclusive dialogue space, so that students can understand various

Islamic Religious Learning Strategies in Instilling Religious Moderation in the Student ... (Dino Saputra)



446 O ISSN: 2722-1326

perspectives more broadly. This dialogical approach is considered effective in reducing exclusivity and
improving students' critical thinking skills, as emphasized by Abdullah and Bello [28] that dialogue between
perspectives is the key to building moderate religious attitudes.

In addition, another strategy found is the example (uswah hasanah) of lecturers and dorm
musyrif/musyrifah. In daily life, the musyrif/musyrifah of the dormitory tries to show a tolerant, open, and
respectful attitude of differences as a real example for students. This example has a significant influence on
shaping student attitudes, because the values taught are not only conveyed verbally in boarding programs, but are
also practiced directly. This is in line with the theory of character education which emphasizes the importance of
role models in the process of internalizing values.

In the context of implementation, the results of the study show that students of the Sekolah Tinggi
Agama Islam Barus in general have a fairly good understanding of the concept of religious moderation [29].
They were able to explain that religious moderation does not mean mixing religious teachings, but being fair,
balanced, and tolerant of differences [30]. This understanding is also reflected in their social behavior, such as
mutual respect with non-Muslim communities around the campus environment [31]. This shows that the learning
strategies implemented have had a positive impact on the formation of students' moderate attitudes.

However, this study also found several challenges in the implementation of the value of religious
moderation [15]. One of them is that there are still a small number of students who understand religious
moderation in a limited way, which is only a theoretical concept without consistent implementation in daily life.
These findings are in line with the research of Fahri and Zainuri [32] which shows that there is a gap between
conceptual understanding and real practice in religious moderation among students.

In addition, external environmental factors are also a challenge in itself. Students' interactions with
people who have diverse religious backgrounds sometimes give rise to differences of views that require good
adaptability and communication [33]. In this case, students are required to be able to manage these differences
with a wise and non-reactive attitude.

Based on these findings, it can be concluded that the Islamic religious learning strategy in Sekolah
Tinggi Agama Islam Barus student dormitory has been effective in instilling the values of religious moderation,
although there are still several aspects that need to be strengthened, especially in terms of consistency in the
implementation of values in daily life. Therefore, it is necessary to strengthen a more contextual and sustainable
learning strategy, as well as increase the role of the musyrif/musyrifah of the dormitory as a facilitator in the
process of internalizing values. Thus, it is hoped that students will not only understand the concept of religious
moderation, but also be able to implement it in real life in a pluralistic social life.

3.2. Understanding of Sekolah Tinggi Agama Islam Barus Students about Religious Moderation

The results of the study show that students' understanding of the concept of religious moderation is in
the category of being quite good, although there is still a variation in the level of depth of understanding. In
general, students are able to define religious moderation as an attitude of being centered in practicing religious
teachings, which emphasizes a balance between commitment to one's own religious teachings and respect for
followers of other religions. This understanding is in line with the concept of religious moderation described in
the book Religious Moderation published by Rohman [34] which emphasizes that religious moderation is a non-
extreme religious perspective and practice and prioritizes the principles of justice and balance.

The findings indicate that the students of Sekolah Tinggi Agama Islam Barus generally demonstrate a
good understanding of religious moderation, although the depth of comprehension varies among individuals.
Most students perceive religious moderation as a balanced way of practicing religion by maintaining
commitment to Islamic teachings while respecting the rights of people from different religious backgrounds.
This understanding reflects an awareness that religious moderation does not reduce one's religious commitment
but encourages responsible and respectful religious behavior within a diverse society.

Interview data further reveal that differences in students' understanding are influenced by their
educational experiences and social interactions before entering the dormitory. Students who previously lived or
studied in heterogeneous environments tend to express broader and more inclusive perspectives on religious
diversity. In contrast, students from relatively homogeneous communities often require a longer adaptation
process before fully appreciating the importance of openness and mutual respect. These differences illustrate that
students' understanding develops gradually through continuous learning and interaction rather than through
theoretical instruction alone.

The study also found that most students are able to distinguish religious moderation from religious
relativism. They recognize that respecting followers of other religions does not require abandoning or
compromising their own beliefs. Instead, they understand that every individual has the right to practice their
religion while maintaining peaceful social relationships with others. This perspective contributes to the
development of mutual respect and reduces the tendency to judge or reject people with different religious
backgrounds.
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Although the overall level of understanding is encouraging, some students still demonstrate a
predominantly conceptual understanding. They can explain the meaning of religious moderation but occasionally
encounter difficulties when applying these principles to contemporary social issues or situations involving
differences in religious views. This finding suggests that cognitive understanding has not always been
accompanied by reflective awareness and practical application in everyday life.

Overall, the findings indicate that students' understanding of religious moderation has developed in a
positive direction through the combination of classroom learning, dormitory guidance, and daily social
interaction. However, strengthening reflective learning experiences and providing more opportunities to discuss
real social issues remain necessary to deepen students' comprehension and ensure that the values of religious
moderation are consistently translated into attitudes and behavior in both campus and community life.

3.3. Implementation of Religious Moderation in a Pluralistic Environment

The implementation of religious moderation among students of Sekolah Tinggi Agama Islam Barus is
reflected in their daily interactions with people from different religious backgrounds. The findings indicate that
students generally demonstrate an open, respectful, and tolerant attitude toward members of other religious
communities living around the campus. They respect the worship practices of others, maintain polite
communication, and avoid behaviors that could trigger conflict or social tension. These attitudes illustrate that
religious moderation has become part of students' social behavior rather than remaining merely a theoretical
concept.

The implementation of these values is also evident through students' participation in various social
and community activities involving people from diverse backgrounds. They actively engage in mutual
cooperation, environmental cleaning programs, and other community events without discriminating on the basis
of religious differences. Such participation strengthens social cohesion and encourages harmonious relationships
between students and the surrounding community. Through these experiences, students learn to appreciate
diversity while maintaining their own religious identity.

Although the overall implementation is positive, several challenges remain. Some students still
experience uncertainty when encountering sensitive issues related to religious beliefs, symbols, or worship
practices. In these situations, they sometimes hesitate to express their views or respond appropriately because
they seek to maintain harmony while remaining committed to their own religious principles. This finding
indicates that the practical application of religious moderation requires not only knowledge but also
communication skills, emotional maturity, and confidence in managing differences constructively.

Another challenge identified in this study is the influence of digital media. Students are frequently
exposed to various religious narratives through social media, including information that may promote exclusive
perspectives or misunderstanding toward other groups. Without adequate critical thinking and digital literacy,
such information has the potential to influence students' attitudes and perspectives. Therefore, strengthening
students' ability to evaluate information critically becomes an important component in sustaining the
implementation of religious moderation.

Overall, the findings demonstrate that the implementation of religious moderation among Sekolah
Tinggi Agama Islam Barus students has developed in a positive direction. Students are able to translate the
values of tolerance, mutual respect, and peaceful coexistence into their daily interactions within a pluralistic
environment. However, continuous guidance is still necessary to reinforce these values, particularly in
responding to contemporary social challenges and increasingly complex patterns of interreligious interaction. A
consistent learning process supported by the dormitory environment is expected to further strengthen students'
capacity to practice religious moderation in both campus life and the wider community.

3.4. Challenges and Obstacles in Instilling the Value of Religious Moderation

The findings indicate that the implementation of religious moderation in the student dormitory has
generally been successful, although several challenges remain. One of the main obstacles is that some students
still understand religious moderation only at the conceptual level and have not consistently applied it in everyday
interactions. This gap between knowledge and practice shows that the internalization of moderation values
requires continuous guidance through real-life experiences.

Another challenge comes from the influence of digital media, where students are frequently exposed
to religious content that may encourage exclusive attitudes or misinformation. In addition, social interactions
outside the dormitory environment are more difficult to monitor, making students vulnerable to external
influences that are not always aligned with the values promoted in the dormitory. These conditions require
students to develop critical thinking and personal responsibility in responding to religious differences.

Overall, the findings demonstrate that strengthening religious moderation is an ongoing process that
extends beyond classroom learning. It requires continuous mentoring, meaningful social experiences, and the
development of students' ability to practice moderation.
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3.5. Solutions and Strategies for Strengthening Religious Moderation

To address these challenges, strengthening religious moderation should be carried out through an
integrated approach involving learning, mentoring, and daily practice. Learning materials should consistently
incorporate moderation values and connect them with real social issues so that students gain both conceptual
understanding and practical awareness.

The dormitory environment should also continue to function as a center for character development
through routine religious activities, discussions, mentoring, and positive role models provided by lecturers and
dormitory supervisors. These activities encourage students to internalize moderation values through direct
experience and interaction with others.

In addition, improving students' digital literacy and providing opportunities for constructive dialogue
with people from different backgrounds are important strategies for reinforcing moderate attitudes. Through
these combined efforts, students are expected to develop the knowledge, character, and social skills needed to
practice religious moderation consistently in their academic and community life.

4. CONCLUSION

The study concludes that the Islamic Religious Education learning strategy implemented in the student
dormitory of Sekolah Tinggi Agama Islam Barus effectively promotes the internalization of religious moderation
through the integration of moderation values into learning, dormitory-based character development, dialogical
learning, and exemplary practices. The forms of coaching are carried out through routine religious activities,
discussions, mentoring, and daily habituation, creating a learning environment that supports the development of
tolerant and balanced religious attitudes.

The findings also show that musyrif/musyrifah play a central role as mentors, facilitators, and role
models in guiding students to understand and practice religious moderation in everyday life. Most students
demonstrate a good understanding of religious moderation and are able to apply these values in their interactions
within a pluralistic environment. However, the internalization process is still influenced by several challenges,
including limited practical understanding among some students, the influence of digital media, and external
social dynamics. Therefore, strengthening continuous dormitory mentoring, moderation-oriented learning, and
digital literacy is essential to sustain the development of moderate, inclusive, and tolerant student character.
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